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                                                               Community profile of Swansea 

By creating a Community Profile, which is defined as "a geographical examination of a place that covers its economic, social, and demographic features, as well as a thorough statistic image of an area in excel format with data analysis" (ABS.GOV, 2016). 
According to Hawtin (2007), 
"A comprehensive description of the needs of a population that is defined, or defines itself, as a community, as well as the resources that exist within the community, conducted with the active participation of the community itself, to develop an action plan or other means of improving the community's quality of life." 
 
Geography  
 
Swansea, also known in Welsh as 'Abertawe,' is a city and county in South Wales, United Kingdom, and the country's second-largest metropolis. 
Swansea City, according to officials, is a turning point in the city's development. Economic deprivation in the context of globalisation, Brexit, an ageing population, and years of austerity measures leading to greater poverty have all posed significant problems to this city of 244,500 people. Despite this, this city, which has seen major growth in its migrant population in the previous decade, remains optimistic and motivated to find solutions to the challenges posed by demographic, economic, and political change. 
 
Diversity and culture  

Swansea has been named as one of five finalists for the title of UK City of Culture in 2021. The city is a member of worldwide networks that align with its core beliefs and goals, such as the UNESCO Rights Respecting School network. Swansea joined the ICC with a similar philosophy and a commitment to learn from and contribute to other cities. Finally, Swansea is a fascinating example of a strong cultural Welsh identity coexisting with a multicultural attitude (COE, 2018). 
According to the report, nearly 19,000 people from non-white ethnic groups lived in Swansea in 2016 (around 8% of the city's total population of 245,000). A further 7,000 persons were classified as 'All Other White,' bringing the total number of non-'White British' people in Swansea to over 26,000 (around 11% of the total population in 2016). 
 
Population  

Swansea is a Welsh seaside city and county.  Swansea City and County cover 379.7 square kilometres (146.6 square miles) of Wales' total land area, accounting for approximately 2% of the country's total land area. 
The open moorlands of the Lliw Uplands in the north; the rural Gower Peninsula in the west, containing a number of rural villages, contrasting coasts, and the Gower Area of Outstanding Natural Beauty (AONB); the suburban area stretching from the edge of Swansea towards settlements in the west and around the M4 corridor; and the coastal strip around Swansea Bay, no more than two miles wide, passing through the Gower Area of Outstanding Natural Beauty (AONB); and the suburban area stretching from the city centre and district centres. The urban area of the county is centred on Swansea and extends to the west and north of the city - around Swansea Bay to Mumbles; over Townhill to Cwmbwrla, Treboeth, Fforestfach and Penlan; through Uplands, Sketty, Killay and Dunvant; along the Swansea Valley communities of Hafod, Landore, Plasmarl, Morriston to Clydach; and on the east side (Swansea.GOV.UK, 2021).  
 
Residents  

In 2020, there were 732k individuals in the Swansea postcode region, with an average age of 42.9 years. The population density was found to be 135 persons per square kilometre. The population has increased by 8.5 percent since 2002, while the average age has increased by 2.1 years. According to Census data from 2011, there were 2.31 residents per household (2011). 
On map A, the number of residents per kilometre in 2021 is displayed. 
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                                                                                                                                     (Plumplot, 2021).  


Official rural-urban classification numbers suggest that 69.5 percent of the county's geographical area is rural and 30.5 percent urban, even though 88 percent of Swansea residents live in urban areas and only 12 percent in rural areas (Swansea.GOV.UK, 2021). The urban area has more people under the age of 42, while the rural area has more people above the age of 42, according to Map B. 
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The mid-year population estimate for Swansea City & County for 2020 is 246,600, with 122,700 males and 123,900 females. This statistic represents a 400 percent drop (-0.17%) from the previous year's prediction, contrasted to a small gain (+500) the year before. Between 2014 and 2019, Swansea's annual increase averaged +1,200. Table 1 in Appendix A depicts the Mid-Year Estimates 2020, components of population change since mid-2019: Swansea, and Table 2 in Appendix B depicts a population figure for Swansea by life stage group. 

Economy 

Swansea's economy grew once more during WWII, but traditional metalworking industries declined after the war. Coal mining in the Swansea area had ceased by the end of the twentieth century. Swansea City Council aimed to diversify the city's economy by building additional industrial estates (Lambert, 2021). 
Employment 

Swansea has a population of 111,800 people, the majority of whom work in the service sector (88.4%), with the public sector accounting for 28.2%. (31,500). An estimated 33,400 people commute into Swansea each day. 
Unemployment 

In Swansea, 5,000 people are unemployed (4.3 percent of the economically active population aged 16 and up) (survey period ending December 2020). There were 7,830 administrative claimants in June 2021 (5.0 percent of working-age residents). 
Table 3 in Appendix C, updated as new data, strives to provide an overall view of the local economy's structure and performance using the most up-to-date information available. It also looks at trends over a year as well as over a lengthy period. 

Education 
 
A comprehensive redevelopment plan, new infrastructure for small and medium-sized enterprises to encourage university graduates to stay, a digital district, and two brand new university campuses are just a few of the solutions the city has devised to rejuvenate itself for its residents. 
· Swansea has 93 schools managed by the local authorities, including 77 primary schools and 14 secondary schools (as of January 2020). Welsh is taught in 12 schools across the country. 
· Pupils: There are 35,742 students (of all ages) in Swansea schools, with 28,622 aged 5 to 15. (In January of 2020) 
· Swansea University, University of Wales Trinity St. David, and Gower College Swansea all have campuses in the city, supporting a total of over 26,000 full-time students (2019-20). 
· Qualifications: 62.6 percent of Swansea residents aged 16 to 64 have NVQ levels 3 and 4 (2020), compared to 58.5 percent across Wales. 
· Welsh language: 11.4 percent of Swansea people aged three and above could communicate in Welsh in 2011. (Swansea.GOV.UK, 2021). 
Students in Swansea: Summary of Welsh Government data for 2019-20 shown in Table 4 in Appendix D. 

