ECAD6011 Assignment Draft
“Utilising the Entrecomp Framework, critically evaluate your own creativity and enterprise and consider how you might be able to develop the creative and enterprising skills of primary learners through your own pedagogy”.
In the following assignment, I will be considering and evaluating how creative and enterprising I am, as both an individual and a teacher and in turn how I can develop and transfer these skills to improve the creativity skills of learners within a classroom. 
According to Hodder Education (2014) and Education Scotland (2013) creativity is the combination of a series of characteristics to see things differently, which allow new ideas to emerge through making connections. Similarly, Torrance (1966) and (1974) discusses creativity being the ability to generate a large number and variety of ideas that are unique. The writer is under the opinion that creativity is in fact a combination of the previous descriptions as creativity allows people to develop a variety of new ideas whilst using connections to overcome problems whilst creating something of value. Being creative allows innovative approaches to overcome existing and new challenges (Bacigalupo et al., 2016).
Enterprising Oxford (2019) believes that being creative and being enterprising are two things that are interconnected and that for somebody to become creative they must develop some form of enterprise skills. Being innovative, making decisions to solve problems, strategic thinking and working both independently and communicating in a team are all considered key enterprise skills (Bridgewater UK, 2017). Interestingly, these skills clearly lend themselves to an individual being creative. The writer therefore feels that for somebody to develop creativity skills they must first learn to be enterprising as many skills overlap.
Both creativity and enterprise have many benefits to people living within the modern world. According to Vanlint (2017) creativity is one of the best ways for individuals to express themselves clearly and helps with building confidence. However, Christensen (2014) and Lehane (2018) are under the impression that many people lack the required confidence to act upon the ideas they may have, as they fear failure. Furthermore, Clark (2019) feels that a lack of confidence is directly linked to people fearing they “are not creative”. This leads to a heightened “fear of failure” and dismissing creative ideas that they may come up with. It is of the writer’s opinion that due to the amount of ridicule people come under for ideas during adolescence, they naturally begin to decrease creatively. Even though the best way to learn is by doing, we are told off for getting things wrong (Clark, 2019). Thorne (2007) discusses the need to recognise people who come up with different ideas and encourage them as the world needs idea generating people who can adapt things we know, recognise faults without losing confidence and improve them. It is also important to consider that in schools where good practice creative teaching is taking place in Wales, pupils thoroughly enjoy the experience and skills in oracy as well as attendance and behaviour have improved. (Welsh Government (WG), 2019). The adaptation of the curriculum to become more creative across different disciplines in one school led to attainment, ambition and well-being level improvements from different pupils (Estyn, 2019).
Vanlint (2017) and Chopra and Sehgal (2017) also feels that being creative has meditative advantages as people relieve stress whilst having fun, in turn improving quality of life. The writer feels as though this is a further reason to want to encourage creativity due to the current mental health crisis with at least one in ten children struggling to cope with a lack of support from available health services (BBC Panorama, 2018). The ability to assist health services through encouraging creativity in day-to-day life is a cheap alternative to many who struggle to cope on a day-to-day basis.
Soffel (2016) believes that students are currently not learning the skills and knowledge they require to thrive.  World Economic Forum (2015), Fadel (2008) and AES (2019) identify creativity and problem solving/critical thinking and collaboration as three competences that are vital skills required to live in the twenty first century. According to Lehane (2018) people who try to be more creative become better at overcoming problems and communicating and working with others, therefore, becoming competent at being creative can have a knock-on effect on the development of further skills required. Furthermore, it is recognised people who are creative and have enterprise skills generally go onto higher earning jobs (Lehane, 2018 and Badion, 2019). I believe that there are many reasons that creativity needs to be encouraged more around the world because it delivers so many clear benefits to those that use it, most importantly the fact that having suitable enterprise and creativity skills best prepares people for employment (QAA, 2012). It is important to recognise that we need to best prepare youngsters for what is going to face them in the future be it employment or self-employment and to be able to do that, creativity and enterprise skills are a fantastic way of improving your chance of reaching your goals in life. I further believe that enterprise skills are a core foundation to being a creative individual and therefore are essential in the process of improving an individual’s creativity.
