Part 2 – Written Reflection
Reflecting on the Welsh language used last year, I was pleased with the use of topical Welsh language that related to the lesson. However, more incidental Welsh could have been used and the children further encouraged to answer only in Welsh. Despite using specific language patterns with the children that linked to the learning objective, more incidental Welsh throughout the lesson could enhance the learning environment as the children would be exposed to even more Welsh language throughout the lesson. Saffron et al (1997, cited in Thomas, Apolloni and Parry 2018) support this as they suggest that incidental learning is an easy way of learning as it requires little effort on behalf of the pupils. 
The university’s Welsh lectures have immersed me in more Welsh dialogue throughout the learning process in comparison to previous years. Being exposed to more Welsh language within those lectures has improved my Welsh linguistic skills as I have had to understand instructions given in Welsh. Furthermore, the motivation for myself to improve my Welsh skills increased as I knew that the more I could improve my own skills, the better I could understand and engage in the lectures confidently. Therefore, I engaged with the learning of Welsh in my free time more than in the past. I would currently suggest I am at the foundation level of the Welsh Language competency framework and that moving forward I aim to be able to understand and contribute to conversations in Welsh about more unfamiliar subjects outside of school (Welsh Government, 2019).
I would like to use more incidental Welsh throughout lessons and during daily school life. Being able to use more incidental Welsh would increase my confidence and communication skills through the medium of Welsh. Furthermore, being able to use more incidental Welsh in the classroom would enable me to immerse the children in more Welsh language during their lessons. The use of incidental Welsh is supported by Estyn (2012) who recognise Plascrug C.P School as having excellent Welsh second language standards; the school strongly promotes the use of incidental Welsh to prepare pupils to become part of a bilingual society despite less than 1% of the children coming from homes where their first language is Welsh. To improve my use of incidental Welsh in lessons and around the school I can create a promoting Welsh planning sheet and keep it visible within the classroom to remind myself to use more Welsh throughout the day (appendix 1). Furthermore, taking part in Welsh second language lessons in the evenings or online could improve my confidence and foster bilingualism through direct instruction. This is supported by Estyn (2012) who state that many teachers benefit from a range of courses and classes that help them to improve their bilingual skills and teach more effectively through the medium of Welsh. 
Whilst teaching the children Welsh as a second language through direct instruction can foster bilingualism, being able to use more incidental Welsh throughout the school is also beneficial. This is supported by Krashen (1977, cited in Baker, 2001) as he states that the boundary between language acquisition and language learning is not distinct; informal language acquisition can occur in a second language learning class. Furthermore, the learning of second languages within the educational sector is becoming more naturalistic; the use of incidental Welsh would support this movement and ensure progress towards the learning aim to develop communicative competence in a less formal way (Baker, 2001). However, it is important to understand the need for the use of the children’s first language in the classroom as it can increase the children’s linguistic awareness of relationships between the two languages (Moore, 2002, cited in Hummel, 2014). Furthermore, codeswitching between languages is a normal part of bilingual life in the world outside of the classroom and that the use of the first language can provide scaffolding for the children’s learning (Cook, 2008). 
Having received most of the Welsh lectures in Welsh pushed me to improve my Welsh linguistic skills in order to understand the learning quicker without instructions having to repeated in English. Furthermore, the pedagogy used in lectures where oral communicative tasks were undertaken with friends prior to communicating with other students in Welsh improved my confidence. I will include more groupwork in future lessons to improve the children’s confidence when communicating in Welsh. By using scenarios where children are with their friends can increase their confidence as they may be more willing to experiment and take risks with their use of the Welsh language. The Welsh Government (2020) support this as they state that a key aspect of effective language learning is the willingness to experiment and take risks. Such an approach is further supported by Vygotsky’s sociocultural theory which suggests that social interaction plays a fundamental role in the learning process (Hummel, 2014). Children could work in mixed ability groups which would enable them to improve their Welsh language skills through collaboration. This is supported by Hummel (2014) as she suggests that some learners will be in the zone of proximal development (ZPD) as they are interacting with more knowledgeable others. Furthermore, Hummel (2014) states that this interaction is not just advisable during language acquisition but necessary for learning to occur. 
