Barriers to Education for Children and Young People in Kenya.

Everyone has the right to a good, consistent education. This right was just one of fifty-four rights created for children that were set out in The United Nations Convention on the Rights of the Child (UNCRC) back in 1989, it has since been adopted and ratified by 196 member states, as of June 2021. The International Human’s Rights Treaty came into force in 1992 (Government of Ireland, 2021). The UNCRC has four key principles (which are known as the ‘General Principles’) that are integral to interpreting and realising the fifty-four rights of a child. The four General Principles ensure that all fifty-four UNCRC are non-discriminatory (article 2), are in the best interest of the child (article 3), ensure children’s right to life, survival, and development (article 6) and their right to be heard (article 12) (UNICEF, ND). UNCRC article 28 and 29 support the child’s right to a good quality education and set the fundamental goals of what that education should provide (Children’s Commissioner for Wales, 2022). The right to an education in Africa is covered in Article 11 of the ARCWC. Article 11 also covers special conditions for the rights to an education for girls, pregnant girls and disadvantaged children (Ekundayo, 2015). 1990 saw the introduction of the Education for All (EFA) initiative to help support ‘every citizen, in every society’ to access to an education with its six specific educational goals (The world bank 2014). Yet here we are in 2022 and millions of children all over the world are still not receiving the education they have a right to receive (Educate a child, ND). To have a better understanding of the reasons why so many children are missing out on one of their human rights, the writer will seek to gain a better understanding of the complexity of the barriers, children around the world are facing daily in a bid to access an education, in particular, the children of Kenya (Educate a child, ND). The barriers towards receiving a basic education that will be the focus of this assignment will be gender equality in education and poverty towards girls in Kenya.

The Republic of Kenya is in the East of Africa with a population of over 50 million people and counting (Trackaah, 2021) which is made up of more than forty ethnic groups and over sixty different languages are spoken there (National Geographic kids, 2015). Africa is the only region with a region-specific Childs right instrument which is known as the African Charter on the Rights of Child (ACRWC) as it was it was felt Africa had been unrepresented in the drafting of the UNCRC which included the need for the charter to reflect the children of Africa, and the critical factors that affect African children, something which the UNCRC did not. The unique factors that were considered in the drafting of the (ACRWC) were the ‘The socio economic, cultural, traditional developmental circumstances, natural disasters, armed conflicts. Exploitation and hunger and the safeguarding of African children’s physical and mental immaturity’ (Ekundayo, 2015). 

Kenya attracted many Europeans in the 1920s/30’s to live a life that they could not afford in Britain. What once were school building were demolished as Europeans took over African land to settle (Jones, 2015). The Europeans used Kenyan people as servants and labourers and it soon became apparent to the Europeans that the African people did not have the skills the Europeans needed (Jones, 2015). The African Education system was built on the needs of the Europeans created a neo-colonial curriculum is likely to benefit the western colonial ideologies (Nganga and Kambutu, 2019), it has been suggested that the exploitive relationship between western style of education and the colonialised are still more advanced around today with perspectives that the western style education ideals are the most advanced in education (Nganga et al (2020). Education for Africans were left to missionaries which linked education to conversion to Christianity. The missionaries only taught basic reading, writing, arithmetic and practical skills of carpentry, agriculture, masonry and on other allied crafts (Kamau, 2018) much to the benefit the Europeans. In 1909, the British Government sponsored the study of education in the East African Protectorate and in 1910 there were 35 mission schools which separated the people by nationalities and race, and each had its own style of curriculum. (Waneka, 2021). 1963 saw Kenya's independence. A new education system was going to enhance the social and economic growth of the African nation. The Ominde Report of 1964 commission by the Kenyan Education Commission aimed to eradicate the effects of a pre independence colonial education system in Kenya. The Ominide Report suggested fostering a system, which would help African socialism and national unity with its 160 policy recommendations on various elements of the Kenyan education system. (Josphat, 2020) The Ominide report had six clear goals which were to create national unity, national and individual development and self-fulfilment, social equality, respect in development of cultural heritage and international consciousness. The second part of the Ominide report came in 1965, it is aims were to further examine Kenyans educational needs from an ideological aspect, which was quite different from the colonial administration approaches pre independence. It meant equalising opportunities for all African citizens and urged the country to work towards and creating one universal primary education system. It further suggested expansion of the education system into secondary schools to facilitate higher education, to accelerate economic and national development and unity (Josphat, 2020). Secondary education and higher education bear greater impacts on the girl's life chances compared to primary education according to Klasen, 1999.
Globalisation brought a change to not only political and social structures, but the economic and cultural values too! ( Parjanadze, 2009). Neo-colonial curriculum is likely to promote Eurowestern or western colonial ideologies (Nganga and Kambutu, 2019).
The Kenyan Government aim is to provide quality education, training, and research for all Kenyans. The education system has implemented fast-tracked modifications post-independence under the Economic Recovery Strategy and Wealth Creation (ERSWC) to achieve this.  Kenya also pledged to fulfil its international development commitments towards education (MoE 2012) including goal no.  2 of the Millennium Development Goals (2000) to achieve universal primary education to all by 2015 (UNDP, 2022). There were eight goals in total, and although Kenya has come a long way in developing these goals, there is still a long way to go. The eight MDG’s now form part of the 17 goals for sustainable development and Kenya’s vision, the 2030 agenda. (UNDP, 2022). Kenya as an African country has pledged to contribute toward the African Agenda for 2063 which aims to plan and built a more prosperous Africa. The 2030 agenda for sustainable development is an integral part of towards achieving Kenya’s vision in the agenda for 2063 (UNDP, 2022).

