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Slide 1- In this presentation
· This presentation will start by looking into children’s rights and the UNCRC, particularly in Wales. A children’s rights approach to education will also be noted, and benefits of it examined.
· The focus of this presentation will be to analyze a barrier to the fulfillment of children’s rights faced by schools.
· The reasons for this barrier being problematic in regard to children’s rights will be noted. 
· Potential approach’s to tackling this barrier at a range of levels will discussed.
· Active participation and effective leadership will also be taken into consideration. 

Slide 2- What are children’s rights?

Slide 3- Children’s Rights and The UNCRC
· All children and young people have the same basic human rights as adults, however they also have a set of rights which are specific to them as children. These rights are in place to ensure that children’s well-being and development are being met whilst also recognising the dignity of the child. 
· Children are human beings and therefore should be treated as so, this means they are not owned by their parents, nor are they helpless beings in need of charity. The Convention on the Rights of the Child sets out a basic quality of life which ALL children are entitled to, not just those who are privileged. 
(Unicef, no date. a)
· In 1989, the United Nations General Assembly and a range of representatives from all cultures, religions and legal systems came together to set out the convention for all young people under the age of 18. Now, just over 30 years later almost all countries worldwide have ratified the convention and it is seen as one of the most important advocacy tools for children’s rights (Gillett-Swan & Coppock, 2016).
· The 54 articles of the convention cover a wide range of aspects of children’s lives such as social, economic, civil as well as political. These articles do not discriminate and ensure that all children have rights whatever their race, gender, religion, abilities or any other form of difference. 
· The convention must be seen holistically as all rights and intertwined, and no individual right is more important than any others. All rights which are set out by the convention are viewed as equally as crucial to a child’s life, this means that Article 31- the right to relax and play is of equal importance as Article 19- the right to be safe from violence. 
(Unicef, no date. b)

Slide 4- Children’s Rights in Wales
· The United Kingdom signed up to the convention in 1990, ratified it in 1991, and it officially came into force in 1992 (ECPAT, 2019). 
· In 2004, Wales took this one step further and formally acquired the UNCRC as a platform for devising policy which relates to children and young people (Children in Wales, 2016). 
· From this, Wales has ensured that children’s rights are embodied in law by producing the Rights of Children and Young Persons (Wales) Measure in 2011 which emphasizes the commitment that Welsh Government has made to meet the rights of the children living in Wales.
· The purpose of this measure is to ensure that Ministers pay due regard to the UNCRC and children’s rights when producing or reviewing legislation and policy which may impact children. As well as this, it also places responsibility on ministers to ascertain that the people of Wales are aware of, and respect the rights of the child as set out in the convention. 
· Wales also pioneered the way in regard to producing a role which the focus was on raising awareness and promoting children’s rights, with the first children’s commissioner appointed in 2001.
(Gov.uk, 2019)

Slide 5- Why should Children’s Rights be embedded in schools?
Slide 6- A Children’s Rights approach to Education
· As previously mentioned, children’s rights are embodied in Welsh Law through the Rights of Children and Young Persons (Wales) Measure, however it can also be seen throughout the Well-being of Future Generations (Wales) Act 2015, as well as the Social Services and Well-being (Wales) Act 2014. These policies set out duties which should be met by public authorities such as schools. In order to assist schools to meet these duties ‘The Right Way: A Children’s Rights Approach’ was introduced. 
· The main aim of this framework is to ensure that the UNCRC and children’s rights are central to the experience had in school. As well as ensuring that the UNCRC is taken into consideration when school’s and staff are planning and teaching, making decisions, creating policy and procedures, and in every-day life (Children’s Commissioner Wales, 2017).


Slide 7- Benefits 
· Studies have shown that there are many benefits of embedding children’s rights into education systems, some of these benefits are:
-Schools give children the opportunity to learn about rights, but also the environment to practice them. 
-Helps to develop tolerance towards diversity in school life, and the wider world.
-Improves conflict resolution abilities.
-Increased self-esteem amongst students.
-Better behaviour in the classroom.
-Raised levels of well-being.
-Increased knowledge of the principles of democracy and citizenship.
-A sense of empowerment.
-Feeling valued and listened to. 
						(Stamatovic & Cicvaric, 2019)

Slide 8- Barriers
· Throughout the UK studies show that there are relatively high levels of implementation of children’s rights throughout educational settings compared to other countries, however there are inconsistencies which may be as a result of some of the major barriers to fulfilment of children’s rights (Daly, Ruxton & Schuurman, 2015).
· Research suggests that there are particular barriers which are often mentioned when asked about the challenges to fulfilling children’s rights, these are:
-A lack of understanding in CRC for both adults and children (procedures, approach, how)
-Questioning of the value of rights
-Power shift to children, and the lack of belief due to perceptions of immaturity
-Understanding is limited to participation
-Lack of training/expertise
-Limited time/space in curriculum
-Engaging adults 
					(CRAE, 2017).
· However, it is suggested that having awareness and knowledge of the UNCRC and rights is a vital step to recognising, respecting, and protecting children, and therefore ensuring that these barriers are overcome, and children’s rights are fulfilled. In this case, it is of the belief that the barriers previously mentioned all relate to the awareness and knowledge of children’s rights, or lack thereof, because of this- the awareness and knowledge of children’s rights will be the main barrier focussed upon in this presentation (Day et al, 2006).



