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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. **  



Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)
ANSWER:

During my probation period, responding to high-risk incidents involving violence and vulnerability has been a large part of my experiences. One incident that significantly shaped my development was a domestic violence aggravated burglary. Aggravated burglary is when a person commits any burglary and at the time has with them any firearm or imitation firearm, any weapon of offence, or any explosive (Legislation.gov, 2011). The incident involved two masked males who forced entry into a residential property armed with a bladed article. The address belonged to the ex-partner of one of the offenders, immediately indicating a domestic abuse incident, which is recognised nationally as a high harm, high risk area of policing (Home Office, 2021). Although the offenders had left prior to my arrival, the scene remained chaotic, with distressed victims and witnesses, visible injuries and uncertainty about whether the offenders might return.

Upon arrival, I activated my body-worn video (BWV) in line with the College of Policing, 2020 guidance and conducted a dynamic risk assessment using the National Decision Model (College of Policing, 2014). The National Decision Model is a risk assessment which police officers use on attending incidents. There are six key elements which provides officer with an area for focus and consideration (College of Policing, 2013). On attendance my immediate priorities were to ensure safety, identify any ongoing threats, and assess the welfare of the victims and witnesses. The main victim being the ex-partner to one of the offenders engaged well with myself and provided a detailed account. I maintained an empathetic communication style, which aligns with trauma-enforced practice and the Code of Ethics principles of respect and compassion (College of Policing, 2014).

Whilst at the scene there were also two witnesses where both parties were injured but refused to provide any details. Their reluctance appeared to be due to shock and fear, which is consistent with research showing that victims of violent crime often struggle to engage immediately after trauma (Robinson et al., 2019). Despite ensuring that they were safe and offered medical assistance, they declined to engage further. Reflecting on this, I now understand that my communication with them was less effective than with the primary victim, causing issues to add further evidence to the investigation.

I mainly focused on progressing the investigation, but I could have adopted my approach to be more patient and empathetic, acknowledging the witnesses emotional state before seeking information. This aligns with Gibbs (1988) reflective cycle, which emphasises identifying areas for improvement through structured reflection. Gibb’s Reflective Cycle is a framework for reflection and is commonly use in learning and professional development. It involves six stages: description, feelings, evaluation, analysis, conclusion, and action plan (Simply Psychology, 2025).

In contrary to this, I completed all necessary lines of enquiry at the scene. This included securing the property, identifying entry point, checking CCTV within the area, and capturing body worn evidence. I ensured that appropriate safeguarding referrals were made to other internal and external departments and agencies such as, domestic abuse services and witness care in order to provide the victim with further support due to potential of them being a repeat victim. According to research (Save Lives, 2024) a repeat victim is defined as "when there has been any instance of abuse between the same victim and offender within 12 months". This aligns with the Strategic Policing Requirement (Home Office, 2023), which identifies protecting vulnerable people as a national priority.

The investigation was passed over to the supervisors on the criminal investigation department. My detailed a Detective Inspector praised first account and occurrence report writing. The praise I received from the detective inspector shows the importance of the golden hour investigation protocol and the ability to build strong investigations and evidence gathering. This reflects the College of Policing’s emphasis on professional competence and evidence-based practice (College of Policing, 2022). Overall, the incident highlighted the complex areas of policing and investigation whilst dealing with safeguarding, communication, and ethical decision-making. It reinforced the importance of adaptability, professionalism, and reflective practice.


The College of Policing plays a significant role in professionalising policing in the United Kingdom through standard setting, training, ethics, and evidence-based practice. In 2012, the College aims to enhance public trust, improve officer capability and ensure consistency across forces (College of Policing, 2019). One of the Colleges most significant contributions is the Code of Ethics, which provides a national framework for behaviour, decision-making, and justification. Effective policing is determined by the public’s trust and confidence and is dependent on a policing profession that is ethical and professional in the way that it respects, listens, responds, improves, and serves the public (College of policing, 2024). The principles of integrity, respect and accountability shaped my approach to victim care, including BWV activation and accurate recording. The College’s emphasis on procedural justice also builds trauma-enforced communications and safeguarding, which is essential in domestic related incidents (Mazerolle et al., 2013).

The Policing Vision 2025 further expresses the College’s strategic role further as it emphasises vulnerability, digital capability, workforce professionalism and evidence-based policing (NPCC, 2016). The actions I conducted at the scene by means of securing digital and forensic evidence, using BWV, and making safeguarding referrals, reflect these priorities. The Policing Vision also stresses collaboration with partner agencies, which aligns with the domestic abuse referral process I initiated.

The Workforce Transformation 2018 programme sought to modernise policing by improving several qualities including, leadership, skills, and professional development. The introduction of the PEQF and structured probation period reflects this. my ability to apply the national decision model, understand vulnerability and reflect critically on my practice demonstrates the impact of this transformation. However, critics argue that the pace of change has been uneven across forces, with variations in training quality and resource availability (HMICFRS, 2020). Whilst being in my probation period, we have been low staffed and there has been high demand, providing me with more experience with various incidents including simple and complex investigations. However, this inconsistency can undermine the College’s aim of national standardisation.

