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A) Child Autism (no date) suggest that young children’s brains have much more plasticity, therefore early intervention including changing and teaching new behaviour becomes easier. Spectrum (no date) state that early intervention for children with autism leads to significant changes such as gains in intelligence, language and daily living skills as well as motor and social skills. They claim that for children experiencing a development delay, early intervention should start as early as possible as very young children can benefit from interventions that focus on developing communication, interaction, language and play, even before a formal diagnosis has been made. UNICEF (no date) declare that within Article 23, children with a disability have the right to live a full and decent life with dignity, independence and be able to play an active part in the community and that the government must do all they can to support them and their families. The National Autistic Society (2016) suggest that children can be diagnosed from as young as two, however it is common for child not to get diagnosed until they are older. Welsh Government (2019) follow Article 23 and lists different types of interventions that support children with autism, including some that can be implemented for pre-school aged children, such as joint attention, and can be put into practice by a wide range of people, from teachers to children without autism. They state that the interventions that they reviewed were deigned to improve children’s skills and behaviours, with some focusing on developing social skills, improving school readiness and improving their interaction with peers. However, the achieved outcomes varied across the different interventions, which they explore further. Welsh Government (2019) saw that joint attention interventions usually involved a one on one delivery of play-based and turn-taking activities by a teacher or parent, delivered in short daily sessions over eight to twelve-week periods. They found that this type of intervention was effective for pre-school aged children. Similarly, Eapen et al. (2013) find that early intervention that enhance the social attention and communicative abilities of children with Autism Spectrum Disorder (ASD) has an optimistic outcome. By focusing on the critical skills of social attention, affect sharing, imitation and joint attention, they found that language outcomes were positively associated with early joint attention, and as a result they emerge as important characteristics to target in early intervention for children and young people with ASD. According to Corsello (2005), two aspects of intervention that are common in ASD intervention programmes include the intensity of the programme and the age at which children should begin intervention. She claims that most programmes involve fifteen to twenty-five hours of intervention a week, and that children who enter programmes at younger ages develop better gains than those who enter at a later age. Corsello (2005) states that most early intervention programmes are designed for pre-school aged children, and that because they had only then been able to identify children with autism as young as two years, there were fewer programmes specifically designed for the birth to three age group, which had a negative effect on young children with autism who had the right, according to UNICEF (no date) to have support from the government to live a full and decent life. Koegel et al. (2013) explain that interventions and outcomes for children with ASD are much improved today over previous methods. In contrast to the 1980’s, with even the best available interventions, which left fifty percent of children diagnosed with autism non-verbal throughout their lives, Koegel et al. (2013) say that today’s research highlights that fewer than ten percent of individuals with ASD will remain non-verbal with intervention. This research supports Article 13 of UNICEF (no date) stating that every child has a right to be free to express their thoughts and opinions and to access information, which means children who are non-verbal have a more difficult experience on having this right. Koegel et al. (2013) also state that children who are completely non-verbal who begin intervention in the early pre-school years are more likely to become verbal than children who start intervention over the age of five years, which shows the importance of early intervention for children’s well-being and allows them an opportunity to become and active role in their community, according to UNICEF (no date). The Autism Spectrum Disorder Foundation (2020) suggest that early intervention can improve a child’s overall development, with children receiving autism-appropriate education and support at key developmental stages are more likely to gain social skills to react better in society. They say early detection is essential in providing an autistic child with a better life and allows parents of children with autism to learn early on how they can support their development, which in turns provides children with autism with more support networks. 