Crimes  
 
In 2020, the overall crime rate in Swansea was 36 offenses per 1,000 people. This compares favourably to West Glamorgan's overall crime rate, which is 97 percent lower than the county's rate of 70 per 1,000 people. The most common crimes in Swansea are violence and sexual offenses, with 2,570 offenses reported in 2020, for a crime rate of 14. This is a decrease of 3.9 percent from the 2,669 offenses reported in 2019 and a difference of 0.53 from the 14-percentage-point crime rate. Robbery is Swansea's least common crime, with 37 reported offenses in 2020, down 62% from 60 the previous year (Police.UK, 2021). 
 
Community Development Team 

Each Public Services Board in Wales was required to submit a local well-being assessment under the Well-being of Future Generations (Wales) Act 2015, which included an examination of the area's economic, social, cultural, and environmental well-being, as well as the specified 'community areas' within it. 
There are five cluster areas in the Swansea local authority area that are part of a Wales-wide network for organising and providing primary and community care services in the health and social care sectors. While the Swansea Local Health Board established component LSOAs within each region (in 2016), these cluster areas are combinations of GP practices that refer to where their registered patients live. Due to its large population and land area, the 'Bay' cluster area was divided into discrete 'Bay East' and 'Bay West' community areas for the 2017 review (Swansea.GOV.UK, 2021). 
 



Leisure Facilities 

Swansea has a wide range of leisure and sports facilities located around the city. All major sports and leisure facilities are managed by leisure centres, which provide a diverse range of activities, amenities, and membership options (Swansea. GOV.UK, 2021). Leisure amenities include Swansea Bay, libraries, museums, parks, sport and health, castles, Langland Bay beach huts, Gower activities centre, venues, and attractions (Swansea.GOV.UK, 2021). 

Transports  

Swansea Community Transport provides transportation options for people who are unable to utilise standard public transit, live in a region where public transportation is not readily available, or have a medical condition that prevents them from using it. It is for those who are socially isolated and cannot get basic public services and facilities like health care, work, or training (Swansea.GOV.UK, 2021). There are five community transportation programmes in the county borough that provide minibus hire, dial-a-ride services, volunteer car schemes, and wheels 2 work, which are all listed below (Swansea.GOV.UK, 2021). 
Public transport 
 
Traveling across town by public transportation is a safe, cost-effective, and ecologically responsible option. The public transportation, bicycle, and pedestrian networks in the Swansea Bay area are well-developed. Residents will not need a car, but those who do will discover that alternative modes of transit are straightforward to use (Swansea University, 2021). 

Environmental issues 
 
The Environment Centre Swansea is a Swansea-based organisation that helps individuals engage with the natural world and live a sustainable lifestyle that suits them. Swansea has the potential to become a more environmentally friendly city. Its mission is to provide tools for citizens and communities in Swansea to learn, gain skills, participate, and interact in ways that will help us all take positive environmental and sustainable action (The Environment Centre Swansea, 2021). 

Swansea Youth Work 
 
Although the impact of austerity has been disastrous for the sector, youth work in Wales has repeatedly shown its usefulness to young people. Youth work has proven to be resilient, but its foundation is shaky. 
The report of the Interim Youth Work Board for Wales (2021) outlined how Ministers, government officials, young people, and services operate (both youth work services and wider services supporting young people). The report has a significant influence on protecting and improving youth work services in Wales, and we must act now to ensure their future. 
The recommendations are made in the hopes that, in the coming year, they will work with young people, the Welsh Government, the Welsh Local Government Association (WLGA) and local authorities, the Council for Wales of Voluntary Youth Services (CWVYS), and voluntary youth work organisations, as well as organisations that rely on youth work partnerships, to make them a reality. 

Appendices  

Appendix A 

Table 1- Mid-Year Estimates 2020, components of population change since mid-2019: Swansea, 
	Area  
	Mid-2019 
Population  
	Components of changes: 
Birth           deaths  
	Migration and other changes  
	Mid-2020 
Population  

	Swansea  
	247,00  
	+2,200         -2,800 
	+200 
	246,600 


                                                                             (Mid-Year Estimates, 2021) 
 
 
Appendix B 

Table 2- figure of Swansea population by life stage group, 
 
	Older people (65+) 
	49.000 (19.9%) 

	Working age (16-64) 
	156,000 (63.3%)  

	Children (0-15)  
	41,600 (16.9%) 


 
 
Appendix C

Data that aims to offer an overall view of the structure and performance of the local economy using the most up-to-date information available. 

	Indicator  
	Latest value  
	Index (UK-100)  
	ANNUAL % CHANGE  

	Economic Activity Rate (working age, period to Dec-20) 
	75.4%  
	96 
	+2.5%  

	Employment Rate (working age, period to Dec-20) 
	71.5%  
	95 
	+1.2%  

	Employment (workplace estimates, 2019) 
	£112,000 
	N/A  
	-0.9%  

	Unemployment Rate (modelled est, period to Dec-20) 
	4.3%  
	96 
	-5.7% 

	Business stocks (active businesses, 2019) 
	£7,780 
	N/A  
	+3.3% 

	GVA per head (2018) – Gross Value Added 
	£21,912 
	77 
	+2.2%  

	GDHI per head (2018) – Gross Disposable Household Income 
	£15,755  
	75  
	+4.1%  

	Earnings (full-time gross weekly, 2020) 
	£538.00 
	92 
	-4.6%  

	House prices (average sale price, Feb-21) 
	169,324  
	68  
	+11.3%  

	Housing transactions (quarter ending Nov-20) 
	747 
	N/A  
	-13.8%  


                                                                                                                 (SEP 2021). 
 