There is a 5-year strategy within the College of Policing (2022-2027). This shows its commitments to evidence-based practice, professional development, and public trust. It promotes the use of research to inform operational decisions, which is increasingly used in response policing. For example, Body Worn Video is supported by strong evidence showing its effectiveness in improving transparency and victim confidence (Ariel et al., 2016).
Although there are several strengths within the College of Policing, there are also challenges. The College of Policing has been criticised for having a lack of statutory independence, with some arguing that it struggles to enforce standards consistently across forces (Brain, 2013). Additionally, limited resources and day‑to‑day operational demands can make it difficult for local teams to fully put college guidance into practice. Due to this some investigations are not thoroughly investigated at initial attendance therefore, not providing best victim care. Overall, the College of Policing has played a crucial role in implementing professional policing, however, its impact depends mainly on local adoption, leadership support, and operational capacity. In order to continue to focus on this, officers need to be provided with more time to focus on high-risk incidents so that a thorough investigation can take place.


As I approach the end of my probation, I have recognised how my practice aligns with the expectations of a modern professional police constable. The College of Policing emphasises ethical behaviour, evidence-based practice, and victim-centred approaches (College of Policing, 2022), all of which were evident in my approach to the aggravated burglary. My use of BWV, structured decision making, and thorough investigation reflects the shift towards being a transparent and accountable police officer. Officers are expected to justify their actions and contribute to high quality investigations. This is evident with the feedback I received from supervisors from the criminal investigation Department.

My approach to the victim demonstrated trauma-informed practice, which is central to the Policing Vision 2025 (NPCC, 2016). Recognising the domestic abuse contact, I ensured that I prioritised safeguarding and completed the appropriate referrals, in order to further protect the victim and provide them with any support that they required. This aligns with national priorities around vulnerability and early intervention (Home Office, 2021).

Additionally, I demonstrated collaborative working, as I was able to recognise that this investigation needed to be handed over to CID due to the complex nature of the crime. I made sure that CID received a comprehensive evidential package and explained the actions which were completed at the scene. Modern policing relies on multi-agency and intra-force cooperation, particularly in complex investigations (HMCIFRS, 2020). I also engaged with multi agencies, due to completing referrals including the Domestic Abuse Risk Assessment as well as a Multi-Agency Risk Assessment Conference Form (MARAC) due to the risk that the victim was facing. A MARAC is a meeting where police, child protection services, housing, independent Domestic Violence Advisors (IDVAs), probation and other specialists share relevant information about the victim and discuss options for increasing the victim’s safety (Save Lives, 2024).

Finally, I have adopted reflective practice, identifying area for improvement such as communication with reluctant witnesses, realising that I am required to be more patient and empathetic with those who are struggling to speak about the trauma they had experienced. This coincides with the College of Policing’s emphasis on continuous professional development and emotional intelligence (College of Policing, 2019).


In my final year, I have seen the biggest transformation in myself as a person and a police officer. I have moved from learning the basics of policing to developing confidence, independence, professional and personal identity. Early in my service, I relied heavily on my supervision within my tutorship period and was not confident in dealing with incidents on my own. Over time, I have become more comfortable making independent decision, managing complex incidents, and taking ownership of investigations. Since new recruits have joined, they now ask me for support in their investigations when they struggle, showing that I have improved and more aware of how to investigate incidents. This shows that others see that I am able to complete investigations and am more aware.

One of the most significant changes has been my ability to manage scenes effectively, whereby I am now confident in dealing with complex incidents confidently. For example, dealing with the aggravated burglary has strengthened my confidence in dynamic risk assessments and communication. I am now able to approach incidents with a clearer understanding of investigative processes, safeguarding responsibilities and the importance of accurate recording.

My understanding of vulnerability has also been improved where I now recognise the variations of victim behaviour when they have experienced trauma which has improved my ability to respond empathetically and effectively. I have incorporated this into future incidents and am now able to get more information from victims and witnesses who have been traumatised from various offences. Additionally, I have developed a stronger perception of professional accountability. I have a good understanding how my actions will contribute to public trust, organisation reputation, and the wider policing mission. I actively work on my weaknesses and provide better service to make sure that victims and witnesses are able to trust me when dealing with a challenging time.

Finally, I have become more reflective. I actively seek feedback from my colleagues and sergeants, identify areas for improvement, and use reflective models to enhance my practice. Continuing to seek guidance from my colleagues will continue to improve my skills and confidence within the role and continue to better my capabilities as a response officer. This mindset will continue to shape my development beyond probation, and I will continue to investigate all incidents as thoroughly as this one in order to gain a positive outcome and help victims believe, that I am able to support and help them.

Word Count: 1957

1

Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


  
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

Digital communications have transformed how policing operates within the United Kingdom. This is evident in many forms throughout different forces. Social media platforms were mainly used for personal interaction; however, it is now an important and reliable process to inform the public of ongoing issues, missing persons, or crime trends. Social media is embedded within police communication strategies, public engagement frameworks, and operational responses. UK police forces increasingly rely on platforms such as Facebook, X (Twitter), Instagram, and TikTok to disseminate information, appeal for witnesses and build community trust (Bullock, 2018; HMICFRS, 2022). The College of Policing (2023) emphasises that digital engagement is now a core policing function rather than an optional enhancement.

This essay reflects on an incident which I was involved in for a high-risk missing person investigation. Social media played a crucial role in attempts to seek information from the public in relation to any whereabouts of the missing person. Using Gibbs Reflective Cycle, I examined the decision-making process, ethical considerations and outcomes associated with issuing a public appeal that included CCTV stills. This essay evaluates the strengths and weaknesses of using social media in policing.

The incident involved a vulnerable adult reported missing by family members after failing to return home and without communications. The individual had a history of mental health difficulties, and it was believed that they were in a distressed state. Initial enquiries were conducted including, foot and area searches, checking rooms and sheds within the boundaries of the dwelling, CCTV opportunities in the area where they believe the person to be or often attend, mobile phone analysis through Single Point Of Contact (SPOC) work and checks with hospitals to identify if they have booked themselves in. However, conducting these enquiries did not provide any useful information. Based on the College of Policing’s Authorised Professional Practice (APP) on missing persons, the case was categorised as high risk due to the individual’s vulnerability and the potential for serious harm (College of Policing, 2021).

