Critically Explore the need for Educational Alternatives to Mainstream Settings in Modern   Britain.
Education in Britain has developed immensely over the last one hundred and fifty years since the Forster Act was established in 1870. The act introduced compulsory education and since the acts enactment the modern schooling system has seen changes to areas such as; the curriculum, teaching styles and the structure of the scheme (Glen, 1987). However, since the introduction of a structured modern schooling system there has also been several alternative educational settings developed and introduced to schooling in Britain. For the purpose of this essay I will focus on four alternative educational settings which cover all areas of the potential education replacements; Montessori, Steiner, Home Schooling and Academies. During the paper there will be a description of each, the way in which they are structured and a comparison of how they compare to modern educational settings.
Montessori education is based on the idea of allowing a child’s optimal development to unfold (Montessori, 1912). From this starting point the differences between Montessori and modern educational settings is clear. Notably, the basis of the concept is with modern formal education having a stronger focus on academic subject’s attainment rather than the individual child (Marshall, 2017). Due to the basis of the school, the way in which it is run focuses on two main elements when pupils are learning, these are; learning materials and self-directed engagement with materials. Marshall (2017) describes that there are two main stages to the learning materials section of Montessori schools. Firstly, there is the materials that are linked to practical life, for example, cooking and cleaning materials. The aim of these materials is for pupils build on their fine motor skills as well as developing their independence. Secondly, there are sensorial materials. This area of materials is designed to prepare children for the academic side of their education.  Pupils at Montessori schools during the sensorial motor stage will focus on one concept at a time, for example, the classroom uses rods as mathematics materials instead of numbers and the children focus solely on these rods instead of using several different methods at once. Sensorial materials have an alert built in them to allow the children to have minimal teacher support and self-correct their errors. Self-directed engagement with materials works in sync with learning materials as independently they do not work as well, they need to be engaged with in a particular way by children (Lillard, 2008). 
Montessori included this type of learning to increase concentration; research has shown that children are more likely to concentrate for longer periods of time if they enjoy the activity (Standing and Havis, 1957). Resembling the learning materials stage there are two stages to the self-engagement stage and its principle of keeping children engaged. Initially, there is the internal work cycle where children will figure out for themselves how and where they want to work with their materials with no timescale of how long they can play with them. The idea of allowing children to decide the way in which they want to engage with the materials is designed to have the purpose of developing the child’s concentration (Cossentino, 2006).
Further progressing the internal work cycle is the external work cycle as recognised by Cossentino (2006) this area starts to see the role of the teacher come into practice. The teachers role is to guide children to activities that they find may challenge and suit the pupils depending on the observations they have made, they will also make small-group lessons which pupils can involve themselves in if they feel like that would be more beneficial for them. The Montessori methods discussed appear to be similar to the idea behind the Foundation Phase which is used in modern education systems with the idea of children learning through using materials and making their own decisions on what they want to learn, however, there is no direct recognition towards it (Daoust, 2004). Montessori education has been around for over one hundred years, following the same philosophies. Teachers have reported that they are unsure of how to continue applying the Montessori theories while keeping up with the changing world (Malm, 2004), despite this there has been no sign of there being changes to the way in which the classroom has been run since the death of its creator sixty years ago. 
Researchers have compared Montessori education with modern formal education but the majority of research has been done in the United States of America. Rathunde and Csikszentmihalyi (2005) found that those that go to Montessori schools are more intrinsically motivated compared to those that go to modern educational settings. They suspect that it is due to there being less pressure on grades which is something formal schools are driven on.  As mentioned previously the idea of children learning for them is something that is focused on during the foundation phase, this Montessori concept has also been backed by key theorists in education, such as Piaget during his research. 
Steiner schools are based on a philosophy of Anthroposophy, which is based on the nature of human kind (Woods, Ashley and Woods, 2005) as well as many mainstream religions, including; Christianity, Hinduism and Buddhism as well as Clairvoyance (Pearce, 2017) this is all completed with an holistic approach. Recently, Steiner schools have been compared with modern educational settings and how they have appeared to have more links to modern educational settings than previously recognised. Similarly to the modern educational setting children in Steiner schools do not begin formal lessons until they are aged seven, before this play and imitation is seen as a key process, this is the comparable to the foundation phase where children are encouraged to use outdoor play before they are expected to indulge into structured lessons. Outdoor work areas has been seen to make a positive contribution to a child’s physical literacy and benefits learners with a range of needs as well as gaining a positive relationship between pupils intellectual development and physical competence (Wainwright, 2014). In Steiner schools after the age of seven children encounter a two hour lesson before their first break, the idea of having a longer lesson is to allow concentration on a significant topic for a longer period of time; this mirrors the self-directed engagement section of Montessori education.
Steiner schools also follow a curriculum, this is a common miss-conception of the schools, however, children decide their for themselves if they want to attend the lessons this is believed to be a positive as if pupils are at a lesson because they want to be they are more likely to engage than if they have been forced to attend. The pedagogy of modern education and Steiner schools are both suggested to regard the individual child as important but in Steiner school there is an enhanced focus on the understanding of the teacher’s role to allow the child’s soul, spirit and growth to develop and is the basis of the curriculum, whereas standardised schools in Britain have a tendency to focus on grades. The similarities have come as a shock to researchers such as Kirkham and Kidd (2017) due to the emphasis Steiner schools put on creativity and religion. Woods et al (2005) reported that even though there are similarities between the two educational settings it may be dangerous to mix them together due to the main differences and approaches they have.  This reluctance there is to the mixture is one that from the outside is understandable as the approach from Steiner schools would not fit every community within Britain as certain areas have less focus on the main approaches of creativity and religion. Unsworth and Vaos (2018) reported that with the ever-growing diversity within Britain there are benefits to faith schools but they are dependent on the area and how the schools are run. However, the research that is now becoming a key focus by educationalists on how there is links between Steiner schools and modern educational settings implies that there is something worth copying in the British educational system. This is something that may come as a surprise as Steiner schools were set up to differ from the formal settings to give different options to children. 