 
Appendix D

Students in Swansea: Summary of Welsh Government data for 2019-20. 
	University/ college in Swansea  
	Full-time students 
HE             FE        ALL 
	Part-time students 
HE                  FE          ALL 

	Swansea university  
	18,500         0            18,500 
	1,875           0            1,875 

	UWTSD Swansea campus  
	3,805           0               3,805 
	805               0               805 

	Gower college Swansea   
               
 
                    TOTAL  
	0                   4,510        4,510 
 
 
22,305         4,510      26,815 
	110             3,335          3,445 
 
 
2,790          3,335        6,125 


                                                                                                      (SCIRG, 2021). 
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EYST (Ethnic Youth Support Team)

EYST Wales is a beneficiary-led and managed ethnic minority organisation that was founded in 2005 to fill a gap in existing service provision by providing a targeted, culturally sensitive, and high-quality support service to ethnic minority people in Wales, including BME young people, BME Families & Individuals, and Refugees and Asylum-seekers. Many accolades have been given to EYST, including 'Most Admired Organization' in the WCVA (Wales Council for Voluntary Action) Third Sector Awards Cymru in 2015 and 'Best Third Sector Employer' in 2016. Volunteers Award in 2015, and CCWVYS (Council for Wales of Voluntary Youth Services)' (Council for Wales of Voluntary Youth Services)' (Council for Wales Voluntary Youth Services)' (Council for Wales Voluntary Youth Services)' (Council for Wales Voluntary Youth Services)' (Council for Wales Voluntary Youth Services)' (Council for Wales Voluntary Youth Services)' (Council for Wales Voluntary (EYST, 2021) 

Vision and Mission

BME People can participate, integrate, and be a valued part of Wales, according to their vision and mission (given in Appendix A). Provide high-quality services that empower BME youth, families, and mainstream partners to positively impact services, policies, and diversity promotion to improve public perceptions of ethnic diversity in Wales (EYST, 2021). 
Empowering BME Young People, Families, and Communities in Wales to Integrate and Feel a Valuable Part of Wales is EYST's overall Organizational Aim (given in Appendix B). They hope to align all their activities and services with this overarching goal, and the four key outcomes they hope to achieve are: increased participant confidence, skills, and opportunities; improved health and wellbeing; improved support and advocacy for the most vulnerable; and more positive attitudes toward diversity and reduced discrimination. 

Values

EYST takes pride in being a diverse, forward-thinking, and energetic organisation where they want to work as a team to make a difference in other people's lives. This entails challenging work, dedication, and collaboration within the team as well as with individuals outside the organisation. Equality and Diversity, Social Justice, making a Positive Difference, and Human Rights are their Organizational Core Values (Twitter, 2012). 

 

A critical examination of the roles and responsibilities of the trainee youth worker whilst on placement

Practice-based learning is a major component in current youth work practice, and it is widely recognised as the youth work profession's trademark pedagogy. Signature pedagogies, according to Dermott and Campbell (2016), are "the sorts of teaching that organise the fundamental ways in which future practitioners are taught for their new professions." Trainees learn how to master youth work by seeing and modelling their experienced, competent supervisor's ways. 
Using more than just their practice expertise, a trainee youth worker has a significant influence in their work with young people. They exemplify a dedication to professional and personal values that prioritise young people's needs, interests, hopes, and concerns (Wood, Westwood, and Thompson, 2015). Youth workers strive to provide such roles and relationships, frequently providing activities that foster positive interactions and provide an opportunity for learning (Hoggarth et al, 2009). The roles and responsibilities are identified by looking at the NOS (2008) functional map for youth work. A trainee youth worker assists young people in learning and development through youth work, planning and executing learning opportunities, and demonstrating passion by having fun and being joyful. 
A trainee youth worker recognises young people's strengths and encourages them to participate in activities that make a positive difference, such as socialising, arts, and games, rather than seeing them as problems, victims, or individuals in need of assistance. Build trust relationships with young people to promote their self-awareness, confidence, and participation; work with young people to promote their rights and safeguard their health and welfare; promote equality and the value of diversity and meet statutory and organisational requirements. 
Respect for young people and their human rights underpins an anti-oppressive strategy that is clearly linked to equity, whether for individuals, groups of young people, or entire societies of young people. Youth work recognises and addresses the all-too-common exclusion of young people from decision-making, as well as the neglect, rejection, and denial of opportunity that certain young people suffer more than others. Some people may be denied safety, stability, love, or a healthy environment because of circumstances relating to their birth or upbringing. 

Racism, sexism, heterosexism, classism, ageism, and ableism are societal attitudes and practices that benefit a privileged, often minority group while excluding others from equal access to rights and opportunities such as education, employment, housing, health care, legal protection, and leisure activities. Youth work can provide alternative alternatives for young people as well as help them make sense of their circumstances and expand their understanding of their options (Sapin, 2012). 
These abilities are required of a trainee youth worker: - 
· Engaging with young people, the local community, and developing working relationships and networks are all important aspects of effective communication. 
· Teamwork is required to plan and implement a youth work strategy, lead, and manage a change, and monitor and evaluate the effectiveness of the change, strategy, and plans. 
· Leading a team entail managing yourself and others, developing co-workers, and ensuring workplace health and safety. 
· Recognize the ideals of youth work and put them into practice, including clear roles and responsibilities, recognising a dispute, being explicit about intentions and behaviour, and staying up to speed on legal requirements (Youth Work Essentials, 2022). 

Sue Robertson believes that youth clubs play a unique role in the lives of many young people and their communities, and that this role should be valued and supported. She also noted that youth clubs serve young people by fostering high-quality peer relationships, providing opportunities for informal, respectful adult contacts, and providing opportunities for involvement and association (Infed, 2019). Williamson's research (1995), which focused on over 15-year-olds, identified four needs: association (place to go), activities (something to do), autonomy (our own space), and guidance (someone to talk to). Young people enjoy the club as a warm and welcoming social gathering space, as well as for activities such as field trips, activities, special projects, talks, and issue-based work. 
Before they can establish a sense of personal identity or settle connections with their family, Cotterell (1996) says that young people must address their group identity and relationship to their peer group. Individuals feel a sense of belonging, acceptance, solidarity, and social affirmation simply by being together, which is a joyful experience of group contact connected with leisure activity. Peer relationships, on the other hand, might be one of the most difficult for young people to develop. Youth clubs, according to Button (1974), can be one strategy to ensure that these contacts take place. The youth worker's job is to not only encourage conversations and create space for them but also to act as a "social architect," assisting young people in forming groups and working together. 