To evaluate the standard of creativity possessed by the writer, the “Entrecomp Framework” will be used where applicable. It is important to consider that “EntreComp” is the merging of the words entrepreneurial and competence and that this resource is a way of reviewing and developing my own entrepreneurial competence. Therefore, not all areas of the framework or descriptors suitably lend themselves to the creativity required from an educator. The entrecomp framework was created in 2016 following recognition of a need for entrepreneurship competence in a new skills agenda for Europe. (Bacigalupo et al. (2016). During my review, I will use the entrecomp framework as well as further theories such as Torrance (1974) to determine the level of creativity and enterprise I possess. In comparison to the other two tests, the entrecomp framework gives a clear indication of what level you are at and what to develop to ensure you continue to develop as a creative and enterprising individual. Within the framework the entrecomp wheel contains fifteen competences that are considered to be interconnected. These competences are split over three main areas: Ideas and opportunities, resources and into action. Within the competences are sixty different threads which each include up to eight different progression levels per thread. Each level lends itself to a level of proficiency, foundation is level one and two, intermediate is level three and four, advanced is level five and six, expert is level seven and eight. Having reviewed the document, it was noticeable that many descriptors in the expert level are focusing on business due to the entrepreneurial nature of the framework and therefore won’t be applicable to an education environment which is what I will be reviewing myself in.
Bacigulapo et. Al. (2016) discusses how creativity is the development of creative and purposeful ideas and similarly to Torrance (1966) and (1974) and Land (2011) believes that to be creative you need to come up with several ideas through combining knowledge. The first thread within creativity is the ability to be curious and open. According to Cube (2015) and Reid (2018) being curious is vital in ensuring people who are being creative stay motivated. Currently, I think I am working at level 6 on the entrecomp framework as I have “combined my understanding of different contexts to transfer knowledge, ideas and solutions across different areas.” (Bagiculapo et. Al., 2016, p24). I have shown I am at this level during lectures in university where we have taken part in activities on metaphorical thinking. During activities undertaken as an individual I had to try and connect words from two completely different contexts to come together and create a different word. Fradera (2015) discusses how metaphorical thinking can have no amount of correct answers as people who think in metaphors use their mind in a completely different imaginative way. An example of where I have done this is where I undertook an activity based on how a train journey is similar to your life. Currently there are no higher levels for this thread on the entrecomp framework in its current draft. However, I recognise the importance of continuing to want to learn to be curious and open to allow myself to maintain the skills I feel I already have. 

The next thread is being able to develop ideas. Currently, I would class myself as a higher-level foundation level with elements of lower level intermediate proficiency. I am able to develop ideas as a team creating value for others and also come up with alternative solutions to overcome problems (Bagiculapo et. Al., 2016). Similarly, the Torrance test discusses the need for an individual’s creativity to be assessed by the fluency and originality of their ideas (Torrance, 1974).  In this instance, the value would be pupils reaching learning objectives or taking part in the learning process within the classroom with more confidence. According to Wagner (2009), Wilson (2019) and Hoffman (2015) using collaboration and teamwork to overcome problems using imagination (being creative) is essential part of overcoming the gap required for children to develop the skills required to succeed in life. During PTE as an entire upper key stage two staff we used a team planning strategy to develop ideas to help children reach particular goals across a range of subjects. Whilst in these planning meetings we would work together to generate solutions to problems facing us, for example, timetabling issues or lack of suitable equipment and resources. Another example of where I have developed ideas alone and part of a team was in university lectures where I firstly, came up with as many ideas as possible for a shoe using divergent thinking. Guilford (1976) states that using divergent thinking develops creativity, as people using it display the creative characteristics of fluency, flexibility, originality and elaboration. To improve my ability to generate ideas I need to develop techniques to test my ideas further (Bagiculapo et al, 2016). The best way for me to do this would be to ensure I am equipping myself with the most recent knowledge of theories of pedagogy to adapt ideas on both teaching and assessment of the children. Furthermore, I can ensure I use techniques such as Eberle (2008) “Scamper” model (see appendix 1) to overcome functional fixedness and continue to develop imagination. 
