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	Student Self Evaluation Form 


This section repeats in brief the common assessment criteria detailed on previous pages. The extent to which these are demonstrated by you determines your mark. Using these criteria, tick the box that best indicates the level of achievement you feel you have achieved with regard to each of them. 
	Common Assessment Criteria Applied

	
	REFER
	D
	C
	B
	A

	
	OUTRIGHT FAIL
	UNSATISFACTORY
	SATISFACTORY
	GOOD
	VERY GOOD
	EXCELLENT

	1. Subject Knowledge and Understanding (which includes using research-informed literature and knowledge and understanding of the subject)
	
	
	
	
	
	

	
	
	
	
	/
	
	

	2. Intellectual Skills (Analysis)
	
	
	
	
	
	

	
	
	
	
	
	/
	

	3. Pedagogic and Professional Applications (Practical Application and Deployment)
	
	
	
	
	
	

	
	
	
	
	/
	
	

	4. Key Transferable Skills
	
	
	
	
	
	

	
	
	
	
	
	/
	


	Student’s Name
	1200584
	Date
	29/05/2018

	Student’s Signature
	SM



	PLEASE COMMENT ON AREAS IN WHICH YOU FEEL THAT YOU HAVE PERFORMED WELL 
	PLEASE COMMENT ON AREAS YOU FEEL THAT YOU NEED TO DEVELOP

	I have gathered a range of evidence as part of the Mosaic Approach which allowed me to make a judgement.
I have structured the assignment well and ensured the child remained a focus. 
I have reflected well by noting strengths/ limitations.


	I need to improve my range of academic literature
With further scope, I could have covered more areas of the child’s development.
I need to be more critical when analysing methods/data.


Introduction 
According to Aviles et al. (2006), addressing a child’s social, emotional and behavioural needs can support their academic development. Therefore, when considering the progress of a child within the classroom, it is important for all teachers to reflect on the whole child and encompass their holistic development. This is also emphasised by Sheppy (2009), who proposes that meeting all aspects of a child’s needs is vital for them to progress and make a positive contribution in the future. 
This assignment will first provide context of the setting and the individual child before outlining the process of data collection used. It will then discuss and analyse the data collected on the chosen child and identify next steps for this individual in order to impact their learning. Finally, it will conclude on the process and consider how the practice of tracking children has impacted my professional development as trainee teacher.
For the purpose of this assignment, specific approaches to methodology and data analysis will be utilised. The Mosaic Approach (Clark and Moss, 2011) was purposefully developed to gain the perspectives of young children and listen to the ‘voice of the child’ (Clark, 2005) which incorporates Article 12 of United Nations Convention on the Rights of the Child (BERA, 2011). Nottingham’s ASK model (2013) refers to the triangulation of aspects including Attitude, Skills and Knowledge of the child. 
This assignment will focus upon one child identified during a teacher training placement, which took place in a small coastal school within west Wales. The school has around 123 pupils with about 5.7% of the children entitled to Free School Meals and 20% identified as having Additional Learning Needs (Mylocalschool.wales.gov.uk, 2018)
The placement was carried out within a mixed year group class with ages ranging from nursery to Year 1. The child selected is a Year 1 male, usually grouped within the two highest ability groups depending on the subject.
Due to the scope of this assignment, not all areas of the child’s development will be explored in detail. However, the data collection and analysis will focus upon curriculum priorities including: Personal and Social Development; Mathematical Development; and Literacy, Language and Communication Development.


Ethical Consideration 
The intention of this assignment is to track and support a child’s progress in line with expectations of a class teacher and therefore any research will remain close to practice. However, with any educational research, it is paramount that ethical implications should be considered beforehand and Thomas (2011) notes how this responsibility lies with the researcher. Therefore, prior to starting this study, I retained a letter (Appendix 1) signed by the placement school granting me permission to carry out research that would support this assignment. It was essential to adhere to the British Educational Research Association (2011) guidelines throughout the period and conduct the research with respect (Thomas, 2011). Within this assignment, both the name of the individual and the school will be withheld and replaced with pseudonyms to safeguard anonymity and confidentiality. To adhere to this anonymity and confidentiality, evidence such as observations that included other children were withheld from appendices. Bell (2005) discusses the importance of this privacy, which also abides to Articles 3 and 12 of the United Nations Convention on the Rights of the Child (BERA, 2011). 

