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Element 1 (Poster)
 Outlining good practice in terms of supporting learners with a specific learning need
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Element 2 (Essay)
Explore the wide and complex spectrum of additional needs
A child or young person is considered to have Special Educational Needs (SEN) if they experience a learning difficulty that requires specific support (Wedell, 2017, p. 220-222). Welsh Government (2022) released new legislation in Wales: The Additional Learning Needs (ALN) Act. This act substitutes the phrases "Special educational needs” and "learning difficulties and disabilities" with the new term ALN. As stated by Swansea Council (2024) individuals identify as having ALN if they face a learning difficulty or disability, regardless of its source, that necessitates Additional Learning Provision (ALP). This essay sets out to explore the wide and complex spectrum of Additional Needs. Examining the models of disability in society and their relevant connection to the educational setting. Whilst also covering the policies, effective practices and theories related to additional needs.
Firstly, looking at the medical model and its view of disability. Guevara (2021) says that the medical model views disabilities as shortcomings that require treatment. This perspective upholds the able-bodied as the standard and contributes to stigma and discrimination against individuals with disabilities. Alternatively, Yeo (2024, p.1-16) indicates that the social model has a more person-centred perspective. The social model of disability was established by disabled individuals. It points out that societal organization leads to the unnecessary isolation and exclusion of those with impairments. This model rejects the idea that disability is simply an individual misfortune to be remedied. Instead, it calls for a collective effort to dismantle systemic barriers. Disability Rights UK (2021) are key advocates in advancing the social model and pushing for systemic change in society. Their efforts emphasize the significance of understanding disability from a social perspective. 
In educational settings the social model is widely applied and used. As Unicef (2022) state, the reasons for this are that the social model promotes an inclusive school environment supporting all students, regardless of any disabilities. This approach is consistent with the United Nations Convention on the Rights of Persons with Disabilities which highlights the importance of education in an inclusive context (United Nations, 2006). The Equality Act alongside the Special Educational Needs and Disability Code of Practice (2015) mandates that Schools implement appropriate modifications to guarantee that students with disabilities can engage fully in their education. This legislation is based on the social model, which views disability as a social construct rather than merely a medical issue. They establish a framework for preventing discrimination by mandating that schools develop accessible learning environments (Department for Education, 2015). This benefits the students, as inclusive systems appreciate the distinct contributions that students from all backgrounds make to the classroom, enabling diverse groups to thrive together for the benefit of everyone (Unicef, 2024). 
With a focus on good practice in educational settings, Snap Cymru (2024) support the fact that Individual Development Plans (IDP) are in place within education. They state an IDP is a legally binding document detailing a child or young person's ALN, support they require for ALP and their desired goals. It functions as a "plan" because it not only outlines the ALN but specifies the actions that must be undertaken for the child or young person. It serves as a record for tracking and assessing the progress of the child or young person. Following on from that, an Estyn report states that schools will gather various forms of evidence to help identify ALN (Estyn, 2022). This evidence is provided by the child, parents/guardians, educational staff, or multi-agencies that are involved. Examples of effective multi-agency collaboration highlight the importance of coordinated efforts centred around a meaningful, child-focused plan, with education professionals being key participants in this process. The plan should clearly outline the roles and responsibilities of each organization in supporting the child and their family, ensuring that this information is accessible and understood by everyone involved (Social Care Institute for Excellence, 2020). 
There are policies such as The United Nations Convention on the Rights of the Child that state in Article 23 that a child has the right to individualized care and assistance if they have a disability, enabling them to live a complete and self-sufficient life (United Nations Convention on the Rights of the Child, 2022). This policy is linked to reasonable adjustments that need to be made for supporting learners with disabilities. As Mind (2024) suggests, this includes altering the way things are structured or carried out if they significantly disadvantage individuals with disabilities. This involves changing physical aspects of the environment, such as the design of buildings, that could create major obstacles for disabled people. Furthermore, providing tools and support to help address these significant challenges individuals are faced with. Links can be drawn between the policies in place and making reasonable adjustments with Abraham Maslow’s (1954) Hierarchy of Needs. This theory suggests that a person must fulfil their basic needs before being able to adapt their behaviour to meet higher-level needs. According to Maslow's Hierarchy of Needs they are arranged in order of importance: physiological, safety, social, esteem, and self-actualization (Gambrel and Cianci, 2003). 
To conclude, as this essay has discussed these basic needs being met are a necessity for individuals with additional needs. As stated in the ALN Act a person is identified with ALN if they face a learning difficulty or disability, regardless of its source and therefore require ALP. This does not reflect the medical model of disability, as the medical model views disabilities as shortcomings that require treatment. This perspective upholds the able-bodied as the standard and contributes to stigma and discrimination against individuals with disabilities. The ALN Act reflects the social model of disability. This model rejects the idea that disability is simply an individual misfortune to be remedied. Instead, it calls for a collective effort to dismantle systemic barriers. Therefore, the social model is widely used in education, reasons for this being that the social model promotes an inclusive school environment supporting all students, regardless of any disabilities. It allows for IDP’s to be put in place for learners, which outlines the ALN and specifies the actions that must be undertaken for the learner to achieve their full potential. Multi-agency collaboration is also crucial in educational settings when supporting learners with ALN as it highlights the importance of coordinated efforts centred around a meaningful, child-focused plan. There are links with policies that are put in place for additional needs and good practice. These all include Abraham Maslow’s theory the Hierarchy of Needs, which ensures individuals with additional needs can reach their full potential by their basic needs being met. 
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Element 3 
Explore and summarise the additional learning needs of a pupil using a person centred planning approach. 
(Based upon Section 1C IDP : Profile (About me) 
and
 2A IDP : Description of the child or young person’s additional learning needs (ALN))