 


A trainee role in leading and managing an area of youth work practice

If the leader is capable and competent as a person in charge or as a change agent, he or she can manage an organisation or the process of organisational transformation more effectively and successfully (Abbas and Asghar,2010). Leadership actors have informed agents who instinctively monitor the continuing character of social life as they constantly orientate to and place themselves in connection with others by specified norms, rules, procedures, and values (Bolden,2010). According to Armstrong (2009), there are six sorts of changes that must be successfully managed in a change process. Incremental, transformational, strategic, organisational systems, cultural, and behavioural changes are among them. 
The employees' opinion on the organization's transition is critical. Staffs need to be more vigilant and ready for resistance to small or significant change, according to Eby, et al., (2000). The success of a change intervention can be aided or hindered by these perspectives. Staff members have a critical role in organisational change since their behaviour, attitudes, motivations, abilities, and expertise are all important components of the change. 
Communication is a crucial strategy to use to reduce ambiguity. According to Allen et al. (2007), effective communication leads to higher levels of uncertainty and openness to change. 

Change models
Lewin’s change management model

 Unfreezing, freezing, and refreezing are the three steps of the change process identified by Kurt Lewin. His model has become well-known because it accurately depicts how individuals within the organisation felt during the three stages of the transformation process. Individuals cannot reach the unfreezing stage for a variety of reasons, according to the study, because change is a continual and unending force for many organisations. In these conditions, managers and leaders of organisations will need to collaborate with people who are adaptable and can deal with transformation issues. Lewin believes that if the change is not sustained, people will revert to the way things were before the change (Demirci, 2016). 
Before launching each phase at each level of the transformation process, the necessity of leadership behaviour must be ingrained. One of the most important factors of staff change is the leader's ethicality or culture. Culture has been defined as the moderator for organisational transformation by numerous scholars. 


Kubler Ross (1969) Coping Cycle

The five stages of Kubler Ross's (1969) paradigm are denial, anger, bargaining, depression, and acceptance, which help to understand how people react to change at different periods. These stages depict the typical range of emotions people have when confronted with a change in their lives - or at work. These stages, according to Kubler (1969), might endure for a long time. Individuals will eventually reach a point of acceptance as they go through the process of change. This model plays a role in human life, like walking through a tunnel with the hopes of seeing a light at the end. Because of Covid-19, this model plays a significant role in the current difficult period. Every person is going through a difficult period and is being physically and mentally harmed. 
'Recent events have had a particularly negative impact on young people. What is the best way for the Youth and Community Sector to respond to this, and what role should leaders and managers play? 1996 (Afzal, Eason, and Williams). 
Young individuals have been disproportionately affected by the COVID-19 pandemic. According to research conducted by the International Labour Organization (ILO), "the pandemic's impact on young people is systematic, deep, and disproportionate." Twenty-three percent of young adults aged 18-24 who were employed before the epidemic are now jobless, and those who are employed have reported reduced hours and income (United Nations, 2021). 
The COVID-19 dilemma poses significant threats to young people, particularly vulnerable youth, in the areas of education, employment, mental health, and disposable income. Furthermore, while youth and future generations will endure the most of the crisis's long-term economic and social implications, short-term economic and equitable concerns may take precedence. 
More than 1.5 billion children and youth around the world have been affected by the closure of schools and colleges, which has altered how youth and children live and learn during the pandemic (UN, 2020). Some of the novel teaching and learning methods and delivery systems that schools and teachers tried in reaction to the crisis may have a long-term impact on educational systems. On the other hand, OECD research reveals that every week of school closure results in a loss in human capital development, with severe long-term economic and social consequences (OECD, 2020). 
Governments must anticipate the effects of mitigation and recovery actions across different age groups, using appropriate governance structures, to prevent worsening intergenerational inequities and include young people in societal resilience development (OECD,2020). 

A youth work trainee can lead and manage well in the practice, following the NOS (2008) and Government instructions. As a result, it may need to evaluate and reflect the requirements outlined in other guidance papers, as well as the relevant legislation controlling their delivery, when making any decision about expanding operations. 
Understanding how young people feel and what they want to see as part of any planned increase in operations would require clear communication and involvement, as well as the use of participatory methodologies when appropriate. It can assist them to comprehend COVID-19's science and their involvement in minimising the danger of transmission. Additionally, good engagement will aid in communicating any additional precautions you are taking to ensure their safety, as well as ensuring t This might include stating how young people can register their interest in attending and how you will handle young people who just show up, both of which will help you organise your offer and assure staff availability. It will also ensure that they are aware of the procedures or steps that will be performed if someone becomes ill (GOV.Wales, 2021). hat any new regulations or procedures are fully understood. 
The Abraham Maslow theory highlighted the growth and development of human psychology, as evidenced by studies of human needs and motivation in current culture (Aruma and Hanachor, 2017). "A healthy environment and strong interactions are a vital aspect of supporting any child or young people needs in any transformation," according to the theory (Taylor Et al, 2012: p13). Maslow discusses children's safety requirements and how they require a sense of security. Maslow emphasised the significance of meeting children's basic needs before they can learn" (Taylor et al (2012; p40). "Treat them as individuals and make them feel appreciated and cherished as a crucial element of our commitment to safeguarding children and young people," says the organisation. "Belongingness and Love: associate with others, be accepted" is another need on Maslow's hierarchy of wants, which all children desire. As a result, by giving equality, diversity, and inclusive practice to children, they will be able to meet the one need and go on to the next. 
A trainee had to switch from youth work to digital youth work in this lockdown situation. As a trainee, you will learn alongside young people and be challenged to improve your methods while adhering to youth work ideals, particularly the importance of putting young people at the centre of your efforts. 
To prevent the Coronavirus from spreading, measures such as social isolation and working from home were implemented, leaving everyone in the UK with a new way of life and a slew of new obstacles. The unavoidable question for those in youth work was how to adjust our working methods to the current scenario. With all face-to-face events and meetings, the trainee had to work from home. This did not, however, imply that we could simply quit. Our young people look to us for guidance, and the importance of youth work has never been greater. 
New imaginative ways of communicating virtually evolved in a matter of days, from Zoom calls to online competitions, quizzes, and more. Young people have reached out by phone or the internet to maintain their voice, and online forums have sprung up overnight. The staff worked on weekly timetables in the meetings, connecting with existing organisations to continue the work, but also brainstorming methods to assist fill the large amounts of time that many young people now had. They have sponsored Zoom debates, held Instagram competitions, and encouraged young people to use Twitter to connect and contribute. 
When no one was in the office and could no longer bounce ideas back and forth, a trainee had to convene an online meeting of thirty young people to share ideas. a. Trainee had to rely on the huge scary world of digital youth work and communication, which was no longer a secondary point of contact to our meetings. 
Working from home can be challenging. Many of the young people with whom youth workers deal are inherently social persons who thrive on activities, discussions, and arguments (Youth and Policy, 2020). There is no denying that the project will present significant challenges in the next weeks and months. There is no disputing that what our employees and trainees are experiencing is going to affect how we function in the future. Because the objectives for digital work from five years ago have been thrust into the present, they have no choice but to engage with them. 
Along with young people, youth workers and trainees learn from change. A youth worker or trainee must be tenacious and adapt to change and learn new skills and knowledge. 



