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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 



Section 1


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

I will use Jasper (2013) Era’s cycle to reflect on my first two years as a qualified social work practitioner. The Era cycle will enable opportunities to reflect and analyse my experiences whilst providing the opportunity to discuss the actions taken. The Era cycle stands for experience, reflection and action and supports understanding through experience (Hull University, 2020). The Era cycle will support and inform my own personal reflective practice. 

Working collaboratively with service users and carers: 
One of the four main principles of The Social Services and Well-being (Wales) Act 2014 is voice and control and has an important part to play in underpinning the wider context of the SSW(W)A 2014. As part of my first two years in practice, I want to complete further training in relation to well-being outcomes and how these can be achieved for both service users and their carers and how I as a social worker can support service users to achieve these outcomes. The Era cycle supports this task as it will support my further development and understanding of ensuring the service user’s and their carer’s voices are heard. This learning need is imperative for my practice in order to support people to express their views and make informed choices (Social Care Wales, 2017). 

Working Collaboratively with Other Professionals: 
In my first two years of practice, I want to increase my knowledge and understanding of the continuing health care process (CHC). This will enable me to support the service user and their families through the process and identify when criteria may be reached. This applies to the first stage of the Era cycle which is learning through experiences, I feel I do not have enough experience in this area. I am going to try and shadow other practitioners to build on my portfolio of knowledge to support services users and their carers through the CHC. I also intend to use supervision to look through health documents and perhaps complete a mock CHC meeting to inform my practice. 

Applying analysis in assessment to inform interventions: 
As part of my learning program, I am keen to further develop my skills in relation to analysis. Analysis is something I have struggled with historically and by using research and applied interventions in different case scenarios I hope to be able to improve my skills and knowledge of being analytical within my assessments. The second stage of the Era cycle is reflection. Reflection is extremely important to learn from as I can reflect on what has been positive and what could be improved as part of my intervention. 

Intervention and application of professional judgement in increasingly complex situations
Another area I wish to explore and gain more knowledge on is the Mental Capacity Act 2005 to ensure I am giving the people I am working with the best possible service and support in order to make increasingly more complex decisions. My mentor and I plan to conduct joint visits together and other experienced practitioners, so I can learn from their expertise and knowledge. The Mental Capacity Act also supports with analysing situations in assessments which subsequently supports to inform interventions.

My mentor and I agreed on a learning plan during supervision sessions to support my continued professional development as a practitioner. 

Word count: 543

500 words (+/- 10%: include your actual word count at the end of each section)






Section 3

Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  17/09/2020

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.

Individual one was admitted to hospital where she was there for a substantial amount of time. She was discharged to a step down bed in a care home where she received a period of rehabilitation and her desired outcome was to go home. Achieving this goal was extremely important to individual one emotionally and psychologically. Under the Social Services and Well-being (Wales) Act 2014 (SSW(W)A, 2014) the LA has a duty to assess under Part 3 of the SSW(W)A 2014 as it is imperative to put the individual in the heart of the system, hearing what they say and what their outcomes are. 

Individuals and their families have the right to have an assessment in the language of their choice, the active offer of Welsh is imperative and underpins the core values of the SSW(W)A, 2014. This is also reflected in the policy “more than just words”. The prospect of the active offer was proposed, however, individual one does not speak Welsh and therefore wanted the assessment in English. The importance of language during assessments promotes dignity and respect and supports an individual to communicate more effectively and identify their understanding of services on offer to them (Social Care Wales, 2015).  

Individual one is a white woman and is over the age of 65 and has a learning difficulty which impacts on her ability to understand complex writing. She requires support of her close friend and when consent is held, her advocate.  Individual one lives in a rural village with limited access to public transport throughout the day. They do have a regular taxi firm or hospital transport if needed, in order to access the relevant services. It is a short journey to local amenities and she has a friend who assists her with shopping weekly. Individual one is a vulnerable adult who was financially exploited in the past by a distant relative following the death of her parents. She has a court appointed deputy to manage her monies more effectively and to protect her from further financial abuse. 

Word count: 329

300 words (+/- 10%: include your actual word count at the end of each section)












	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

Using Gibbs reflective cycle (1988), I will endeavour to analyse and reflect on the observation completed. This reflective tool aims to support the person to think about the experience in more detail which can be planned in phases (University of Edinburgh, 2020).

During my first telephone call to individual one, I introduced myself asked what she preferred to be called and what her preferred language was. Individuals have the fundamental right to have a service in their preferred choice of language, this is what is called the “Active Offer” and complies with the Welsh Language (Wales) Measure 2011 (Gov, 2016). Individual one wished to have their assessment in English, although she understood a few words, her first language was English. If individual one was a welsh speaker, providing a service in Welsh is an integral part of the assessment process to ensure that she fully understood services that were being offered and central in the assessment process (Social Care Wales, 2015). 
In addition, I gained her consent for the review to be observed by my mentor which would entail the mentor asking some questions in relation to the observation and my practice. Individual one agreed and understood the process and has the ability under the Mental Capacity Act 2005 to make her own decisions. As one of the five principles of the MCA is to assume capacity and there was no reason to believe she lacked the capacity to make a decision (SCIE, 2009). 
As a qualified social worker, it is set out in guidance to follow the Codes of Professional Practice, part of this guidance is to respect the views and wishes, and promote the rights and interests, of individuals and carers (Social Care Wales, 2017). I ensured individual one was at the centre of the assessment, listening to wants, wishes and feelings. The process taken was to have the individual at the core of the review, taking into account the thoughts, feelings, views and incorporating this into outcomes thus taking a person centred approach which endeavours to promote the individual to be in charge of their own lives (SCIE, 2020). 

