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Play Portfolio.
Section 1.
Play is important because it allows children to use their imagination and to create a different world, so that they are enable to escape. Many children use play to escape how they really feel. Play also enhances a child socially and mentally, it also allows creativity. Many people also believe that playing is important for healthy brain development. Play is the freedom and creativity that you develop and being adventurous. The good thing about playing is that children do not realize they are learning when they play. Children do not play to get rewards; they play because it is an activity they enjoy and makes them happy.
The role of self-directed play is to allow the children to experience independence from an early age. It stimulates imagination. According to Ledendecker (2020) by allowing children these opportunities, children are developing creative muscles. Self-directed play allows the child to decide on the activity which they wish to do, rather than what the adult decides. Self- directed play has many benefits, some of these include a sense of freedom, development of skills, builds confidence and self-esteem, among many others. Children also learn respect for their peers. Through play children learn what no one else can teach.
In the opinion of Townsend (2001a) “There is a fine line between intervening and interfering.” This is to say that Adults are there to support children, this is good practice to allow the child to lead in play. Adults should guide children to the best of their abilities. Children often look at adults for help and advice. Adults should support children’s play and not direct it. To support further adults can create proper areas to aid children. They can do this by setting up different areas around the room, for example water or sand table, role play area, building blocks, reading corners, always remembering to ensure the child's needs are met. Adults can also support a child by responding to the play cues. Adults can extend and support child's play by engaging with children when they play, this does not necessarily mean taking charge, simply put they may ask you to play with them. By treating the child with respect, they will in turn respect you. Furthermore, the child will value your response, and will enjoy your company.
There are many different play types of play. These range from rough and tumble play, communicative play, creative play, Role play, and dramatic play to name a few. All these several types of play help with all aspects of a child’s holistic development. These diverse types of play are used in six different areas of learning as told by the Welsh Government (2020). There are incredible benefits of dramatic play according to Stay-at-home educator (2015a), they say that dramatic play allows the child to assign and accept roles and act them out. Sometimes children like to take on real-world roles, other times fantasy roles. Whichever role they decide to take on they are breaking down the barriers of reality, which in turn is helping them to learn and develop naturally. 
There are two types of dramatic forms of structured play where a parent or teacher sets the scene in which they must assume roles. The other is unstructured play where children have the freedom to choose their own play scenarios and create a set based on what items of props, they have available to them. Other benefits of dramatic play are that it teaches them to co-ordinate and plan with their peers. Teaches them how to solve problems and disagreements, it also helps with language development and math's and literacy, (Stay at home educator, 2015b). Therefore, this will also help to build the child's self-esteem.
Childrens development is encouraged through play and allowing them to engage in the activity will help the child mentally and physically. Childrens mood also plays a part, when a child is involved in self-directed play, they are happy, independent, confident, trusting and at ease.


Section 2.
Children need to be always kept safe from potential harm and hazards, but also need to explore and take risks. Risk helps a child to build resilience. Risky play allows children to challenge themselves on many levels including, physically, emotionally, and mentally. It allows children to be able to problem solve and experiment in different environments.
Children like the excitement of the unkown, so will often take risks based on various aspects like height, motion, rolling, balancing and even darkness. Risks help children to test their abilities and strengths, but they also need support when taking these risks as part of their learning and development. (Early Years Resources, 2018). 
Children like to feel excitement and fear; therefore, they like to take risks when playing. We must allow children to be able to take risks but also ensure the environment they are in is safe. One of the ways this can be carried out is by doing risk assessments. This will allow practitioners or adults to see if there is any danger or hazard in the space where the children are. To illustrate this one might refer to the Health and Safety law on risks (2012a), which says that the opportunity for play develops a child's risk awareness and prepares them for future lives. Additionally, HSE (2012b) states that striking the right balance between protecting children from the most serious risk and allowing them to reap the benefits of play is not always easy. This means it is not necessarily to cut the risk but to ensure the risk would be within the child's limit. When balancing the risks in playing the practitioner should weigh up the positives and negatives and supply play opportunities and activities.
Outdoor play brings extra risk as children will play on equipment such as swings and climbing frames. When it comes to risk adults will try to limit the risk and hazards by ensuring the correct clothing and footwear are worn by children, and that all equipment is checked regularly for splinters, rust, and repairs.(Townsend, 2001b).
Although outdoors offers unique learning experiences which cannot be supplied indoors. The outdoors will help to develop gross motor skills in children such as climbing, balancing, swinging etc. So, when children play outside, they are constantly taking risks to allow them to develop. While being outdoors the risk and hazards will continue to change, so adults must be aware that snap judgements may need to be made. Being outdoors a child will adjust to their surroundings, and as suggested by Bronfenbrenner they will learn from everything around them, so all the adults need to do is to provide a safe environment for them.
In Froebel’s work he says that when playing or learning outdoors a child should be involved from the very beginning. For example, growing a plant, the child will initially prepare their space, move onto planting the seed, and then following up with the watering of the plant to enable it to grow. When a child does this, they are automatically challenge themselves to take risks.
 Piaget said that a child may be interested in how things grow. He says that this process helps to construct a knowledge of growing things that cannot be achieved just by reading and looking at pictures. (Mooney,2013).
When considering playing outdoors, adults take several things into account that these can include ranges of terrain, the time of year, and the weather. Other factors can be playing in a woodland and having a fallen tree, children will naturally be inquisitive and will attempt to climb over this. Children feel a sense of adventure when outdoors, mainly as they can test their limits more than they can indoors. When considering the weather, one of the hardest to determine risk is during the winter months when there is ice around. Adults can discuss with children about ice and especially black ice as it is harder to see, but this is one instance that children will have to take the risk themselves to see what it feels like to fall on it.
Risk assessments must be carried out on a regular basis to ensure all equipment is up to date. Although risk assessments are not the only assessments that practitioners take. There are also risks for children who may have health issues and there must be policies written up, so that all adults follow the same practice. This could include children with asthma or those with allergies, and in this instance, adults need to be trained to a level where they would be capable of administering medical items, such as asthma pumps or EpiPen's. There is always a risk when children carry these items, if administered incorrectly it could have profound consequences.
Adults must be ready to act instantly as risks and hazards are everywhere, they must be able to act quickly, especially where children are concerned. Adults must be able to balance the risks but also allow children to take risks and make their own mistakes.  