Slide 9- Awareness and knowledge: Why is this an issue for education?
· Despite of the raised awareness of children’s rights over the last 30 years, there is still a lack of awareness of the UNCRC’s content and knowledge on how to make it work in practice. Article 42 states that adults have the responsibility to ensure that children are made aware of all of their rights, for children to have little to no knowledge means we are not only failing them educationally  but we are also depriving them of their rights (Herring, 2019). 
· According to a government survey, just over 40% of children do not know they have specific rights, as well as over three quarters of the UK’s children having no knowledge of the UNCRC (Children’s Commissioner Wales, 2017) 
· Furthermore, studies have also shown that there is an increased need for training as well as awareness throughout every level of the educational system. A basic knowledge of the articles is not enough for adults who are involved with children’s lives, more is needed. Adults need to be aware of the child as a rights holder who is deserving of being treated with the dignity and respect, and has the ability to make an impact in their own lives (Lundy et al, 2012).
· Increased knowledge and awareness is essential to the fulfilment of children’s rights in school settings and the wider world, without these there is subsequentially a lack of understanding of the convention as a whole, as well as a lack of understanding of the value this holds in children’s lives. Similarly, without raised knowledge through training adults are finding it difficult to incorporate the CRC into practice in schools which therefore leads to a lack of participation (Invernizzi & Williams, 2008).

Slide 10- Tensions regarding awareness and knowledge
· Although calls have been made for a rights-based approach to all aspects of children’s lives, momentum has picked up in the education policy field which is promising. However, tensions have arisen between policy procedures and meeting the rights of the child in practice (Theobald, 2019). 
· It is suggested that the lack of knowledge and understanding of the rights of the child is often associated with unsuccessful implementation of the UNCRC in schools, which in turn directly impacts the participation of the child. (Jerome et al, 2015).
· This is said to be due to the lack of emphasis placed on children’s rights during training of teachers and other practitioners. This study found that there is no requirement set by government to ensure that teachers and other members of school staff are trained in the UNCRC or children’s rights (Jerome et al, 2015). 
· Considering the vital role that participation plays in the UNCRC it is clear to see how the lack of knowledge and awareness can ultimately become a barrier to embedding children’s rights in schools (Church & Bateman, 2019).



Slide 11- Participation 
· Active participation in children’s rights requires an approach which respects the young person and their abilities, as well as involving them as participants in resolving issues which affect them. However, full participation in practice continues to be difficult to accomplish (Collins et al, 2016). 
· In order for children to participate in their rights, information on its own is not enough. It is essential for children and young people to be empowered in order to become active participants who believe they can make a difference in what they are trying to achieve (Sinclair, 2004). 
· Different levels of participation have been noted throughout time, and many typologies have been produced. However, Hart’s (1992) adaption of Arnstein’s (1969) ‘ladder of citizen participation’ is a tool which has been used as model for practice when considering children’s participation (Thomas, 2007). 
Manipulation is the lowest level of the ladder as we can see. At this level you may see young children asked to draw pictures of their rights to use on display’s or to show to visitors, however if children do not have any understanding of what they are drawing, then they do not understand their actions, therefore this is classed as manipulation.
Tokenism is also relatively low on the ladder, this level is used to describe examples of when children are offered the opportunity to speak but have little to no input in what is said. Often children may be asked to sit on a panel to discuss issues that affect them and represent others like them. However, they’re voices are often used as a way to say ‘we included the children’ rather than taking into consideration the point of view of the child. 
The highest level on the ladder is child initiated, shared decisions with adults which is seen as true participation, although the levels below do allow for significant amount of participation. Examples of this form of participation include: Pupil participation group (PPG)- suggestion box- meeting with school council- meeting with staff (decision making process)- meeting with governors to discuss how to resolve these issues. PPG given a budget to make changes for what they want in school, changed uniform, redecorated areas of school, School development plan, children’s prospectus.  
								(Hart, 1992)
· This is the level in which all schools should aim to reach to be able to ensure that children’s rights are being met, this is difficult to do if staff and students are not aware and educated in the UNCRC and children’s rights. 