	
Section 1C: Profile (About me)

I am polite and sociable and am always ready with a smile. I am resilient and brave, even when I am finding something challenging, I will always try my best and give things a go. I am loyal to my friends and will always support them and stand up for them, sometimes this can get me into trouble. I am honest and I will usually admit if I have done something wrong. however sometimes it may take me some time to realise this. My friends and family are very important to me and my dog Maggie. I love P.E and dance and I take part in Drama Club. I aspire to one day be in a Musical Theatre Production!
How you can best support me:
· Understanding that I have a language disorder associated with my global development delay and so I need a lot of differentiation in lessons to enable me to access the work
· Please speak slowly to me pausing at important points so that I have time to process information
· Please simplify instructions and keep them brief for me to be able to understand the task 
· Ensuring that I have understood what is expected of me by asking me to explain the instructions of the task back to you
· It helps me to have sheets that are adapted for me to be able to stick into my book rather than having to write lots of information 



	
Child A is settling well into Comprehensive School, it is their wish to not be seen as different and to be able to achieve their full potential in school life.
It is important for Child A to feel accepted by friends and classmates. Especially when it comes to support that is received in the classroom. 

What is important to the learner

· Being accepted and getting on with other peers 
·  I do not like to be seen as different to my peers; I am aware I need support however I do not want my peers to necessarily see it all the time. 
· To be supported and listened to by teaching staff
· To make sure I am noting any homework and then remembering to complete homework and any missed classwork 

What is important for the learner

· Receiving help with social interaction is beneficial for me to be able to build and maintain relationships with my peers
· Receiving support within lessons from the Teaching Assistant
· Understanding my diagnosis and being patient with me if I make mistakes
· Having prompts to help me get organised for my lessons and any work that needs to be completed
What is working and should be built on

· Receiving help with social interaction– to attend further nurture groups to help Child A with social skills


What is not working and needs to change.

· Signalling Teaching Assistant for support - Teaching Assistant not being sat next to Child A all the time to support within lessons. Child A was initially reluctant to support within lessons as did not want to appear different to peers. However, Child A understands that they do need this after becoming frustrated at tasks within lessons and is accepting of support moving forward.
· Keeping record of any homework that is set within lessons.


	Section 2A: Description of the child or young person’s additional learning needs (ALN)

	
Cognition and Learning

Child A has global delay due to adverse childhood experiences. Child A works hard in lessons but does have very low range ability due to their diagnosis, mainly affecting literacy and numeracy skills. Child A requires extra support however does not want to be appear different to peers. Child A can read mechanically and is gaining confidence in this but struggles with comprehension. Child A needs tasks simplified and often requires encouragement to start, as she lacks confidence. Child A can become easily distracted and needs regular prompts to stay focused and on task.
Communication and Interaction

Child A has a consistent group of friends, but she often struggles with these relationships and general interactions due to challenges in understanding social skills. Child A also experiences some speech and language difficulties, making it hard for her to comprehend what others say. Child A needs people to allow time to process information. When this doesn't happen, Child A may react impulsively instead of responding thoughtfully, if Child A feels confused especially in class, they may completely shut down and stop communicating.


Sensory and/or Physical


Behaviour, Emotional and social development

Child A is well behaved within lessons but experiences some social challenges that can affect behaviour and reactions during non-contact time. Child A is a loyal friend but can sometimes be blunt in communications and struggles to conceal her impatience when frustrated, which can lead to conflicts. When upset, Child A can be very vocal and make hurtful remarks but always apologizes when calmer due to not wanting to hurt anyone. At home, Child A can react strongly if denied something or asked to do something they dislike, though this behaviour isn’t apparent at school. Additionally, Child A may shut down in class if they feel unclear about what is expected of them. 






Element 4 
Discuss the potential support provided to your chosen pupil (utilising the key principles, approaches and policies that guide inclusive practice)
Based upon Section 2B IDP : Description and delivery of the child or young person’s additional learning provision (ALP)
	

Section 2B1: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B1.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To learn and understand self-regulating strategies to be able to effectively manage my emotions and how to respond in an appropriate way in order to build and maintain positive friendships with my peers.