Even though Kenya has come a long way in achieving some of the goals set out in the MDG (2000), there is still a long way to go in fully achieving these goals, for instance MDG goal 3 – to Promote Gender Equality and Empower Women. Statistics have shown that since free primary education was introduced in 2003, (MDG 2 A universal primary education for all (Ministry of devolution, 2013), School enrolment increased up to 84% (as at 2013) of that 84% only one in five girls were enrolled in a primary school (The Borgen Project, 2018). A report showed that in 2016 16 it was common for girls and women to miss up to 10 days of schooling during their menstrual cycle due to insufficient sanitary products. A step forward was made in 2017 with the Education Amendment Act requiring Governments to provide free sanitary items to all schoolgirls (The Borgen Project, 2018).  There is obviously still a way to go in achieving MDG goal 3 which now forms part of SDG goal 4. 
Researchers have shown that educated women could be the solution in achieving several of the Sustainable Development Goals (SDG’s) in developing countries like Kenya that will support Kenya's vision for 2030 (Syomwene & Kindiki, 2015). Tembon and Fort (2008) said that ‘educating women is one of the most cost-effective ways of spurring development’. By bridging the gap in gender disparities in primary and secondary education (MDG3, now SDG 5) would support the advancement of Millennium development goals 4 5 and 6 (now part of SDG 3) (Syomwene and  Kindiki, 2015). It was found that women in Kenya who had been educated were able to bring up healthier and better educated, children and families, and a reduction was seen in infant and maternal mortality rates (MoE, 2007), due to maternal awareness of post-natal care, and the knowledge of the advantages of breastfeeding their children (Syomwene and  Kindiki, 2015). An American economic review carried out in 1993 revealed that if girls and women received an additional year of schooling would see a probable 5% reduction in child mortality rates (Schultz, 1993). The education of Kenyan women would support the development of MDG 6 (SDG 3) and the combating of HIV/AIDS, malaria and other diseases, due to the mother's greater knowledge of how to keep her child healthy using simple remedies such as the importance of hygiene (King & Hill, 1993). The Ministry of Education (2007) introduced a gender policy in education to try and close the gap between attainment between girls and boys, however with that being said and evidence to suggest that educating women would ultimately be a benefit to achieving so many of the SDG’s. Yet, Faria (2021) revealed ‘The gender gap index score in Kenya increased to 0.69 in 2021, meaning that females were 30 percent less likely to have the same opportunities as males in the country’. So, what other reasons could there be preventing the primary and secondary education of women if research has shown that the education of women would only be a benefit to them, and the Kenya achieve the SDG’s and Kenya’s vision for 2030? 

