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Task one- Rationale. 
The class I taught during Professional Teaching Experience was a high year 1, average year 2 attainting class of 24, therefore the story I chose to read was Dillad Tedi Twt.  The Tedi Twt books use simple pictures and sentences to help children develop their Welsh and therefore I believed the book to be suitable for the ages and abilities of the children in the class. The class’s previous topic in Welsh was colour, the children are also aware of different weather as they discuss this on a daily basis for their Welsh weather chart.  Therefore, the rationale behind choosing this story is that it allows the children to activate prior knowledge on concepts already within their linguistic achievements, while also developing their knowledge further by linking it with a new Welsh concept e.g. reinforcing colour and weather while introducing clothing.  Furthermore, the children were also looking at the theme carnival in their topic sessions; consequently I felt that teaching the basics on clothing would help the children when they progress to looking at carnival outfits.  Both these rationales make the learning relevant for the children, Hood and Tobutt (2015) supports this reasoning by suggesting that language learning needs to be meaningful and connected to class content when possible.  The main Learning Objective (LO) is for the children to be able “to follow stories read to them and respond as appropriate” (WAG 2015,p.38).  To allow this LO to be met, I ensured that I incorporated relevant gestures and actions to help the children develop understanding to follow the story, as well as questioning skills throughout, to allow for appropriate responses.  
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Task Two- Link to story and activities video:
https://www.youtube.com/watch?v=FgG_ZfWAysk 

Task Three- A written reflection.

After reflection on the reading of the story, my initial feelings were that the session went well. I feel that the children were actively involved and followed along with the story well, they were engaged and able to respond to the questions asked appropriately. Therefore I felt that they all met the LO set and the children’s learning was successful.  In regards to my teaching to support the learning I feel that there were both positive features as well as aspects that could be improved.
The first part of the LO was for the children to follow a story read to them, a skill from the reading strand of the Welsh second language curriculum.  Estyn (2007, p.10) state that for children in the foundation phase “learning to read is dependent upon the spoken language.”  Therefore, a particular part of the learning that I felt was effective was getting the children to join in when asking the question, beth wyti’n wisgo Tedi twt?  I choose this particular sentence to use as it occurs in the same place on every page of the book to allow the children to recognise the sentence as I read it.  Jones (2013, p.118) suggests that using a story is a powerful learning tool when teaching an additional language, highlighting the “words and phrases used linger in the mind and in time become part of the listener’s language.”   Jones (2013) further states that by allowing the children to participate in reading some aspect of the book, this also allows them to be actively involved whilst developing their vocabulary.   In addition, I also used an action to go with the sentence.  Asher’s (1969) theory of Total Physical Response supports this teaching strategy suggesting that children learn a new language effectively by reinforcing words or sentences with an action.  He suggests that adding an action helps children remember the phrase better.   I personally felt that by the end of the book the children were much more confident in saying the sentence.   However in reflection, to further support the children’s learning I could have used a ruler to follow along with the words as I was reading them, by doing this it would have shown the children the words, as well as modelling important reading skills  e.g. from left to right (Estyn 2007).   Nevertheless, I was pleased at my attempt to use lots of hand gestures and vary my tone of voice to help children follow along and develop understanding as I read.  Fisher (1995) states that in order to maintain interest and focused attention whilst reading, it is important to avoid monotony, supporting the use of gestures and varied voice.    
Moreover, a further aspect of the LO was for the children to be able to respond as appropriate.  In order for them to do this confidently, it is important to ensure all children are engaged and listening, as good listeners are those who are actively thinking about what they are hearing and as a result can respond appropriately (Gibbons 1991).   I believe I did this well by using questioning throughout to expand children’s knowledge and consolidate previous learning.  Moorhouse (1989) highlights that if story books are used purely for entertainment purposes, then the concept will be perceived as unimportant by the children and therefore not an effective learning strategy in the future.  Therefore suggesting it is important not to just read the story, but to also begin to develop comprehension skills.  Furthermore, the Welsh Government (2018) highlight the importance of giving opportunities to children to interact, respond to questions and make mistakes with the Welsh language as it allows for improvement of oracy and confidence.  However, the humanistic approach to teaching suggests that for this to be effective children need to feel comfortable and in a positive learning environment, if children feel that error is not welcomed, it could result in children not feeling safe to explore and reduce self-confidence in the language (Holt 1990).  In an attempt to counteract this, I believe my use of praise allowed for a positive learning environment.  When the children answered a question in Welsh I made sure to use Welsh praise and encouragement to allow positive reinforcement, the use of praise also allows the children to identify what is valued for future success (Fisher 1995).  The use of praise is furthered by Skinner (1957) who highlights that this sort of reinforcement should result in other children wanting to give an answer in Welsh in order to repeat the desired response to receive the same praise.    