Given the urgency, I spoke to the family in order to gain consent for a social media appeal to assist in locating the high-risk missing person. Having explained the full process to the family members and they fully understood the lines of enquiry they gave full consent. I spoke with my inspector for authorisation for the post to be made which was authorised. Working with the force communication team, we prepared a social media post containing a recent photograph and a CCTV still showing the individuals last movements. The appeal was published on the forces Facebook and X accounts. Within minutes, the post had been shared widely, reaching thousands of users. Several members of the public reported potential sightings in different areas, however, one particular sighting provided a credible lead. Officers attended the location and found the missing person safe but distressed. Although the appeal was successful in assisting with finding the missing person. Issues were raised in regard to privacy, proportionality and the long-term digital footprint created by such posts.

At the time, I felt a strong sense of urgency due to the high-risk nature of the case and the immediate risk it posed to the individual’s life that I believed a social media appeal would be the best way to locate the person. However, I also felt uneasy about releasing persons information publicly. Research shows that officers often experience tension between safeguarding individuals and using public platforms effectively (Hayden & Shalev Greene, 2018). I was conscious that once the image had been circulated online that the control over its distribution would be lost, potentially effecting the individual long after the incident. however, once the missing person received the required support I made sure to make them aware that social media was used in order to locate them so that they are not left in the dark and find out for themselves.

The social media appeal was published and following a great response from the members of public this provided me with positive and effective leads which assisted in potentially locating the missing person. This aligns with UK research showing that public appeals significantly enhance investigative outcomes in missing person cases (Fyfe et al., 2015), however, some public comments were speculative or insensitive, reflecting the risks of exposing vulnerable individuals to online scrutiny (Goldsmith, 2015). The incident demonstrated the operational value due to locating the person and ethical complexity of social media use, however, our main concerns at the time was to locate the individual and once doing so, this has brought family and friends relief. Even though, the use of social media can cause scrutinous comments, it is known that the family at the time were not worried about that as officers were able to make sure that the missing person was safe and well and given the support required.
Academic literature suggests that social media can act as a “force multiplier” in missing person investigations, enabling rapid dissemination of information (Lansdowne, 2020). In the UK context, forces increasingly rely on digital engagement to support time-critical operations (HMICFRS, 2022). This is due to making the public aware, so they are also able to keep a ‘lookout’ for the individual to provide officers with leads and information. However, scholars warn of digital engagement permanence, where sensitive information remains accessible long after the incident (Trottier, 2012; Mawby, 2021). This was evident during this investigation, even though the post was deleted after the individual was located, the post had been shared several times leaving a digital footprint.
The experience demonstrated that social media is a powerful but ethically challenging tool. Considering there was a positive outcome, it exposed the individual to potential long term privacy risks. In future cases I would engage with the communications team earlier, document the decision-making process more thoroughly and review posts promptly once the individual is found. I would also ask the communications team to protect the missing persons privacy so that they are protected.

UK police forces operate under strict guidelines regarding social use. The College of Policing’s Digital Communications Guidance emphasises professionalism, accuracy, and proportionality (College of Policing, 2023). Officers must use only authorised accounts for operational communication, and posts must comply with the Data Protection Act 2018, GDPR, and the Human Rights Act 1998. These laws require police forces to have a lawful basis for sharing personal data with law enforcement authorities (College of Policing, 2023).

Force policy requires that all operational posts be approved by supervisors and communications specialists. This ensures accuracy and reduces the risk of reputational damage (NPCC, 2020). UK forces have faced backlash for inconsistent messaging, highlighting the importance of centralised oversight (HMICFRS, 2022). Releasing personal information must be justified as necessary and proportionate. Missing person appeals involving vulnerable individuals require heightened scrutiny due to Article 8 of the Human Rights Act 1998 (ICO, 2022). The Data Protection Act 2018 allows disclosure when necessary to protect life, but forces must still consider the least intrusive option (UK Government, 2025). Police forces must consider the potential risks caused by public exposure. UK research shows that vulnerable individuals may experience distress or stigma after being publicly identified (Shalev Greene & Alys, 2016).
There are several benefits of using social media platforms of using social media in UK policing. According to, Lansdowne, 2020 social media enable immediate communication with large audiences, crucial in time sensitive cases such as missing persons. It provides community engagement where regular updates help to build trust. Studies show that transparent communication improves public confidence (Myhill & Bradford, 2012, Loader & Mulcahy, 2018). It can also assist in intelligence gathering, for example public comments and shared content cam provide leads in an investigation. UK forces increasingly use social media as a source of open-source intelligence (NPCC,2020). Also, social media benefits policing as it is able to share positive stories and transparent communications which improve public perception (Lee & Mcgovern, 2014).
On the contrary there are also risks to using social media in policing. Firstly, once information is online, it cannot be fully controlled, Trottier, 2012 explains that sensitive information can resurface years later. There can be rumours made and speculation which can hinder investigations. UK forces have struggled with misinformation during major incidents (Goldsmith, 2015). There is also a risk to operational security whereby oversharing can compromise tactics or investigations (Miller & Gordon, 2014). UK forces have issued warnings after officers mistakenly revealed sensitive information online. Additionally, balancing public interest and individual rights remains a challenge (Maby, 2019), this is particularly relevant in missing persons investigations involving mental health.
On reflecting this incident, it demonstrated both the strengths and weaknesses of social media in UK policing. The social medial appeal directly contributed to locating the missing person, supporting UK research that social media enhances investigative outcomes (Fyfe et al., 2015). However, due to the missing person vulnerability it raised concerns about their dignity and long-term exposure, even after, the removal, the image is likely to remain online. While engagement was considerably positive, some comments were slanderous and intrusive, reflecting the risks of public involvement (Huey et al., 2013). During this incident, I followed force policy, demonstrating the value of structured decision-making frameworks (NPCC, 2020). The frameworks include the National Decision Model, this framework is designed to ensure that all missing person reports are treated with the same level of seriousness and appropriate resources are allocated based on the risk assessment (College of Policing, 2016).
Social media has become a vital tool in UK policing, offering unique opportunities for communication, public engagement, and operational support. This way of working is classed as live time and updates can be given or received in an instant. The high-risk missing person incident demonstrated it’s likely to save lives. On this occasion, the social media appeal assisted in locating the missing person and due to how distressed they were, officers were able to assist in providing the individual with the correct support they needed. It also highlighted the ethical and practical challenges. For example, the post may be deleted from policing social media, however from other users sharing it, the post leaves a digital footprint, and the individuals’ details will continually be on the internet. Effective use requires adherence to policy, careful risk assessment, collaboration with communication professionals and digital teams and sensitivity to privacy and vulnerability. Ultimately, social media is a powerful and effective tool depending on how responsibly and ethically it is used, and the use is going to continue to help identify missing persons, offenders, and witnesses. Using social media shows the public that policing in the United Kingdom is willing to move and adopt with the modern-day evolution of this digital data and expressions. This is to help members of public to either assist in person, receiving support, getting justice or to let people know that we need assistance in relation to ongoing investigations. Most people want to feel like they have helped us in certain situations.

