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This essay will aim to give an insight into why there is need for curriculum reforms and the need for continuous amendments for the future of curriculums. It will value the underpinning theories, concepts and approaches that were used to build the Foundation Phase and draw upon why they are beneficial. With a curriculum focus on using the outdoors and valuable spaces this essay will look into why and how the outdoors has relevance in education.   
Have you ever thought about why school children like to lean back on the legs of a chair, pivoting them even on one leg, nervously most teachers have; but did they ever look beyond the associated risk of solely falling off the chair. Perhaps through deeper thoughts it can be recognised that the child is in fact balancing, calculating, testing, risking and more likely, escaping the dullness of the prescribed formal classroom experience. Perhaps their national curriculum has in some measure failed them. 
The Foundation Phase Framework is being implemented by the Welsh government progressively throughout Welsh nursery and primary schools with complete statutory enactment on all by the year 2010. It is a curriculum developed with aims that could change the way in which children aged three to seven in Wales experience education.
One aim of the Welsh Department for Education and Skills (2015) is for children to “have a flying start in life and the best possible basis for their future growth and development”. This is an encompassing objective for the Welsh foundation phase demographic; it recognises the important fundamental factors for children’s’ wellbeing as they grow into adults (Wainwright, 2014).
With those elements of the Foundation Phase being growth and development for an individual, Macdonald (2003) highlighted that many current academic subjects offer little freedom and autonomous learning. The view proposed by Reid (1998) explains that schooling systems are increasingly being privatised and organised by profitable capital corporations. This commercialisation has a profitable agenda and does not take into account the individualistic identity aspects that come from the students (Macdonald 2003). 
Macdonald (2003, p.145) says;          
“If the role of a school as a modernist project is to assist all students to reach their individual potentials, it has patently failed. Curriculum reforms directed towards schools and teachers have failed to override the influences of what students bring to the school—their neighbourhood, socio-economic status, gender, and ethnicity.”
A study by Kirk (1988) complements this quote by saying that such curricular reform packages managed by profitable corporations do not foresee the societal, economical, and cultural issues that are so inherently different from student to student. Macdonald (2003) clearly feels that there is more to a student’s education than homogeneous structured lessons, with little opportunity for independent experiential learning. 
Foundational influences that gave structure and shape to the Foundation Phase have come from philosophies and approaches of education and curriculum theorists. These thinkers have delved into could be refinements of childhood growth and development. Accordingly, where and how students develop at their best has set a string of developing questions among theorists and education devotees. 
Education theorist and creator of the Kindergarten; Froebel (1887, p. 50) believes that, “play is the highest expression of human development in childhood for it alone is the free expression of what is in the child's soul”. This quote contains the essence of a holistic approach towards children’s learning through play, denoting that a child playing is them experientially learning the world for themselves through means of emotions and expressions (Edwards, Gandini and Forman, 1998).
The importance of a playful pedagogy within an education curriculum has been advocated by the Reggio Emilia approach from Northern Italy. The Reggio Emilia approach consists of notions of constructivist learning whereby the child is given responsibility to construct their own learning through experiential styles of learning. Hewett (2001) says it seeks for the child to be self-governing in their learning. 
Piaget’s (1936) theory of cognitive development is within the foundations of the Reggio Emilia approach. Piaget (1936) theorised that learners, specifically children should; be active in constructing their own learning through their experiences. The use of play was a central part in Piaget’s theory as this allows the child for example to discover problem solving skills for themselves (Inhelder and Piaget, 1958).  
The Foundation Phase aims to socially develop children by allowing them the freedom to express themselves through their actions with other learners (Welsh Department for Education and Skills, 2015). As Vygotsky (1978) says that children socially learn by communication forms with other children and adults to strengthen what they have learnt by affirmation and realisation through information assimilation and sharing.  
It could be said that with a focus on a child-centred holistic approach the Foundation Phase was built upon the manifestations from the likes of the Reggio Emilia approach. Another approach that has underpinning morals and principles that accord with the Foundation Phase curriculum would be that of the Te Whariki approach adopted in New Zealand.
The Te Whariki approach was built upon the historical culture of New Zealand’s populace. It appears to merge cultural aspects from European decent while also maintaining the indigenous cultures of the Māori; translation of Te Whariki means a woven mat for all to stand on. 
Even the official Te Whariki curriculum document from the Ministry of Education (1996) has been printed with a bicultural and bilingual context in mind, perhaps to further improve the integration and collaboration between cultures.             
The intentional beneficial capacities for the Te Whariki approach for childhood education as Lee et al (2013, p.22) says are; “Children have a strong sense of identity; Children are connected with and contribute to their world; Children have a strong sense of well-being; Children are confident and involved learners; Children are effective communicators”.
The Foundation Phase curriculum document has several similarities alongside the Te Whariki approach. Like the Reggio Emilia approach, they both share the notion that children need a holistic learning environment that allows the learner to explore their cultural identity. Within the wider contexts of exploring cultural identity the learner can perhaps begin to understand and appreciate the diversity of worldwide cultures. This style of education can invest personal and social development to the learner (Lee et al., 2013).  
Another focus of the Ministry of Education’s (1996) approach is the learner’s relationships with family, friends, teachers, places and items. The approach believes that through reciprocal relationships with the above articles, a learner’s personal growth can be given a place to nurture a sense of belonging, contribution and wellness (Lee et al., 2013). Lee et al (2013) also says the approach aims to create learning environments where communication can be developed, so that learners feel confident in expressing themselves.