Individual one has a learning difficulty with no immediate family. Individual one has close friends who are actively involved and support her and an advocate is also involved. Often, a learning difficulty can impact the way a person understands information and how they communicate (Thurman, 2011). Individual one requires information to be given to her in simplistic language avoiding the use of jargon and in a clear and concise manner, often bringing her back to the topic being discussed because she can become distracted in conversation. By communicating this way, I was endeavouring to empower individual one to support her to make her own decisions, figure out the outcomes to be achieved and try to achieve these by working together to come to a solution. I asked if she would like me to contact her advocate to support her during the review but she declined thus empowering her to make decisions independently and abiding by the General Data Protection Regulation also known as GDPR and common law confidentiality (Gov, 2018). 

In the initial stages of the review, individual one was extremely upset and distressed in relation to her time in hospital and care home. She was fearful we may have an ulterior motive to put her back into a care home or hospital. I explained that she was the one in control of her own life and she was able to make her own decisions. However, I did iterate that if she needed hospital treatment in the future, she would need to seek the support of the medical professional at this time. During conversation, individual one expressed that her mother had stayed at home during the end of her life and it was extremely important to her that she remained in her family home. Her home is where she has always known and loved. On reflection, I feel I was able to communicate effectively to support individual one in ensuring she felt comfortable and reassured by using a soft voice whilst being open and honest. However, I do feel I need to improve on my assertiveness and confidence in my practice which could be gained through training or learned experiences. 

Healy states that having self-knowledge of your own communication methods is important as it enables one to respond in different ways when faced with a challenge (Healy, 2017). For example, an individual with a learning difficulty can often find it challenging to communicate verbally and non-verbally. It is up to us to communicate in an effective way to empower the individual to respond in a way they feel comfortable (Thurman, 2011). Throughout my intervention with individual one, I felt I made positive steps to engage her to participate and inform her own care and support plan by implementing extra care and support to try and reduce the risk of further need for hospital treatment. I feel I was able to talk directly to individual one, making good eye contact, ensuring she could hear me clearly due to wearing a mask which could have a negative effect on communication and sitting in a position where she could see me but maintaining social distancing in line with the Coronavirus Act 2020. PPE can be a major barrier to communication as wearing masks, visors, gloves and aprons can be a distraction when trying to communication and may have also had an impact on individual ones cue to read body expressions and lip reading. 

On reflection, I feel I could make improvements in my intervention through providing a more empathetic approach. Throughout conversations, individual one was emotional about the thought of having to ever go into a care home again. Despite constant verbal support, individual one was still visibly upset. I feel I need to work on my empathy and how to support those who are experiencing upset. This could be achieved through appropriate research and training. 
Furthermore, a whole range of communication skills could have been utilised to inform my intervention when supporting individual one such as the use of relevant communication tools where necessary, this could be in the form of visual aids or talking mats. Moreover, individual one could have been experiencing unspoken anxieties which perhaps is heightened due to the power imbalance of myself as a social work practitioner and her as service user. In the future, perhaps if she agreed to have her advocate or close friend to support her during assessments it would further promote her independence and make her feel more comfortable and empowered. 
The SSW(W)A 2014 provides a statutory framework and supports the transformation of how promoting independence to give individuals more control over their lives, focusing on promoting equality and early intervention (Gov, 2016). The SSW(W)A 2014 also provides the statutory framework to deliver the Welsh Government’s commitment to integrate social services to support people of all ages, and support people as part of families and communities. It will transform the way social services are delivered, primarily through promoting people’s independence to give them a stronger voice in decisions about them and more control over their lives. Integration and simplification of the law will also provide greater consistency and clarity to people who use social services, their carers, local authority staff, their partner organisations, the courts and the judiciary. The SSW(W)A 2014 promotes equality, improvements in the quality of services and the provision of information people receive, and a shared focus on prevention and early intervention. 

At the end of the review, I informed individual one that the review documentation would be typed up and a copy sent to her, advised if she disagreed with anything I would amend it and then our review team would review her outcomes and the quality of the care and support each year unless anything changes. On reflection, I feel with this particular case, it would have been good practice to revisit individual one with the paperwork to talk through this together, ensuring understanding to ensure she understood and if she wanted to add to the care plan or review document this would have been opportunity.  

Upon reflection, I feel I have used a wide range of communication skills in the most effective way to support individual one throughout my intervention. I believe I engaged individual one in a person centred and conversational manner in order to put her at the heart of the assessment and listen intently to what she wanted to achieve and how she felt being back in her much loved family home. In the future, I would like to learn distraction techniques and to implement a more assertive approach in order to engage people in fluid conversation without being easily distracted and off topic. 

Word count: 1423 

1300 (+/- 10%: include your actual word count at the end of each section)





Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	As stated by the individual, ‘Yes she was on time’.

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	‘Yes she asked me first and I said it was fine, and I know it is because you need to make sure she is doing a good job’.

	Were you clear why the social worker met with you today?

	‘Yes she came today to see how I am and make sure I am having the right help’.

	How well prepared do you think, the social worker was for his or her meeting with you?

	‘I think she was very prepared, she is very good’.