Word Count 1817


Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:

Leadership in policing is complicated because officers work in unpredictable situations, face constant public scrutiny, and carry heavy emotional demands. Effective leadership requires adaptability, emotional intelligence, and the ability to make ethically grounded decisions under pressure. This essay critically reflects on a policing incident in which I played a significant leadership role. I responded to a sudden death by hanging, where the next of kin had discovered the deceased. During the incident I assigned investigative tasks to other officers who attended whilst I personally supported the next of kin. Using the Gibbs Reflective Cycle (1988) as a framework, I critically analyse my leadership style, analyse the strategies I conducted, and explore how established policing leadership models informed my actions. This essay demonstrates how my leadership style developed as the situation continued, highlighting the importance of flexibility, ethical awareness, and trauma informed practice in modern policing.

I attended to a report of a sudden death where a male had been found hanging in his garage by his wife. On arrival, it was clear that the next of kin was in distress displaying signs of shock, disorientation, and emotional trauma. The scene required immediate management of investigative tasks, officer coordination, scene preservation, and sensitive communication with the next of kin. Due to this I made sure that I managed other attending officers and gave them enquiries to conduct prior to CID attendance.

Whilst on scene, I recognised the demands required and I quickly allocated tasks to attending officers. These included assisting in cardiopulmonary resuscitation (CPR) until ambulance was on scene, securing the scene, conducting initial house to house enquiries checking for any CCTV via ring doorbell camera footage, searching the house for any notes or indicators of intent to harm themselves, and updating the force control room. I also requested CID attendance due to the nature of the call as this is required when a suicide is completed. When paramedics arrived, they took over from officers conducting CPR and I made sure to liaise with them in order to understand if resuscitation was going to continue. While these tasks were being completed, I remained with the next of kin and provided emotional support and kept her aware of what was occurring. I also attempted to gather information from the next of kin in order to identify if the deceased had shown any signs of intending to harm themselves during the day or if any potential incidents could have caused the incident. I also ensured that safeguarding considerations were addressed. This structure allowed the investigation to progress whilst providing the next of kin with sensitive trauma informed support.

My initial emotional response was a mixture of empathy and urgency. Sudden deaths particularly suicides carry significant emotional weight, and I felt a strong responsibility to manage the scene effectively while also supporting the next of kin. I was conscious that due to the number of officers on scene that the next of kin would feel overwhelmed and so I balanced operational leadership with compassion. I continued to engage in conversation with the next of kin to try and take her mind off the situations and also provided any support that they requested at the time. I also felt the pressure of ensuring that officers were being tasked efficiently and that the scene was managed in a way that preserved evidence and maintained investigative integrity. Investigative integrity in policing is a critical aspect of maintaining public trust and ensuring justice (College of Policing). At the same time, I was aware of the potential emotional impact on attending officers, as I know from previous experiences that I have been emotional in these situations. Those with less experience are more likely to be affected so I conducted regular welfare checks when other officers where speaking with the next of kin and if they were feeling overwhelmed, I told them to take some time away from the scene. Research suggests that any exposure to traumatic incidents can significantly affect officer wellbeing (Miller, 2018). This shows the importance of supportive leadership.

Several aspects of my leadership were effective, assigning tasks early ensured that the investigation progressed quickly and that officers were clear on their responsibilities. My decision to personally support the next of kin allowed for a trauma-informed approach, reducing the risk of secondary victimisation and ensuring that the next of kin felt heard and supported. I gave the next of kin regular update and explained the roles of each officer, to make them aware. Trauma informed policing is increasingly recognised as essential for maintaining public trust (Bailey et al, 2021). However, there were areas for improvement. In the early moments, I maintained a directive leadership style to implement control, but as I was with the next of kin for majority of the time, I could’ve asked other officers to assist while I checked officers, wellbeing at the start of the incident rather than towards the end. Additionally, while I prioritised the next of kin, I could have monitored the progress of the assigned tasks to ensure consistency and accuracy. Looking back on the incident, I realise that managing operational oversight while also providing emotional support is a leadership skill that needs ongoing development.

