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	Target 1
	1. Explicitly link strategies to your identified targets. These targets have not been met.


	Target 2
	2. Remember to support everything you claim with literature. Read more widely.


	Target 3
	3. Proof-read your work carefully to eliminate poor expression.








Cycle 1 Professional and Pedagogical Studies: Leading the learning; what, how and why am I teaching?




















Introduction
In this assignment I am going to talk about the three Pedagogical Principles. These principles are number 1, Good teaching and learning means employing a blend of approaches including direct teach. Number 2 Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interests. Number 3 Good teaching and learning ranges within and across Areas of Learning and experiences. With these three principles I am going to go in depth about what is done in each of them and give examples if I used them, of how I used them in my bridging day. I am also going to explain each Pedagogical Principle and use theorists to support my comments on each of the principles when I discuss them. Donaldson, G (2015) stated that Pedagogy is about more than ‘teaching’ in the narrow sense of methods used in the classroom. It represents the considered selection of those methods in light of the purposes of the curriculum and the needs and developmental stage of the children and young people. It combines theoretical and practical knowledge and skills with fine judgement about what is required to promote effective learning in particular contexts. It lies at the heart of what it means to be an excellent teacher.  
Pedagogical 1 & 3
Pedagogical 1 tells us that Good teaching and learning means employing a blend of approaches including direct teach and Pedagogical 3 tells us that Good teaching and learning ranges within and across Areas of Learning and experiences. Direct teaching is a form of teaching when the teacher presents the lesson and what they will be learning to the whole class. In my bridging days I experienced this on many occasions. I watched the teacher present the lesson to the children; I have also done this myself. I have presented my lessons to the class to introduce time and time a clock activity with the whole class. A giant clock was made by the children and I would give them a time to make and the children would make it. This point is backed up by Froebel Early Education (n.d.) states that he said ‘play children construct their understanding of the world through direct experience with it’. Other lesson I did with them was a letter and they were then taken in small groups for focused tasks. Focused groups are used to learn about one topic and discuss it, then a task is to be done on that topic. For example, a focused task on Money (Mathematics) can help the children with real life experiences they will encounter. Areas of learning (AOL) are in the curriculum and tell us teachers what level they children should be at, at each year group. They are also divided into sections, Personal and Social Development, Well-being and Cultural Diversity Area of Learning, Language, Literacy and Communication Skills Area of Learning Area of Learning, Mathematical Development Area of Learning, Welsh Language Development Area of Learning, Knowledge and Understanding of the World Area of Learning, Physical Development Area of Learning and Creative Development Area of Learning. An approach to formulating curriculum that favours the dynamic use of learning topics and themes to be covered and skills/competencies to be developed in a number of learning areas across the curriculum (International Bureau of Education 1995) states that is what cross curricular approach is and that is covers all of the curriculum. AOL is used to teach across the curriculum and using a thematical approach to do it. Ashokan, V (2014) source of information was useful as he told us that ‘A thematical approach is a way of teaching and learning, whereby many areas of the curriculum are connected together and integrated within a theme. It allows learning to be more natural and less fragmented than the way where a school day is time divided into different subjects areas whereby children practice exercise frequently related to nothing other than what the teacher thinks up, as he or she writes them on the chalk board.’ Directed tasks can be used in most lesson. Other techniques used are play based learning, independent learning, group work and enhanced provision. These methods of learning are there to cover all learning techniques and to benefit the children as all children don’t learn the same as others. Play based learning is effective for both pedagogical points as when setting tasks AOL are considers as adding in learning to games is important. The children enjoy playing games and especially when they are taken out of the classroom to do the games are involved with the lesson, they enjoy the lesson more. From my time in bridging, I did a P.E lesson with my Year 2 class. I did a teamwork game where they had to work together to turn over the other teams’ cones (Refer to appendix no 1). This allowed the children to work together in different groups than they normally are in. The P.E lesson is supported by Rousseau and Pestalozzi as Bright Hub Education (2015) states that ‘inspired by the former, were precursor theorists on outdoor play by introducing and sustaining the original idea according to which nature and the natural environment had a definite and positive role in the education of children.’ From what I found they get competitive with one another which can be good but also can lead to problems such as they argue with each other. Another game I played with the class that they enjoyed was an adjective, this is where the children had to try and match all of the adjectives into the certain groups. They first worked independently and then worked in pairs or groups to find the matching words (refer to appendix no 2). This game helped them with their adjectives for their writing tasks they would eventually be doing. This game was there to help them and for them to learn new words and what adjectives are and what they mean. This is another example of play based learning that they children did with me. Another strategy is Continuous provision which also links to play based learning. The strategy Continuous Provision is used in most schools. Moore, M (2017) tells us that Continuous Provision is: 
· Make sure that each area you set up for continuous provision has the necessary resources to encourage children to play and explore in a variety of ways.
· Offer a range of high-quality resources that will act as a good starting point for the children’s explorations.
· Use open-ended questioning to engage the children in conversations and prompt their creative thinking.
· Give children time to revisit what they did yesterday, last week, or even a few weeks ago.
