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	Targets from ECAD6008
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...
 

	Targed/Target 1
	 Receive academic writing support from Study Skills within the university. 
	I have accessed study skills multiple times in preparation for this assignment.

	Targed/Target 2
	 Use the PEEL method. 
	I have actively attempted to apply the Point, Evidence, Explanation, Link process to my academic writing.

	Targed/Target 3
	Apply more critical analysis to my writing.
	I tried to use my critical voice more consistently throughout this assignment.







Introduction
This report will include a critical analysis of one chosen priority from School X’s School Development Plan (SDP). One aspect that School X has chosen as their focus to improve is inclusion, under the National Mission’s (2023) themes of Wellbeing, Equity and Inclusion. The report will discuss the provisions available for learners with Additional Learning Needs and how they enhance the educational experience.

BERA (2018) emphasise the importance of keeping certain aspects anonymous to safeguard confidentiality and maintain the integrity of the research process. This report will adhere to the BERA (2018) guidelines accordingly to ensure any information shared from School X will remain respectfully anonymous. 

School X is a Swansea based 11-18 comprehensive school and 6th form, with around 1,800 learners. According to the most recent Estyn (2018) inspection report, 12% of the learners were identified as having special educational needs, resulting in learners receiving support such as literacy and numeracy intervention. A further 1.7% of learners were recognised as having a statement of special educational needs with a formal diagnosis and support allocated by school. However, this number could now be significantly higher due to the social and emotional impact of Coronavirus on young learners in Wales, presented in Welsh Government research (2021).


Literature review
Estyn (2021) reported the overall aims and objectives regarding a school development plan (SDP). Estyn (2021) aims to fulfill its mission by providing accountability to service users regarding the quality and standards of education and training in Wales. Furthermore, it aims to inform the development of national policies by the Welsh Government. Additionally, Estyn plays a crucial role in building the capacity for improvement within the education and training system in Wales.
Estyn's (2021) objectives could be considered comprehensive. There could be a potential need for further clarification on the specific methods used in evaluating the quality of education and training. This would put more onus on the stakeholders, who are responsible for recognising the areas for improvement and acting upon those appropriately (Welsh Government, 2022).

Ball (1997) advocates for a continuous, strategic approach as opposed to evaluating schools on a single review. Ball (1997) recognises that the reflective process should be a journey that can be used to inform future decisions. Ball’s (1997) perspectives align with the Welsh Government’s emphasis on the necessity for ongoing and adaptive strategies within the educational field (Welsh Government, 2014).
In a complementary perspective, Hopkins (1998) discusses the vital role of School Development Plans (SDPs) in the continuous improvement of educational settings. Acknowleding how fast pace the education sector can be, Hopkins (1998) advocates for adaptability and insight into the ever-changing environment in which stakeholders oversee. This perspective harmonises with the Welsh Government’s stance, which values the importance of a well-designmed and thoughtfully constructed SDP to facilitate all aspects of planning (Welsh Government, 2014).

According to the School Development Plan (SDP) presented by School X (2023), there is an emphasis on breaking down barriers for learners to ensure the learning environment is positive and supports learners in achieving their goals. Bushie (2015) argues that educators must be adaptable and plan to meet the needs of all learners through many strategies like providing appropriately differentiated work. Similarly, Arias-Pastor et al. (2023) discusses the profound importance of providing educators with the correct training to ensure all learners have opportunities to develop to ensure they can plan effective teaching and learning opportunities of all learners to develop. Even though the document states that this is a necessity within School X, it could be argued that not all educators have sufficient training, resources or attitudes to provide this to learners.

School X provides several provisions for learners with ALN including literacy and numeracy interventions and has a highly trained pastoral care team. However, this report will focus on how reasonable adjustments are made for learners and how these impact the learners' educational experiences. This includes giving learners access to a sensory room and creating a reduced timetable for learners. Tilstone and Richard (2003) along with Ware (1996) share the same views on creating an inclusive environment for learners with ALN. They discuss that practitioners and educational settings should be responsive environments that allow learners to thrive regardless of their ALN. These views can be seen within School X’s continuous support of the needs of their learners. Assessing learners not solely in terms of academic ability but also the social and emotional factors that can become barriers towards their education. 

School X attempts to raise pupil attendance by providing learners with a reduced timetable, where the approach from the ALNCo in School X (2024) is ‘some education is better than none at all’. These reasonable adjustments to learner's timetables are discussed with stakeholders such as parents, senior leadership team (SLT) and relevant teachers, to support the learner with their educational journey. This shows that inclusion is not only about supporting learners with ALN, but possibly learners who suffer from significant mental health or behavioural issues who require additional learning provision to re-integrate them into the school system and support their wellbeing. This method of re-integration could suggest that learners will be more likely to build a positive relationship with the school, which would enhance their educational experience overall (). 

