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I acknowledge the use of (Chat GPT) [https://chatgpt.com/] on 26th March 2025 to structure my work into sections and to proofread. 
1. Please can you structure these bullet points into a paragraph. 
2. Can you please proofread this paragraph for spelling and grammar. 

I confirm that I have not presented any AI generated text as my own work.
I confirm that I have copies of my drafts, notes, and other resources I use before and after the use of AI tools which I may be asked to provide in evidence. 
 
Targets from my previous assignments 
 
	Targets
	How I have addressed it in this work

	Continue to broaden your literacy scope, tapping into cutting-edge research and diverse academic discussions. Consistency in flawless referencing should remain a priority. 
	I have ensured to engage with recent research, use diverse academic perspectives and ensure that the references throughout my work remain academic consistency. 

	Continue to develop the skill of synthesis. 
	I synthesized research findings, strategies, and data to inform teaching practice and research. 


 
Design and conduct small-scale research study and critically evaluate the impact of chosen research tools and data/findings on your professional practice.
 
My Research Question- How do teachers perceive the impact of targeted questioning on pupil engagement and assess their understanding in Key Stage 2?
 
Introduction 
 	The aim of this assignment is to explore how teachers perceive the impact of targeted questioning on their pupil's engagement and how they can assess their pupils' understanding within a Key Stage 2 classroom. This will be analyzed through research conducted within the school setting using semi-structured interviews and a questionnaire methodology. After analyzing the data collected, I intend to implement effective questioning into my own professional teaching practice. Targeted questioning is one of many assessment for learning (AFL) strategies and I have decided to explore the research to identify common themes and gaps. AFL focuses on how to support pupil progress and individualized learning (Curriculum for Wales, 2022). The research conducted will examine how teachers perceive and use questioning as a pedological tool. The use of interviews and questionnaires will offer a comprehensive view of questioning as a teaching and learning method (Alghamid, 2020). The research will be conducted in a large school located in a rural and deprived area. I intend to recruit the 12 teachers from Key Stage 2 as participants for my research. 

Literature Review 
 	This literature review will explore the use of targeted questioning that teachers use to assess the children’s engagement and understanding. Targeted questioning has been a pedological tool used to enhance pupil engagement and learning (Hattie, 2009).  AFL is a formative assessment used by teachers and pupils to enhance learning during the learning process (Wiliam, 2017). Within Wales, AFL is an important part of the child’s learning where guidance from the Welsh Curriculum is explicit (Welsh Curriculum, 2022). The Welsh curriculum plays a purposeful role in supporting teachers on how to use AFL strategies within their practice. A common theme I recognized in the literature was that pupil engagement increased from targeted questioning. Novitaningrum (2020) explains that questioning is an effective tool which encourages a deeper cognitive engagement. Mixed-method research by Vrikki (2023) also highlights using open-ended questioning encourages pupils to be actively engaged. Similarly, Hansen (2024) recognizes that diversity in questioning is crucial to pupil’s engagement. However, a literature review by Yang (2006) suggests questioning pupils beyond their capabilities without considering their developmental stages, could possibly delay their learning process. Therefore, engagement will be lacking in the classroom. Piaget (1952) constructivism approach supports questioning adapted to the child’s developmental stage. Therefore, to maintain engagement, it is important to assess prior knowledge and learning styles to adapt effective questioning. 
Another common theme highlighted in the literature was the importance of targeted questioning providing formative feedback. Estyn (2022) identifies that AFL occurs when priority is given to formative assessment. They emphasize that effective AFL in the teachers’ practice will increase standards of practice. Seminal work by Wiliam and Black (1998) emphasize how formative assessment improves the pupil’s visible thinking and provides opportunities for teachers to give effective feedback. Furthermore, a systematic review by Morris (2021) highlights formative assessment will enhance the pupil’s learning through constructive feedback. They also emphasize questioning as a tool to promote critical thinking and to close learning gaps. The review suggests the need for high quality evidence to support these practices. However, Walker (2015) links to Vygotsky’s theory (1978) zone of proximal development to formative assessment who underlines that collaborative learning, targeted and guided questioning and scaffolding can help bridge the gap between independent and supported learning. Using formative assessment strategies such as questioning in the classroom, is integral to Bloom’s Taxonomy (1956) framework. It outlines a hierarchy of higher order thinking skills. It helps teachers assess the pupil’s development from basic recall to sophisticated analysis effectively making the classroom more engaging and creative. However, qualitative research by Matore (2020) argues that Bloom’s Taxonomy oversimplifies the cognitive process of the child’s learning and ignores the complexity of learning. Experimental research by Park (2020) concludes that teachers can adjust their teaching strategies after questioning a child’s understanding by formative assessment. Wiliam and Black (1998) also emphasize that teachers should be sensitive to the pupil’s needs through questioning. The teacher should ensure they support the pupil’s understanding with the appropriate questioning, creating a more engaging and supportive learning environment. A literature review by Arnold (2022) also highlights that teachers need to consider how they ask questions to ensure children are not discouraged and feel supported to answer questions. This review aligns with the pupil’s needs and highlights that targeted questioning and formative assessment enhances engagement. However, research on teachers’ perceptions is limited. Therefore, I will address this gap by conducting a study using questionnaires and interviews to gather data. 
 