As Bandura (1977) said, children will inherent their characteristics from others around them and assimilate their actions to form their own personalities. That is why perhaps the Te Whariki approach has a focus on relationships. For example, if the child learner’s family and teachers share and pronounce the same values and beliefs about shaping an all-inclusive adaptable curriculum; then conceivably a better future, then the leaner could potentially adopt this perception as well, to secure a maintainable future (Lee et al., 2013).
Another constructivist style of early education would be the High/Scope education approach. This approach as Holt (2007) says recognises that the child has an innate inclination to learn. High/Scope has two parts to its name; ‘High’ representing the attainment level the approach aims to achieve for its children and ‘Scope’ representing the diversity of learning opportunities that are offered to achieve (Holt, 2007).
The High/Scope approach points towards a curriculum that focuses on active learning. The foundations have come from the principles and beliefs of John Dewey and Jean Piaget. Specifically the approach appears to appreciate Dewey’s work on reflective thought and action.  
High/Scope approach shifts a focus to the environments and materials available to a child, as a more diverse range gives further opportunities for the child to create and construct their own learning through the vehicle of play (Holt, 2007). Also as Holt (2007) says, play is an experimental and experiential experience for the child; Holt (2007) regards play as open ended learning and problem solving. 
Emphasised by Dewey (1925) the primary experience is the first phase of interactions for solving a new problem while facing the environment and items accessible. As Miettinen (2000, p.65) determines from Dewey’s work; “It is the failure and uncertainty of the primary experience [problem solving] that gives rise to reflective thought and learning”.
The High/Scope approach like the Reggio Emilia approach engages the learner by allowing them freedom to interact with their surroundings, including people. It shows us that play can be a fundamental platform on which knowledge can be built. Studies have come forward from Montie, Xiang and Schweinhart (2006) to complement the effectiveness of these constructivist style approaches being implemented in real world.
The Foundation Phase had to look beyond what could be valuable for the curriculum within the four walls of a school classroom; though a glance out of a window could point to a new direction and give a different lens to learning and curriculum culture. The Foundation Phase according to Wainwright et al. (2016) lays down clear emphasis on using open and natural outdoor spaces to conceivably increase the active learning dimensions. 
With ongoing societal paradigm shifts taking place in this modern world it is principal to remember the origins of humanity and where it came from; the outdoors. However, Gill (2007) believes that children are no longer allowed to venture into the outdoors as a result of media highlight amplification of criminals and parental fears of traffic. To complement this Louv (2005) speaks of an apparent nature deficit disorder among the youth of today that has potentially impacted mental and physical wellbeing.
Maynard and Waters (2007) noted that the outdoors can provide excellent opportunities for a child’s development. Then from the later works by Maynard, Waters and Clement (2013) they establish that this is because the natural outdoor environment affords the child with a safe place to learn by having the freedom to be self-governing and therefore creative in their play. Typical classroom environments may be perceived to hold less opportunity for the child as there is generally less space to move (Bilton, 2002). 
Dowdell, Gray and Malone (2011, p.25) say that “play is any activity that is freely chosen by the participant for a particular purpose”. The notions that play in the outdoors can contain more complex and more diverse materialistic parts that can be manipulated is thought to be highly beneficial for children in early development (Elliott, 2008).
Nicholson (1973) believed in his Theory of Loose Parts, which he says originated from high interaction settings; these environments are more engaging and therefore create higher levels of stimulation through interaction. The outdoor environment contains an abundance of loose parts, not only that but it contains a whole host of sensory experiences always available to the child (Nicholson, 1973).
An insight from Fjørtoft (2001) explains that outdoor play environments provide challenge and hardship through the landscapes they exist in; this presents opportunities for motor development movement in children using the space. Gibson (1979) says that our natural outdoor environments can offer us affordances such as a tree, for climbing, using it for shade and even building a den. It is these affordances and settings that offer opportunities for creative play, the idea that we can learn through interaction with our landscapes.
The importance of motor development was advocated by Newell (1985) he said that movements are a consequence of interaction with environments and the task at hand for the individual. Mygind (2007) says that children in an educational setting, who spent more time in the natural environment generally, had better attentiveness, better motor coordination skills and improved in physical fitness.
As Clark and Metcalf (2002) demonstrate with the Mountain of Motor Development that the development of motor skills and coordination from a young age will help an individual by giving them a central foundation to build off. The application of such skills can perhaps give confidence to the individual; so they can later build on their fine motor skills that will be required later in life, such as using a pen and paper.
Physical Literacy can be described as a holistic, embodied way of communicating physically with an environment; it is based on the metaphor likeness that movement confidence is like literacy in a language (Whitehead, 2010; Jurbala, 2015).  
The Foundation Phase curriculum’s aims support the development of children’s Physical Literacy through the means of a holistic play-based structure (Wainwright et al., 2016). With an emphasis on using outdoor spaces the curriculum and its facilitators can implement a physical literate programme. Using various items, parts and environments will perhaps give the learners more opportunity to use motor skills rather than traditional physical education sports.
The curriculum approach from the Foundation Phase should see desired results as it has been formed on the concepts and foundations of other approaches that have seen much success in their implementation. With a curriculum focus on outdoor learning children can have the benefits associated with developing holistically with the world they live in, a world they have to respect and take care of. 
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