	2B1.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B1.3) Should the ALP be provided in Welsh?
	2B1.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B1.5) Start date:
	2B1.6) End / Review date:

	· Small group intervention nurture sessions (Talkabout) to be attended twice a week in school hours. 
· Each session will be an hour in length. 
· Provided by a Teaching Assistant who has undertaken specific training.
· Talkabout is a therapy-based programme for developing social interactions, maintaining friendships and building self esteem. 
· Child A will attend Talkabout sessions to work on regulating emotions, understanding friendships and support Child A with developing positive social interaction skills. 
	No
	Comprehensive School - 
using 
Talkabout Programme 
	September 2024
	March 2025

	2B1.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Child A struggles with building relationships and general social interactions due to challenges in understanding the best ways to communicate needs and manage emotions.

Both School and parents feel this is necessary for Child A to build and maintain relationships. When Child A’s social interactions are going well, it has a positive effect on mental wellbeing.

Child A has become more understanding of this over time and would like to understand more on their emotions and best ways to respond in social interactions with friends/peers.

	


Section 2B2: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B2.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	To communicate my needs to my Teaching Assistant when in lessons and allow them to support me within lessons. Supporting me to gain independence as I move through this term in school

	2B2.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B2.3) Should the ALP be provided in Welsh?
	2B2.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B2.5) Start date:
	2B2.6) Review date:

	·  During school term Child A will be in an assisted class within the mainstream school
· Teaching Assistant will provide support to Child A by:
 checking for understanding of task, breaking down of instructions into manageable steps, providing further explanations if needed and prompting to remain on task.
· Teaching Assistant will encourage Child A to begin tasks independently.


	No
	Comprehensive School
	September 2024
	June 2025

	2B2.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	Child A initially did not like the Teaching Assistant to be sat next to them within lessons. 
School and parents both feel this has had a negative impact on Child A being able to achieve their full potential within learning.
Child A has become aware of the negative impact this is having and would like to receive support that is more 1:1 within lessons whilst still maintaining independence. 

	

Section 2B3: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B3.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	By the end of this term - To be able to keep an accurate record of my homework I am given and the date it is due to be handed in. 

	2B3.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B3.3) Should the ALP be provided in Welsh?
	2B3.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B3.5) Start date:
	2B3.6) Review date:

	 During school term Child A will be in an assisted class within the mainstream school
Class teacher will clearly state any homework that needs to be completed along with a date for it to be handed in
Teaching Assistant will prompt child A in lesson time to record any homework in school planner along with its due date.

	No
	Comprehensive School 
	September 2024
	November 2024

	2B3.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	School advises that if Child A can keep a record of homework with support it is likely to reduce stress on Child A when homework is missed. 
Parents agree to this outcome and will be checking planner and prompting to complete.
Child A feels this will be helpful to ensure homework is completed which will help reduce stress levels.

	


Section 2B4: Description and delivery of the child or young person’s additional learning provision (ALP)

	2B4.1) Intended outcome:

These outcomes should be SMART (Specific, Measurable, Achievable, Realistic,
Timebound).
	I will be able to read levels 7-9 texts of my choice to further progress with my reading skills to be able to better access my learning. With the aim of progressing onto further levels at the start of next year.

	2B4.2) ALP to be provided:
This should include how often (daily, weekly); the type of support; who provides the support. The description of the Additional Learning Provision (ALP) should be very clear and precise, the above could then be split into smaller goals and targets.
	2B4.3) Should the ALP be provided in Welsh?
	2B4.4) Organisation/
Service to provide the ALP, (e.g. NHS, Inclusion Service, Specialist Teacher, etc.):
	2B4.5) Start date:
	2B4.6) End / Review date:

	Child A will attend small group intervention sessions (Rapid Reading) once a week
Child A will attend these sessions for 1 hour
An English Teacher will support Child A in these sessions to work on reading and understanding skills 
English Teacher will support Child A in reading texts of their choice and ask questions relating to the text to further develop understanding
	No
	Comprehensive School – using Rapid Reading
	September 2024
	January 2025

	2B4.7) Rationale for the ALP listed above:
If there is a difference of opinion it should be recorded here e.g. a difference of opinion between the child, child’s parent or young
person and professionals. The section could explain how different opinions have been taken into consideration before a particular decision was reached.
	School advises that if Child A can choose texts and see progress in levels then it will also support Child A to build on confidence and self-esteem. Parents have asked for School to confirm a suitable level for Child A to work too. 



image1.png
F BEST PRACTICE FOR SUPPORTING
LEARNERS WITH A PHYSICAL DISABILITY

DISABILITY
DEFINITION

Equality Act 2010:
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you have a physical or mental
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Foster an Inclusive Environment OF NEEDS
Cultivate a culture that values diversity and
encourages empathy Basic needs must be fulfilled
(Schirmer. BR, 2006) before higher-level needs can
serve as motivators.
Encourage Self-Advocacy (Bitesize Learning, 2024)

Support learners in expressing their needs and
preferences, fostering confidence and

autonomy
(Trainor .A.A, 2008)
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Use accessible materials and assistive
technologies (e.g. screen readers, adapted

software) to support learning
(Burgstahler. S, 2015)