	  How has the social worker listened to you and respected your views and wishes?

	‘She always listens to me, and knows how I feel and that is very important to me’.

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	‘Yes I had no problem understanding what was being said’.




	How has the social worker’s involvement met your expectations for this visit?

	‘Claire is very good and I like her visiting because she listens to me and understands how I feel. I think she is good at her job’.

	Are there any other comments or suggestions that you would like to make?
	‘She is a good Social Worker’. 



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

[bookmark: _GoBack]The Social Services and Well-Being Act (Wales) 2014 states an adult at risk is an adult over the age of 18 and “is experiencing or is at risk of abuse or neglect” which is detailed under part 7 of the SSW(W)A 2014. It is detailed that the person may have care and support needs which are met by the local authority or met by other means and for those unable to protect themselves from neglect or abuse or the risk of it (SSW(W)A, 2014). The adult at risk may not be ordinary resident in the area where the safeguarding took place but the local authority has a duty of care to respond, the local authority must have reasonable cause to suspect the person is at risk and must make enquiries to decide what actions to take, if any and who will be responsible for these actions (SSW(W)A, 2014). Under Part 3 of the SSW(W)A 2014, the local authority have a duty to assess and meet the needs of an adult (SSW(W)A, 2014). 
In line with the SSWBA 2014 under Section 128, it details there should be a single point of access within a local authority for other partners to reports any concerns to (Gov, 2018). Under Section 126(2) if there is reasonable cause to suspect a person is at risk, then further enquiries can be made under the SSW(W)A 2014 (Gov, 2018). A referral was received through the Single Point of Access Team in October and due to winter pressures and lack of social work support, it was allocated to myself in March, the referral detailed the need for care and support as his main source of support was going away on holiday but shortly after allocation, a further safeguarding concern was received in relation to financial abuse. 
As the allocated social worker for individual two, my role within the safeguarding process was to firstly provide information in relation to procedures and protocols to the referrer of the safeguarding concern and then support the safeguarding team with Section 126 enquiries under the SSW(W)A 2014 which is my local authority’s procedure and complete a mental capacity assessment under the Mental Capacity Act (2005) in relation to finances. Furthermore, I was the main source of contact for other professionals involved in the safeguarding process. 
Individual two was offered a service in Welsh in line with the Welsh Active Offer in which Local Authorities must have reasonable arrangements to provide services in Welsh. Legislation and policy in Wales states that services in Welsh should be made easily available to the same standard of that of English to ensure they are treated with dignity and respect (Social Care Wales, 2021). Individual two’s first language is that of English and did not require the services to be provided in Welsh. If individual two was a welsh speaker, there are appropriate professionals whom can provide a service in Welsh. In my view this is fundamental when working in Wales to ensure individuals have the right to communicate in their preferred language during any interactions to put them at ease during the process.
The Welsh framework more than just words which was launched in 2012 and identified that not all actions within the framework have always been implemented in practice but the framework allows for organisations to deal with language skills in a positive way (More than just words, 2016). This framework supports organisations to provide services in Welsh without the service user having to ask for it and to create confidence and empowerment that their needs will be met through the medium of Welsh if needed. 
Individual two was allocated to me during the beginning of the Covid 19 pandemic which at the time the situation we faced a new set of challenges, guidance was changed on a daily basis and there was no consistency to how social workers would be able to perform their role in line with the legislation. The Coronavirus 2020 Act has provided the four UK governments with additional emergency powers in order to respond to the pandemic and to respond to those greatest in need. Throughout the pandemic it has been a challenge working from home and due to the lack of care and support primarily as a result of Covid 19 with the need for variants of staff having to isolate (Social Care Wales, 2021). The case was relatively challenging due to the daughter asking for a change of social worker due to the previous social worker challenging her on safeguarding matters. A conversation was held between myself and the previous social care practitioner, so I could be informed and updated on the case history. 
Legislation provides only a supportive role in professional decision making and professional judgement, the practitioner must ensure reflective practice is engrained in their role to support the understanding of the challenges and complexities of the decision making involved in Safeguarding (Koubel, 2016). In some instances family and other types of professionals fail to appreciate an individual’s capacity to make an informed decision even if this may be unwise, this shows how easily someone’s liberty can be taken away when not assuming capacity (Koubel, 2016). 
Individual two has a diagnosis of dementia and has a vast support network around him which consisted of primarily neighbours whom have been supporting individual two with an array of care and support needs and upkeep and maintenance of his property and individual two would always seek out these neighbours if he needed support. Individual two had a family member whom had been estranged for many years and had only become involved in individual two’s life when they had received a phone call as his next of kin by a local public service prior to social care involvement, subsequently the family member learnt about his decline in mental health and recent diagnosis and looked to take over support of his finances in November 2019. This family member held his card and a short while after, individual two received a bank statement which he showed to a neighbour who found the findings suspicious, this neighbour reported the situation to the police as a financial safeguarding matter following guidance from myself as the social care practitioner. Financial abuse is the misuse of an individual’s resources, property and/or money to a vulnerable person by a person who can be in a position of trust (XXXX Safeguarding Board, 2020). 
As part of the S.126 of the Social Services and Well-being Act (Wales) 2014 it is imperative and effective person-centred practice to work together with the adult at risk and where appropriate their carers. In this instance it was not appropriate to involve individual 2 daughter as she was under suspicion of financial abuse and her being a part of one on one discussions may have an influence on their decision making. 
Section 126 enquiries were made under the SSW(W)A 2014 alongside the safeguarding team which is my local authority’s procedures. I completed a mental capacity with Individual two and found that he had no insight into his financial situation or whom managed this on his behalf, he lacked Mental Capacity under the Mental Capacity Act (2005) to make any formal decisions surrounding his finances and what this entailed, and he had no recollection of his daughter having authority of his monies.  Following reports of financial safeguarding, every attempt was made to engage individual two in the safeguarding process, however due to individual two’s diagnosis and decline in his cognitive ability, he did not have the capacity to make an informed decision in relation to the financial safeguarding matter. Throughout my interventions with individual two, a person centred approach was always taken, making every effort to understand what was important to him as an individual, to inform him of all the relevant information in relation to the financial safeguarding matter and what he wanted to achieve overall to try and build a picture of the outcomes he wished to achieve. This approached enabled me to engage with individual two and gain his trust.