Swot analysis

A SWOT analysis is a planning method for determining the important aspects - strengths, weaknesses, opportunities, and threats - in a project or organisation (CIPD,2020). However, Phadermroed, Crowder, and Wills (2019) acknowledged that in practice, a SWOT analysis does not always provide an efficient outcome and can lead to poor business decisions. This is because the standard SWOT analysis method relies on qualitative analysis, in which SWOT components are likely to reflect managers' or planners' subjective opinions. Furthermore, SWOT criteria in each region are either unmeasurable or graded according to the importance of an organization's performance. 
A SWOT analysis conducted of EYST to determine ways to improve its strengths, weaknesses, opportunities, and external threats. 
 





	Strengths 
 
· Good reputation in the community 
  
· Working with a reputable firm (council) 
  
· Working as a community engagement team 
  
· Funded organisation 
  
· The location is ideal. 
  
· Collaboration is effective. 
  
· Working in Swansea 
  
· Several sources of funding 
  
· Young people feel comfortable and confident in answering (safe and supportive environment/ sense of belonging), there is a wide range of impact in participation. 
 

	Weakness  
 
· The amount of young people varies   
· In coming to the setting  
  
· Staffs are not all highly qualified   
  
· The facility does not have a stable staff team because they are all volunteers, such as a tutor for school studies or homework  
 
· The setting is not that enthusiasm  
 
· Equal opportunities and activities for both genders  
 
· Not enough resources  
 
· Time constraints (limited time) 
 

	Opportunities 


· Support for the local community is becoming increasingly popular. 
  
· Keep the community informed by distributing leaflets regularly. 
  
· Increase engagement by involving parents or hosting a parenting group. 
  
· Create a new strategy and form partnerships with existing organisations. 
  
· Increasingly competitive 
  
· Enter a new geographical market 
  
· a new candidate with a diverse set of skills 
  
· Employees can learn to adapt and resist change because of the change. 
	Threats 

· Increasing competition from well-known companies such as YMCA, Evolve, and others. 
 
· Budgeting costs should be reduced. 
 
· Lack of demand or perceived lack of value by participants 
 
· Covid-19 
 
· Abandonment (participants not interested) 
  
· Government law change 
 
· Lose devoted employees due to their opposition to change. 
 
· possibility of a legal action from a disgruntled employee wreaking havoc on their reputation 
·  
· Barriers to communication between youth and elderly (participants/partners must be compatible and able to communicate and engage constructively). 
 
· Weather conditions on outings/day trips 
 
· Always have a backup plan in place. 
 


 
















Appendices
Appendix A- EYST vision and mission 
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Appendix B- aim of EYST 
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Six Reflective Journals
1st Reflection Journal

 According to Kolb and Fry (1975), we must recognise the cyclical nature of learning as we progress through the stages of the learning process. The work of Kolb and Fry (1975) sheds light on the nature of learning. They show that there is no end to learning. This model emphasises the significance of reflection and internalisation, and it is a powerful tool for diagnosing learning difficulties (Bishop and Blake, 2008).  
I am a learner that is interested in Activists and Pragmatists. I am an open-minded person who enjoys taking on new challenges. I am a good listener and can easily form bond with others. I met the staff on my first day, and they were friendly and helpful in making me aware of topics like rules, regulations, and health and safety policies and procedures. The importance of team involvement is that it fosters confidence and motivation. The project leader connected me to a few other groups chats, including one for young people, one for parents, and one for all the staff, so I can communicate with them whenever I want. 
Youth work is concerned with the development of young people in a social setting. Youth work is centred on the needs of young people in the setting in which they find themselves. Youth work, on the other hand, is more adaptable, linked to real-life challenges, and employs experiential process-driven learning (Gallagher and Morgan, 2013). 
I was both excited and nervous when I first came on board. I am familiar with the organisation and its surroundings. I was aware of the young people since most of them knew who I was. I wondered if they would recognise me as a youth work rather than a parent at one point. The entire crew was pleasant. During my time there, I developed positive relationships with both employees and young people. I gave it my all at work because I think that "what we put in, we get out," and this philosophy helped me have a fun time there. 
I approached each young person and initiated conservation. My goal is to comprehend the five pillars of youth work functions and principles, as well as to recognise them in my own experience and activity. It is critical to understand each young person's attitude toward learning. Do they study in an 'Active' or 'Passive' manner? Passive learners learn by rote, being disengaged, and hearing rather than digesting information, whereas active learners learn by engaging, reading, seeking, and receiving feedback (Wood, Westwood, and Thompson, 2015). 
I have learned that youth work is different from teaching or schooling. Schooling is compulsory, but youth work is based on voluntary connections. School is curriculum-driven, while youth work is relationship-focused (Infed.org, 2019). Youth work, according to Beck and Purcell (2010), is the key to holistically developing persons and facilitating their personal, social, and educational growth. In most persuasive arguments concerning which model to apply and what knowledge, Harte, Barnes, and Seed (2001) said that schools are "subject-led," which entails formal teaching. Pupils are tested on what stage they are in by national assessments, which identify their strengths and deficiencies. 
According to Harte (2001), the key to informal education is mutual trust, openness to listen, and the courage to risk one's perspective. He also stated that informal education is a weapon for genuine social transformation that liberates and frees individuals who voluntarily participate in its processes. 
"When I feel lost, terrified, and alone, youth work is home," a young person said (GOV.Wales, 2021). 
On my first day, I noticed that young people feel free to do things like play games like table tennis, communicate, and laugh. I could see their happy expressions. They appeared to be at ease and calm. A youth employment environment should feel like a second home to young people. They are pampered and cared for by excellent, compassionate workers. 