 Methodology 
[bookmark: _Int_BwtSjq27] 	The research aim is to explore the impact of targeted questioning from a teacher's perspective looking at the pupil’s understanding and engagement in a Key Stage 2 setting. Firstly, I will complete an ethics form within UWTSD to collect data responsibly (Appendix 1). Mirza and Bellalem (2023) highlight the importance of ethical guidelines in research, making sure ethical standards are reached to ensure research integrity and accountability. I will use qualitive and quantitative research methods, including interviews and questionnaires to explore 12 Key Stage 2 teacher’s perspectives on targeted questioning during the allocated research day. One teacher will be interviewed and 12 will complete an anonymous questionnaire via QR code link. Kang and Hwang (2023) suggest anonymous questionnaires are crucial for ensuring participants' privacy and encouraging honest and unbiases responses. Interviews will provide an in-depth insight into a teacher’s perception, while questionnaires will allow for a broader data collection from a larger sample. Aung, Razak and Nazry (2021) imply that the researcher must make sure that the semi-structured interviews are reliable. This means the questions are suitable to answer. They also emphasize ensuring validity and reliability in questionnaires which involve a careful design and refining questions to allow for consistent results. I will ensure that all ethical guidelines (BERA Ethical Guidelines for Education Research, 2024) are strictly followed throughout the research process. All participants will be provided with an information sheet explaining the purpose of the research. The participants will acknowledge that it is voluntary, and I will explain that their responses will be confidential. Informed consent will be given to the participants prior to the study. Participants will also be reminded that they can withdraw at any time without any consequences. (See appendix 4). Guidance from Manchester Metropolitan University (2023) highlights that participants have the right to withdraw at any time from research. The request can be made verbally or in writing. To follow the BERA and UWTSD guidelines, I will protect confidentially, and participants names will be anonymized, and data will be securely stored within my one drive. To ensure no harm comes to the teachers participating in the research, I will carefully design the questions to avoid causing discomfort or stress. I will focus on professional practice. I will ensure that the environment is respectful and supportive throughout the research process. 
This study will be a qualitative study to provide viewpoints of targeted questioning through teacher’s perspectives. George (2022) highlights that mixed-method research combines elements of qualitative and quantitative research to get an answer for your research question. However, I am using mixed methods to conduct my research (questionnaire and interview) but overall, the study will be qualitative as it is people's opinions and perceptions. Interviews will offer a qualitative understanding of a teacher's practice and challenges of the use of targeted questioning. Questionnaires will be related to the interviews by collecting relevant data from a larger sample group. This mixed approach of methods should ensure a richer insight, generalizable findings, and a good understanding on perspectives on teacher’s questioning strategies. 
I will interview one randomized teacher using a semi-structured format, this will allow for flexible responses. The participant will be informed about the study and invited via email. Tracy (2010) also highlights that semi-structures are a flexible method to use as it contains consistency for responses and participant engagement. However, McGrath, Palmgren and Liljedahl (2019) acknowledged that semi-structed interviews may risk bias due to poor questioning and unfamiliar interviews. Before the interview begins, I will have signed consent from the headteacher and all participants. The interview will be conducted face-to-face and will be scheduled at convenient times to avoid disrupting teaching responsibilities. The interview will take approximately 10-15 minutes. If the participant consents, I will record their responses. The nature of the questions will be open-ended questions to allow a detailed response. I will use a school device to record the interviews and upload them onto my one drive. Gupta et al (2022) suggest that data storage is critical for ensuring data is secure and easy to retrieve and analyze. Therefore, the recording is ethical (BERA Ethical Guidelines for Education Research, 2024). Once the interview is complete, I will turn the audio recording into a transcript and the interview will be analyzed to identify patterns and themes related to the teachers' perceptions on targeted questioning. (See appendix 2 for interview questions). Although interviews can be seen as an effective research tool, I have recognized some limitations such as participants answering the questions that the interviewer wants to hear, leading to bias. The participants could also react differently while being observed leading to the Hawthorne effect (George, 2022). 
I will distribute a QR code linked questionnaire (see appendix 6) to 12 members of staff. The Microsoft forms questionnaire (see appendix 3) will include 10 questions with multiply choice, ranking and paragraph responses.  The first question will ask the participants whether they consent for their information to be collected in data for my research, alongside a short paragraph before they start to show I have considered BERA guidelines (BERA Ethical Guidelines for Education Research, 2024) and ethical considerations within my research. I also clarified at the start of the questionnaire that all answers will remain anonymous. Lelkes et al (2012) suggests anonymity during self-reporting may lead to undetermined data accuracy. They also state that while anonymity allows disclosure, it can also result in less reliable information. The questions are designed to calculate the teacher’s perception of targeted questioning within their class. The time of completion will be no longer than 5-10 minutes. The responses will be analyzed using descriptive statists. Hayes (2024) suggests that descriptive statistics summarize a given set of data which can be represented into qualitative or quantitative data. This will help me identify trends in targeted questioning and their impact on pupil engagement and understanding. The collected responses will provide a broader perspective to relate with the interview data. I have also considered some limitations that questionnaires show. Self-reporting questionnaires may be unreliable as people interpret questions differently (Salters-Pedneault, 2025).
Using both interviews and questionnaires will provide an in-depth data on teacher’s perceptions of targeted questioning. It will offer a comprehensive understanding of both teacher and pupil engagement (Andrade, 2020). 