Data Collection
The Mosaic Approach (Clark and Moss, 2011) (Appendix 2) was chosen as the primary methodology due to its particular stance on child involvement. Cutler and Frost (2001) imply that adults can underestimate a child’s ability to be actively involved in decisions that regard them. This is reflective of Greig et al. (2013) who note an absence of child contribution in educational setting provision. They suggest that children’s experiences are not always considered. However, according to Clark and Moss (2011), the Mosaic Approach aims to combine both adult and child perspectives to gain meaning. It is argued that by listening to pupils, teachers are able to “view the world through the lens of children.” (Johnson et al. 1998 cited in: Clark and Moss, 2011). This can be valuable as it allows us to understand rather than assume.
Due to the nature of the approach (Clark and Moss, 2011), multiple methods will be used with each one making up a ‘tile’ of the mosaic. Bell and Waters (2014) argue that this variety of methods ensures a wider scope and depth of understanding. This, therefore, strengthens the collection of evidence as it builds a clearer picture of the child. However, Dahlberg et al. (2007) discuss the argument that the framework is not scientific enough as the data cannot be generalised.  Whilst this could be considered a limitation, the approach is appropriate for this circumstance as it offers a rich and unique insight into a situation. A highly scientific method is not necessary as this assignment focuses upon looking at an individual child holistically, rather than gaining information that can be applied to a whole cohort. 
Clark (2005, p.15) breaks down the three stages of the approach in to:
· Stage One - gathering children’s and adults’ perspectives; 
· Stage Two - discussing (reviewing) the material; 
· Stage Three - deciding on areas of continuity and change.
The framework reflects the pedagogical documentation used by Reggio Emilia with key elements including listening, observing, gathering documentation and interpretation (Clark and Moss, 2011). It is noted (Cohen et al., 2017) that qualitative data methods are useful for gathering opinions and therefore, the following range of methods or ‘tiles’ were selected with the intention of gaining both teacher, (researcher) and pupil perspectives. Each of the tiles will be discussed below with consideration of strengths and limitations.
An important ‘tile’ used to gather information was a tour of the setting (See Map Appendix 3) directed by Child A. This allowed the individual to express their interest and knowledge of the environment (Clark, 2005). Child A was provided with an iPad and asked to guide and take pictures of anything that he felt was of interest or that help him with his learning. The highlights of this discussion were recorded to remind the researcher. However, whilst this approach actively involved the child in the research process (Einarsdottir, 2007), the feedback given was interpreted by the researcher and therefore subjective. 
Photographs were used in two ways. Firstly, images that were taken by the child (Appendix 4) allowed them to share a view that they wanted the adult to see. Secondly, photographs taken by the adult (Appendix 5) provided evidence ‘in the moment’ of the child’s emerging skills. Whilst this a valuable insight into both perspectives, a limitation of this method would be a lack of context as the image may be perceived in a different way to that intended (Denscombe, 2014). Therefore, where possible, annotations describing the situation should be provided for clarity. Denscombe also warns how taking photographs can make the researcher more visible which may alter others behaviour. 
When working in the Foundation Phase, observations can also inform teachers of the individual’s interests, or how they are performing. Gathering evidence from a range of observations can be considered a general practice that allows educators to plan more individualised and appropriate teaching sessions (Welsh Assembly Government, 2008). With regard to this assignment, the different forms of observations on Child A will offer an outer perspective. As a teacher, it is natural to be involved during learning processes i.e. with questioning, which itself will gather information on the child’s knowledge. However, on some occasions it was also beneficial to be a “nonreactive” observer so that the session could be viewed in its entirety and not influenced in anyway. (Arthur et al., 2012). 
Other forms of observation used included a written reading record (Appendix 6). This involved observing Child A’s reading skills over several sessions and recording information after each interval. Tracking records (Appendix 7) were also collected which allowed the teacher to track the child’s success with a particular task. Using a schedule, the ‘RAG’ rating system (See Appendix 7) indicated the individual’s outcome of a particular task using colour: ‘Green’ for successful/confident; ‘Amber’ for further support needed; and ‘Red’ for not confident. Denscombe (2014) notes how a structured method e.g. a schedule, dictates what is being observed as well as how these aspects are measured, which may be considered a limitation. However, in order to offer the observer flexibility, a comments box was provided to expand on crucial points (Cohen et al., 2017).
A Semi-structured Interview was conducted with the class teacher to provide an alternative perspective. Gaining this professional opinion was valuable as the teacher knows Child A well. Cohen et al. (2017) highlight how this method can lead to broadness of data. However, pre-prepared questions (Appendix 8) were used to ensure the discussion kept a focus, whilst allowing some flexibility for naturally occurring conversation and opportunities to probe on certain topics when appropriate (Bell, 2010). Bell and Waters (2014) also note how semi-structured interviews with pre-prepared questions offer easier analysis of data which is beneficial given the short timescale of this study. 
The final tile of the mosaic consisted of a sample of Child A’s work (Appendix 9) which offered personal evidence of their working level and skill level. This along with the other tiles allowed the researcher to interpret the child’s development and make a best fit judgement of the child’s current outcomes. 