Following this, the framework identifies being able to define problems. According to Tracey (2016) one of the main issues facing creativity is people who are not proactive thinkers and fail to adapt or change situations at all when they face issues or problems. Currently, I feel as though I am achieving elements of level 5 within the framework as I can describe approaches to open ended problems and also how I would overcome these problems utilising the skills I know I have. To ensure, I become fully competent at this level I would need to research in depth some techniques and approaches to problem solving that would allow me to deepen my knowledge and explain them. During PTE, I overcame the problem of a lack of ICT resources available within the school by communicating with other members of staff in upper key stage two to borrow all laptops available rather than the eight usually available to my class (see appendix 2). This allowed me to cover a lesson on databases in one hour rather than across four hours with different groups and demonstrated clear problem solving and creativity to adapt my lesson. Both Hicks (unknown) and Skills you need (2019) agree that evaluating options to overcome problems is essential to ensuring attempts are successful. This is something else I could further adapt to ensure I continue to develop. The descriptors for the higher levels within the framework for “define problems” lend themselves more towards the business elements of entrepreneurship and therefore wouldn’t be applicable for me in a teaching environment. 
The next thread in the creativity competence is design value. I currently believe myself to be competent at a higher intermediate level as I am able to “assemble, test and progressively refine prototypes that stimulate the value I want to create” (Bagiculapo et al, 2016, p24). I am also showing elements of level 5 in the framework as my creations solve problems and suit my needs (Bagiculapo et al, 2016). Ryan (2013) discusses the importance of testing and evaluating products as this allows the inventor the opportunity to assess the designs viability. Friis Tam and Teo (2019) agree, and state that prototyping further allows any changes required to the product to be made in a non-time-consuming manner. Essentially it is important that to be creative you must be adaptable (Gerrish, 2009). Whilst in university lectures, as a group we took part in an activity where our goal was to create a tower from spaghetti that would be strong enough to hold the weight of a marshmallow using only tape (see appendix 3). Throughout the construction of the tower as a group we constantly tested prior to adding more spaghetti to ensure our tower was strong enough to withstand the weight. This was an example of us continually prototyping to ensure we could still reach our success criteria. Collie and Martin (2016), Collie, Martin and Granziera (2018) and Spalding (2019) discuss the need for teachers to be reflective and adaptable. It is of the writer’s opinion, that being firstly reflective and adaptable lend themselves directly to the description by the entrecomp of prototyping and refining. Whilst on PTE I took part in weekly end of week reviews where by we would be reflecting on the weeks teaching experience prior to refining anything we felt wasn’t working. I also did this daily with reflections of things such as classroom management or behaviour management. In one particular instance, I reflected on how changing a seating plan would impact the behaviour and attainment of two particular pupils (see appendix 4) and refined the seating plan following this reflection. In regard to improving to meet the descriptors within the entrecomp framework it would be very hard to do this within an education environment as they lend themselves more to business. It is important however to ensure that as a professional I continue to research up to date techniques and classroom management strategies to allow me to reflect more on my practice. I will use advice available from fellow qualified professionals to assist me with improving my standard of teaching as well as researching Estyn to see best practice.