B) According to the National Autistic Society (2016) children and young people with autism often need routine in order to help them understand and cope with the world around them, which results in finding unstructured times, such as lunch time, difficult. They claim that autistic children will often have a daily routine so that they know the layout for every day, such as travelling the same route to school or eat the same food for breakfast. National Autistic Society (2016) state that minor changes such as moving between activities can be distressing, however for other big events such as holidays, moving home or a festive holiday, which creates change, can cause them anxiety. They say that some children with autism will have daily timetables so they know what will happen next, however, others would need to make changes to the physical environment, have verbal rituals, or have preferences to things like food or clothing, such as its colour or fabric. Ambitious about Autism (2017) suggest that routines are moderately good for autistic children with anxiety, however if they develop a dependency for a routine and something is going to disrupt it, then instead of preventing anxiety, it is causing it. In turn, this means, according to Ambitious about Autism (2017), having to change the routine however difficult it might be, especially if the routine is harming the child or anyone else, if it is affecting their ability to learn, affecting their social life or if it is affecting their families ability to carry out day-to-day activities. Goodall (2018) states that his findings on children with autism’s experiences in a mainstream school were not always positive ones. He explains that most of the children he included in his research felt excluded, some by peers and others by teachers, and that they felt stress, anxiety and dread before, during and after school. Goodall (2018) claims that the unpredictability and overwhelming impact of the sensory and social environment and the failure to support young the children with autism is bound to have consequences on their behaviour and psychological well-being. He goes on to say that children with autism need to feel a sense of control within their environment, and their anxiety stems from their need for predictability and routine. As a result, Goodall (2018) suggests that the participants in his research want teachers to implement strategies carefully and to not assume that a strategy such as visual schedules would fit every autistic child, placing them all into one box. National Autistic Society (2016) states that another barrier that children with autism might experience are sensory differences, which is the difficulty processing everyday sensory information. Any of the child’s senses may be over or under sensitive, or both, at different times, which can affect behaviour and can have a damaging effect on a child’s life. National Autistic Society (2016) claims that some autistic children may behave with withdrawal, challenging behaviour or with a meltdown that could be related to them struggling to everyday sensory information and experience a sensory or information overload, which results from too much information causing stress, anxiety and possibly physical pain. However, they also say that autistic children can have an effect of hypersensitivity or hyposensitivity to their sight, sounds, smells, touch, balance and body awareness. Arky (2020) claims that within the toddler years is when parents start to recognise sensory processing issues, when the child has an unusual aversion to noise, light and even their clothes. She says that parents might also notice clumsiness and difficulty with fine motor skills such as fastening up clothes. Arky (2020) goes on to claim that children with sensory processing issues can display extreme behaviour such as screaming in parents faces when they get wet, throwing tantrums getting them dressed, having unusually high or low pain threshold, running into walls or people and putting inedible things into their mouths. She adds that when autistic children display these behaviours it is both terrifying for the child and the parent. Arky (2020) suggests that autistic children who are hyposensitive crave input, preferring to jump and crashing activities, as well as wanting deep pressure such as tighter hugs. On the other hand, she suggests that hypersensitivity in autistic children means that the child has difficulty understanding where their own body is in relation to other objects, which results in them appearing clumsy or slam objects down as they do not sense the amount of force that they are applying. Zeliadt (2019) suggest that autistic children who experience heightened sensory issues when they are toddlers, can develop sleep problems later on in early childhood. She states that having sensory sensitivities interferes with autistic children’s sleep, and by adjusting things such as minimising background light or noise could ease their difficulty sleeping. Zeliadt (2019) explains that having this sleep disorder can cause long-term effects, such as showing traits of attention deficit hyperactivity disorder, and have an obvious effect on their health and overall physical well-being. 

C) Manikiza (2015) states that within a school setting, many children with autism may struggle with to carry out multiple tasks, such as taking notes whilst listening or copying actions while singing, at the same time. As a result, schools with pupils who have ASD should ensure that the way class tasks are set are adapted and undergo managing unstructured activities. Manikiza (2015) claims that even with a single task, children with ASD will require additional structured support, such as having an adult or providing visual cues. She suggests that more complex tasks should be broken down into smaller components as not understanding the purpose of an activity can cause anxiety or lack of motivation for the child. While setting tasks, Manikiza (2015) says that practitioners should adapt their communication to be clear and specific about what it is and the purpose of it. Similarly to this, she suggest that children with ASD often find it difficult to predict end points to tasks or activities, which should result in practitioners clearly explaining the end points and expectations to avoid confusing the child or making them anxious, which may lead to refusal of doing the task or abnormal behaviours including aggression. Manikiza (2015) also argues that as curriculum tasks frequently change with no additional structure, it can be difficult for children with ASD to prepare for the changes and be able chose activities independently. She suggests that practitioners offer a choice between two or three activities to help them chose independently and to prepare children for curriculum changes with picture cards. Similarly, Estyn (2019) state that where possible, children with ASD should be allowed an element of choice within their learning as it can support their attitudes towards learning. They say that children with ASD usually have a range of particular interests that can help motivate them, which teachers should consider, to allow them to have rich learning experiences that engage and maintain their motivation. Estyn (2019) also suggest that visual resources such as timetables, work systems and instructions can promote independence and reduce anxiety linked with tasks and change for children with visual learning strengths. Estyn (2019) also expect practitioners to carry out task breakdowns as it can help children with ASD understand tasks that usually require multistep action, such as using terms as ‘first’ and ‘finally’ so that children with ASD can develop independence in tasks instead of relying on adult assistant. 
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