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Essay 
Recognise and analyse the significance of different aspects of professional practice and why these are important in meeting the individual and inclusive needs of children. 
Introduction
Within this essay, Professional practice will be explored and what is means within the early year’s settings. A professional practitioner within the early years is a practitioner who is educated, informed and curious within their development. a professional who shows love and a caring pedagogy. An early year’s professional must have strong values and ethics which are reflected through their practice (Hallet,E 2013). Professional practice is being informed on all aspects of the role, maintaining the belief that the child is the centre of all things. A practitioner will be able to always refer to legislation, considering the rights of the child and frameworks that have been created to protect children within the early years. To be an early year’s practitioner is to understand that their impact and affect on the children they teach, it is to understand that the quality of the teaching at this age is extremely important for further learning (Cable, C & Miller, L, 2011). An early year’s practitioner should make the link between their practice and the curriculum for Wales, meaning their teaching should align with the core principles of the curriculum. 
Values within practice 
It is for the early years practitioner to understand their core values and ethics matter within their teaching, as they will show through their practice. The Educational Workforce Council (2025) have a code of conduct that any practitioner will be registered to uphold and maintain within their practice, including but not limited to the ethics and values of a practitioner.  An early year’s practitioner should be aware of social justice, keeping the child at the centre of the practice regardless of circumstances surrounding the child. Scoffham (2020) emphasises that a practitioner’s values and ethics create a path of behaviours, decisions based on core values of community, respect, and eagerness for a life of learning, maintaining best practice. This is integral to partnership working within the setting.  The early years practitioner should have integrity; their actions should align with their words. Their practice should always mirror their ethics and values. The practitioner will uphold a commitment to the journey of lifelong learning as well as teaching.  
Communication and relationships
Communication is key to effective practice within the early years. Urbina et al (2025) exclaim how digital tools are beneficial to the relationships between settings and families, creating a stronger bond through open ended communication and updates regarding the learning journey of the child. Communication between the practitioner and the family members are essential to understanding the forever changing circumstances surrounding the growing child. Communication between staff within the setting is paramount to the child gaining the most out of the early years setting. This aids in reflective practice within the workplace as the team of practitioners can ensure the setting and its staff are meeting the needs of the child (Lindon, 2012, p.130). Communication between the practitioner and the child is crucial to the child’s holistic development, ensuring the child feels heard and listened to will create a calm and nurturing environment that will foster growth for the child (Hyson & Tomlinson 2014).  
Knowledge and understanding 
To be a practitioner within the early years means some days will require knowledge surrounding safeguarding procedures and the rights of the child. Siraj- Blachford, et al (2010) argue that there are three core elements for safeguarding for a practitioner within the early years, they must be educated on what safeguarding looks like, they must be able to identify risks or threats to the child and then they must act on those needing intervention. The practitioner is there for not just the child, but the family also, the practitioner should educate themselves on local schemes or charities that can help the family with the struggles they have. It is the practitioner’s responsibility to listen to the children within the setting as well as the families, giving the child a voice within safeguarding, understanding that the child’s voice has meaning. The safeguarding procedures 2019 aid in the practitioner’s ability to apply the legislation within the Social and Well-being (Wales) Act 2014 (Social care Wales 2026). The practitioner’s role within safeguarding is to promote the child’s welfare, and to create a collaboration from local authorities to ensure the child’s safety, these authorities include social services, police and the practitioners also. 
Multi-agency working
Partnership working within the early years is important as it ensures the child is the centre of the practice. Relationships with the setting and family will give insight into any concerns or worries concerning the child. The practitioner having a positive working relationship with local authorities will ensure the child is the centre of everyone’s practice, meaning the child is noticed, listened to and supported (Social care Wales 2026). Maintaining relationships with agencies also aids in reflective practice, it provides insight and perspectives from experiences other than the practitioners lived experiences (Anning, et al., 2005, p.20). Outsourcing concerns to agencies will provide the practitioner time and space to reflect on experiences and gain critical thinking surrounding complex situations. Gasper (2009) argues that without multi agency partnership working, children will be at greater risk of child poverty, abuse and neglect. Conveying the heaviness of what can become reality when a child is not listened too, or families aren’t prioritized. 
Observation and planning cycle 
Observation ensures that the practitioner is receiving and interpretating information regarding the child’s learning simultaneously with the child experiencing it. Observing the child within the setting, within an activity will give great insight into the child’s learning journey, highlighting any difficulties or short falls in the delivery of the task, however the observation will also highlight any strengths and interests the child has within the setting (Welsh Assembly Government, n.d). An informed practitioner will have a holistic pedagogy, this is based on partnership working with the child, understanding the child’s communication style which will in turn enable the practitioner to create the rich experiences needed for the growth of the child’s learning journey (Early Education, n.d). Pollitt, Cohrssen and Seah (2020, p352) argue that the practitioner will gain more information for their planning of activities through observation, over verbal conversations as children translate information through many different languages, body language, gestures, creativity and play. 