In future, I would like to use the drilling method to help the children become familiar with specific vocabulary and to improve their pronunciation of words or phrases. The use of drilling prior to social interaction between pupils also scaffolds the children’s learning and ensures they are better equipped to begin work in their collaborative groups. The drilling process acts as scaffolding for the learner by helping them get to the next point in their development with the use of social assistance of other people rather than by using physical resources (Cook, 2008, p.228). The drilling method forms part of the audiolingual approach to language acquisition and although the audiolingual approach has been criticized for its lack of use in producing conversational language, it enables learners to form good habits and improve their pronunciation (Hummel, 2014). 
I would like children to take part in the reading of stories or text as part of lessons in future where applicable. This will enable the children’s word recognition and fluency to improve in Welsh as Cummins (1991, cited in Hummel, 2014) suggests that learners first language reading skills are able to be transferred to their second language reading skills. Furthermore, Carrell (1983, cited in Cook, 2008) suggests that pre-reading activities build up learners background knowledge by providing them with vocabulary that is relevant to their learning. 
As a teacher, I would like to create a strong Welsh ethos within the classroom and school environment where staff and children are all encouraged to use the Welsh language where possible. Praise can be given to children and staff who try their best to engage with and use the Welsh language, whilst certificates could be used as an extrinsic reward in assemblies for children who are trying their best. Furthermore, the children also take note of the amount of Welsh used by the staff around the school and present them with a certificate in assembly. This approach not only rewards the children for their use of Welsh but gives the children a sense of ownership and importance as they are able to reward teachers for their contribution to Welsh around the school. Estyn (2017) support this as such an approach encourages the use of Welsh language outside of the classroom and Estyn have found that around one third of primary schools have recommendations relating to pupils not using their Welsh oracy outside of lessons.
Furthermore, the Welsh Government (2020) state that meaningful learning experiences about the Welsh culture in a bilingual context go hand in hand and can foster learners sense of pride, identity and belonging to Wales. Within Languages, Literacy and Communication the Welsh Government (2020) state that one of the first steps of progression for children should be their awareness of the link between language and culture to help develop their sense of belonging. Estyn (2012) further support this as they state that schools that have a firm, clear vision to prepare pupils to become inclusive members of the bilingual society of Wales and nurture pride in the language, heritage and culture of Wales as an indicator of excellent standards for Welsh second language learning. If the children are able to learn Welsh in a context that is meaningful and is able to provide them with real life contexts in which they are able to use the language they learn, they may be more motivated to learn Welsh.
If children are able to understand the link between their culture and the Welsh language then it can positively impact on their attitudes and motivation towards learning Welsh. This is supported by Gardner and Lambert (1972, cited in Hummel, 2014) as they found that attitudes and motivation are closely linked to perseverance and success of language two learning. It is therefore important to involve the children in the learning process and use pupil voice as a means of ensuring the children are able to learn aspects of the Welsh language that they feel they want and need to learn to benefit themselves. This can improve children’s intrinsic motivation and research has shown that children’s motivations for learning a second language are diverse and can affect them powerfully (Cook, 2008). As pupil voice is commonly used in schools to plan for cross-curricular learning, teachers are aware of what the children wish to learn about and can link themes for learning to their Welsh language lessons to ensure the children are motivated in the learning process. The Welsh Government (2012) support this as they state that is important that teachers explore what young people want to learn through the medium of Welsh.
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Lesson Plans
	Student-teacher
	Sam Chalmers
	Class:
	Year 4