Weaver (2023) suggests that research shows that the implementation of reduced timetables in schools is becoming increasingly worrying due to the nature of the reduction being based on challenging behaviours rather than a reasonable adjustment for learners with ALN. As a speculation, School X could be using this method to reduce the number of pupil exclusions to uphold a positive reputation. Weaver (2023) fails to mention the necessary act of responsive teaching, and how making reasonable adjustments can enhance inclusion for learners with ALN or challenging behaviour. 

In addition to reducing timetables, another reasonable adjustment made in School X is the use of a sensory room. The Wales Autism Research Centre (2023) shares the positive impact of sensory rooms on various aspects, such as learning, mood, well-being and anxiety. Research around multi-sensory equipment supports a neurodiversity-affirmative approach to education, considering sensory rooms as ideal environments for fostering the development and well-being of learners with additional learning needs. School X has fostered a similar approach where the stakeholders decide on a provision for the learners, based on the percentage of young people with ALN from the data received from feeder primary schools, preferred placements or recent NHS or private diagnosis of additional learning needs. Underwood (2007) argues that learners have an underlying motive and take advantage of situations through negative behaviour to gain access to something they want. This could limit the use of a sensory room, where learners are traditionally allowed to take time and regulate their emotions (Landor and Perepa, 2017). Learners who make conscious choices to take advantage may become aware of this and use it purely as a method of truanting without any consequences. This suggests that the limitation of a sensory room could be a result of the learner's attitude as opposed to a genuine need. 


Developing an action point
Self evaluation
School self-evaluation is a comprehensive, continuous process that is formative and reflective, with the emphasis being the quality of pupils' learning, personal development and well-being (Cheminais, 2010). This collaborative undertaking provides teachers with a direct opportunity to contribute to the process by actively evaluating and reflecting on their approach. Cheminais (2010) also stated effective self-evaluation should mean individuals are highly skilled at identifying areas requiring further attention, especially concerning the enhancement of outcomes for pupils. 

As discussed with the ALNCo (2024) School X is committed to reflecting and refining their practice to achieve exceptional outcomes and maintain a high standard, with meetings undertaken throughout school terms to identify, review and measure the impact of previous targets set. School X clearly acknowledges that there should be a whole school approach to the self-evaluation process, including but not limited to learning walks to provide constructive criticism on how to improve.
 
Involving stakeholders
Beard et al. (2023), share the role that teachers play as stakeholders in the education of learners with ALN. It is essential to emphasise teachers' perspectives and approaches when working with these learners. This aligns with the principles outlined in the UNCRC (1989), emphasising the rights of children, and corresponds to the guidelines set forth in the Welsh ALN Code (2021), which presents inclusive education practices for learners with additional learning needs. When making reasonable adjustments for learners, Cheminais (2010) reiterates the importance of a group approach where stakeholders have direct involvement in the decision making where the learner is made priority, and the approach is mainly learner centered to meet their needs. Even though Didau (2016) agrees with this argument, highlighting that teachers have a responsibility to not make excuses and instead provide valuable learning experiences for their learners. Didau commends Birbalsingh’s (2016) no excuses approach to tolerating behaviour, which results in adjustments being made. A contradictory view to Didau’s (2016) perspective previously mentioned, in which Didau fully supports and advocates that reasonable adjustments should be made for learners. This suggests that the perspectives and attitudes towards making reasonable adjustments for learners differ depending on an individual’s personal beliefs. Despite this, there is not a lot of evidence sharing the limitations of making reasonable adjustments. This suggests that the positive impact of making reasonable adjustments for learners is far more evident than the negative impact.

Strategic planning
The strategic planning process towards school improvement can be vague and comprehensive, but it should be focused on the guidance of the Curriculum for Wales and the National Mission (Welsh Government, 2022). Parry (2023) states that the strategic planning process should be authentic, driven by aims and objectives that are not overly complex.  This is clear in School X’s planning, as their document is succinct with clarity towards their objectives. 

School X choose not to share the time frame in which they wish to meet certain objectives on the school development plan, however from correspondence with the ALNCo (2024), it is evident that the SDP requires a formal annual review (National Misson, 2023). Furthermore, the ALNCo discussed that all members of the senior leadership team have an ongoing responsibility to ensure that the aims and objectives are being met. This information is obtained through bi-monthly meetings where the evidence of meeting certain aspects of the SDP is critically analysed and reviewed. The ALNCo clearly stated that as part of the strategic planning process, a small proportion of objectives can be easily met depending on the nature of the aims, on the other hand the majority of the objectives are recognised as being an ongoing task. 

