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· One line space between paragraphs, paragraphs must be left aligned
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· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 


Introduction 

The reflective journal is based on my experience of delivering physical development lessons within my school setting. I am a trainee teacher in my final year completing my placement at Ysgol Penrhyn Dewi. The school is a 3–16-year-old school located in St Davids, Pembrokeshire. The school has three campuses: Dewi and Non in St Davids and Aidan in Solva. The schools' main sports facilities are on Dewi Campus where there this is an indoor sports hall, outdoor mugger area, football and rugby pitches. At Non campus, where I completed the practical activities, there is a small outdoor playground, a small, grassed area and a netball court. At key stage one there are 42 children in the school. 

The school are an advocate for SKIP training, with three other members of staff being enrolled on the course and teaching assistants completing the level three course. Therefore, the children have had some experience before my sessions. The purpose of the sessions was to help develop the children's movement and their catching and throwing skills through a variety of fun activities. These are often referred to as fundamental movement patterns or fundamental movement skills (FMS) (Gallahue et al., 2012). Within this the children can develop their locomotor skills, stability skills and object control often known as manipulation skills. Gallahue et al., (2012) define locomotor skills as a group of fundamental motor skills that allows an individual to move their body from A to B and into space. Manipulation skills are a group of skills that include controlling objects such as balls, hoops and bean bags. They include throwing, catching, kicking, rolling, bouncing and dribbling (Gallahue et al., 2012). Stability skills are defined as the individual's ability to detect and change in the relationship of body parts that effect the individuals balance (Gallahue et al., 2012).

Seefeldt’s (1980) model of the progression of motor skill proficiency suggests that children must obtain a certain level of competence in FMS if they are to move and break the proficiency barrier which will allow them to participate in different sporting skills. Therefore, it is important to introduce these skills to the children in the school and to consistently work on them in order to develop their sporting skills in later life. According to Haywood & Getchell (2002) FMS are considered the basis on which to build advanced movement skills and specific sport skills. Also, Payne & Issacs (2002) note that FMS help children to gain control of their bodies, to negotiate their environment and to form movement patterns involved in sport and other complex skills. 

Garden 1 – Catching me to you

The activity chosen for the catching garden was ‘Me to you’. To begin with, I had the children working in pairs and used floor spots to mark the distance between each pair. The children started rolling the ball to each other, and after 10 successful rolls, one of the pair moved the spot backwards. The success rate was good between the pairs, apart from one pair where the direction and accuracy of the roll sometimes missed their partner. To help this pair, I decided to add a spot on the floor to help with the accuracy. Then the children had to roll the ball over the spot and back to their partner. This can be linked to Newell's Model of constraints, focussing on task’s constraints. Haywood and Getchell (2019), define task constraints as the goals that are undertaken within the rules and choices of equipment. Therefore, when adding this extra sport to this activity, the task became easier as the children had something to aim at when rolling the ball and the success rate improved. 

Following this, the children then stood up and practiced their catching and throwing skills. I demonstrated what I wanted the children to do. Having previously completed SKIP sessions, the children were familiar with ‘X zone, hands ready’ and to aim for their partners ‘x zone’. While observing the children I noticed that there was a variety of different stages of object control skills. All children’s skills fell within stages 2,3 and 4. Stage 2, the hugging stage is described by Gallahue & Ozmun (2012) As when the arms encircle the ball as it approaches and when the feet are still, or the child takes one step. They define Stage 3 as the scooping stage where the child catches the ball by scooping their arms under the ball using the chest to trap it. The child may take, a single step. Stage 4 is described as the hand catch stage where again feet are stationary or able to take one step and the ball is caught only with the hands. 

Upon reflecting on the activities in this garden, I feel that the children were all able to develop their FMS, but I could have stretched and challenged the children in stage four by changing the equipment to make the activity more difficult to help them progress to stage five. An example of this would be changing the size of the ball from a large to medium or small sized ball. This can be linked to an environmental constraint. These are defined as factors external to the individual (Gallahue et al., 2012). In addition to this, there was one pair of children who in the main were hugging the ball at stage two, but sometimes they would be at stage one when catching. Stage one is described as a delayed arm reaction, with arms facing straight in front, with ball hitting chest and then scooping action (Gallahue & Ozmun, 2012). For this pair I used a large/medium ball. This idea is backed by Smith. (1970) work taken from Gallahue et al., (2012) who states larger balls where easier to track and catch, and that there is less skill in the fine motor controlling part of the task. To differentiate further, this pair could have started with a scarf, as the scarf moves slower when thrown and gives more time for the child to track before catching. 