Discussion and Findings 
 	I will discuss the key findings of my research which aims to give an insight into how teachers perceive the impact of targeted questioning on their pupil’s engagement and understanding. I have examined the data collected through thematic analysis. Perera (2023) suggest that thematic analysis is a widely used method that identifies patterns and themes within qualitive data. Within my research the analysis showed some significant themes such as the use of conceptual language, collaborative learning strategies and targeted misconception correction. Triangulation was used to strengthen reliability by comparing insights across different data sources (interviews and questionnaires) (Carter, 2014). This will allow for a more holistic understanding of the findings. I will also reflect on the limitations of the research which will provide a broader context of the results. 
The analysis was followed by six steps. I familiarized myself with the data collected by reading notes and comments. I acquainted myself with the research collected which gave me an open mind insight into the results which aimed to reduce bias (Byrne, 2021). Within the data collection, I did not have consent for an audio recording for the interview. Therefore, I have written notes of the participants' responses. I used systematic coding to identify key data points. Each code represented a key unit of information that was relevant to my research question. Using coding ensured which represented the themes across the database.  The codes that were selected identified patterns across the data collected. These codes were suggested as potential themes. The themes were checked to ensure they fit the data. This was done by making sure they accurately represented the information without assumptions being made. Each theme was clearly named relevant to the idea. I made sure they were distinct and easy to understand. 
One theme that I have identified when researching is the use of conceptual language. Participants explained that teacher must use clear, suitable language for pupils to understand and respond effectively, as identified through interviews and questionnaires. (See appendix 5 and 10 for responses). This is supported by Zucker (2020) who suggests that upward and downward scaffolding can help the children think about their answers. He implies that upward scaffolding challenges pupils with harder questions after they give correct answers, while downward scaffolding provides support for incorrect responses. They imply that teachers must use correct language to guide and support the learners effectively. Although the participants may see the use of conceptual language effective in the child’s learning, a limitation may be that the pupils may not be developmentally ready to engage and may affect their participation. Especially in younger learners or those with additional learning needs, it could lead to frustration or disengagement (Piaget, 1970). 
Another theme recognized was collaborative learning strategies. In appendix 8 and 11, the questions answers were suggesting that the use of collaborative strategies were getting the pupils engaged in their learning. The common strategies included lollipop sticks and think-pair-share. The participants implied that collaborative learning strategies can help the pupils get engaged and focused on the questions asked. Vega- Abarzua et al (2022) support the idea that participation in collaborative activities has been proven for pupil’s to be motivated and feel more engaged within their learning. Therefore, this theme relates to the research question by showing that teachers may use collaboration strategies when asking questions to get the children engaged. However, a limitation may be that it may encourage an imbalance task distribution. This means that the groups may not be equally shared among group members, potentially reflecting on abilities within the group. Therefore, the answers or responses may be limited to one person contributing to the answers (Irzawati, 2023). 
Also identified within the data was that the teachers use misconceptions to inform the next steps of their teaching. This means that using targeted questioning on a specific topic may identify gaps in children's knowledge. Therefore, the teacher can use misconceptions to re-teach or plan for further support. In appendix 12, the responses overall show that most teachers in key stage 2 use questioning to help them plan for misconceptions or identify them. Wiliam (2011) states that using questioning in the classroom can help address misconceptions in pupil’s understanding. It is a technique that teachers can use to effectively inform teaching. Therefore, the use of targeted questioning will aid teachers identify misconceptions that the learners may have. However, a limitation may be that effective questioning requires the teachers to be trained to use effective teaching questioning strategies. Hattie (2012) suggests that teachers feedback and questioning techniques influence the pupil’s learning outcomes, however, this requires high level teacher competence. Nevertheless, one of the questions from the semi-structed interview releveled that teachers have received training in questioning, supported by personal research and yearly adaptions to their class. Overall, the validity of these findings may vary depending on the teacher’s practice and there may be a risk of how teachers perceive and report their own use of questioning. To ensure validity, triangulation within the classroom observation could further support the reliability of the study and the findings. This will then reduce the risk of bias self-reporting. Others way that I could have collected data would be observations. These would increase the validity and reliability of the study, alongside capturing generalizability around real behaviors and assessment in the classroom (Taut and Rakoczy, 2016). 