UNCRC 
There are several principles of the UNCRC that inform professional practice, maintaining knowledge of the rights of the child will also reflect through the practitioner’s ethics and values, creating the best pedagogy for practice. Examples of the Principles that impact the core values and morals of the practitioner are Article 2, to prevent discrimination, to ensure equal rights for all children, regardless of background or circumstances. Article 13, the right to freedom of expression, the practitioner should use this policy to stop and listen to a child (MacQuarie, S & Harcourt, D 2024). Article 19, parties should take all measures to protect the child from all forms of physical or mental violence, injury, abuse or neglect. Further articles align to the practitioner’s role as an influential body for the child, Article 28, parties recognize the right of the child to an education. Article 29, the education should be tailored to the child, this can be achieved through the practitioner’s holistic pedagogy by listening to the child as well as reflecting on the child’s progress within the setting (Stewart, S., MacDonald, N and Waters-Davies, J 2024). 
Conclusion 
To conclude is to recognise the different aspects to professional practice, and how they are significant to a holistic pedagogy for a practitioner to ensure the needs of children are met. To execute professional practice is to firstly realise the significance of the role of the practitioner, to understand the importance of the pedagogy used to teach children, a playful and loving pedagogy used to ensure the child feels nurtured and cared for within the setting.  It is important to consider the weight of the voice of the practitioner; the practitioner may be in the position where they must advocate for a child within the safeguarding process. It is then they will need to have a positive working relationship within the multi agencies that protect children to ensure the child is being put first by all parties. Reflective practice is also an aspect of professional practice, to reflect on past experiences with intention to improve practice through learned experiences. Above all, practitioners should align their core values and ethics with the UNCRC to ensure their pedagogy through best practice is ethical and nurturing for children.  












	What is reflection and reflective practise?

Beth yw myfyrio ac ymarfer myfyriol?

A reflective practitioner is someone who thinks about past experiences with the intention of figuring out what went well and what can be improved (Holdo, M 2022). Reflection is a tool that can be used to pull apart an experience, good or bad. This will help the practitioner to gain clarity on how to improve their practice. To reflect on experiences allows growth and professional development, a necessary skill for an exceptional care giver. Reflection provokes thoughtfulness in a practitioner as well as providing a holistic approach to experiences (Thompson, C. 2022). The practitioner will think about the experience and ask themselves a sequence of questions. They will consider what went well, what needed improvement and then what they will need to do to carry out those improvements.  

	Why is reflective practise important to EY practise?

Pam mae ymarfer myfyriol yn bwysig i ymarfer EY?


Reflective practice is important within the early years as it fosters positive attributes in the practitioner. To be a reflective practitioner means to be curious, eager to learn and grow and to be a critical thinker. Reflective practitioners are those who encourage professional growth and a holistic pedagogy, researching within their work and acting on those findings Craft and Smith (2008). Within early years practice it is important to be flexible within situations, having insight into environmental factors to behaviour, considering multiple solutions for an experience, these skills are gained through being a reflective practitioner Fairbanks et al (2010). The early years sector is an especially busy workplace, fast paced and constantly changing, reflection Is key to ensuring that the child is gaining the most from the setting as well as the practitioner. 











	The theory of reflective practise:

Theori ymarfer myfyriol:

A theorist Dewey had an interesting view on reflective practice, namely ‘reflective learning’ seeing it as more than a skill learned in theory to document information. Viewing it as a process for growth both personally and socially, offering value to the practitioner and those around the practitioner Holdo (2022). Meaning that the practitioner gains valuable insight and critical thinking experiences, with the child or peers gaining from the practitioner becoming the more knowledgeable other through these experiences Rabolais, et al (2024). 