The incident required adjusting my leadership style quickly. Initially, I adopted a directive style, consistent with situational leadership theory (Hersey and Blanchard, 1982). This was appropriate because the situation was high-risk, time critical and emotionally charged meaning being direct was needed to ensure all officers were aware of their role. Officers needed clear and concise instructions to ensure scene preservation and investigative integrity. Situational leadership emphasises that no style is universally effective, leaders must adapt based on follower competence and situational demands (Northouse, 2021). In this case, the urgency of the situation justified a directive approach, however, situational leadership has been criticised for oversimplifying complex interpersonal dynamics (Thompson & Glaso, 2015). This suggests that true adaptability is rooted in emotional intelligence and understanding what the situation needs.
As the situation developed, I supported and engaging with officers to check progress, confirm that all understood tasks and encourage independence. I made sure that officers were able to conduct their enquiries independently as I was liaising with the next of kin during the entirety. This aligns with the College of Policing Leadership Framework, which highlights emotional awareness, adaptability, and collaborations (College of Policing, 2015). My approach also demonstrated factors of transformational leadership, particularly in my engagement with the next of kin. Transformational leadership demonstrates empathy, moral grounding, and emotional intelligence (Bass and Riggio, 2006). These qualities were needed in supporting the next of kin through an extremely traumatic experience.
During the incident I used several leadership strategies. I assigned tasks which ensured that the investigation progressed while I focused on the next of kin. This aligns with the National Decision Model, which requires officers to assess threat, risk and harm and allocate resources accordingly (College of Policing, 2020). It also reflects effective leadership, guaranteeing that officers work efficiently and effectively. My decision to personally support the next of kin reflects trauma-informed approach, which is recognised as essential in policing due to the level of trauma people are involved in. research shows that compassionate communication during traumatic incidents improve public trust and reduces long-term psychological harm (Bailey et al, 2021). This approach coincides with transformational leadership which reinforces the value of empathy and ethical behaviour.
By giving clear instructions, I reduced uncertainty and ensured officers felt supported throughout the incident. this reflects transactional leadership, where clarity of expectations enhances performance (Burns, 1978). Although transactional leadership is occasionally criticised for it being inflexible, it can be essential for maintaining compliance and control. I also made sure to balance operational and emotional demands, the incident required simultaneous management of investigative tasks and human vulnerability. This dual focus aligns with public service leadership models, which emphasise balancing tasks oriented and people-oriented behaviours (Van Wart, 2013).

Within policing there are common leadership models which are used. Situational leadership is widely used in policing due to it recognising that no style is universally effective on its own (Hersey and Blanchard, 1982). In this case, the investigation continued to evolve meaning it required me to swap between being directive and supportive. The National Decision Model is also used in police forces as the framework to assist in making decisions when attending an incident. the national decision model underpinned my decision making, particularly in assessing risk, considering powers and policy, and reviewing actions. The NDM encourages ethical, proportionate, and transparent decision making (College of Policing, 2020). The College of Policing Leadership Framework is also commonly used within policing. This framework highlights value-based leadership, emotional intelligence, and adaptability. My approach reflected these principles, particularly when I assigned tasks to officers and when I remained with the next of kin.

Whilst the investigation progressed my leadership styles changed. The incident evolved through several phases each requiring a different leadership approach. Firstly, when I initially arrived, the priority was scene preservation, investigative integrity, and officer coordination. Directive leadership made sure that there were clarity and quick action. Once officers were conducting their given tasks, I moved to a more supportive style of leadership by checking on officer’s progress and welfare. This was best suited due to the traumatic incident and understanding that officers may become emotional when dealing with it. It was important that all officers were checked on to make sure that they are coping with dealing with the incident. As I was also speaking with the next of kin trying to provide them with support it required empathy, patience, and emotional intelligence. This phase demanded a people – centred approach by way of transformational leadership. As CID arrived, I implemented a collaborative style, where I briefed the detectives clearly ensuring continuity of information and answered any questions they had in relation to the incident. This reflects the value of strong collaboration between departments in policing. This progression demonstrates flexibility and situational awareness which are key components of effective policing leadership. During these incidents CID play a crucial role in the initial response, guidance emphasises the importance of clear leadership, good data, and carefully worded communications to manage the situation effectively (Office, 2026).

Overall, this incident provided a valuable opportunity to reflect on my leadership style and strategies. I demonstrated flexibility by changing my leadership styles to suit the situation between directive, supportive, and transformational approaches as circumstances changed. My actions were guided by leadership models, including situational leadership, transformational leadership, and the national decision model. While my leadership was effective, there are areas for improvement, particularly around officer welfare monitoring as I did not check on officers’ welfare until the end of the investigation rather than throughout. I could also improve on following up on what enquiries were conducted by officers. Overall, the incident supported the importance of adaptable, emotionally intelligent leadership in policing, especially during traumatic and high-risk situations. The experience strengthened how leadership models are applied in practice and it also highlighted the need for continual reflection and development. The experience also showed me that I maintained ahigh standard until CID was able to take over and become the lead due to their better knowledge in dealing with these incidents. In the future I will remain professional and continue to lead using the frameworks described and improve on my leadership skills.
After the incident, a call was made from the next of kin to the force control room in order to thank all officers present and to the officer who remained with them. due to receiving positive feedback, it is clear that I showed empathy to the next of kin for the duration and that I handled the situation well.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:


Looking back over my three-year probation, I can see how much my tutorship and structured feedback shaped the officer I have become. Policing is not like any other professions, there is a lot to learn, the emotional demands are high and the expectations both personal and organisational are significant. During this period, I relied on the support of more experienced colleagues who guided me through situations that I have not dealt with before, helped my build my confidence, and challenged me to reflect on my decisions. This essay critically reflects on how mentoring and coaching contributed to my developments as an officer and how they helped me meet personal and organisational goals and how they supported my learning and performance. I also explore the theories that support coaching and mentoring in policing. I will also reflect on how I give and receive feedback as part of my ongoing professional growth. 