Conclusion and Recommendations 
 	In conclusion, the research I have conducted has highlighted the importance of targeted questioning as an effective strategy in the classroom. The thematical analysis determined insights into how teachers utilize questioning to inform their teaching and the pupil’s learning outcomes. I followed BERA guidelines (BERA Ethical Guidelines for Education Research, 2024) by using informed consent, voluntary participation and I made sure to maintain the ethical considerations throughout my research. The findings within this research show that targeted questioning can be an effective strategy to pupils and teachers to identify and understand gaps in knowledge and pupil engagement. The use of thematic analysis has been a strength in this research as it has been used to thoroughly explore the viewpoints of teacher's practice. Using different data sources such as interviews and questionnaires helped improve the accuracy of the findings, giving a clear understanding of how targeted questioning has helped support children’s academic development. However, I acknowledged limitations in my study that include potential bias, self-reporting and difficulty generalizing findings across year groups and schools. More responses would improve reliability and provide a broader, less bias perspective. With only 5 out of 12 responses the findings collected may be lacking in generalizability. 
After conducting this research, I have understood the importance of using targeted questioning in the classroom to address any misconceptions and to ensure that questions are clearly phrased, helping the children understand and respond effectively. I have understood that formative assessment strategies such as targeted questioning will enhance the child’s learning by improving their understanding and will increase pupil engagement in the classroom (Wiliam and Black ,1998). During PTE3, I will use this approach by considering pupil diversity and ensuring that I use purposeful questionings alongside regular reflection and seek professional advice. This will enhance my practice and my questioning strategies. Therefore, the children can engage and promote a deeper understanding in their learning. This algins with the QTS standards and the pedological principles such as promoting active student engagement, ongoing professional development, effective assessment and adapting teaching to student's needs. 
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