Section 3.
When observing children, it suggests to practitioners where the child is in the sense of development, but also will flag any areas of concern, for example any special educational needs like speech and language. According to Brodie (2013a), a diagnosis for special educational needs (SEN) can only be made after a considerable number of observations. This suggests that observations should take place at least twice to get the correct information about the child. Furthermore, observations show how socially aware a child is in their surroundings and environment. In addition to all this it can also show if children are taking their own risks to develop physically and mentally.
Macleod-Brudenell (2004a), points out that the knowledge of the child gained from their assessors should underpin all the work they do with children.
The foundation phase profile is the observation tool used in wales from health visitors to teachers. The main purpose of this profile is that the baseline is the same so that all health professionals and practitioners follow the guidance when seeing children, this in turn generates consistency. The outcomes of this profile can vary with expected ages of development, these range from 6-12 months up to 84-96months (about 8 years). The results given in this profile of the related outcomes are bronze to outcome 6. (Welsh Government,2015). This profile is a good example to show a child’s holistic development as it focuses on the 4 areas of learning, these areas allow a practitioner to see how a child is developing.
However, there are benefits and limitations to using this profile. Looking at these more closely, some of the benefits would be that whoever undertakes the assessment must have the right attitude and positivity. The right number of staff will need to be available to allow the teacher the correct frame of mind to do the observation. This would mean that the teacher cannot have any distractions. The teacher also must ensure that the day in question is right for the child, this would be to say that if the child seems distracted for any reason it will not be the right time, as they will not be able to focus.
The limitations are the amount of time these observations require. They must be taken a minimum of two times to be able to get the correct information, but sometimes it could mean that three or four times would be ample. This can be very time consuming especially in schools, as there are usually at least 30 children per class, and each child needs to be seen at least twice, so in turn that can be at least 60 observations. Another thing to consider is if there is video evidence then practitioners or observers will need that extra time to review the footage. According to Brodie (2013b), “video is a powerful method as it can record speech and language of the children and capture physical movements and fleeting gazes of even the youngest children.” When these observations take place, adults must know why they are doing them. There must be a purpose for observation. These observations will be able to show if there are any concerns with the child, in which case the information will need to be share with the relevant people, for example, the parents, health visitors, and other professionals.
When these observations take place sustained shared thinking can also be used if the child interacts with the adult. This can happen if, for instance, a child is discussing what they did over the weekend. A child may have found a Conker at the park and will strike a conversation with the adult. This could then lead to the child telling the adult how and where they found it, then the teacher could ask if the child knew what type of tree it was from. The child can then expand on this, which in turn will allow the adult to discover the kind of knowledge the child may have about the subject that has been discussed. Bronfenbrenner's theory can be used in this instance as it shows the child is socially aware of their surroundings.

Section 4.
When observing and assessing children, play is important as it is in activity where the child is most comfortable and will allow the child to be creative and imaginative, this in turn will allow the adult to see the child lose themselves in play, so they are more likely to be happy and confident.
According to Howard and Mcinnes (2012a), children who play seemed to enjoy themselves more than the ‘Not like play’ activity children, as they indicated that the children smiled more and were more attentive and focused. The ‘Like Play’ children seemed more motivated in the activity, while on the other hand the children in the ‘Not Like Play’ activity were said to be easily distracted, made more negative vocalizations and although were able to move their body position, they tended to stay very still in their chair. Furthermore, another point made by Howard and Mcinnes (2012b), is that children who play tend to have a superior developmental effect, as these children are able to try out a wide range of behaviors with a minimal risk of failure. Finally, the findings demonstrate that children can be encouraged to take a playful approach to their activities by becoming familiar with adults by playing with them as equals. (Howard and Mcinnes, 2012c).
Adults can support children by making sure the correct equipment and materials are available to them. Adults are sometimes wary of what they should do during play and will often take on a supervisory role. Children require adult presence to feel safe, in other words sometimes all that is needed is for the adult to be there for any instances that may occur which can be out of the child’s control.
Brodie (2013c) states that the child’s interest, development, and welfare should always be the center of everything a practitioner does. Adults must always remember that the child is always at the heart of learning. Adults should also be aware that their own personal feelings can impact on the child/children in their care. Children are very emotional and sensitive to things and feelings around them and can often sense problems before adults can. Adults need to be compassionate when dealing with children, not only regarding their own personal circumstances but also to others around them. 
Planning can have an impact on the way children play, for instance putting dolls or teddy bears in the reading corner, this would hopefully prompt the children to use the reading corner to read to the dolls and teddies. Planning the activity this way is just another way of the adult supporting children's play.
All these factors are taken into consideration, when children play most people think that children should be the ones to take the lead in play. Children will develop naturally to everything around them, all they really need is guidance and supervision.
Froebel's concept of focused early learning experiences based on the idea of natural unfolding. What he meant by this was through close observation of children, both parents and teachers can determine the child's readiness to learn, and in turn provide appropriate activities. Froebel's vision was the parent or mother recognizes the capacity for learning in their child, and then the teacher was a guide and support in developing the child's learning. (Macleod-Brudenell, 2004b).
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