Moreover, throughout the session I felt that my accuracy in Welsh was good, however when questioning the children I feel that I lacked some confidence resulting in slight parts of my Welsh being incorrect.  This as a result was bad modelling for the children.  Lightbown and Spada (1999) emphasis that second language learners improve their own knowledge more sufficiently, when they interact in the language with those who are more knowledgeable than themselves, such as a teacher.   Therefore suggesting the confidence needed when trying to develop a second language is crucial to improve learners’ language.  This is furthered by Estyn (2013, p.41) who state for good practice, teachers need to “use clear and precise pronunciation of Welsh words and phrases, which provides a good model for children”.  Next time, I need to ensure that I not only plan my questions before hand but I am also confident enough that I can deliver them effectively when teaching.  In the future, if I am struggling to remember a question or pronunciation, I need to ensure to use strategies to help me such as write it down and place it somewhere near to me while teaching to assist me.
Additionally, another aspect of the session that I was disappointed with was that I did not use as much Welsh as I had planned to.  From my lesson plan (Appendix 1), it is clear to see that I had planned to use a lot more incidental Welsh throughout the session, however this was not executed.  I believe that this was due to the nerves of being filmed and focusing on the story resulting in basic incidental Welsh being lost.  As previously mentioned, I need to ensure to use strategies to help me, I could put my plan next to me when teaching to remind me to use the incidental Welsh words highlighted on my lesson plan or use post it notes with key words as a memory aid.
Nevertheless, during the session I used talk partners to allow the children to discuss the new phrase dwi’n hoffi.  Using Assessment for Learning (AFL) strategies within teaching is good practice as it allows the teacher to gain quality feedback from the pupils, as well as the pupils having someone else to discuss their ideas and learn from (Black et al. 2003).  Vygotsky’s learning theory (1980) supports this, highlighting that by allowing children to be active learners through talking is essential for clarification.  Not only this, but it also allows children to have a role model to learn from other than the teacher.   However in hindsight, I do not think that this strategy was used as effectively as it could have been, due to no quality feedback being gained as it was a totally new phrase.  As a result, the children could not clarify their learning as they had not heard it before.  Grigg (2015) suggests good implementation of AFL is due to how well teachers use it in practice, he highlights that it can often become too cosmetic in the delivery.  Therefore next time, I need to ensure to consider the information I or the children will gain before using a strategy to ensure its effectiveness.  It would have been more efficient to use talk partners to get children to discuss a sentence they had heard before for clarification.
In regards to the follow up activities overall I feel that they were sufficient and relevant.   They included both teacher and pupil led activities which allowed for variety for the children, and also reinforced all the different elements from the book to further the children’s learning.   I personally refrained from giving them a writing task I felt that hands on, practical based activities would be more beneficial to the children.  Cook (2008) highlights that speech is the fundamental form of a language and therefore should be developed sufficiently first before writing; writing is dependent on the speech.  I feel that these interactive activities made children more enthusiastic and willing to take part.
 However, during the naming of clothing activity the use of a drilling technique was planned and used to help children say and remember the different items of clothing in Welsh.  Welsh government (2018) states that drill based activities allow children to improve their oracy skills.  However, in reflection I can see that drilling was not conducted as prominently as I would have liked, in order to be effective.  I believe this was due to me not expressing clearly to the teacher leading the activity how I wanted the activity to be carried out, next time I need to be sure to express specifically and clearly how I want the task to be undertaken so they are aware of my learning intentions.
Overall, I felt that the children’s’ learning was successful; I feel that a main reason for this was due to the story and the follow up activities using concepts children already knew to help progress their language further. Jones (2013) draws attention to the idea that children learn language more effectively when they combine it with previous work, this allows for de-focus to occur where newly-acquired language can be fused with previous learning.  I feel that during the whole session this was prominent, as they were required to activate prior knowledge on their previous Welsh topic, colour, while also beginning to understand new words on clothing. 
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