Analysis of Learner 
As discussed previously, the ASK model (Nottingham, 2013) refers to the Attitude, Skills and Knowledge of the pupil. Each of the elements have a graded scale where the outcome can vary depending on the individual learner (Nottingham, 2013). Referring to this structured model will ensure a focus is maintained when analysing the data collected. It will help to note strengths and weaknesses of the child in each area explored so that next steps of progression can be clearly identified.
This section will analyse and discuss the data collected with a focus placed upon the cross-curricular subjects of Literacy, Language and Communication Development; and Mathematical Development, with reference to other areas such as Physical Development and Knowledge and Understanding of the World where appropriate. However, before looking at the child’s current academic attainment in these areas, it is important to take into account and understand Child A’s Personal and Social Development as it is argued that educational attainment can suffer if the well-being of a child is not catered for (Public Health England, 2014). Blazar and Kraft (2017, p.1) reiterate this with the view that learning is “multidimensional, with many factors beyond their core academic knowledge as important contributors to both short- and long- term success.” This will also give a further insight into the child’s Attitude towards learning, as per the ASK Model. 
Personal and Social Development
Child A was observed to communicate socially with both adults and peers. With regards to learning, he is mostly motivated during activities, particularly those that interest him, and is usually able to concentrate on tasks. Observations suggest that Child A has made friends in the class and is able to comfort and show concern to others when they are sad/upset at times. However, he can often demonstrate competitive and disruptive behaviour in the playground. He appeared to dislike losing at games and was not seen to share with others. These observations correlate with the teacher interview, which states how Child A can sometimes lack appropriate social behaviour e.g. “lashing out,” arguing with adults. Though the teacher reports that there has been improvements in this area, she also suggests that Child A “needs to work on playing skills, turn-taking and what is fair.” From the interview, it was also noted that Child A can become angry at times. The teacher shared how steps have been put in place to help him regulate this behaviour, such as using the “Calming Cwtch” (designated well-being area in the classroom – see Appendix 4a). However, the tour of the setting revealed Child A’s perspective regarding this. Although he took a picture of the area, perhaps suggesting some importance, he noted that “I don’t do much here but I sometimes come here when I need to calm down.” 
Therefore, the tools adopted present Child A as someone who can communicate with others but may have some difficulty regulating behaviour or appropriately communicating in different social contexts. Observations of Child A’s play have noted that he tends to play in the same areas i.e. Construction or drawing. However, he does not often explore the role play areas or demonstrate imaginative play and, therefore, this may be something to develop.
When considering the outcomes outlined within the Foundation Phase Framework, my best fit judgement for Child A’s Personal and Social Development would be Outcome 4. 
Literacy, Language and Communication Development 
The curriculum (Welsh Government, 2015) divides this area of development into three strands including, Oracy, Reading and Writing. Therefore, this section will follow this structure in order to show consideration to the whole development in this area.
Oracy:
From Observations made throughout the school day and during the setting tour, Child A presented as ‘chatty’ with a confident attitude towards oracy skills. This suggests that he is comfortable in conversing with both adults and peers. During this time, he was able to clearly express his opinion. For example, “I really like this area because…” (Child A) 
The teacher interview (Appendix 8) confirmed that he has an “excellent vocabulary” and adds that he is quite knowledgeable of topics.  She notes that he often engages in subjects covered under the Knowledge and Understanding of the World area and is very capable at retaining and recalling learnt information, either from at home or school. 
Reading:
The teacher interview indicated that Child A’s ‘excellent memory’ has also assisted him in progressing with his reading as he has retained all of the sounds taught to date and has learned to blend them to form simple words. The reading record also provides evidence of him using this knowledge to sound out elements of a word. However, this source also revealed that Child A has some gaps in this knowledge e.g. difficulties recognising some “red” words such as ‘are’. When applying his knowledge in other tasks, such as a piece of work about Marine plastic, Child A demonstrated good skills from Knowledge and Understanding of the World for this topic but, when writing about it, he found it difficult to identify harder words with familiar sounds e.g. Plastic bag. Despite having the knowledge to know how to find out the word, e.g. sounding out, the words were beyond his skill level. 
Writing:
According to the teacher interview, Child A’s physical development has been described as “clumsy.” She notes that whilst his fine motor skills have progressed, he still “needs to work on formation and writing and sentences.” However, it is interesting to note that on the setting tour, Child A took photographs of areas that interested him, which included the handwriting area (Appendix 4b). He expressed that “this is my favourite area because I like all of the things in it and I can draw Spiderman and Batman and take them home.” Whilst it was useful to note his positive engagement in this area, (Appendix 5a) it is important to consider that, though Child A would be practising pencil control in this area when drawing, he would not be working on letter formation or word/sentence structure. 
Overall, Child A presents with strong Oracy skills. However, observations suggest that through the lens of social development, some of his pragmatic use of language skills are a possible area of improvement. 
With regard to reading, whilst he is progressing well, it is important to consider his reliance on his excellent memory to ensure that his skills and knowledge match in this area. 
Finally, while it appears that Child A’s literacy knowledge is appropriate, he would perhaps benefit from support for his physical development and fine motor skills as his writing formation skills present as an area of development. 
When considering all three strands of this area in outcomes outlined within the Foundation Phase Framework, my best fit judgement for Child A’s Literacy, Language and Communication Development would be Outcome 4. 
Mathematical Development:
Child A’s mathematical ability has been described by the teacher as “extremely high,” showing capabilities of Year 2 level. However, observation has shown that without challenge, he can get very bored and pretend to find activity hard. This suggests that his demotivated attitude is impacting on his engagement and therefore affecting opportunities to broaden his own skills and knowledge. Tracking records of maths activities have demonstrated that when sat at the table in 1:1/small group task situations, Child A is usually engaged and is able to do the task very ably. An example of this was noted during an observation of a whole-class teaching session on the carpet. Child A appeared to be not engaged in this activity at all. However, when questioned by the teacher, Child A was able to answer demonstrating knowledge beyond expectations. 
To ensure engagement, the teacher advised me to prepare more challenging tasks. This proved to further evidence Child A’s mathematical skills of working things out and a photograph (Appendix 5b) of one of these instances demonstrates his skill and engagement in this area. 
In all, from the evidence discussed, it can be suggested that Child A demonstrates a high ability in mathematics, even being described as a More Able and Talented ‘MAT’ child in this area. Although the evidence gathered in this study is limited with regard to the scope of this curriculum area, both teacher report and observations of particular areas have informed a best fit judgement. Therefore, against the Foundation Phrase Framework (Welsh Government, 2015) outcomes for Mathematical Development, Child A would best fit outcome 6.
Following this analysis of data on the learner, a clearer picture of Child A’s current achievements and attitudes has been gained. From this, the next steps of learning can now be identified in order to encourage progression of the Child’s Attitude, Skills and Knowledge. 