Through research the writer uncovered several reasons that could be attributed to the prevention of primary and secondary education in girls. Among them were poverty, marriage, pregnancy and responsibilities to their family.  
According to save the children (2016-2018) 46% of Kenya lived below the poverty line.  Over nine million children in Kenya were found to be severely deprived in at least 3 or more basic needs for their wellbeing (KNBS, 2017). The prevalence of poverty remains high in Kenya compared to other lower- and middle-income countries (world Bankm 2018). A report from Gregorie (2017) showed that only 30 children, every hour, are pulled from poverty compared to Ethiopia where the rate is 300 children every hour. Poverty affects the ability to source and purchase suitable sanitary products. Research has shown that instead girls use leaves or frequently reuse unsanitary rags, which can cause a mass of problems. Children in Kenya often walk long distances to school (Asante, 2016) and when they get finally get there the facilities to clean themselves up are scarce, especially water (Sommer, 2010) which means girls are unable to keep clean and this causes unitary tract infections (Bahram, Hamid, and Zohre , 2009). Tract infections can lead to further complications including infertility, eptopic pregnancies and cancer. Disadvantaged girls are less likely to get the health care they need (Thomas, 2002) said that one of the reasons females leave or drop out of school is due to issues with their reproductive health. Research into the Kenyan education system shows that girls in the upper primary years and secondary education school absence coincides with the onset menstruation for girls (Ministry of Education, 2008; Onsongo, 2009). Puberty comprises one significant barrier to continued education for girls, it is estimated on average girls miss six weeks of school a year through menstruation ( Ogeng’o DN, Obimbo MM, Ogeng’o 2011).
Traditional beliefs in Kenya around gender roles still exist.  Girls are still seen as carers, mothers and brides, in fact research has shown that a man would prefer to marry an uneducated woman, as they would not like the idea that the woman was more educated than he would be. This ideology is passed on through the generations which can affect a girl's willingness to go to school, they would be classed as unmarriable (Plan Internation, 2015).
Another factor affecting girls' education, is their duty to their families (Article 31 ACRWC, Ekundayo 2015), Research has shown that girls help with domestic chores which can tire and   distress girls and therefore they choose not to go to school (Oruko et al 2015). Quite often it is not a choice made by girls to not attend school, in some instances where families are in financial hardship, they choose to educate their sons over their daughters (UNESCO, 2012). Using this ideology of gender roles in African culture, it is considered that girls are seen as outcasts for attending school.
While Kenya provides a free primary education, there are also associated costs that families incur. Additional cost cover things like textbooks, and uniform. (The Borgen Project, 2018). There is research to suggest that girls have transactional sex to be able to buy school supplies. This can lead to school dropout rates increasing due to pregnancy (Plan International, 2015). It is also considered that child marriage, which still occurs, in fact an international report of girls in Kenya, showed that 26% of girls are married before the age of 18 (UNICEF, 2014),  can alter the identity of girls, as they become financially depend on their husbands (Nour, 2006). Life for girls becomes a self-perpetuating cycle of the same. Mothers have no education to educate their daughters and therefore the cycle begins again. 

 The Kenyan government has acknowledged these gender disparities and has implemented new laws such as the anti-early marriage laws (Marriage Act, 2014). There are many organisations in Kenya that strive for gender equality (The Borgen Project, 2018) the WISH programme from the Daraja Academy is another. Researchers have said that the program places gender as a focal point and builds peace building capacities (Bajaj, 2008; Jenkins, 2013). Researchers have shown that educated women could be the solution in achieving several of the Sustainable Development Goals (SDG’s) in developing countries like Kenya that will support Kenya's vision for 2030 (Syomwene & Kindiki, 2015). Tembon and Fort (2008) said that ‘educating women is one of the most cost-effective ways of spurring development’. By bridging the gap in gender disparities in primary and secondary education.

Research has delved into the progress on realising Kenya’s vision for 2030 and findings found that the teacher to student, and textbook to student ratio target had not been fulfilled, although an adequate number of teachers had been recruited. It was found that although enough teachers and been recruited, they were distributed in favour of national and county schools, the finding also showed that national schools had more resources which affected the attainment of the district's schools in comparison to the national schools. While steps to create a better Kenya in line with Kenya’s vision for 2030 regarding the education elements, research has shown that distribution of quality teachers and resources in Kenya has affected the quality of education in Kenyan District schools (Lawrence and Orodho 2014). There is still room for improvement and their research recommend that changes be made for the Kenya’s vision for 2030 to be realised.

It is difficult to comprehend the difficulties that Kenyan people face daily. Its unimaginable to think that currently, children are not getting an education. The reality of the African rights of the child is saddening, and as a person with rights it seems hard to believe that Kenya’s education system and rights for all initiative are still a while of realisation. Whilst we must appreciate that Kenya is completely different entity to that of the Uk, as a woman it is difficult to consider the elements that may affect a child, especially girls in getting an adequate education. Whilst the writer appreciates the Kenyan Governments efforts to improve the education (which is only one element of Kenya’s vision for2030) of children in Kenya a review into the visions progress suggests that we are still a long way off in realising their vision. Globalisation created a ripple effect which appears to continue in some parts of Kenya today. Religion and beliefs also play a part in the barriers to education, so whilst the Government is attempting to implement change, if the Kenyans religion and beliefs are the same it is hard to imagine change at all. 
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