My first real experience to mentoring was during my 12-week tutorship period, where I had a tutor assist me in my development. My tutor was not just there to teach me the processes of the job, but they helped me understand what it means to be a police officer. Clutterback, 2004, describes mentoring as a relationship that supports long-term development, and that the definition fits my experience perfectly. My tutor helped me adapt to the informal rules that guide everyday policing. For example, how to talk to victims, how to manage conflict, how to stay calm when everything else around me felt chaotic. My tutor also helped me understand the culture of policing, something Reiner, 2010 calls “cop-culture”, meaning the shared values, humour, and how coping mechanisms that show how officers see the world. 

Emotionally, tutorship and mentoring were almost like a lifeline. Early in my probation period, I attended several traumatic incidents, and my tutor created a safe space where we could talk about the incident and allow me to let it all out. Research shows that early exposure to trauma can affect new officers’ wellbeing (Miller, 2008). While having someone experienced to guide me through those moments made a huge difference and made me realise that my tutor was not just my mentor but my safe space too. I was able to speak with my tutor and trust them and they would support me through all incidents no matter what. 

Coaching also played a different but also important role during my probation. While mentoring helped me understand the bigger picture, coaching helped me refine specific skills. Whitmore, 2017 GROW model; goal, reality, options, will was used frequently by my tutor and supervisors. Even though they did not label it as such, the coaching helped me break down complex tasks. For example, applying the National Decision Model, in line with the College of Policing, communicating with vulnerable people, writing clear and accurate statements – either victim/witness statements or my own, and allowing me to take ownership of incidents. What I appreciated most was that being coached encouraged me to think for myself, so that I was able to become an independent officer. So instead of my tutor providing me with the answers, my tutor would ask me questions that pushed me to problem solve and make my own decisions. This aligns with Knowles, 1984 principles of adult learning, which emphasise independence and self-direction. 
Whilst I was out of my tutorship I continued to learn by being crewed with other colleagues so that I can see how different people police. Some of the most valuable learning came from informal mentoring, conversations in the car, advice from experienced officers, and watching how others handled difficult situations. Van Maanen, 1975 highlights the importance of peer learning in policing. These informal interactions helped me develop my confidence and a sense of belonging. Whilst learning from other colleagues I also started to trust them and we were able to then work together and show that I was able to make decisions on my own with their assistance. 

One of my biggest goals whilst in probation and tutorship was to build confidence in my decision-making skills and not have to rely on other colleagues to make the decisions initially. Early on, I often doubted myself, especially when dealing with high-risk incidents and I was unable to make those decisions as I did not feel like I was going to make the right decision. However, when my tutor explained what was going to happen, I realised that the decision I had made in my head was in fact correct. Coaching helped me develop a structured approach to decisions, particularly through the use of the National Decision Mode. Mentoring also helped me develop emotional intelligence which Goleman 1998 identifies as essential for effective leadership. Through honest conversations with my colleagues and supervisors and reflective practice, I learned how to manage my emotions, communicate more effectively, and stay composed under pressure. Professionally, I wanted to become a competent and independent officer, coaching accelerated my development by helping me focus on specific skills while mentoring helped me understand the broader expectations of the role. My tutor also encouraged me to think about my career withing the force. These conversations helped me to identify areas I night want to specialise in and gave me a clearer sense of direction. The organisations’ goals including, public safety, ethical behaviour, and community trust were supported through mentoring and coaching. My tutor modelled behaviours aligned with the Code of Ethics (College of Policing, 2021) and coaching helped me apply legislation correctly and make good decisions. The College of Policing’s Leadership Review, 2015 emphasises coaching as a tool for developing ethical, reflective professionals and I saw this in practice throughout my probation. 

During my probation mentoring and coaching assisted my learning, development and performance. Reflection became a core part of my learning. After incidents, my tutor encouraged me to think about what went well, what did not go well and what I would do differently next time. When I first started, I was unable to answer these questions as I was unsure of what the processes were, however as I developed, I was able to answer these questions clearly and I was easier for me to reflect on my own decisions. Gibbs’ reflective cycle 1988, helped structure these conversations, and over time I became more comfortable in analysing my own performance. Kolb’s 1984 experiential learning theory suggests that learning happens through a cycle of experience, reflection, idea development and experimentation. This perfectly describes my development during my probation, and I still use this when dealing with incidents so that I can improve myself n dealing with future incidents.

Coaching helped me develop competence in key area such a, using the national decision model, use of force, safeguarding, investigative skills and communication with victims and suspects. My supervisors would often use questioning techniques to encourage me to think deeply about incidents and investigations that I am dealing with, and this helped me to become more confident. If I did not answer the questions correctly, my supervisors would advise me on the correct way to complete things and I would implement his into my daily routines as a response officer. I also had regular feedback sessions, coaching conversations and mentoring support which contributed to me improving my performance. Grant 2014 argues that coaching enhances motivations and competence, and I found this to be true. I became more confident, more consistent and more capable of handling complex incidents. 

