[bookmark: citation]Assessment has several purposes, formative, summative and to allow learners become aware of how they learn. Sambell et al, (2012) argues that students have come to rely on teaching staff to evaluate their work when they should instead be actively involved in the assessment process so they can develop these skills for themselves. Self-Assessment can help students to take an active role in their learning by adjusting the way they in which they learn. This Portfolio is a collection of reflections on my experience using self-assessment and self-evaluation throughout my time at university. I will critically discuss how I used self-assessment in a variety of ways including peer-assessment and feedback. 
	
Self-Assessment

Assessment is an essential part of higher education. Both formative and summative assessment are frequently used as a way of for students to understand achievement, for lecturers to adjust teaching and to find out if students have learned what they have been taught (Swaffield, 2008). Boud, (1991) defines self-assessment as: the involvement of students in identifying standards and/or criteria to apply to their work, and making judgements about the extent to which they have met these criteria and standards. Andrade et al, (2009) believes self-assessment is formative and is about assessing throughout the process, to inform improvement rather than using it to determine an overall grade. 

The purposes of self-assessment are to support learning by helping students manage their own learning and to encourage deeper learning. Self-assessment is crucial to managing learning as it involves being aware of assessment criteria and how to meet learning outcomes. Self-assessment is already present in higher education with the use of peer assessment, feedback.  Good self-assessment and evaluation is key to success in higher education but will be essential in professional practice where students must manage their own progress and set their own targets. It is important for students to develop skills that can be used beyond university and self-assessment is one of those skills. Taras, (2010) argues that Self-assessment is one of the most important skills needed for effective learning and is shown to support student learning as it relates not only to the acquisition of knowledge but also personal development. Rust, (2003) supports this and suggests self-assessment should extend itself not just to assessment process but to the learning process. Students needed to be more aware of how their strategies are affecting how they are learning new information. 

Sharma, R. et al, (2016) found a significant improvement in the grades of students who used self-assessment strategies within their work. The study also established that students found the process helpful in keeping them motivated and interested in a subject. I have found this to be the case when I reflect on my work from my first year to know, I can self-assess as I go along and am better at referring to assessment criteria. In schools, where summative assessment is often used students are rarely taught how to reflect on work effectively. Sharma argues adopting self-assessment into the curriculum ‘’shifts the focus from something imposed by someone else to a potential partnership’’ p. 228. However, even with guidance some students will find it hard to self-assess and it is also time consuming for students to carry out and for schools to implement.
Sharma argues that for self-assessment to be effective it must have the following:

· Clear expectations. Students should have a good understanding of the task and what is expected of them.
· Encourage students to create drafts of their assignment and assess these against the expectations.
· Revision. Students use what they have learnt through self-assessment and use this to guide future assignments. 

The QAA requires that assessments be explicit and transparent. The task needs to be clear and feedback on assessments related to outcomes. It also states that assessments should allow students to see what progress they have made by identifying areas of improvement.
Self-assessment offers more learner autonomy and a better understanding of assignments. It also demystifies the grading process by making it more accessible so improves relationships between teaching staff and students. Throughout my course assessment criteria for modules has been clear and available to students and can be referred to any point during an assignment so I have found it is easier to monitor my progress. Self-assessment is simpler when aims of the task are clear. However, studies have found students often lack confidence to self-assess as they haven’t had enough experience and are afraid of getting it wrong by either being too generous or too harsh on themselves. On the other hand, some feel it isn’t part of their role as a student and should be down to the member of staff (Leach et al, 2012). Furthermore, Taras, (2010) found that students were not always confident using the assessment criteria to mark their own work. A study which supports this this was carried out by Cassidy, (2007) used to determine self-assessment skills by having undergraduate students from the faculty of health mark their assignments against the assessment criteria and comparing this against the mark from a lecturer showed that students tended to under mark. 