The final thread within creativity is the ability to be innovative. According to Burrus (2017) creativity is the generation of ideas, whereas innovation is the application of these ideas. Similarly, to the entrecomp, Moyles (2007) discusses how creativity allows us to be innovative and take risks. I would consider innovation to be my weakest point in regards to creativity if reviewing strictly off the descriptors from the entrecomp framework as I feel a lot of the higher levels lend themselves more towards business. In my opinion, I am working at a level 2 as I know what innovation is and how it has transformed society. (Bagiculapo et al, 2016). During my time on PTE, whilst teaching persuasive writing I planned to utilise adverts from the 1960’s. Following the amount of interest that the pupils had in the items we discussed, I decided to use this as an opportunity to plan a lesson looking at how products had innovated over time (see appendix 5).  I did this as I knew that the pupils would really engage with the work. Tes (2017), Donaldson (2015) and Goss and Sonnemann (2017) are all in agreement that allowing pupils to guide the learning within a classroom improves the learning environment in turn improving the learning process and engagement levels. To improve, I feel as though I need to deepen my knowledge of innovation looking into the different types of innovation in more detail. I feel as though this will further allow me to “judge an idea, product or process if it is innovative or just new to me.” (Bagiculapo et al, 2016 p25). I am of the opinion that If I generate enough knowledge of what innovation is I can then begin to understand the effect it has throughout society and thorough different cultures in the modern world.
Bagiculapo et al. (2016) believes that whilst putting your idea into action it is important to be able to cope with uncertainty, ambiguity and risk. The description of this competence is to be able to make decisions when you are unsure of what the outcome will be and test ideas and prototypes as a way of limiting the risk of failure. Craft, Jeffrey and Leibling (2001), Wilson (2009), Coate and Boulos (2012), Dessaily (2012), Pitaru (2015) and Sponseller (2018) all agree that one of the most important principles to being creative is the ability to take risks and push your idea to give it the best chance of succeeding. It is of the writer’s opinion that taking risks and also coping with risks is the most important feature someone needs to possess to be creative as without this, people will never begin to put their ideas into practice because of the worry of failing (Tracy, 2016). Currently, I consider myself to be a level 3 within the entrecomp framework as I am able to assess whether a risk is acceptable or unacceptable (Bagiculapo et. Al , 2016). Whilst on PTE, I would continually assess risk of whether the content of the lesson I had planned was to challenging for the pupils. At times, the work was too hard and I adapted during lessons to improve the learning experience for the children. According to Hopper (2015) children appreciate having the opportunity to celebrate clear progress they are making with their work. A technique I adapted during PTE was to allow the children to take place in a “Rio Challenge” where at the start of a unit of work they would attempt the work with no support what so ever. According to Netcher (2019) using a cold/hot task technique allows children to see what they need to work on and how much progress they are making over a unit of work. My main reason for using this assessment for learning (AfL) strategy was to allow me to set groups within the unit of work based on ability. Myatt (2017), UCL (2017) and Lopez (2019) argue that groups within schools being set in ability can be disheartening and lead to a lack of progress from the low attainers. In my defence, the groupings were not fixed and pupils would move from group to group dependent on progress towards reaching learning objectives. Using this system also allowed me to delegate support staff more efficiently to pupils who required support at that specific time. Having reviewed the entrecomp framework the next few level descriptors is specifically written with business in mind therefore isn’t applicable to me. However, I do feel as though I am achieving elements of level 7 as I can still assess risk even when conditions begin to change. I feel as though this is something I will naturally improve on and become competent at as I begin to experience this more within my teaching career.
According to Torrance (1966) you need to be able to elaborate and display originality of ideas to show you are creative. Brolin (1992) and Dacey & Lennon (2000) are under the impression that to display these skills you must be determined, resilient and be motivated to work hard. Similarly, to Torrance, Bagiculapo et. Al (2016) and Spencer, Lucas & Claxton’s (2012) five-dimensional model of creativity believes motivation and perseverance to be an element of creativity. During both PTE and whilst coaching rugby outside of education I have demonstrated that I am both motivated and hard working. I also have inspired others to work hard by being passionate and leading teams as a captain. According to Duncan (2010) it is important to continue to demonstrate these qualities as being creative means overcoming many difficult tasks and potential failure.