Next Steps
From the previous section, it is clear that Child A presents with a varied profile of skills and knowledge but appears to be very capable in many areas. However, having said this, some evidence suggests that Child A also has areas to develop. Therefore, it is important that a teacher should strive to meet all of these needs in order to consider the child holistically. 
Personal and Social Development
From the evidence provided in the previous section, it appears that Child A would benefit from strategies to develop his ability to regulate his emotions and behaviour, demonstrate good social pragmatic skills such as turn-taking, and also his resilience in dealing with fair play (Gorman, 2018).  
There are already some strategies in use to target these areas within the classroom and Child A often makes use of the inviting “Calming Cwtch.” Although this area provides the opportunity to talk or just calm down, which can be highly beneficial to a child’s wellbeing (Estyn, 2018), it would perhaps be advantageous to introduce strategies that work on aspects of wellbeing through more active means. Estyn (2018) note Cadoxton Primary School’s good practice of providing areas for pupils to ‘check-in’ their emotional state. This could be introduced into the “Calming Cwtch” by having an Emotions Chart that Child A could choose from in order for him to recognise and regulate that emotion. Ryerse (2015) discusses how the emotions characters from the children’s film ‘Inside out’ have become a popular way of talking about emotions with younger children. They also mention some useful strategies that can used in the classroom to support emotional development. This may be a useful motivating tool for Child A as he has expressed interest in film characters and could be adapted to suit this interest. It could also be used as a stimulus to discuss his behaviour, perhaps with an adult modelling the conversation with role play/characters e.g. superheroes (child interest-led).
In addition to the “Calming Cwtch,” Child A, along with many of his peers, may benefit from an area that could work on skills such as resilience, team work, sharing and communication. Bondy et al. (2007) note the importance of social learning and encouraging cooperation and resilience, as well as pragmatic skills such as turn-taking. This could be achieved through group cooperation in games and challenges. However, to ensure that this provision is effective for Child A, the resilience-building type games could first be introduced in a 1:1 scenario with an adult modelling skills such as turn taking. The concept of modelling, as discussed by Bandurra (1977), is appropriate for this situation because it involves encouraging an individual to copy and adopt a specific behaviour that the modeller has demonstrated (Hyson, 2014). This would gradually lead on to introducing other children into a small group.  Adults would also model behaviour and emotional regulation strategies, using role play and characters where appropriate.