Self- assessment involves reflecting on one’s work, understanding how it has met assessment criteria, being able identify its strengths and weaknesses and finding ways to improve. Developing good self-assessment skills can create more effective learners. Mujis, (2011) suggests that three elements must be in place to do this. Clear goals must set, pupils must know where they are in relation to these goals and have a good understanding of how they can reach these goals. Throughout the duration of the course we have had the opportunity to meet with tutors to receive feedback on individual progress. This has been useful in helping me assess my own work and has helped me identify areas that need improving.

 
Feedback 

Feedback is another form of self-assessment and can take on different forms in higher education depending on the task, such as formative feedback as you carry out work, written or oral feedback once work has been marked, peer feedback and feedback given to a group. Increasing research into how feedback can be used in higher education shows it allows students to evaluate and regulate their own learning (Evans, 2013). 



Tutor Feedback

Once comments and feedback has been given the next step should be to incorporate them into one’s work so the individual can keep on improving. Listening to feedback and having others comment on pieces of work can be an uncomfortable and daunting process as we think we know our strengths and weakness quite well. This is particularly true when receiving feedback about work that needs a lot of improvement. Reflecting or receiving feedback on work and I have found difficult or maybe not put as much effort into as I would have like has been difficult but ultimately beneficial as the experience has made me put in more effort in following pieces of work. From the feedback from my tutor I am able draw links between how I work and my final outcome. One of the most important t things I have learnt is having good time management and how this impacts my work.  Swaffield, (2008) argues that feedback needs to be supportive and motivate the learner rather than cause frustration.  However, being more self-aware allows you to be more critical which is a good skill to have in higher education and is key to effective self-assessment. (Cottrell, 2017). 

Reflecting on my feedback from assignments in my first year of university the same comments seemed to occur. Referencing incorrectly or using contractions was some of the feedback I received. These are areas I feel I have made an effort to change by using the referencing guide and looking back over my work to check for incorrect grammar. In addition to this a module in the first year with a focus on self-assessment highlighted the Importance of developing those skills. 

Feedback from teachers and lecturers is useful but being able to assess one’s own work can also be very effective. Allowing students to take part in assessment can help them feel more supported and encourage them to continue with their studies particularly when they have just started a course. ‘’One way by which teachers can support first-year students is through a meaningful, participative, formative assessment that introduces students to the process and content of academic student life’’p.227. Effective formative assessment involves the learner actively participating in the feedback. Studies show that effective feedback has a positive impact on first year students. (Fisher et al, 2011)

[bookmark: _GoBack]In my second year, the assessments and the way they in which they are assessed was more challenging and a higher level of work was required. Being able to effectively self-evaluate in the first year allowed me to progress well in year two and use what I had learnt to improve my work. This involved developing a good academic writing style, further developing points and to be more critical.  A tool that helped me with this was completing feedback forms before submitting work. This encouraged me to reflect on the work I had just completed by consider its strengths and weaknesses. Although this was time consuming I have found myself carrying out this exercise before submitting work even I don’t have too.

University should encourage students to be critical and make sound judgments of the work and the work of the others. Boud,2013 argues that students in higher education are not often part of the assessment process but rather assessment is something that happens to them. Students must stop relying so heavily on lecturers and start taking an active role in how they are assessed.  Boud argues it is Important to engage with the assessment criteria to build good judgment skills however students need to have the opportunity to self-evaluate throughout the course for it to ‘stick’. I have had many opportunities to self-assess and feel it’s a skill I have developed over time however it has not been an easy process has required work.  

In a culture where university students are currently so invested in their grades it can be challenging to just offer feedback particularly in universities where students are consumers, overall grades are the return students have to show for it. However, research shows that by involving students in the assessment process they less likely to feel dissatisfied with the result. If the feedback is meaningful it can be just as effective. Furthermore, studies have shown assigning grades to work can be problematic as there is often variation between lecturers so it is not always reliable. (Nulty, (2011) However, having a second marker goes some way to reduce this. 