Khai Meng (2016) and Robinson (2006) are both under the impression that creativity and innovation are something that we are all born with and must develop throughout our lives. Cox (2013) is under the impression that some people are born naturally more creative than others following research that suggests people who are more creative have connectivity more widespread across the brain than those who are not. On the contrary, Leunig (2016) is under the impression that the ability to become creative is only available to somebody when they firstly gain the knowledge required to develop ideas.  The writer feels that all individuals are born with the ability to be creative and innovative but these skills need to be further developed to ensure you retain this ability and use it in the right way rather than lose it. Similarly, Costa and Kellick (2008) believe that an individual can continue to develop their creativity skills with continuous learning.
Robinson (2006), Dalile (2012) and Chary (2019) are all under the impression that schools actually supress creativity as we begin to teach them that making mistakes is wrong and that we are educated away from being creative. Research by George Land in 1968 suggested that from a group of one thousand six hundred children at a range of abilities, ninety eight percent were considered creative geniuses at a young age. Land continued the test into adulthood and found that by the time they had matured only two percent were still considered geniuses. This fact alone suggests that children are therefore born with creativity. This creativity, is taught out of us throughout school due to teachers being under the pressure to produce academic results. Both Richardson (2012) and Wood (unknown) are under the impression that teachers are under severe pressure to deliver results meaning they have much less of an opportunity to improve the pupils as individuals. According to Sommer (2014) teachers lacking inspiration, curriculum intensity, standardised testing and lack of rewards for creativity all play a part in creativity being supressed within schools. On the contrary, Estyn (2016), Estyn (2017) and Astle (2018) are under the impression that schools that are motivated with high levels of organisation are able to create an environment where nurturing creativity from pupils is possible. The writer believes that although some schools display good practice in having the ability to provide a creative curriculum for pupils, from experience this is not the case everywhere. There is so much focus on delivering suitable outcomes at literacy and numeracy that the opportunity to offer creative learning opportunities within schools is currently limited. According to Robinson (2006) creativity is vitally important and should share status with literacy and numeracy.
Emphasis on creative development within schools is a way of making education more enjoyable and will better prepare individuals with the skills they need to achieve (Mindham, 2004). Within Wales, there is a need to produce “enterprising and creative contributors ready to play a full part in life and work” (Donaldson, 2015, p29). 
According to NACCCE (1999), Jeffrey and Craft (2004), Pamoja (2017) and Davis (2018) teachers must engage with and display creativity within the classroom to achieve full engagement and creativity from the pupils. Sharp (2004) further believes that children should be able to recognise creative thinking by it being modelled to a high standard by the teacher. Bartel (2008) is under the impression that one barrier to teaching creatively is the fear of pupils not being happy with the outcome or fearing failure. Lenz (2015) and Success staff (2019) argue that children should become accustomed to learning through failure as this best prepares them for life experiences as they grow older. “Failure is instructive. The person who really thinks, learns quite as much from his failures as his succeses” (Dewey, 1933). 
Jones and Wyse (2004), Davies (2003) and OFSTED (2003) imply that the inspection process and the introduction of national testing have caused a constraint to teachers’ ability to teach creatively. Vittana (2019) recognises the impact standardised testing has on teacher performance, feeling they become more focused on teaching test preparation rather than the focus on the pupils learning. It is of the writer’s opinion that education must be reformed throughout the world to cater for more creativity to be introduced throughout the curriculum. According to Grigg (2015) creativity has a higher curriculum profile in Wales than other parts of the World and promotes Scotland’s use of creativity across the curriculum. Creativity should be considered a process rather than a subject area (Wyse, 2013). Burgess (2007), Education Scotland (2013) and Barnes (2015) believe creativity is most effective when taught acro ss the curriculum as this allows more opportunity for it to be accessed and broadens pupils learning experiences. Creativity and innovation are included as a wider skill in Wales’ draft curriculum for 2022. This demonstrates the importance of the teaching of creativity in Wales in the future. 