In policing several coaching and mentoring theories are used, these being the GROW Model, situational leadership, transformational leadership, adult learning theory and experiential learning. 
The GROW model remains one of the most widely used and enduring coaching frameworks, designed for clarity, actions and reflection, GROW helps coaches navigate a coaching conversation in a structured yet flexible way (Irene Rosylin, 2025). The GROW model is also used widely in policing for structured coaching conversations according to Whitmore, 2017. Situational leadership being Hersey and Blanchard’s 1982 model emphasises adopting a leadership style based on learners’ competence and confidence. This reflected my experience as supervisors gradually reduced support as I became more capable. Transformational leadership is used where Bass and Riggio 2006 highlight the importance of inspiration, support and emotional intelligence. These qualities I saw in effective mentors especially my tutor during the 12-week period. The Adult Learning theory where Knowles 1984 argues that adults learn best when they involved in the process, which aligns with coaching approaches used in policing. This theory is best suited to policing as during the 12-week period, whilst with a tutor I attended several incidents where I shadowed my tutor and learnt how to deal with incidents through consistent shadowing until I myself was able to take the lead. Experiential learning – Kolb’s 1984 cycle mirrors the reflective practice encouraged throughout probation. 

Since being independent but still in probation I now provide feedback to newer colleagues, but I still receive feedback as policing is a profession where there is always something to learn. Feedback has been one of the most important tools in my development, early on I found constructive criticism difficult to hear but over time I learned to see it as an opportunity rather than a judgement and I would always continue to take on board the criticism so I could improve. When receiving feedback, I received feedback through daily debriefs which usually occur at the start of a shift, tutor reports, supervisor reviews this includes one on one conversation where my supervisors are able to provide feedback privately, informal conversations with colleagues not being my tutor and reflective practice sessions. Effective feedback was specific, timely and focused on behaviour rather personality. This aligns with best practice guidance from the College of Policing, 2021. However, I now provide feedback as I have gained experience since, and I now give feedback to newer officers and colleagues. I try to follow the same principles that helped me. I am honest with my colleagues, but I remain supportive so that they do not feel criticised, I focus on behaviours, offer practical suggestions and encourage reflection. This approach reflects the coaching mindset I benefited from during my own probation. Since, my tutorship and now being an independent officer, I am aware that there is always room for improvement and I will take on board any feedback that is provided.

Overall, I am now a competent officer where I am now allocated to more complex incidents as my supervisors are aware that I am able to investigate them correctly and no longer require constant observations. I am also crewed with newer officers as I am able to provide them with feedback and can assist them in becoming more confident. My tutorship period was extremely helpful, and I am grateful to my tutor for training me to be the officer I am today. I am now able to make decisions, lead other officers, provide correct feedback. Due to my experience being really good. I am looking to become a tutor once I am out of probation so that I can assist new officers in becoming the officer they want to be. I hope to help others like my tutor and supervisors helped me, I am now able to start applying for new roles and due to the coaching and mentoring I have received I have been able to deal with complex incidents independently and show that I can work to a high standard which I hope will assist me in moving to new departments in the future. 