Social care workers also have a duty of care to adhere to the code of professional practice which is a set of standards to follow whilst ensuring those standards do not fall below the required standards or lead to a person being harmed through your professional conduct. The Code of Professional Practice informs that a social care practitioner must respect the views and wishes and promote the rights and wishes of an individual, be accountable for the quality of work and act with integrity (Social Care Wales, 2020). Throughout my career as a social worker, these codes of professional practice underpin both my personal and professional life taking into account my role and how I should behave as a part of that role. 
Lynch (2014) describes person centred planning as a way of individuals having choice over their lives, it is imperative that the social care practitioner has clear and concise communicative skills in order for people to take control over their lives and for the assessor to concentrate on the positives and strengths rather than the disabilities. Under the SSW(W)A 2014 outcomes have become one of the main focuses in Social Care in Wales, outcomes are imperative to effective assessments and to ensure the person is heard in order to understand what is to be achieved for example one of individual two’s outcomes is that he wanted to continue to have a relationship with his neighbours whom he has been friends with for many years, however, individual two’s daughter wished for the neighbour not to be involved in aspects of his life. Individual two relied heavily on his friend/neighbour whom had been actively involved in his life for many decades and we were under no reason to believe that the neighbour was doing everything in his best interests (Gov, 2020). 
According to Jordan 2009, ecological systems theory, also known as EST, was developed by Bronfenbrenner and identifies social focus and social environment can analyse and address problem situations. The EST looks at the family and environment and how if these factors are supportive in an individual’s life, it can have an improvements on functioning. The research found that social workers engagement with individuals through working together and by improving the support needed can also improve functioning, enhance life and promote well-being. Jordan 2009 also found that an ageing population can come directly with an array of problems including dependence and financial abuse. Moreover, there has been further research into the concept of care giver burden, particularly with adult children whom are more likely to provide support to those of older adults, this role can lead to emotional, physical stress and financial burden (Jordan, 2009). I used EST as it supports the prospect of addressing problem situations and can assess the social environment as a whole and how if the right support is provided then this can improve an individual’s functioning, this was my goal at time of the assessment was to improve support for both daughter, neighbours and most importantly individual two. I used this theory over other theories at it directly addresses how an ageing population can come with a myriad of complexities including mental health, physical health and finances (Bows, 2018). 
In addition, individual two has a diagnosis of dementia and is over the age of 65, making him an older person, as part of my role as well as the safeguarding process, I had identified an array of care and support needs which towards the end of my intervention were not safe to continue to be met in the community. The daughter had by this point reached a level of stress, upset and worry about the safeguarding process and police investigation alongside her father’s safety and-well-being which on reflection must have been a difficult time for her and despite her potential wrong doings, the investigation has not been completed and had tried to continue to be supportive and informative but I could feel a tension between us. 
The local authority adult safeguarding board has a trusted partnership between social care, police, inspectorate, local health board, voluntary services, care homes and care agencies and takes the reports of adult abuse of that of a serious nature and ensuring the abuse is investigating by the relevant people (XXXXX, 2020). Everybody has a duty of care to report abuse of both adults and children to the relevant authority in order to protect those whom are at risk of harm or being exploited. I have read through my local authorities safeguarding procedures and understand the referral process in relation to matters of safeguarding. Following the initial referral received by the local safeguarding team under section 3 of the SSWBA (2014) it is then the duty of the social worker to investigate. I held a strategy discussion with the local safeguarding team and as the alleged abuse had been reported directly to the police by his neighbour to investigate, collaboration between myself, the police and other parties was continuously held throughout intervention. The alleged abuse was also reported to the Office of the Public Guardian as they hold a duty of care to investigate people whom are registered under a Lasting Power of Attorney (LPA), it was discussed at length with a case worker whom is now awaiting the outcome of the police investigation which shows collaborative working. 
The daughter applied for lasting power of attorney (LPA) for both health and welfare and property and finances in November 2019 through a local solicitor practice, prior to any social care involvement but this was not registered until April of 2020. Following the safeguarding concerns, I contacted the LPA to inform them of the financial safeguarding concerns and I received a formal email to advise that as there is no evidence of individual two’s mental capacity at the time of application and the outcome of the police investigation was not yet completed, the Office of Public Guardian had no choice other than to register the LPA. I sought legal advice from our solicitor within my local authority and I was advised that as the police investigation was still ongoing and had no outcome this was the correct advice. As a social care practitioner this information became an ethical dilemma in relation to trying to support individual two and how to protect him from further financial abuse as even though the daughter remains under suspicion nothing has yet to be proven and therefore after discussing with the appropriate people I had no option than to continue to work alongside the daughter to support individual two’s safety and well-being and lawfully could not prevent her from making decisions.  This is continued to be investigated by the police. 
The British Journal of Social Work or known as BJSW completed a systematic review in 2018 of abuse in older people. The findings found that one in six older people experience abuse of some form each year. 
The BJSW found that older people whom are dependent perhaps due to care and support needs are more at risk of financial abuse. There is historically very little research in relation to financial abuse, however, where older people are victims of financial abuse it is usually by carers, friends or family. Another contributing factor to the risk of being financially abuse is capacity and consent (BJSW, 2018). Moreover, it is important that challenging structural factors that enable financial abuse is as important as supporting people to make their own decisions (BJSW, 2018). 
Whilst the financial safeguarding was being investigated by the police, individual two’s care and support needs became an increasing concern and support was put in situ to endeavour to continue to meet their needs in the least restrictive way in this case would to be at home in line with the Human Rights Act (1998) article 8 the right to a private life. Individual two was at risk of unintentional self-neglect despite having care and support staff. One should always assume mental capacity unless reason to believe otherwise, if the latter is the case then a mental capacity assessment should be undertaken given the person all the relevant information to empower them to make decisions themselves. Under the Mental Capacity Act (2005) individual two lacked the capacity to make a decision surrounding receiving care and support at home and therefore a best interest decision was made on his behalf with neighbours, daughter and relevant professionals in order for his basic needs to be met. Professionals sharing information do so under the Data Protection Act 1998 and from May 2018 the new General Data Protection Regulations and also the duty of confidentiality under common law and must have consent to share information with other agencies from the individual themselves, if they do not have capacity to make this decision, the person acting lawfully on their behalf such as a Lasting Power of Attorney or Deputyship can act on their behalf (Gov, 2018). Personal information can be shared without consent in exceptional circumstances for example to prevent serious harm to others or abuse (Gov, 2018).