Garden 2 - Throwing

The aim of the throwing garden was for the children to throw the beanbags into hoops, and then they would be awarded points for each hoop the beanbag landed in. The children were excited and motivated to try and get the highest score possible. Similarly, to catching, according to Gallahue & Ozmun (2012) there are five stages of throwing. Throwing is a complex gross motor skill that includes different body parts working together to apply biomechanical principles in which moves the ball with power (Gallahue et al., 2012). 

The children, all started to throw the beanbag underarm at the start of the activity. Looking at the five objective control skills the children demonstrated stages two and three with sling shot and ipsilateral steps being demonstrated. Sling shot is a horizontal wind up, where there is block rotation and follow through across the body. Ipsilateral is a high wind-up action, with little spinal rotation and again follow through across the body (Gallahue & Ozmun, 2012). The group in general found this activity quite difficult, one of the steps I took to try and improve success rate was to move the targets backwards to give a greater distance for the children to aim for as I felt this would lead them to need to use the technique of a proficient thrower. Upon reflection after the activity, I could have used zones rather than targets as it would improve their technique as they had a wider area to hit, and this would have also achieved the desired aim of being a proficient thrower. When reflecting if I was to pull the activity back to include more constraints, for example children reaching back to grab a ball from their partner and then stepping forwards onto a spot and throwing overarm. This will promote a wind up and contralateral step forward and follow through. Clark and Metcalfe, (2002) support this thought by stating that FMS represents the base camp to achieve context specific motor skills. They note that children will all follow a different developmental pathway in climbing the motor development mountain due to environmental factors and individual constraints. 
I feel that this activity was not as successful as I hoped. Although this was my second activity, I am relatively inexperienced when teaching children of this age and this makes it more difficult when planning to know their capabilities and stages of development. As I progress in my teaching within a 3-16 school, I feel I will develop in confidence and become more aware of their abilities and limitations making my sessions more tailored to achieve the desired outcomes. Reflecting on the training that I have attended this has helped me to understand the constraints that pupils of this age group are bound by as they are developing their skills. 
This is something that has been seen widely across the schools in Wales due to the lack of teacher expertise in motor development and this led to SKIP Cymru being created (Wainwright et al, 2019). The Skip Cymru training programme combines Newell (1986) theory of constraints with theories of motor development and focuses on staged of development.  I feel that the training has allowed me to understand the developmental processes of Foundation Phase children and that I can use these tools to support their motor development (Goodway et al., 2020) agrees with this stating that Skip training enables teachers to have the tools to analyse the abilities of the children through practical lessons, to be able to manipulate task and environmental constraints that will therefore lead to increased motor development.  

Conclusion 

In conclusion, the training that I have received has benefitted my teaching practice in a number of ways. Goodway and Brenta, (2003) state that in order for students to learn motor skills, there must be good quality programmes, and these must have effective instruction within them. The school where I have carried out my teaching practice has invested heavily into this programme by sending four teaching staff and several teaching assistants to undertake the training. This will mean that there will be an increased awareness of the importance of engaging the pupils in these sessions and it will be beneficial to me when I take up my teaching post in September. Gagen and Getchell, (2006) has highlighted that practitioners may understand the importance of engaging their learners in this type of activity but that they often lacked the knowledge to be able to do this and I feel that we as a team will not face this barrier as so many have been trained and invested in the programme. After Covid 19 many children have missed out on the opportunities to take part in physical activity and this age group in particular have missed out on the group based activities that pre-school children are often taken to, to help develop their socialisation skills and their motor development skills. Therefore, the incorporation of more of these practical and developmental skills within the Foundation phase are even more critical. Stodden et al., (2012) notes that the acquisition of motor skill competence in FMW in early childhood 2-5, promotes physical fitness and that the time spent developing these initial skills in turn will lead to increased neuromotor development and increased physical activity as the children grow older. To conclude, I intend to utilise the knowledge I have gained when taking up my new post in September. I also will build on the knowledge I have gained through the summer by carrying out further research and this can then help my reflection on the tasks that I have carried out as part of this training. This will help with my planning and also in the development of my sessions that I will deliver in the new academic year. 
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