2nd Reflection Journal

Honey & Mumford (1992) define  
"Learning is a set of attitudes and behaviours that influence one's chosen learning style. They define learning style as "the cognitive, affective, and psychological traits that determine how respondents perceived, interpret, and respond to learning contexts" (Gantasala and Gantasala, 2009).  
Human interactions are one of the most significant components of people's lives, yet it is often overlooked how critical our interpersonal ties are for our physical and emotional health and well-being (Mental Health Foundation,2021). Culture audit and measurement, according to Aristotle, determine the vision and mission of human development and advancement. All human functions, he says, contribute to 'happiness.' Happiness is a purely human good that exists in the intellectual activity of the soul by virtue (Thomas, 2010). 
I take delight in working in a Youth Work setting and assisting youth. I have a variety of characteristics that I can use to engage young people in learning and development. Being there reminded me of the importance of youth work. It is either a youth club or a group of kids wandering through the valleys. The presence of young people in the setting makes them aware of the support and affection that surrounds them. They only need to learn this from us by forming a nice relationship with them and establishing trust. 

 

The viewpoints of the organisation are illustrated by the structure and culture of the organisation. These ideas show how different viewpoints have influenced theorising and can help us think critically about management in the same way that we think critically about working with children. (Hoggarth et al, 2010). The positivist and interpretive viewpoints above are likely to have influenced my contemplation and any replies to these questions if you engage in the activity. Individuals may be categorised in some circumstances because they provide a service to a specific set of people. A structure will be explained in this way by more than one colleague. Organization charts are designed to show the formal organisation of a company. The history of the organisation, which may include key individuals; its aims and values; the impact of government policy; its size; the geographical spread of the organization's area of responsibility; and the nature of the types of activities it offers are all common explanations for the various kinds of organisational structures where youthwork can be found. 
EYST is a youth organisation that serves a racially and culturally diverse community. It is operated by a local committee and employs four full-time youth workers as well as some part-time workers. There are also several volunteers that assist with the organisation of various daytime and night-time programmes for young people and other community organisations. One of the full-time employees, who was the committee's only employee until it recently received fresh financing, oversees the day-to-day finances. Both offer guidance to part-time staff who work with the youth. For example, going to the cash and curry for supplies, remembering to put the bins out on collection day, and transporting some of the young people to trips and events are all shared responsibilities. A couple of committee members prepare most of the funding applications. Everyone in the company is acquainted with one another. The organisation is straightforward; most workers have many duties, and many functions overlap. 
I want to improve my ability to engage in activities and be more conscious. Plan events and outings for young people in my best interest, develop a positive relationship and avoid making any blunders by accident.

3rd Reflection
 
Gibbs (1988) proposed the reflective cycle to get learners to reflect on the separate phases of an activity or experience in a methodical way. The behaviour process, and how earlier reflections influenced future acts (Wain, 2017). Gibbs' (1988) idea appeals to me since it allows me to expand my knowledge and comprehension while also learning new abilities. 
In my practice, I used the Gibbs (1988) model: - 
The manager assigned me the responsibility of gathering fifteen girls and planning a trip to the cinema. 
Feelings- I was confident, but a little nervous. For me, it felt like a great burden. The good news is that the manager thought I could handle the assignment 
Analysis- I would devote a significant amount of time and effort to making young people happy. 
Conclusion: Consider additional activities and make plans for a future trip. 
Action- I would use that opportunity to plan a trip and have more fun the next time because I will be familiar with the planning and organising and confident to accomplish it. 
The board game 'frustration' that my team and I played increased our engagement. We conversed and laughed together. I doubt I would be driven if I did not have the support of my co-workers. Every time I attended, I was welcome and valued. 
Maslow's theory is portrayed as a pyramid, with physiological demands at the top. According to the idea, if I, as a trainer, do not experience a desire for safety and belonging, I will become demotivated and unable to progress up the pyramid. The urge for self-actualization, described as the desire "to become everything that one is capable of becoming," lies at the top of Maslow's pyramid. This is strikingly like the mental health recovery paradigm's ultimate purpose, which is for people to "strive to reach their greatest potential" (Henwood, Derejko, Couture, and Padgett, 2016). I shall reach the summit of the pyramid with the help of my colleagues and co-workers. 
 
4th reflection
 
Quote by Christian D Larson  
“Never try to compel others to change; leave them free to change naturally and orderly because they want to” (Gallagher and Morgan, 2013).  
This remark is attempting to convey that everyone has the right to live their life as they see right and that no one should interfere. Young people can explore freely in a youth work setting, whereas they are regulated by their teachers in a school setting. 
Learning is a method of self-improvement. Every day, each person faces a new obstacle. Learning is a never-ending procedure. Youth work is a place where young people may learn while having fun and experiencing chances that are not available in school. Because they are not confined, young people feel free to talk. The employees are pleasant and approachable. 
Respecting people's differences, particularly LGBT communities, is extremely crucial in youth work (Community Connections, 2013). Given the importance of the LGBT community, I must recognise information and facts all over the world to assist and support those who are a part of it, as well as engage with their ideas and feelings collectively. 
The fundamental elements for engaging with young people that should be considered before getting started. Young people require more time to develop trust and confidence to have their voices heard; proper preparation will guarantee that you have enough time. Young people have a greater need for participation that is more intense and focused on providing support. 
Young people respond more favourably if they are involved in the planning process from the start; engaging a group of young people in peer research is an excellent illustration of this. They will feel included and a part of something. 
 