WORD COUNT: 1914

Bibliography
The bibliography should only include sources referenced within the workbook using the Harvard referencing system. Information about referencing in written assignments and how to avoid plagiarism can be found on Moodle. It is important that you are aware of the importance of ensuring that the work submitted is your original work.
Antonakis, J. and House, R. (2014) ‘Instrumental leadership’, The Leadership Quarterly, 25(4), pp. 746–771.
Ariel, B., Farrar, W. and Sutherland, A. (2016) ‘The effect of police body‑worn cameras on use of force and citizens’ complaints’, Journal of Quantitative Criminology, 32(3), pp. 509–535.
Bailey, K. et al. (2021) ‘Trauma‑informed policing: A critical review’, Policing: A Journal of Policy and Practice, 15(3), pp. 210–223.
Bass, B. (1990) ‘From transactional to transformational leadership’, Organisational Dynamics, 18(3), pp. 19–31.
Bass, B. and Riggio, R. (2006) Transformational Leadership. 2nd edn. Psychology Press.
Bradford, B. and Jackson, J. (2019) ‘Police legitimacy’, in Reisig, M. and Kane, R. (eds.) The Oxford Handbook of Police and Policing. Oxford: Oxford University Press.
Brain, T. (2013) A Future for Policing in England and Wales. Oxford: Oxford University Press.
Bullock, K. (2018) ‘The police use of social media: Transformation or normalisation?’, Policing and Society, 28(3), pp. 302–317.
Burns, J. (1978) Leadership. New York: Harper & Row.
Clutterbuck, D. (2004) Everyone Needs a Mentor. CIPD.
College of Policing (2014) Code of Ethics. College of Policing (2015) Leadership Review. College of Policing (2019) Professional Development. College of Policing (2020) Body‑Worn Video Guidance. College of Policing (2020) National Decision Model. College of Policing (2021) Authorised Professional Practice: Missing Persons. College of Policing (2021) Code of Ethics. College of Policing (2022) Five‑Year Strategy 2022–2027. College of Policing (2023) Data Protection. College of Policing (2023) Digital Communications Guidance. College of Policing (2024) ‘Guidance for Ethical and Professional Behaviour in Policing’. College of Policing (2016) Missing Persons. College of Policing (2013) National Decision Model.
Crump, J. (2011) ‘What are the police doing on Twitter?’, Policy & Internet, 3(4), pp. 1–27.
Denef, S., Bayerl, P. and Kaptein, N. (2013) ‘Social media and the police’, CHI Conference Proceedings, pp. 3471–3480.
Flin, R., O’Connor, P. and Crichton, M. (2008) Safety at the Sharp End. Ashgate.
Fyfe, N., Stevenson, O. and Woolnough, P. (2015) ‘Missing persons: The processes and challenges of police investigation’, Policing and Society, 25(4), pp. 409–425.
Gibbs, G. (1988) Learning by Doing. Oxford Polytechnic.
Goleman, D. (1998) Working with Emotional Intelligence. Bantam Books.
Goldsmith, A. (2015) ‘Disgracebook policing’, Policing and Society, 25(3), pp. 249–267.
Grant, A. (2014) ‘The efficacy of coaching’, Coaching: An International Journal, 7(2), pp. 102–114.
Hayden, C. and Shalev Greene, K. (2018) ‘The role of social media in missing persons investigations’, Journal of Criminological Research, Policy and Practice, 4(3), pp. 228–239.
Hersey, P. and Blanchard, K. (1982) Management of Organisational Behaviour. Prentice Hall.
HMICFRS (2019) The Police Response to Vulnerability. HMICFRS (2020) State of Policing. HMICFRS (2022) The State of Policing: Annual Assessment.
Home Office (2021) Domestic Abuse Act 2021: Statutory Guidance. Home Office (2023) Strategic Policing Requirement.
Huey, L., Nhan, J. and Broll, R. (2013) ‘Cyber‑vigilantes’, Criminology & Criminal Justice, 13(1), pp. 81–97.
ICO (2022) Data Protection and Law Enforcement: Guidance for Police Forces.
Judge, T. and Piccolo, R. (2004) ‘Transformational and transactional leadership’, Journal of Applied Psychology, 89(5), pp. 755–768.
Klein, G. (1999) Sources of Power. MIT Press.
Knowles, M. (1984) The Adult Learner. Gulf Publishing.
Kolb, D. (1984) Experiential Learning. Prentice Hall.
Lansdowne, R. (2020) ‘Social media and missing persons’, Policing and Society, 30(7), pp. 789–805.
Lee, M. and McGovern, A. (2014) Policing and Media. Routledge.
Legislation.gov.uk (2011) Theft Act 1968. Available at: www.legislation.gov.uk/ukpga/1968/60/section/10 (legislation.gov.uk in Bing).
Loader, I. and Mulcahy, A. (2018) Policing and the Condition of England. Oxford University Press.
Loftus, B. (2009) Police Culture in a Changing World. Oxford University Press.
Mawby, R. (2019) Police Culture and Social Media. Policy Press. Mawby, R. (2021) ‘Policing, privacy and the digital age’, Journal of Criminal Justice Studies, 34(4), pp. 412–428.
Mayer, J., Salovey, P. and Caruso, D. (2008) ‘Emotional intelligence’, American Psychologist, 63(6), pp. 503–517.
Mazerolle, L. et al. (2013) ‘Procedural justice and police legitimacy’, Journal of Experimental Criminology, 9(3), pp. 245–274.
McLeod, S. (2025) ‘Gibbs Reflective Cycle’. Simply Psychology.
Meijer, A. and Thaens, M. (2013) ‘Social media strategies’, Government Information Quarterly, 30(4), pp. 343–350.
Miller, L. (2008) ‘Stress and resilience in law enforcement’, International Journal of Emergency Mental Health, 10(2), pp. 109–124.
Miller, S. and Gordon, F. (2014) ‘Investigative ethics in the digital age’, Journal of Applied Security Research, 9(2), pp. 217–234.
Myhill, A. and Bradford, B. (2012) ‘Enhancing public confidence’, Policing and Society, 22(4), pp. 397–425.
Northouse, P. (2021) Leadership: Theory and Practice. 9th edn. Sage.
NPCC (2016) Policing Vision 2025. NPCC (2020) National Strategy for Police Digital Engagement.
Office (UK Government) (2026) Responding to Suicide Clusters: Guidance for Stakeholders.
Reiner, R. (2010) The Politics of the Police. Oxford University Press.
Robinson, A., Myhill, A. and Wire, J. (2019) ‘Domestic abuse victim engagement’, Policing & Society, 29(8), pp. 927–944.
Rosylin, I. (2025) ‘The GROW Coaching Model’. British School of Coaching.
SafeLives (2024) Learn More about Marac. SafeLives (2024) Briefing for Maracs: Repeat Cases.
Shalev Greene, K. and Alys, L. (2016) Missing Persons: A Handbook of Research. Routledge.
Silvestri, M. (2017) ‘Police leadership: Gender and power’, Feminist Criminology, 12(3), pp. 221–241.
Thompson, G. and Glasø, L. (2015) ‘Situational leadership theory’, Leadership & Organization Development Journal, 36(5), pp. 527–544.
Trottier, D. (2012) Social Media as Surveillance. Ashgate.
UK Government (2025) Data Protection Act. Gov.uk..
Van Maanen, J. (1975) ‘Police socialisation’, Administrative Science Quarterly, 20(2), pp. 207–228.
Van Wart, M. (2013) ‘Lessons from leadership theory’, Public Administration Review, 73(4), pp. 553–565.
Whitmore, J. (2017) Coaching for Performance. Nicholas Brealey.




 CONFIDENTIALITY and PLAGIARISM 

This is automatically checked via Turnitin submission of your workbook.

Please sign below to confirm that the work submitted is your own. 

Sign..........

Date




image1.png
Prifysgol Cymru
% Y Drindod Dewi Sant

N University of Wales
Trinity Saint David

%