This is when activities are set up throughout the classroom on the topic they currently doing, in my classroom the theme was castles. I put a range of activities out for the children to do, such as sculpt a castle. This is where the children had play doe and pictures of castle coch and other castles were around so they could copy them and create their own castle. There was a section where they could draw castles and another one where they could place the names on the castle of each function, this was based in the middle of the room so everyone could have at least one go with playing with it. There were also fairy-tale books in the reading area they could read such as Zog to go with the castle theme. With Continuous Provision the children are still learning but also being independent and getting on with the games that were provided for them. This is a way that the children are learning but not directly learning. Another way of teaching is using continuous provision. This is where a task is set for the children and they individually get on with the task, this is supported by Montessori as Daily Montessori (2019) says ‘the key principles are Independence, Observation, Following the Child, Correcting the Child, Prepared Environment and Absorbent Mind’. Some example of continuous lessons I did in my bridging school was an Advert for Castell Coch. I set the task for the children to produced in groups an advert to get people to come and visit Castell Coch as that is the castle, we went to visit on our school trip. I was sat with them, but I was marking previous work whilst they were getting on with their designs. Another activity I did with my class was a Rhyming activity. This is where I got the group, I was with to write down all of the words they know that rhyme together and also to produce a list of rhyming words. This task was done as when we did a rhyming poem, they had to come up with a name to rhyme with a place which they found difficult. This activity was then set in place for us to work out what they already know and what they need help with. These two Pedagogical points come together by play based learning. A weakness for play based learning is that the children can get off track and sometimes loose interest with the activity and then they will not be on track with the work that’s given to them.
Pedagogical 2 
[bookmark: _GoBack]Pedagogical 2 tells us that Good teaching and learning sets tasks and selects resources that build on previous knowledge and experience and engage interests. This pedagogical statement means that teaching methods such as Enhanced provision and focus tasks are good to use as these activities build on the knowledge they already have. These activities are provided for the children so they can remember what they have learnt and independently continue by themselves to do the work. Enhanced provision is set for them the build on the knowledge they know on the topic, for example castles have been the topic in my class and the whole of the ‘Choices area’ is filled of activities to do with castles. The activities are set for them to do individual tasks on castles after they have learnt as a class all about them. Choices area is an area in the classroom where all of the activities have been set up and once the children have finished their set task, they are allowed to go choose to do an activity, this is supported by Bruner. One group is set there from the beginning of the session and once they have finished with either me, the teacher or the TA they could go and chose. This was done after every task if they had completed it. A Focus task is a task that you set the children to do after they have learnt about it and can independently work on the task. This was done most days in my bridging school by my teacher. She would give each adult in the room a group and the reminding group would have the focus task of practicing their spellings, once finished their spelling they could then go choose. They would practice their spellings by having a different sheet to fill out to make spelling to words different. For example, they would spell on a white board, on a list or on a spiral drawing that they had to fill out. Planning activities for the children to do would be mostly pupil voice. Pupils voice is when the children get to diced what they want to do. At the beginning of a new topic they will be asked what they want to learn about that topic. That will all be used to create lessons for the class for the period of the topic. With this method they will be choosing what they want to learn about but still covering the criteria for learning. These tasks help build on previous knowledge and experience, and with pupil voice the children stay engaged with it. All of the tasks given to the children are done in their ability groups. In my school there was for groups Coch, Glas, Melyn and Gwyrdd (Coch being the highest and Gwyrdd being the lowest). The groups were differentiated so that the children were doing the work that was catered for them. It is important to have groups in the classroom, so each child is working to their ability. All of the children are set the same work but are dealt different levels of the work. For example, I would have to make sure that each group was catered for their needs and they had they right amount of work that they were capable of doing. In my lessons plans (Refer to appendix 3) I have to make sure that each group is set a task that they are able to do and understand, by differentiating the groups the work can be differentiated so they can work at their level, and then understand Time better by doing the lesson with them at their ability. The triangle model of the Foundation Phase showing a bottom up diagram of getting the balanced for their education. Continuous Provision is there for us to provide learning opportunities to the children. Enhanced Provision is there for us help the children’s mind grow and enhanced they capability. Finally, focused tasks is what we give the children to learn to become independent learners, this is supported by Bruner's as McLeod, S (2019) tells us that he said that a learner even of a very young age is capable of learning any material so long as the instruction is organized appropriately’
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A picture showing a bottom up model on what builds up children in education. Jacobs, D (n.d.)
In the new curriculum there are many changes, with these changes they allow the school to be more in control of how the children learn. For example, with the new curriculum the schools are now allowed to create their own Welsh Government (2020) state that Schools must design, adopt and implement a curriculum. With this being done not all of the schools will get all of the key information and what the expectations should be for the children. If given to the schools then all children will be at the same ability. If the school writes their own every school will be different and will all be on different levels, when reaching comprehensive school, each school that attends that Comprehensive school will be at different levels as some school might not reach the level they should work at. Another challenge for the new curriculum is that the curriculum is more child lead. With the curriculum being more child lead, this can be an issue as the school might not cover what they need to cover if the children are decided what they want to learn. They children might only want to learn about thing they already know and might get too comfortable with this and they will not be able to develop their skills as they will only want to learn more on what they already know.