Home schooling has become increasingly popular over the last three years with a forty per cent increase in Britain with two main reasons being given by parents; to reduce mental health issues and avoiding exclusion (BBC News, 2018).  Despite this increase in the last three years the real movement came in the 1970’s when parents began using their freedom to educate their children (Isenberg, 2007).  Only recently has it been accepted by the government that parents can educate their children to meet the standards of the teaching profession (Badman, 2009). This acceptance has come from the realisation that the guidelines and subject specifications are now easily downloaded from the internet; however, it can be adapted in a more exciting way within the household, for example, using actual materials from the supermarkets to make chemistry experiments (Webb, 2010). Parents also have reported that they use the community and multiple types of resources, such as; local libraries, museums and community members (Carpenter and Gann, 2015) children in modern formal education get these opportunities from school trips and talks from local individuals but this appears to becoming less consistent in schools. Thomas and Wray (2013) found that the majority of parents when they first decide to home school decide to model it on the modern formal education setting. However, the majority drop this and use a more informal approach, the use of informal teaching settings has been researched by Reinisch (2018) where she stated that individuals feel ready to learn when they are relaxed. This indicates that home educators feel as though the system they use when teaching is more beneficial than the one the government has set up within schools.
 Home education in Britain has been criticized for not having a legal requirement to register that children are educated at home (House of Commons, 2018). This has led to concerns being raised as to the safeguarding to the children that are being educated this way compared to in formal settings. The Welsh Government (2018) has published that they will require educators to enter a register of home education. Despite these worries home education has been praised for how it can benefit children with special educational needs if the parents choose to take this approach for the right reasons, for example, the best interests of the child (Needs, 2017). Lenehan (2017) established that children who leave main stream schools with additional learning needs had a low well-being compared to those who were home schooled, this is important with the rates of mental health of children in Britain in the recent years. Overall, home schooling has been supported by research to benefit those with additional learning needs and those who are struggling within the modern educational settings (Maxwell et al, 2018). However, despite these benefits without an official register and a structure as to what is officially being taught at home it is hard to know what the children are being educated on and more importantly if they are actually being taught. 
Academies are schools that can be at a secondary or primary level; they operate with more autonomy than the normative educational setting despite still being part of the state sector and are more common in England than anywhere else in Britain (Eyles et al, 2018). The autonomy of Academies is arguably the most well-known section of information on how they are run and one of the biggest differences from formal educational state schools who are run by the Government guidelines. Academies as an alternative education does not customarily involve the creation of new schools but the conversion of previously recognised formal educational settings who usually are appealed to the idea of having autonomy (Machin, 2015). Academies have autonomy over many process and personal decisions. Hanushek and Woessmann (2011) said that the lack of superior information held by the local authorities and government can have a positive effect on pupils.  During the first conversions of the schools in the early 2000s, they appeared to have a positive effect on student outcomes with results and outcomes (Eyles and Machin, 2015). Nonetheless, Eyles et al (2018) stated that despite these positive outcomes that although these results are a positive for secondary schools they may not have the same effect for primary schools due to the difference in their management and the way in which they are assessed differs. Hanushek et al (2013) found that autonomy is only a positive in school if it is used in the right context within schools, if it is it can produce higher grades and teacher satisfaction. The Government by 2022 wanted all schools in England to become Academies, however, due to hostility by educational establishments they have had to back out of this policy (Eyles et al, 2018). This implies that those involved in the education system feel as though the modern educational settings are more beneficial to pupils. Academies have also been praised by Eyles and Machin (2015) for a raise in educational outcomes compared to the ordinary educational setting, this is specifically in poorly performing schools in disadvantaged areas, research has shown that this is due to an overhaul in the curriculum and changes in management structures. The suggestion from this is that there may be less benefits to those in more advantaged areas and that the Academies need to be examined before they can be seen as beneficial for all. Researchers who have looked at academies have come to the conclusion that they are more beneficial in the deprived areas for the more disadvantaged pupils compared to state schools (Hupkau, 2016). They believe that this has been proven by the change of opinion by the government to convert all schools into academies as If they were beneficial for all then surely all schools would be academies.  
[bookmark: _GoBack]Research has shown that when it comes to education one size does not fit all, with different settings benefitting different learners, for example, home education benefiting those with special educational needs (Needs, 2017).  Additionally, the learning types benefit those who enjoy alternative learning styles, such as; kinasethic, audio and visual with the pupil’s having more freedom to decide how they learn. Surprisingly, through the research it has appeared that alternative educations do have similarities to the formal education setting, namely the foundation phase. There has been no clear research which shows weather alternative education settings are more beneficial than formal settings as they all offer different positive aspects to learners. Personally, I feel as though they all have positive features but they are dependent on the learner and their preference. 
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