Recording is an integral part of social work and is central to good, person centred support. It can help to recognise key themes and challenges in a person’s life and support practitioners to formulate the relevant support to meet person’s needs (SCIE, 2019). In respect of individual two, case notes and assessments were updated throughout my intervention to ensure the case was accurate and analytic. If this case was to go to a court of law, then the court may ask for relevant documentation relating to the case as a whole. This is imperative as case recording is a legal requirement and it is the responsibility of the practitioner to be accountable for their own work (SCIE, 2021). A survey completed by The British Association of Social Work which will be referred to as BASW identified feedback from social care practitioners for example “high caseloads of increasingly complex cases is of a concern. The demands of paperwork attached limit the opportunity to produce consistently good work” (BASW, 2012). Kingsley Knight Training details the consequences of not keeping up to date accurate recording may result in common themes being identified which could put an invidual at risk of harm but also extremely important in a court case where it could be key evidence to convictions (Kingsley Knight Training, 2017). 
The National Occupational standards for Social Care in Wales is made up of six key roles and are there to help maintain high quality services in social care (Social Care Wales, 2021). Key role five is that of a plan for person centred outcomes which entails agreeing plans where there is a risk of harm or abuse and when this has been confirmed, this must be addressed within a collaborative framework with other agencies under a multi-disciplinary approach. The national occupational standards judge where there maybe potential developmental needs (Social Care Wales, 2021) which is imperative to maintain knowledge of skills of ever changing social care services, policies and legislation and in order to maintain continued professional development. 
Due to the pandemic, services are pressurised and have limited staff and therefore the police investigation remains ongoing, once this has come to a conclusion, a strategy meeting will be convened with the local authorities safeguarding team, along with myself as the social worker and other relevant professionals in order to discuss the next actions which are to be taken in order to continue to prevent further financial abuse.  
The Human Rights Act 1998 (HRA) covers the protection of human rights in the UK, these rights are set out in the European Convention on Human Rights (ECHR) these are referred to as Convention rights, those set out in law are the likes of the right to life (article 2) and the right to respect for private and family life (article 8) (Gov, 2020).  Under domestic law, the HRA came into effect in 2000 in order to provide peoples fundamental rights. The ECHR originated from the council of Europe rather than the European Union and therefore the HRA and its application should not be affected by Brexit. However, evidence suggests that the current parliament have discussed making changes to the HRA (Law Simplified, 2020). If an individual’s human rights are breached in the UK, they have the right to take action through the UK courts. The right to personal liberty (article 5) protects the right not to be deprived of their liberty or freedom unless this is covered under law. Article 5 covers individuals whom have been detained in a hospital, care home or mental health hospital (Gov, 2020). 
The Liberty Protection Safeguards (LPS) is to replace the Deprivation of Liberty Safeguards (DOLS) and has been introduced in the Mental Capacity (Amended) Act 2019. The LPS provides protection for those aged 16 and above, whom lack mental capacity to make their own decisions in relation to care or treatment, this only applies in England and Wales (Gov, 2020). The government are making every effort to push forward with replacing DOLS for LPS (Gov, 2020). 
Milner and O’Byrne (2009) identified that conducting a holistic assessment alongside a risk assessment on top of limited resources can be challenging in the social work profession. Whilst planning a conducting these assessments, I find the exchange model of assessment beneficial which originally derived from Smale et al (1994). It’s primary goals and focus is listening as part of the assessment process and allows a person to speak and allow room for them to talk freely and make decisions themselves. I used exchange theory to inform my practice as it allowed individual two time to talk and listen closely to the conversation giving plenty of time to respond, speaking more clearly if needed and in a simplified way, he is able to talk freely surrounding his family and history but it is also important to note that individual two experienced a road traffic accident which has led him to have a brain injury which subsequently may be a cause of his dementia in later life. The exchange theory helped to support individual two to feel more relaxed and taking a conversational approach. However, individual two could not understand the importance of the situation or the topic to be discussed. Individual two instead showed me his photo album which made him feel happy and content. 
In addition, if individual two had spoken a different language for example Welsh, it would have been important for a welsh speaker to carry out the initial assessment and for care and support staff to be provided through the medium of Welsh. In a more than just words video it details the impact not having a service through the medium of welsh can have on clients and their families for example it can be a barrier between the services being provided and the service user as often people with dementia revert back to the language they used as a child (Gov, 2012). However, although every effort should be made to receive services in the language of choice, the services are not always available for practitioners, for example not having relevant care and support staff who are welsh speakers. In addition, by not receiving services through the medium of welsh, this could impact on the services users ability to divulge matters of a safeguarding matter. 
All Welsh safeguarding boards details changes in which the procedures should be achieved one of which is taken a person centred approach ensuring the rights of the person remaining paramount and always acting in their best interest. The professional must ensure the views, wishes and feelings of an individual is gathered to enable a person centred approach. Taking a person centred approach and working in co-production is evident in new procedures (XX XX Safeguarding Board, 2019). The Welsh Safeguarding procedure 2019 (WSP 2019) underpins the statutory guidance set out in the SSW(W)A 2014. The procedures have been set out to ensure anyone working with adults to be supported to apply the legislation and guidance and that clear roles are identified (XXXXX, 2020). The WSP 2019 governs my practice as it details clear guidance in ensuring a what matters conversation is held as part of the safeguarding process and ensuring the voice of the person is heard (xxxx, 2020). 
In summary, legislation, policies and procedures including that of the local authority procedures and multi-disciplinary working is imperative to ensuring an adult at risk is protected from harm. It can be extremely complex and challenging to all parties to reduce the risk of harm for those whom we are trying to support and often does not end with a good outcome due to being bound by law. 
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Section 5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding.