Jones and Wyse (2013) believe that there is no special creativity programme needed to improve creativity in children and that this can be done by good teaching. Sharp (2004) feels that creative teaching should include teachers asking open-ended questions. Asking this type of question allows the child to see you are genuinely interested in their answer therefore encouraging them to use imagination to think of as many possibilities as they can and better equips children for the world around them (Meantoir, 2020). 
According to Lucas (2017) another fantastic tool to develop creativity amongst children is to use a problem based learning (PBL) process within your classroom. PBL is the use of real world problems within your classroom that promote student learning (ICITL, 2019). PBL allows learning to become student focused and inquiry based. According to Guido (2019), inquiry based learning makes learning rewarding, something that is traditionally an issue with teachers who are trying to teach for creativity. Furthermore, it promotes a deeper understanding of curriculum content as skills pupils have are applied and builds initiative and self-direction for pupils. Self-directed learning prepares pupils for further education and life in employment as they face problems (help teaching, 2018). According to Dewey (1938) dealing with uncertainty leads to powerful learning occurring. A key factor to PBL working successfully is creating the correct environment for learning to flourish. According to Seelig (2012), the pupil is responsible for ensuring knowledge, imagination and attitude are displayed throughout the lesson but this will only work if the school provide the correct resources, habitat and culture. Seelig (2012) is under the impression that these are the main requirements for producing creativity.
To conclude, creativity and other characteristics of creativity are currently being recognised as a vital skill to becoming employable in the twenty first century. Education Scotland (unknown a) recognises that creativity is not only something people look for in potential employees but also is a vital skill for those looking to create their own businesses. In my opinion, creativity needs to be encouraged more in schools and opportunities for creativity and enterprise should be introduced throughout the curriculum, making it accessible to everybody further encouraging creativity. Opportunities to teach for creativity are included in the new draft curriculum for Wales as a wider skill. According to Welsh Government (2020) creativity and enterprise becoming a wider skill will lead to more pupils gaining the resilience needed to achieve their goals in life. It is of the writer’s opinion that educators need to provide the correct learning environment for creativity and enterprise to be developed. According to Highland Council (2010) creating a positive classroom ethos where children don’t fear being wrong or making a mistake allows for learning and teaching to be utilised to its maximum benefit. Another technique educators need to ensure they can utilise to produce creativity is the opportunity for pupils to undertake PBL tasks using open-ended questions wherever possible to encourage divergent thinking.
There are clear benefits for pupils when given the opportunity to undertake in tasks developing creativity. They are given the opportunity to express themselves. According to UNCRC (2019) every child should have the opportunity to think and make decisions for themselves.  Furthermore, it gives children the opportunity to relive stress and improves their health and well-being.  Wales’ introduction of the well being of future generations act describes the need for Wales to be healthier and more resilient (Welsh Government, 2015). Moreover, creativity and enterprise in an education environment goes some way to improving behaviour and attendance levels. Creativity within schools “address all areas of the curriculum, as well as issues of behaviour, engagement, attendance and motivation.” (Education Scotland, unknown, page 8b).
In general, I feel as though I currently display a good level of creativity and enterprise skills. I feel as though my biggest strength would be the ability to overcome problems by not being afraid of trying things. Furthermore, I feel I show high levels of motivation and can be resilient and show good levels of perseverance. I believe having experienced a life involved in sport and taking leadership roles throughout my entire rugby career held me in good stead to have these traits. However, I do feel as though I need to begin to understand more about innovation and need to develop much more knowledge on types of innovation to allow me to further develop my own creativity and enterprise skill levels. To allow myself to continue to improve, I know it is vitally important to ensure as much continuous professional development (CPD) as possible throughout my career as an educator.

“CPD has been shown to increase teacher motivation, confidence and commitment to teaching. Learning new skills and applying them in the classroom can lead to a more stimulating and effective teaching environment.” (BESA, 2017, p1.)
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