Slide 12- Potential approaches to tackling this barrier
· It is recognised that there are different levels of embedding children’s rights in schools, at an international level we have the United Nations in which each country that has ratified the convention has a legal obligation to monitor and attempt to implement children’s rights (Welch & Jones, 2010).
· As previously mentioned, there is also responsibility at a national level and Wales have made significant progress in ensuring that policy and legislation which impacts children is underpinned by the UNCRC (Children in Wales, 2016).
· The Right Way: A Children’s Right Approach was also briefly mentioned previously, however this is beneficial at an organisational level as it offers support for private and public sectors to ensure that there is raised awareness of children’s rights, as well as aiding in the implementation of rights into practice (Children’s Commissioner Wales, 2017). Incorporating this approach at an organizational level helps to ensure that staff are aware of children’s rights as well as making sure that rights are taken into consideration when working with and for children. 
· As well as this, local authorities have a significant role in the awareness and understanding of children’s rights as can be seen in the City and County of Swansea’s Children and Young People’s Right Scheme. Swansea became the first local authority in the UK to encourage change and appreciation for children’s rights by making a commitment to ensure that conscious consideration of young people’s rights remained at the centre of their work. They did this in the hopes of providing better lives for the young people of Swansea, and their families. As a result of this scheme, bespoke children’s rights training has developed and offered to teachers, support assistants, senior management teams and governors throughout Swansea in order to increase knowledge and understanding in the field. Promotion and awareness has also been raised through events and conferences which they have run in a wide range of organizations including youth support, fostering services and play teams (City and County of Swansea, 2015). Swansea council aimed to ensure that all schools in the area would receive Unicef’s Rights Respecting Schools Level 1 award, and by 2018 they had completed this (Council of Europe, 2018). 
· It is suggested that although the higher levels have put policies, pieces of legislation and schemes in place to try to ensure that children’s rights are embedded in schools, often the implementation of this is in the practitioner’s hands. Due to this, it is important that practitioners are aware of the importance they hold in becoming advocates for children’s rights and embedding it in practice (Nutbrown, 2019).
· [bookmark: _Hlk38991987]Becoming an advocate for children’s rights ensures that young people have someone who supports them, protects, and ensures no one is violating their rights as well as making sure their voice is heard (Barnardo’s, no date). This can be an issue for young people, particularly in schools as research suggests that children often feel their voice is not being listened to in educational environments. This form of empowerment ensures that children’s uniqueness and diversity is respected and valued (Boylan and Dalrymple, 2009).
· Although training through school has already been mentioned, it is also important to note that there is also training and guidance available from charities and non-profit organization which can further practitioner’s knowledge (Unicef, no date). Children’s lives and what shapes them is everchanging, therefor it is increasingly important to ensure we as practitioners are aware of how to contribute positively to their lives, and be knowledgeable in how we are able to help them (Council of Europe, 2015b).

Slide 13- Effective Leadership

· Effective leadership plays a vital role in embedding children’s rights in schools as they often are a major contributing influence (Liebman et al, 2005). Headteachers set the tone for how the school environment should be, and actively encourage their staff to do the same. Studies suggest that an effective headteacher will lead by example, and will not ask their staff to take part in something that they would not do themselves. Headteachers have the ability to build a community with a common goal which is to ensure the child is of paramount importance, and that students are seen as equals with opinions and views that matter. Evidence from studies show that effective headteachers are able to bring the best out in both staff and students, whilst motivating, educating and inspiring (Matthews, 2009).

Slide 14- Leadership Theories

· The characteristics mentioned are typically considered to align with a transformational leadership theory, which is described as ‘leadership though motivation and increased self awareness’ (Smith, 2011 p.17). Transformation leadership has the potential to empower practitioners and students to realise, achieve and develop their own capabilities whilst also contributing to the success of the school. This type of leadership theory is in juxtaposition to transactional leadership, which is defined as an autocratic style that relies on ‘leadership as an exchange of rewards or punishments’ (Smith, 2011 p.17). Transactional leaders will typically focus upon the leaders and staff members short term needs rather than the long-term goal, which can be controversial when aiming to make changes and improve standards in schools.
· Transformational leaders are able to incorporate and set out a level of respect for all children’s rights using optimism, enthusiasm and excitement to ensure that staff contribute to the embedding of children’s rights. Most importantly, with an effective transformational leader every member of the team feels valued, accepted and knows that their views and opinions are listened to (Drysdale et al, 2009). 

Slide 15- To summarize 
· This presentation has discussed children’s rights, as well as the UNCRC whilst also highlighting how children’s rights are enshrined in policy and legislation in Wales. 
· Why children’s rights should be embedded in education and schools was also considered, along with a children’s rights approach to education. 
· The barriers to embedding children’s rights in schools were discussed, with particular focus placed on awareness and knowledge of children’s rights and the UNCRC. 
· Also, tensions regarding implementing policy into practice, and how this impacts participation were considered. 
· Approaches to tackling this barrier at an international, national, organizational and personal level were also looked into. 
· Lastly, effective leadership in schools and leadership theories were discussed in relation to how this can impact the embedding of children’s rights. 


Thank you for listening!