Peer Feedback

Peer assessment is like self-assessment except that It is others that that decide how well we have met the assessment criteria. However, it could be argued that self-assessment inherently involves the opinions of others as we often judge our work against theirs. (Nulty et al, 2011). Peer assessment was an ideal way to learn how to give constructive feedback as I had to look closely at the assessment criteria to make accurate judgments of other students work. This method of self-assessment was used in an assignment that required me to make an academic poster. Receiving feedback from others in the class was effective as I could receive a greater quantity of feedback from different perspectives rather than having work marked by one person. However, research carried out by Phillipakos, (2017) found students did not always value the comments of their peers as much as those of their lecturers. In addition to this, students may not have a clear understanding of the marking criteria and so will find it more challenging to give good feedback. Nulty, (2011) found that not all students felt confident enough to assess the work of others.  I found this to be true with some of the comments I received as they did relate very specifically to marking criteria and were often very vague. Students need to develop the skills to identify assessment criteria, apply this knowledge to our own work, as well as the work of others. Nulty et al, (2001) argues that first year students are not suitable candidates for peer assessment as they have not had time to develop these skills nor had the opportunity to be self-reflective. However, opportunities need to be provided to do this.

In conclusion, self-assessment can be used to enhance learning as it allows the learner more control over the assessment of their work and encourages them to take an active role in their learning. There are criticisms regarding how well equipped students are to carry out effective self-assessment particularly with regards to peer assessment but with the opportunity to develop these skills, self-assessment can be effective.  I have found self-assessment has benefited me in my work throughout my time at university and has given me essential skills for my future work as an educational professional. 



 
References

Boud, D. & Falchikov, N., 2007. Rethinking assessment in higher education learning for the longer term, Abingdon, Oxon; New York: Routledge.

Boud, David, 2013. Does student engagement in self-assessment calibrate their judgement over time? Assessment & Evaluation in Higher Education, 38(8), pp.941–957.

Cassidy, Simon, 2007. Assessing 'inexperienced' students' ability to self-assess: exploring links with learning style and academic personal control. Assessment & Evaluation in Higher Education, 32(3), pp.313–331

Cottrell, S., 2011. Critical thinking skills: developing effective analysis and argument 2nd ed., Basingstoke: Palgrave Macmillan.

Evans, C. (2013) ‘Making Sense of Assessment Feedback in Higher Education’, Review of Educational Research, 83(1), pp. 70–120.

Leach, Linda, 2012. Optional self-assessment: some tensions and dilemmas. Assessment & Evaluation in Higher Education, 37(2), pp.137–148.

Nulty, Duncan D., 2011. Peer and Self-Assessment in the First Year of University. Assessment & Evaluation in Higher Education, 36(5), pp.493–507.

O'Donovan, Berry, Price, Margaret & Rust, Chris, 2004. Know What I Mean? Enhancing Student Understanding of Assessment Standards and Criteria. Teaching in Higher Education, 9(3), pp.325–335.

Philippakos, Zoi A., 2017. Giving Feedback: Preparing Students for Peer Review and Self-Evaluation. Reading Teacher, 71(1), pp.13–23.

Pritchard, A., 2008. Ways of learning 2nd ed., Abingdon, Oxon; New York, NY: Routledge.

Rust, Chris, 2003. Improving Students' Learning by Developing their Understanding of Assessment Criteria and Processes. Assessment & Evaluation in Higher Education, 28(2), pp.147–165.

Sambell, K., McDowell, L. & Montgomery, C., 2013. Assessment for learning in higher education,

Sharma, R. et al., 2016. Impact of self-assessment by students on their learning. International Journal of Applied and Basic Medical Research, 6(3), pp.226–229.

Swaffield, S., 2008. Unlocking assessment: understanding for reflection and application, London: David Fulton.
Taras, Maddalena, 2001. The Use of Tutor Feedback and Student Self-assessment in Summative Assessment Tasks: towards transparency for students and for tutors. Assessment & Evaluation in Higher Education, 26(6), pp.605–615.

Taras, Maddalena, 2010. Student self-assessment: processes and consequences. Teaching in Higher Education, 15(2), pp.199–210.







4