	AoLE/Subject
	Languages, Literacy and Communication:
Welsh
	Date:
	

	Lesson Focus:
	
Food and Drink – Lesson 1


	Relevant/meaningful links to:
Curriculum 
Cross-curricular responsibilities

	Languages, Literacy and Communication:

· I can find and use information from different materials that I read.
· I can develop my vocabulary and pronunciation through listening and reading, and can use these new words.
· I can communicate in a growing range of languages.
· I can understand information about a variety of topics.
· I can use grapheme-phoneme correspondences when reading.
(Welsh Government, 2020)

LNF: 
· Reading - Locating, selecting and using information – reading strategies
Find information and ideas from web pages, using different search methods, considering which are the most efficient methods.
(Welsh Government, 2013)

DCF: 
· Producing – Planning, sourcing and searching 
Find relevant information using different keywords and search techniques.
Select an appropiate website from serarch results and begin to consider if the content is reliable.
(Welsh Government, 2016)

	Personal Targets
(Linked to QTS and identfied in weekly review)


	Pedagogy – Advancing learning – Real life, authentic contexts:
· To provide real life, authentic contexts for learning as a natural part of the learning experience. 

Professional Learning – Welsh language skills:
· To develop personal skills in the use of the Welsh language.
· To develop the children’s Welsh language skills.




	Learning Objectives (Focus on Learning)

	
· Remember and recall items of food and drink in Welsh.
· Assemble questions that could be used in a cafe setting.


	Success Criteria 
(process/product)

	
· Pupils will be able to recall items of food in Welsh.
· Pupils will be able to recall different drinks in Welsh.
· Pupils will be able to use the items in sentences.
· Pupils will have devised some questions that could be heard in a cafe setting. 




	Key Resources 
	PowerPoint
A3 Paper and pens
Language mats (appendix 2)
IPads






	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	
· Use of sentence patterns used in previous lessons.
· Healthy eating

	Opening Phase

(15 mins)
	
· Teacher to introduce the children to the topic Food. Bwyd.

Aim over the next couple lessons is to be able to order food and drinks in Welsh. 
Will be recording a video by the end of the next lesson in groups where you role play a cafe setting and will be ordering food.
Byddwn ni’n edrych am fwyd.

· [bookmark: _Hlk40371665][bookmark: _Hlk40372579]The teacher will then recap sentence patterns the children have used before that the children could use when discussing food.
Think-Pair-Share/Discuss in small groups – Apply previous knowledge 
Groups of (3-4)
Children can write down what they come up with on A3 paper. 

Share with eachother as a group and create a mindmap of the sentence patterns.
Which sentence patterns could you use when talking about food?
Pa frawddegau y gallech chi eu defnyddio? 
e.g.
Dw i’n hoffi
Dydw i ddim yn hoffi
Dw i’n caru
Fy nghas 
Dw i’n mwynhau
Dw i’n meddwl bod

Extensions:
achos...
Yn fy marn i 
.... yn well na ....
ond

· Teacher to pick an item of food and then ask the children what sentence patterns they could use to discuss the food.
Children to repeat sentence patterns above. (Emphasis on pronounciation)
· [bookmark: _Hlk40372780]Teacher can ask:
Wyt ti’n hoffi ......?
Beth wyt ti’n meddwl bod am......
Beth ydy dy farn am ......

· What food would you like to order from a cafe?
Pa fwyd hoffech chi ei gael?
· Teacher to create a list on the board of the foods that the children would like to order from a cafe. 


	Teaching & Core Learning

40mins
	Task 1 – 20 minutes
(ask the children if they have any questions before going to do work)

· Children are to source/translate the foods that they have come up with that they would like to order from a cafe.  
Making a list or mindmap in their books as they will need this vocabulary for their roleplay video during the next lesson. 
The children can do this in their groups using Welsh dictionaries and the internet/Ipads. 

Teacher to support groups of children. Walk around the classroom and check children have the correct translations as they complete the task. 
Establish words that they may struggle to find and provide them with the appropiate translations. 