The Social Services and Well-being (Wales) Act 2014 details a child to be an individual whom is aged below 18 (SSWBA, 2014). S.130 of the SSWBA details that a child at risk is “experiencing or is at risk of abuse or harm, neglect/or other types of harm” (Welsh Safeguarding Procedures, 2020) these types of harm could include that of emotional, physical, sexual, financial or neglect (Welsh Safeguarding Procedures, 2020). 
· 
The Children Act 1989 is one of a number of key fundamental piece of legislation which covers safeguarding and protecting the welfare of the child. Within the act, particularly Part 4 and 5 covers the circumstances when a child is suffering or likely to suffer significant harm and that a local authority must inspect. A local authority can make an application to a Family Court to determine such things as care orders. Section 28 of The Children Act 2004, executes duties on multi-disciplinary professionals to ensure their purpose includes that to safeguarding and promote the welfare of the child (Law Wales, 2016). 

The Social Services and Well-Being (Wales) Act 2014 details the need for local authorities to ascertain Safeguarding Children’s Board which should have delegated persons from a multi-disciplinary approach including that of local police, local health board, NHS and more. This is detailed under Part 7 of the 2014 Act (Law Wales, 2016). 

Where there are concerns about a child in relation to the likelihood of significant harm there is a need for S47 enquiries to carried out, this is engrained within the Children Act 1989 (Welsh Safeguarding Procedures, 2020). Section 47 enquiries should have a multi-agency approach as to collate relevant information and ensure the enquiries are child-centred. In many circumstances a further strategy meeting is needed in order to discuss the outcomes of the enquiries and to discuss any further action to be taken (Welsh Safeguarding Procedures, 2020). 

The Social Services and Well-being (Wales) Act 2014 under Part 7 Working Together to Safeguard People of the act and Volume 5 – Handling Individual Cases to Protect Children at Risk replaces the previous statutory guidance Safeguarding Children: Working Together under the Children Act 2004 (Gov, 2018). 

The SSWBA (2014) details the requirements of the National Independent Safeguarding Boards which is to provide guidance and support to safeguarding boards to ensure their effectiveness and to recommend improvements to the Welsh ministers surrounding safeguarding matters (SSWBA, 2014). 

The local authority has detailed information in relation to Safeguarding Children, it details the duty on everyone to report incidents where believed there is a child at risk of harm, these reports are taken seriously and are investigated where necessary make a plan to protect the child. The local authority has close networks with relevant professionals in order to work with a multi-agency approach to protect the child (xxxxxx authority, 2020). 
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	Reflect on the difference between safeguarding in adult and children’s work

It is imperative that adults and children have different policies and procedures enshrined in law as adults have the right to self-determination and can choose not to protect themselves from harm and have the right to make their own decisions even if they may be unwise, in some extreme circumstances the law can intervene. If an adult does not wish to take safeguarding matters further in order to protect themselves from harm, it is their choice and they have the right to make this choice. Under the Mental Capacity Act (2005) one should always assume an adult has capacity unless given reason to believe otherwise, a person should not be deemed to lack capacity for the reason of making an unwise decision (Gov, 2020).  However, everyone has a duty of care to report if they feel a child is at risk of harm, there is statutory guidance in place and timeframes in which actions need to be achieved in order to protect children from harm, although the child’s voice should remain the centre of the enquiries, it can often be different to that of the most suitable course of action in order to keep the child safe (Ann Craft Trust, 2021). 