Measuring impact
The overall impact that making reasonable adjustments for learners has on their education is not yet clear. However, it could be argued that attendance is being maintained or improved (Ware, 1996) for that category of learners, suggesting that reasonable adjustments are clearly enhancing the learning experience for individuals. School X understand the long-term implications of making reasonable adjustments, recognising that this could potentially occur far more often than anticipated, due to the rising number of learners with ALN, challenging behaviour or social and emotional difficulties (Arias-Pastor et al, 2023; Carpenter, et al 2015). 

On the one hand, School X is pro-active in identifying issues regarding attendance with learners, with solutions created promptly to ensure the wellbeing of the learner is of utmost importance. However, the Welsh Government (2023) discuss that implementing part-time timetables is not a long-term solution, as it can apply pressure on the family of those learners. The policy states that a part-time timetable should not a result of behavioural issues, and instead should be managed by the school effectively to successfully re-integrate the learner back into full time education (Welsh Government, 2023). 

As well as attendance, learner wellbeing could be taken into consideration as part of measuring the impact that making reasonable adjustments has. School X’s SDP clearly states that two of their priorities are to provide excellent opportunities for all learners and to be committed to supporting emotional health and wellbeing of learners. The school’s priorities clearly align with the National Mission (2022) and the Curriculum for Wales (2022) to improve school settings. However, those documents fail to mention how wellbeing can be measured effectively to ensure there is holistic learner progress. 

Reflection and evaluation
It is evident in School X’s SDP that their priorities are concise. However, there is limited information on how the priorities will be achieved. Also, there is no information about a specific timeframe in which the aims and objectives will be achieved, which fails to meet requirements laid out by the Welsh Government (2014). However, despite the lack of information, the assumption must be made that the objectives will be achieved by the next annual review (Curriculum for Wales, 2021).

The SDP shares a statement regarding the priority of inclusion which is labelled as ‘in progress’, however it does not specify any details of how this progress is being achieved. Using Gibbs’ (1988) model to reflect, I would use this cycle to gain a deeper insight as to what could be done differently to improve inclusion in terms of making reasonable adjustments in the future. As previously mentioned, there is limited theory to suggest sensory rooms have a negative impact of inclusion for learners with ALN. However, School X have a responsibility to share that area of the school with learners and practitioners alike to ensure that learners do not miss an opportunity to improve their wellbeing and enhance their overall educational experience, as per the expectations of the National Mission (2023). 

Furthermore, there is a clear vision in School X to create a strong sense of belonging, as guided by the Curriculum for Wales (2021). To speculate, providing learners with part-time timetables may make them feel as though they do not belong, running the risk of becoming disconnected from school life. This could have a negative effect on the re-integration process, with the potential of a learner becoming increasingly detached from mainstream education. Having said that, School X are aware that a part-time timetable is a six-week process that must be dealt with sensitively, with the ideal outcome being that the learner is fully integrated back into education (Welsh Government, 2022). 

Practical suggestions
Upon reflection, the considerations I would make towards improving inclusion in School X would be to provide all staff with annual training such as workshops highlighting how to recognise the signs of dysregulated learners, with clear strategies of how to support learners in how to effectively use a sensory room to re-regulate their emotions, again supported by Arias-Pastor et al. (2023) stating the importance of training provision for educational staff.

Furthermore, staff should receive information on best practice when supporting a learner who has a part-time timetable. As an example, this could be done using a trauma informed approach, where adverse childhood experiences (ACEs) are taken into consideration, resulting in a collaborative provision being implemented to ensure the learner is holistically supported throughout their educational journey (ACE Hub Wales, 2022). These suggestions should be implemented with a clear time frame in mind as to when they should be achieved, along with a strategic evaluation of how many staff members are utilising the training provided and the impact this has subsequently had on learner well-being.

Conclusion
This report has critically analysed one chosen priority from School X’s SDP, reflecting on the actions, impact and evidence towards how inclusion is used to enhance the educational experience for learners. In summary, I believe that this research will significantly impact my approach to inclusion. I have gained awareness in how to enhance my pedagogy and refining my teaching through in-depth recording and reporting to ensure accurate data-analysis can occur. This will result in learners receiving the correct provision for them, to create an overall positive educational experience. I have also developed my knowledge around the importance of listening to learners, under the professional teaching strand of pedagogy: influencing learners. Learners must be made aware of how they can take ownership of their education and how to gain support, with teachers being sufficiently trained in how to signpost learners on the best course of action. Also, I gained strong insight into school improvement, with knowledge of what to expect and how to contribute to this when I gain Qualified Teacher Status. 
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