Schon (2017) provides thought provoking work surrounding reflective practice. He states that being reflective goes beyond a workplace activity, and that it is within their personality to think critically and problem solve as they are faced with challenges. He explains that practitioners reflect in practice, that every day for a practitioner is turbulent and unpredictable. Therefore, a practitioner is talented at reflection within practice, pondering on the events that have unfolded and gaining insight into the direction of their resolution. Fook et al (2006) expand on the work from Schon and give insight into his work being aimed more towards sole reflection over group reflection as a critique. However they support the idea that reflective practice will create a practitioner to gain best practice and become a professional. 



	Gibbs’ model
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	ERA model
[image: ERA Cycle]

	Models of reflection - Reflective Practice Toolkit - LibGuides at University of Cambridge Subject Libraries

	Analysis of models – compare/contrast/pros/cons:

Dadansoddiad o fodelau – cymharu/cyferbyniad/manteision / anfanteision:

The experience, reflection, action cycle, has benefits for reflecting on practice, also for reflecting on events that happen within the setting. It is clear, concise and easy to use. It is however vague with not a depth of layers, meaning reflection using this model may be surface level and not applicable to more complex situations. This model would be best used within the working day as a practitioner or within a short time frame after the experience, it will provide clarity and a direction for ongoing growth for the practitioner (Thompson, C 2022). 

The gibbs model is an ideal model for reflecting on a practitioner’s pedagogy and practice. This model is clear and informative, it is an in-depth model for reflection, breaking down the reflecting process into many steps. This model would be ideal for a more complex or multi layered situation that requires deeper reflection from the practitioner (Moffatt, K. 2019). However this model has downsides of being thorough and requiring more time and in-depth thinking, it is not ideal within the busy environment of an early years setting. This model is an ideal tool for multi-agency working, meaning it can provide great insight into an experience for someone who has not lived it. 



	Conclusion 

Casgliad
In conclusion, reflection is a tool that practitioners can use in several ways. Reflection can be used as a in practice tool to reflect on the day as it is progressing within the setting. Reflection can be used by the practitioner to assess their pedagogy and their presentation of their teaching, to evaluate positives and negatives of their practice. Reflection is a free-flowing process, meaning there isn’t always a starting point, nor an ending point, it is for the practitioner to try and gain insight and experience through the process of reflection in efforts to make it a trait of their personality and not just a tool for practice. Partnership working can benefit from reflection as it is an educational tool that can be informative for many parties when reflecting on an experience that hasn’t being lived in by the third party, it can provide great insight and knowledge. 










	No
	Improvement and Development Goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?
	Achievements
(3 monthly review)

	1
	Maintain my motivation and determination to complete the first year of the early year’s degree. 


	I will continue to manage my time and efforts to maintain my quality of work. I will strive to complete every module on time and continue to put my all into every assignment. 
	I will continue to practice time management skills. 
I will continue to gain knowledge and skills through reading to make this achievement possible. 
	1 years 
	This will ensure I can carry on my learning journey. This will ensure I achieve my goal. This will aid in my belief and confidence in my skills and abilities. 
	

	2
	Complete the early years degree and decide on my next step in my education.



	Hopefully by the end of this degree, I will know what field most inspires me and will be driven to explore avenues to solidify this. 
	I will continue to explore every topic in depth. 
I will attempt to gain as much knowledge and insight from each topic, to gain clarity in which aspect inspires me most. 
	3 years 
	This will keep me inspired and driven to keep learning and growing. This will help me gain confidence. 
	

	3
	I will gain knowledge and understanding in all aspects of the early years. I will make a conscious decision to continue to learn and grow, beyond education, for the rest of my life. 




	I will continue to read as much as I can, old and new information to gather a rounded view of every aspect of early years. 
I will maintain my critical thinking skills to ensure every experience can teach me something. 
I will continue to challenge myself and stay inspired through life. 
	I will ensure to use the library. 
I will be aware of up-to-date research and findings within the field that I find myself in. 
I will maintain an open-minded approach to experiences and keep myself educated on current affairs. 
I will continue to challenge myself by always allowing growth, I will take courses. 
 I will continue to think critically and outside of the box. 

	3 years +
	This will help me to achieve the most out of life. This will help me make a difference to as many families as I can. This will help me achieve confidence and resilience.  I will uphold my love of learning and will nuture my critical thinking skills to ensure I achieve best practice. 
	

	4
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