Literacy and Language Development
Oracy:
The evidence gathered suggested that Child A’s pragmatic use of language skills are a possible area of improvement. The next steps to support Child A with this have already been discussed with regards to his Personal and Social Development. However, in terms of Oracy, there should be a focus on supporting Child A to use suitable language to express his feelings at appropriate times. This may be done by priming staff to model appropriate language to use in these circumstances and also by using role play scenarios. Modelling language to match the emotions chart in the “Calming Cwtch” would also allow Child A to become familiar with the labels for emotions he may be feeling, which may positively impact his ability to regulate his feelings appropriately. 
Reading:
As discussed in the analysis, Child A is able to competently read during set reading times. However, though teacher response suggests that he can sometimes rely on his memory, Child A can find it difficult to recognise words out of context or if they are words that cannot be sounded out e.g. “are.” These are known as ‘red’ Read, Write, Inc words (Ruth Miskin Literacy, 2018). As well as revision of these ‘red’ words, it is important to continue to provide ample opportunities for Child A to practise his reading. This will allow him to build upon his skills and utilise his memory in order to apply a ‘Whole-word’ approach to reading words (e.g. red words) that cannot be sounded out using the ‘Phonics’ approach (TTRS, 2018). Providing him with fresh reading material would also ensure a gradual less reliance on memory and more use of reading skill and knowledge as he progresses. This would also benefit him when he wishes to read words outside of designated ‘reading time,’ as he would be able to generalise his strengthened reading skills into other contexts. 
Writing:
It was identified in the analysis that Child A’s physical development impacted upon his writing formation skills. Therefore, a clear next step for this area would be to encourage him to spend time within the designated fine motor skills area by ensuring that the materials are kept fresh and interesting.  Feder and Majnemer (2007) discuss the link between fine motor skills and handwriting control which highlights the importance of this intervention. Whilst the handwriting area was identified as an interest, more could to be done to encourage Child A to practise letter formation when in this area. As Child A expressed that he likes superhero characters whilst on the tour, an appropriate provision to introduce into this area would be ‘Handwriting heroes’ (Tools to Grow, 2018). This scheme uses characters to help children remember handwriting rules, such as formation, orientation, letter size and spacing. Another of Child A’s interest is drawing, and so interventions can also capitalise on this by encouraging Child A to carry out activities that combine drawing and fine motor skills/letter formation e.g. Fine motor line tracing sheets that depict interesting images. 