Task 2 – 20 minutes
(ask the children if they have any questions before going to do work)

Think of the types of questions you might like to ask the waiter?
Meddyliwch am gwestiynau.
[bookmark: _Hlk40372941]
Beth wyt ti’n ei argymell?
Ble mae’r toiledau?
[bookmark: _Hlk40373280]
What questions could the waiter ask you?

Beth hoffech/hoffet chi/ti ei fwyta?
 Beth hoffech/hoffet chi/ti ei yfed?
Beth hoffet ti?
Hoffech chi unrhyw beth arall?
Sut oedd eich bwyd?
Ydych chi wedi gorffen?

Extension:
Think about how you would answer those questions. 

e.g
Hoffwn i .......


	Plenary

(10 minutes)
	Recap todays learning:

· Use the drilling method to ensure all children know how to pronounce the foods in Welsh.
Children can repeat the food that the teacher says in Welsh. 


· The children to ask eachother questions and answer them appropiately. 
Child 1: Wyt ti’n hoffi selsig?
Child 2: Dydw i ddim yn hoffi selsig. 

Child that answers to ask the next question to another child.
Extensions for sentences on the board for children to try and use.
e.g 
ond
achos
yn fy marn i 
... yn well na...

· Next lesson:
Byddwn ni’n ymarfer siarad yn cymraeg.

Creating our scripts and practising before recording our cafe scenarios. 

If time provides – Play ‘Bwyd Bingo’ using the food and drink that the children have come up with. 
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	Student-teacher
	Sam Chalmers
	Class:
	Year 4

	AoLE/Subject
	Languages, Literacy and Communication:
Welsh
	Date:
	

	Lesson Focus:
	
Food and Drink – Lesson 2


	Relevant/meaningful links to:
Curriculum 
Cross-curricular responsibilities

	Languages, Literacy and Communication:

· I can communicate in a growing range of languages.
· I can speak with expression and gestures to communicate my ideas.
· I can adopt a range of roles and manage my contributions appropriately.
· I can ask and answer questions and exchange ideas and information.
· I can share ideas, and express opinions and feelings using relevant vocabulary. 
· I can review my work and am beginning to use a range of familiar strategies and tools to improve my speaking and writing.
· I can listen to others and understand that they may have a different perspective from my own.
· I can use grapheme-phoneme correspondences when reading.
· I can read aloud with expression, paying attention to punctuation.
(Welsh Government, 2020)
LNF: 
· Oracy – Develpoing and presenting information and ideas – Speaking
Explore different situations through role play.
· Oracy – Develpoing and presenting information and ideas – Listening
After listening, respond, giving views on what the speaker has said.
· Writing – Organising ideas and information – Meaning, purposes and readers
Gather ideas to plan writing.
· Writing – Organising ideas and information – Structure and organisation
Use specific structures in writing, e.g. tables, questionnaires.
(Welsh Government, 2013)

DCF:
· Producing – Creating
Create and modify multimedia components using a range of software. 
Give an opinion about their own and others' work and suggest improvements independently and collaboratively.
(Welsh Government, 2016)


	Personal Targets
(Linked to QTS and identfied in weekly review

	Pedagogy – Advancing learning – Real life, authentic contexts:
· To provide real life, authentic contexts for learning as a natural part of the learning experience. 

Professional Learning – Welsh language skills:
· To develop personal skills in the use of the Welsh language.
· To develop the children’s Welsh language skills.


	Learning Objectives (Focus on Learning)

	
· Create a script in Welsh.
· Demonstrate their use of Welsh in a cafe roleplay setting.

	Success Criteria 
(process/product)

	
· To use different sentence patterns.
· To ask questions.
· Give opinions on food.
· Use expression in their voices.