Conclusion
In conclusion for this assignment I have reached my aims of explaining the pedagogical principles that were given. I have talked about how I have used them in my bridging school for lessons and include examples in my appendix. I used the principles in my lessons as they were useful and effective methods to use to teach. I really enjoyed using play-based learning in my lessons as they children have more fun playing games than sitting there writing out the work. with play-based work they were learning as well as enjoying, they learnt a lot from the games I did with them and continuously wanted to play more. I have also added in definitions of terms that I have used throughout my work. Transformative approach involves engaged learning. Such as all of the approaches that I have mentioned. I have also gone into detail about how teachers use, Enhanced, Continuous and focus tasks to challenge the children and let them independently learn more about the topic that is being learnt about in class. I have also talked about the challenges in the new curriculum and my opinion on what could happen if some of the changes are made. In this assignment the three pedagogical principles were discussed with my opinion and experiences to go with it. Also, I have included how it using these worked or didn’t work. whilst writing this assignment I have learnt that the three pedagogical principles are very important to use and benefit the children a huge amount when used. There are many things to be done with the approaches to help the children learn and increase their knowledge. I have also learnt that I will be using the three pedagogical principles throughout my teaching career as I think these methods will continue to work on all children. 










Appendix 
1) Lesson Plan

	Student-teacher
	Megan Langdon
	Class:
	Year 2

	AoLE or Subject
	P.E
	Date:
	12.03.2020

	Lesson Focus:
	Teamwork

	Meaningful links to Curriculum 
	Physical Development – Adventurous and Physical Play

	Meaningful links to:
Cross Curricular Responsibilities
	Creative Development – Creative movement

	Personal Targets –
· Ensure all planning is up to date
· Ensure all resources are prepared – including Enhanced Provision
· Be aware of using Welsh in classroom environment.





	Success Criteria (clearly linked to each Learning Objective and related to the process and/or product of learning)
	Assessment of Pupils’ Learning
Evidence
(What have the learners to say/write/do/produce – to demonstrate learning)

	If the children can work in a team and complete the activity





	At the end of the activity have they demonstrated working in a team




	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points, differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase (with links to  prior learning)
	


To explain the game of cups and saucers to the children whilst setting up the game. To also explain that it is only a game and it does not matter if they loose.
	


The children will listen to the instructions and ask any question about the game.



	

Cones

	

Teaching & Core Learning
	

Ill be counting down from 30 and ill be keep an eye out for anyone not following the rules. 


	

To play the game in groups to work on teamwork. They will have 30 seconds to flip each other’s cones over.



	

Cones

	

Plenary
	

I will explain that this is the last round and this round will decide which team wins or not.