If a child is thought to be at immediate risk of significant harm, under Section 44 of the Children Act 1989, the local authority can make an application to the court for an emergency protection order which lasts for up to 7 days (SSWBA, 2014). This can be done against the families and child’s wishes (Koubel, 2016). Whereas the closest alternative in relation to an adult is at risk is Section 127 of the SSWBA 2014 whereby an application to the court can be made for an adult protection and support order for an authorised officer within the local authority can gain entry to someone whom is believed to be an adult at risk and have been unable to gain entry, this would enable them to assess whether they are an adult at risk and to discuss any appropriate action to be taken (SSWBA, 2014). It is important to note there is no law in relation to removing an adult from their home address in response to the risk of harm (Koubel, 2016).The only way an adult can be detained is under mental health legislation and only if they are a risk to themselves or others (Koubel, 2016).  A child’s name may be put under the Child Protection register, however, there is no equivalent in adult services.

Word Count: 418

400 words (+/- 10%: include your actual word count at the end of each section)









Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

Throughout this developmental review, I will use Rolfe’s (2001) model of reflection and will endeavour to describe what, so what and what next? In respect of my future progress as a social care practitioner. 

The role of social workers has temporarily changed over the course of this year due to the global Covid 19 pandemic and as a result modifications have been made to the Social Services and Well-being (Wales) Act 2014 in respect of the Coronavirus Act 2020. As a newly qualified social worker within the first two years of practice, this year has been challenging, working from home has become the normal protocol which inhibits the chance to learn and grow from other colleagues in the office whom I may have turned for advice, it has been difficult working in isolation and gathering effective feedback about my own practice from other colleagues, services users and their families. Personal protective equipment is there to protect myself and others but equally can become a barrier to practice working with people over the age of sixty five whom may have hearing impairments, memory problems or conditions which affect their communication. I feel I have been a vital part of my team and always try to seek advice via telephone if I should need support, I have ensured I have kept regular supervision sessions in place in order to discuss not only learning, training and research needs but to express my feelings during an unprecedented time to ensure I can continue to give my services users the best of my ability. 

I was able to organise a few visits in which I was able to shadow other senior members of the team in order to gain a wider perspective of the continuing health care process, as a result I feel with the additional knowledge and process of this particular funding stream, I have been able to confidently be part of this process on a number of occasions for a number of my service user’s and their families. Obviously, service users are individual and all have different levels of needs which informs this checklist process. This process has enabled me to broaden my knowledge of the policy and procedures in relation to the CHC process and I will continue to focus on gaining more experience within this area to inform my professional accountability. 

In addition, I have also completed training on outcomes which was a yearlong training plan for practitioners within our service, this aimed to support practitioners to get to the route of how our services users feel and how these fit into outcomes under the Social Services and Well-being (Wales) Act 2014. Rolfe’s model of reflection uses so what? I will continue to update my training in relation to outcomes moving forward as this is an integral part of the SSW(W)A 2014, it underpins the whole social care assessment and is imperative in person-centred planning. I feel I can still improve and learn how to engage services users to communicate their outcomes effectively and use my knowledge and expertise to embed this into services through social care, third sector or family and friends. The next stage of Rolfe’s model of reflection is what next? I will complete further research into effective communication skills in engaging services users in participation and person-centred planning. 

I have received feedback of a mostly positive nature during my first two years as a social work practitioner but have also received negative feedback which is equally as important in order to re-evaluate my skills and reflect on that particular piece of work and what I could have done in order to prevent someone feeling a certain way and how these actions could be implemented and changed in future scenarios. Often families, services users and their carers have a completely different view to each other, which can be challenging when trying to achieve the best possible outcome for the person themselves in the least restrictive way if they lack capacity to make a decision independently (Thompson, 2009). I have been faced with extremely complex situations which have been of a very difficult nature, so the use of supervision has been important, not only to ensure I am supporting my services users in the most effective manner but also ensuring my own learning needs are being met as well as my own health and wellbeing. Coffey et al (1996 p.7) states “Poor supervision in a workplace is among the primary obstacles to achieving potential successes by a business.  After all, employees, no matter their task, must have the proper instruction and training to ensure that they are doing their jobs correctly, and with minimal risk of error or injury”.
In relation to further learning needs, I would like to continue to explore completing Mental Capacity assessments under the Mental Capacity Act (2005), although I have spent some time shadowing other members of staff, due to Covid 19, this year it has not been achievable due to government guidance, when safe to do so, I will ensure I shadow and ask other colleagues to observe me, permission permitted to further gain more knowledge and an understanding how different social workers have a different way of working. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  

	1: Workshop one
	19th November 2019

	2: Workshop two 
	12th February 2020 

	3: Workshop three
	4th August 2020

	4: Workshop four
	22nd October 2020



Notes 

	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

From having the opportunity of being both Claire’ supervisor and mentor, it has been clearly evident how much she has personally and professionally  progressed and developed over the past 2 years post qualification. This has been evident in a variety of forms, via reflective individual and peer supervision sessions, from direct observations of her practice and when she has shadowed myself as her Snr Practitioner Social Worker and other experienced practitioners, and within her clear and concise analytical documentation.