Mathematical Development
Child A’s ability in Mathematics makes him a very interesting case to set next steps for as it can often be more challenging for a teacher to correctly meet the needs of a higher-achieving child, particularly in areas that they surpass their peers in. The importance of getting the balance right is discussed by Askew et al. (2015). They favour the concept of ‘mastery’ over acceleration for children who require further challenges. This would ensure that they broaden their knowledge and skills to become fluent in appropriate material rather than introducing new “content from subsequent years” (p.4).
For Child A, it is important to continue to introduce opportunities for challenges through problem-solving scenarios (Askew et al., 2015) at his expected level. This is favourable over trying to advance to higher age levels of the curriculum as this would be unsustainable in the long term when planning for the whole class. Although the mastery approach would require further creativity and planning from the teacher, it is preferable to having to try to provide accelerated learning material. Instead, the activities for Child A should provide a ‘rich connection’ between mathematical content and involve supporting Child A to develop skills in knowing ‘why’ and ‘how’. A next step for Child A would be to extend his ability to use his mathematical knowledge more flexibly and creatively in different mathematical contexts.  


Conclusion 
This assignment has been beneficial to me as a trainee teacher as it has emphasised the importance of each step in the process of tracking pupil progress. It has also given me the opportunity to improve my proficiency in collecting data and analysing it with a child and their holistic needs in mind.  In identifying next steps for the pupil involved, it has encouraged me to look in depth at the variety of interventions available to help learners achieve in different ways. It has also allowed me to broaden my knowledge regarding how to interpret data to inform targets and next steps for individuals. Finally, by completing this piece of work, I have been able to develop my skills in presenting information regarding a child in a professional report style.
In terms of the strengths of this study, the Mosaic Approach was a useful methodology as it motivated me to collect a myriad of different sources of evidence from a variety of perspectives in order to build up a holistic picture of the individual. The ASK model also strengthened the analysis process as it provided a useful framework to consider each aspect being discussed. 
By using these methods, I was able to gain a snapshot of the child’s current Attitude, Skill and Knowledge in order to make my own judgements and complete this process. However, due to the time restrictions and scope of this essay, it was only a snapshot and therefore not a completely comprehensive review of the whole child. Although the time spent in the classroom was valuable, further observation and assessment over a longer period of time would allow me to get to know the learner and their abilities more extensively. Also, more time would have allowed me to trial different provision to see what works for the individual in the longer term. The opportunity of being with the child for a longer term would have also made the research and data collection process closer to the practice of a class teacher. 
Carrying out this study has raised several personal learning points for myself as a trainee teacher and it has allowed me to reflect on what will be expected of me as a teacher of a cohort of children with differing attitudes, skills and knowledge. It has also brought my attention to various strategies that could be utilised in order to support the learners progress. But, most of all, it has emphasised the importance of looking not only at the curriculum, but at the personal needs of the child in order to provide holistic education. 
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Appendix 1 - Permission Letter
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Appendix 2 - The Mosaic Approach


Photographs
Tour of setting
Reading Records
Tracking Records
Examples of work
Interview with practitioner
Observations

Appendix 3 - Tour of setting map
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Appendix 4 – Child Photographs 

Appendix 4a - The ‘Calming Cwtch’
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Appendix 4b - Handwriting area
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Appendix 5 – Adult Photograph 

Appendix 5a - Child A holding a pencil to draw a picture 
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Appendix 5b – Engagement in Maths
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Appendix 6 - Reading Record
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Appendix 7 - ‘RAG’ Tracking
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Appendix 8 - Semi-Structured Interview Questions


1. What are his strengths socially?
2. What are his areas of development socially?
3. What are his strengths academically?
4. What are his areas of development academically?
5. Any further comments?








Appendix 9 - An example of work
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