	

As a team they will play one last round to decide which team wins


	


Cones


	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	All groups – to allow the children to develop their teamwork skills by working together to beat the other team.
Coch/Glas – They worked well together as a team and really enjoyed the competition of trying to beat each other. They listened really well to instructions that were given and followed all of the rules. They understood that if they messed around that they would have to go back into class like the other group had to.
Melyn/Gwyrdd – This group listen to the rules well but when it came to play the game, they become too competitive and started playing rough. They began to push each other away from their cones to win. When this started, I sent all of the children back into class where the teacher talked to them all.

	Next Steps for Progress

	Coch/Glas – To add more cones or to add another team which means less people in each team to make it harder for the group to turn each other’s cones over.
Melyn/Gwyrdd – To send back only the children who were mis behaving not the whole group, as the whole group was punished for some of the children behaviour.




2) Lesson Plan
	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points, differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase  (with links to  prior learning)
	
An explanation of the task that they are about to do and ask them about previous lessons about adjectives.
We will go through the adjectives they know/think of.
	
The children will answer the question about adjectives they already know. 





	
Adjective cards

	

Teaching & Core Learning
	
The children will be given cards with adjectives on them and they will have to work in groups to separate them into the category given to them.



	
They will use their collaboration skills to work together to figure out from the adjective cards which one belongs in their category.




	
Adjective cards

	

Plenary
	
At the end of that activity working altogether they will have to decided what words match either Big or Small, better adjectives will have to be matched to them.

	
Working altogether they will have to work out which better adjectives belong to Big or Small.




	
Adjective cards







Lesson Plan – Phase 1
Evaluation of the Learning Experience
(include references to QTS)

	Evaluation of Pupil Learning


	Evidence of Learning (including attitude to learning over time))
	All groups – In this activity I was looking for Independent work and collaborative work, working together will help them complete the challenges 
Coch – This group really enjoyed this activity, they loved the games and really enjoyed being in teams and trying to beat each other. They wanted to play the more of the team working game, which was together finding 2 words from a category and they had to work against each other, this was their favourite game.
Glas – This group also enjoyed activity of working in groups to try and beat each other. They enjoyed the independent activity as well as they liked racing against the clock to try and find two of the adjectives from the category. 
Melyn – This group really enjoyed playing this game but found it hard to read the cards and find the right pile for the card. It would take the children along time to find two cards that matched so when the timer was on for one of the games they wouldn’t complete it as they couldn’t see the card. 
Gwyrdd – They really enjoyed this activity and working in groups to try and beat each other. Half-way through the activity they did start picking up any card without reading and asking me if it fits into their pile.

	Next Steps for Progress

	Coch – I would give them more options in the categories and I would give them more categories to make it harder for them, and for them to take a bit longer searching for the cards.
Glas – I would give them more options as they all wanted to choose the colour category which was the easiest option. I would add more options so I could take the colours out if needed.
Melyn – With this group I would read the cards aloud to them first and when picking the cards, I would read the card they are holding up. This will allow them to then become independent when choosing the cards and participating in the game.
Gwyrdd – I would firstly go through the words with them and go through what they meant so they had a better understanding of what each word was/meant instead of them asking me, so they would become for independent.










3)
	Time
	Activities/Methodology/Key Concepts
(Teacher’s Role – including key teaching points, differentiation strategies and key questions)
	Pupil Tasks
(Pupils’ role –including differentiation, engagement in formative assessment and homework)

	Resources
(Including Health and Safety requirement)

	

Opening phase (with links to prior learning)
	

An introduction to time, explain to them what we use time for e.g – day and night. 
	

The children will answer the questions on time and tell me what they already know and what times can they tell. 




	

Powerpoint

	

Teaching & Core Learning
	
The children will be given times of the day e.g – Wake up, school time, Dinner time, home time and bedtime.
Giant clock on carpet.
Children given individual clocks to show analogue time.
Children given white boards to show digital time.


	
They will draw times of the day with a picture next to it.
Group Coch – Draw the time of the for each step of the day, using quarter past, quarter to, o’clock and half past. Possibly introduce digital.
Challenge - If they can understand that each number represents 5 minutes
Group Glas – If they can draw the times of each step of the day.
Group Melyn/Gwyrdd – If they can draw each step of the day – Wake up, Dinner time and Bedtime

	
White Boards
Clock Faces

	

Plenary
	
At the end of this they will show me what they have done then I will ask what they have learnt and what are the new times we know. 


	
They will answer the questions and after the questions have been answered they can go choose.




	
White Boards 
Clock faces
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