Claire has demonstrated a development in her knowledge and skill base in relation to her understanding of the importance of the key principles of the SSD & Wellbeing Act 2014’, in promoting well- being of those individuals she works with, with care and support needs, ensuring the person is at the centre of her practice, working in partnership to collaboratively seek solutions in meeting needs and outcomes, and being preventative, managing risk and being therapeutic in her role. During observed practice, reflective case discussions and via her documentation, there is clear evidence that the individual’s/family’s and carer’s voices are heard, and analysed to understand the impact on their well- being, and ‘what matters to them’. Claire’s skills of empowerment and effective communication have also improved, this has enabled her to develop her assessment knowledge and skills to become more strength based and outcome focused, thus resulting in her ‘use of self’, being the therapeutic tool in enabling individuals to seek their own solutions, and to make positive change. This is due to her being more co productive and reflective in her practice before, during and afterwards to then identify ongoing learning needs and future continued professional development. As a result, Claire is now able to effectively and competently manage a complex caseload, and will actively seek advice and guidance when required to continue to be reflective and analytical in her practice. 


She has actively attended specific outcome focused training sessions to improve her professional knowledge and skills, and within training group sessions has shown a clear improvement in her analytical ability to reflect on her practice and the impact that has had on the individuals she has and is working with. She has a clear understanding of the importance to work collaboratively with them and their families and carers and with other professionals to ensure her intervention is always holistic and focused on the person’s needs, feelings and well -being outcomes. 

Within reflective supervision sessions, Claire has openly expressed a lack in professional confidence in areas of practice such as understanding the Continuing Health Care criteria, Safeguarding Policy and Procedures, and the completion of Mental Health Capacity Assessments. As a result she has actively sought methods to increase her knowledge and skills, by seeking training opportunities, observing the practice of others, and being observed to promote her professional confidence and competence that has clearly proven beneficial. Claire is now carrying out frequent Mental Capacity Assessments, participating in partnership with her health colleagues re Decision Support Tool in relation to the Continuing Health Care Criteria and can confidently apply Safeguarding policy and procedures to manage high risk, complex cases. 

It needs to be noted that Claire’s professional development and has been tested since March 20’, when the COVID 19 Pandemic commenced. Throughout, she has been a front line Social Worker (Key Worker), continually visiting individuals/families and carers in their own homes, having to use PPE to protect herself and them, in which at times has caused barriers in communication, and caused extreme stress and pressure for all involved. What I have observed as her mentor is that she has endeavoured to continue to be therapeutic in her role which has highlighted an increased level of skills and knowledge, improved self – reflection and professional development.  It is in my professional judgement as Claire’ mentor that she is now working at a higher SW level as the evidence is clear in her excellent overall practice.
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4. The evidence I have provided within this portfolio is in:

Welsh only 		 Welsh and English 		English only 


Mentor’s details

5. Mentor’s details:

Name: Luisa Borelli 

Address:
xxxxxxx

Telephone Number: xxxxx

E-Mail address: xxxxxx



	6. Observer details 

Name: Luisa Borelli 

Work Address: 
xxxxxxxxx


Professional Qualification and date of qualification: xxxxx

Email and telephone number: xxxxxxxx 







Signatures and Line Manager Verification


CONFIDENTIALITY and PLAGIARISM – to be completed by the learner

All information provided in this portfolio complies with guidance on confidentiality.  I confirm that all work apart from comments by others (e.g. mentor, an individual using services, their family or carers) is all my original work and has not been copied. I understand that plagiarism is taken very seriously by the University and the programme.   

Signed:  Claire Parry (Learner)

Date: 11/01/2021




 Feedback and comments from an individual using services, their family or carers  (Section 3} - to be completed by the Observer

I confirm that I am a registered social worker with knowledge of the learner’s area of practice and that the observation summary and the comments from the individual using services, their family or carers and/or carers above are about the same piece of practice that I observed on the date given.


Signed: Luisa Borelli (Observer)

Date: 11/01/2021



 Line manager verification
Guidance:  This section must be completed and signed by the learner’s line manager or senior practitioner. He/she should be a registered social worker who is familiar with safeguarding work, can verify that the learner has been involved with the case evidenced in section 4 of the portfolio, and has also met all other required criteria listed.  

In this section, please confirm that you have seen sufficient of the learner’s work during the period they have been undertaking the Consolidation programme. If necessary, please consult with other managers that the learner has worked for. In signing this section, you are confirming that you are content with the:

1. level of supervision and mentoring support received by the learner 
1. learning and development undertaken 
1. reading and personal research undertaken 
1. level of knowledge and skills demonstrated 
1. understanding shown of the Code of Practice and National Occupational Standards 
1. core values of the learner 
1. content of the development plan within the portfolio 
1. work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: STEVE WILSON 
SIGNATURE OF LINE MANAGER.: Steve Wilson
DATE: 11/01/2021



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Claire Parry 

	
Name of Team/Agency 
	xxxxxx 

	
Name of Mentor 
	Luisa Borelli

	
Name of Line Manager 
	Steve J Wilson



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed: Claire Parry Print Name: Claire Parry Date: 05/03/2020 
(Learner)

Signed: Steve Wilson Print Name: Steve Wilson .Date:05/03/2020. 
(Line Manager/Mentor)

Signed: Luisa Borelli Print Name: Luisa Borelli Date: 05/03/2020
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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