	Key Resources Health & Safety
	Ipads
Green screen
Tables set up correctly 
Resource/help sheets for the children 
Language mats (appendix 2)




	Time
	Content, Pedagogy & Assessment Opportunities (key teaching points and questions)

	Links to Previous Learning


	
· Learnt different types of food
· Listening to other opinions and giving their own
· Using language patterns they have used before


	Opening Phase

10 minutes
	Recap the last lesson:
Apply previous knowledge.

· Have the list of items that the children came up with last lesson ready on the board.
Ask the children to recall the items in Welsh.
Use lollypop sticks to choose children
Beth ydy ....... yn Gymraeg?

· Use the drilling method if required to create a stimulus-response for some of the vocabulary. 

Explain todays task:

· Children to go into their groups and use the vocabulary and sentences that they came up with last lesson to create a script and practise their cafe roleplay. 

Learning points:

· They need a waiter and customers. 
Take it in turns and change who is the waiter. 
Must all order food/drinks
Ask questions
Give opinions on food or drink


	Teaching & Core Learning


30-40 minutes
	
Groups of 3-4.
Create their scripts using the vocabulary they have learnt. 

Language mats available for groups that require them. (appendix 2)

Practise their scripts by reading through them. 

 Take turns to use the greenscreen area to record their roleplay scenarios. 

Self/Peer Assessment in their groups: 
· Discuss and write down what was good about their scenario
· Discuss and write down what they could have done better and how they would improve if they were do it again. 

Send their videos to the teachers Ipad or save to hwb so the teacher can access their work. 



	Plenary

10 minutes
	Teacher to play a selection of videos to the children.

Children from other groups to give feedback to the children in the videos.

Teacher to ask the children where they think they may be able to use the language they’ve learnt today outside of the classroom.

The teacher is to ask the children a question each in Welsh related to their learning before the children finish the lesson. 

Beth hoffech/hoffet chi/ti ei fwyta?
 Beth hoffech/hoffet chi/ti ei yfed?
Beth hoffet ti?
Hoffech chi unrhyw beth arall?
Sut oedd eich bwyd?
Wyt ti’n hoffi ......?
Beth wyt ti’n meddwl bod am......
Beth ydy dy farn am ......
Beth ydy dy hoff fwyd?

(If time provides – Play ‘Bwyd Bingo’ using the food and drink that the children have come up with)
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Appendix 1
Promoting Welsh Planning Sheet
	Welsh that I will use:
	Welsh that pupils will use:

	
Bore Da

Prynhawn Da

Croeso

Heddiw rydyn ni’n … dysgu/mynd/ysgrifennu
           byddwn ni’n … edrych am

Yn y wers yma …

	
Bore Da

Prynhawn Da

Sut wyt ti?

	Sut wyt ti?

Beth sy’n bod?
	Dw i’n …



	
Dwylo I fynni

Dim siarad

Pwy sy’n barod?

Pwy sy’n gwybod …?

	
Ga I fynd I ty bach?



Barod.

	Cerdda / wch

Gofynna / wch

Eisteddwch 

Edrycha /wch

Peidwch

Rhaid I chi 


	






Appendix 2
[image: ]Mat Iaith
 Dw i’n hoffi ...
Dydw i ddim yn hoffi ...
Dw i’n caru ... 
Fy nghas ...
Dw i’n mwynhau ...
Dw i’n meddwl bod ...

[image: ][image: ][image: ][image: ][image: ]
Beth wyt ti’n ei argymell?
Ble mae’r toiledau?
Beth hoffech/hoffet chi/ti ei fwyta?
 Beth hoffech/hoffet chi/ti ei yfed?
Beth hoffet ti?
Hoffech chi unrhyw beth arall?
Sut oedd eich bwyd?
Ydych chi wedi gorffen?
Hoffwn i ...
Mae’n ...
Wyt ti’n hoffi ...?
Beth wyt ti’n meddwl bod am ...?
Beth ydy dy farn am ...?
... achos ...
Yn fy marn i ...
.... yn well na ....
... ond ...
Bwyd
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