5th Reflection

"Learning is the process by which knowledge is formed via the transformation of experience," according to Kolb (1984). Furthermore, Kolb (1984) claimed that our ability to actively reflect on our experiences is what allows us to learn and grow. (Dennison, 2010).  
My line manager informed me that due to the new Omicron variant limits, I was not able to complete my placement for the following 2/3 weeks due to the constraints on limited individuals. It was disappointing because I enjoyed my placement, but I had no choice. Instead of meeting in person, I spoke via WhatsApp chat and attended staff meetings to keep up with what was going on. The staff was friendly and helpful, and they texted me every now and then. 
I learned from meetings and texts that the staff is doing all possible to make the young people happy during this difficult period. Relationship development for youth workers is proving to be difficult. They are taking the time to learn about the lives of the young people they work with, including their knowledge, experiences, and perspectives, as well as their relationships with their peers, communities, and the agencies and organisations that have an impact on their lives and may support or challenge them. 
Crime has become a major issue in recent years. Young people who believe there are not enough job opportunities out there end up doing terrible things like selling drugs, stealing, and so on. It could be caused by a lack of guidance, social support, or negative influences like friends. Recently, two incidences occurred, involving young brilliant people who ended up in jail for distributing drugs. As we talked about this in our chat, I felt helpless and distraught about what was going on. A youngster or adolescent deserves to be humbled and emotionally cared for. 
The manager was discussing how we should produce strategies to bring them in the youth club. 
 


6th Reflection
 
It is critical to "learn by doing," according to the Gibbs (1988) and Kolb (1984) reflection cycle. Both models can be used in any subject and include simple questions to gauge reflection on practice. As I have used these cycles, they have not only helped me grow, but they have also given me more confidence and made me stronger so that I can play a bigger role in the future. 
Even though I was still not in direct contact with EYST, the staff's assistance and communication strengthened my attachment. I am excited to return there once the restrictions are gone to complete my placement hours. 
The staff is planning measures to rebuild young people's confidence, as discussed in the meetings. It is critical to consistently remind the core principles of youth participation to accomplish this. Young people having a say and influencing change in decisions that affect their lives, organisations, and communities is what youth involvement is all about. 
It means that young people have a significant say in decisions that affect their lives, organisations, and communities. Young people have the skills, knowledge, and confidence to participate in decision-making, and there is a culture that recognises, values, and acts on young people's thoughts and contributions. 
Positive relationships between young people and trustworthy adults, equality of opportunity, and good protection are all foundations for these concepts. Young people must be given the opportunity to volunteer for meaningful positions and be given the power to offer their perspectives on issues that affect real, visible, and tangible outcomes (UK Youth, 2018).  
Now, youth workers are being transformed into youth digital. From Zoom calls to online quizzes and more, they are inventing new methods to engage electronically. The only option to maintain communication with staff and young people is to use an online platform. Young people's workers are considering how to keep them occupied. They have Zoom debates, hold Instagram contests, and encourage young people to connect and contribute on Twitter. 










Professional development Plan
	  
	Youth Work National Occupational Standards (CLD Standards Council Scotland, 2019) 

	  
	1.  Work in accordance with the 5 pillars of Principles and Purposes of Youth Work in Wales (YWWRG, 2018) (Educative, Expressive, Participative, Inclusive, Empowering). 
 
	2.  Work with young people and others 
	3.  Facilitate learning and development of young people through planning and implementing learning activities in youth work 
	4.  Actively demonstrate commitment to inclusion, equity and young people’s interests, health, and wellbeing 
	5. Plan and implement strategy and youth work activities for young people 
	6.  Develop, lead, and manage self and others 
	7.  Work with communities 

	What do you need to learn? 
	fulfil the tasks required in the youth sector.  
Work according to standards of performance and knowledge required in youth work practice across the UK (NOS,2019). 
	Build trust, 
effective communication, empathy and  
emotional intelligence  
 
	Being creative, innovative / writing and presenting reports/ 
 
 
 
	Acknowledge and honour multiple religious and cultural practices 
Monitor their health and wellbeing 
 
	Empowering/ 
Supervising/ setting up and running projects/ 
mentoring or counselling individual young people 
 
 
	Leadership skills/ 
managing budgets/ 
maintaining confidential records/ recruiting and managing staff, including volunteers 
 
 
 
	 Teamwork / 
Communication/ 
Networking / working with other organisations, such as schools, community groups and the police/ facilitating workshops in schools and community settings 
 
 

	Activities you will learn from (how will you learn, what will you learn from) 
	Keeping communication via WhatsApp chat and face to face, I can see what the young people want and desire. 
 
 
 
	Helping young people face to face with homework or even a general discussion about how their day went will be able to build a relationship.  
By helping them understand their emotions, to take control of the situation, conflict and make them feel confident. 
	From art classes or brainstorming sessions, I will be able to understand how creative I am.  
By giving everyone a responsibility and tasks to do and see how quickly they finish it, such as asking everyone to get five individuals every time they come in the youth club and when they have done it, they will get to choose a trip or activity to do outside the youth setting. 
	Working in a diverse workforce as in trips and activities, group discussion, and listening to their opinions, I will be able to learn how they react to working with multiple diverse people.   
Regularly monitor measures of young people’s well-being to provide insight into how young people are in different areas of life (ONS, 2020).   
Learn the ability to keep up to date with the law and how it affects young people. 
	Collaborating action and enriching their personal development through youth work approaches (Education Wales, 2019).  
Get young people's ideas and suggestions on planning a trip so that it will show how engage they are. 
	Plan activities and trips that will help me learn to lead a team/group.  
Completing a risk assessment after every trip will allow me if the trip was successful. A risk assessment will allow me to see the hazard and safety of young people. 
	From working together with the community, I will learn future network opportunities such as linking with other organizations, producing innovative solutions or changes, and strategic planning for the future. 


  
	Student 
	 Sabia Begum  

	 
	 

	Supervisor 
	 

	Date 
	25 January 2022 


 
 



Risk assessment
Ethnic Minorities & Youth Support Team Wales (EYST) Trip & Activities Risk Assessment Form 
 
	Project  
 
 
	Swansea drop-in Team 
	Trip leader 
	RK/ AC/OA 
(Staff initials) 

	Trip name  
 
	Tenpin Bowling  
	Dates of trip  
	30/12/21 

	Assessor  
 
 
	Oluwakemi Adesanya/ Lee Tiratira  
	Date of assessment completed  
	23/12/21 

	Checked by  
 
 
	Lloyd Williams  
	Date asse4ssemnt checked  
	23/12/21 


 
	Significant hazard list  
	Who might be harmed? Staff/young people/groups  
	Likelihood  
	Risks  
	Control measures (how the risk will be managed)  

	Poor to dangerous behaviour  
	Staff, young people and wider public at venue  
	3 
	High  
	· Adult to YP ratio kept at 1: 5 max. - 
· Maximum of 15 young people as a cap. 
· Emergency contacts to kept and contacted in case of dangerous or unsatisfactory behaviour toward staff or young people. 
·  Staff to monitor the behaviour by reading the body language  
·  Split up young people into separate groups if needed 

	Child Protection & Safeguarding 
	Young people vulnerable from members of the public 
	3 
	High  
	· All staff have DBS.  
·  Adherence to EYST Safeguarding Policy 
· Ensure all staff have read the policy and are aware of its components.  
· Ensure that children or young people are not left alone with a member of public. 
· Each member of staff will be delegated 5 young people to be responsible over and to be always among the designated young people.  
·  Ensure the young person leaves the activity with either a friend or recognised parent/guardian. 
· Ensure that YP go to toilet with someone else 

	Accidents, strains, or injuries during trip 
	Staff and young people 
	2  
	Medium  
	· Registration to include emergency contact details which is available to activity leads.  
· Registration form to include collecting data on any medical conditions or allergies so staff can be aware of any YP with medical conditions or allergies.  
·  Emergency contact will be contacted in the event of an accident or injury.  
· Adult staff will always accompany young people during the activity and advise young people when suspicious of dangerous or foul play. 

	Transmission of COVID-19 
	All participants 
	3 
	High  
	· Hand sanitiser available at venue  
· Food will be provided by the venue to avoid food preparation. 
· Check venue’s risk assessment and ensure they are following covid-19 guidelines  
· Include on the registration form the suggestion of taking a lateral flow test  
· Use a temp gun at the start of the activity to ensure that participants do not have COVID-19 symptoms 

	Walking to the venue from EYST 
	Staff and Young people 
	2  
	Medium  
	· Staff to lead the way and ensure YP behaviour on the walk 
· Staff to use zebra and pelican crossings where possible  
·  Avoid busy roads as much as possible  
· Use pedestrian friendly routes as much possible 


 










Posters of activities
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Fieldwork Placement Contract

	  
STUDENT INFORMATION 

	Student Name 
	 Sabia Begum  

	  
Student Address 
  
	 27 Westbury Street Swansea sa14jw 

	Student University e mail 
	 1709485@student.uwtsd.ac.uk 

	Student DBS Status and date 
	 16 October 2021 
  

	Student and Learning Mentor to sign that a discussion has taken place regarding the student’s DBS 
	Student Signature: 
	 SBegum 

	
	Learning Mentor’s Signature: 
	  

	Additional requirements 
	  
  

	Name of fieldwork supervisor 
	 Lee Tiratira 

	Fieldwork supervisor Tel. 
	 07596027225 

	Fieldwork supervisor e mail 
	 lee@eyst.org.uk 


  
	  
HOST ORGANISATION INFORMATION 
  

	Name of Organisation 
	 Ethnic minorities and Youth Support Team Wales 

	Tel. 
	 Tel : 01792 466980/1 (Landline is temporarily unavailable. Please call 07394923317 or 07512792182 between 11am-3pm, Monday - Thursday). 

	Email 
	 info@eyst.org.uk 

	  
Aims/ Purpose of the Organisation 
  
	Empowering BME young people, families and communities to contribute, integrate and feel part of Wales 

	Duration of placement 
  
	Level 7 Placement: 200 hours (100 or more face to face Youth Work). 

	Please detail the activities expected of the student  
(Use more space if necessary) 
  
	 Student will attend face to face weekly drop-ins, where possible and around covid 19 measures.  
 
Student will also support trips that happen for young people at different venues. 
 
Where needed, the student can also shadow / support young people remotely and/or online. 
 


 
	Please detail the activities expected of the student  
(Use more space if necessary) 
  
	  
  
  

	Facilities/equipment available to student 
  
	 Drop-in centre in Swansea 

	Please confirm that your organisation has in place the following and where the student can have access to them: 

	a. Equal Opportunities Policy and procedures 
	 Yes 

	b. Safeguarding policy and procedures including a designated child protection officer 
	 Yes 

	c. Disability Policy (please state how you will meet any specific requirements noted by the student) 
	 Yes 

	d. Health and Safety Policy and procedures 
	 Yes 

	e. Risk Assessments including significant risks identified? An example to be provided to the University. 
	 Yes 

	f. Appropriate measures, informed by up-to-date legal requirements and public health guidance to minimise health risks associated with COVID-19. 
	 Yes 

	  
During induction, the student will be made fully aware of the organisation's rules of conduct (including boundary management), practices and policies, including Safeguarding and Health and Safety (e.g., accident reporting). 
  
 Student has undergone an EYST Induction. 

	  
The student will be covered by your employer's liability insurance whilst on your premises and undertaking any assigned tasks. 
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	During the placement, the student will be responsible to: 
	

	  
Name of Learning Mentor 
	  
	

	  
Position  
	  
	

	  
Telephone No. 
	  
	

	  
Email 
	  
	

	  
  
	  
	

	  
	  
	

	  
UNIVERSITY INFORMATION 
  
	

	Name of visiting tutor 
	  
  
	

	Telephone Number 
	  
  
	

	Email address 
  
	  
	


  
	  
Student, learning mentor, and visiting tutor to sign below: 
  

	I hereby agree to the terms and conditions outlined above 
  
Signed (student)………Sabia Begum…………………………………………………………	 Date: …25 January 2022……………… 
  
Signed (learning mentor) ……………………………………………………	Date …………………… 
  
Signed (visiting tutor) ……………………………………………………….	Date: ………………… 
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