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Within this assignment is a critical response to the article “Non-Native English Student Learning in English: Reviewing and Reflecting on Research” authored by Bernardo, A.B.I and Gaerlan, M.J.M. The main purpose of the article is to review and reflect on research how bilingual learners learn English which is not their first language and how this influences their learning in other contexts. Within the article, there is discussion on the advantages of being bilingual; however, there are many definitions of ‘bilingual’ as Bloomfield (1933) argues that it is having control of two or more languages but Diebold (1964) believes that knowing just one word of another language defines you as bilingual. The article is aimed at professionals who teach learners another language other than their first language to inform them about the strengths and weaknesses of learning through a foreign language. Bernardo is a professor who has a PhD in cognitive psychology and originates from the Philippines. The other author, Gaerlan is also a professor from the Philippines who has worked in the same university as Bernardo and has a PhD in applied linguistics. 

The first theme discussed is the importance of English as an international language. Bernardo and Gaerlan (2011, p. 1), raise the argument that Filipino students have “personal and social goals” relating to why they learn English. Cook (2008) suggests that attitude has a huge impact on students’ motivation to learn a language, so if they see a purpose learning a language, they are more likely to be successful. However, the students’ school may make learning a second language compulsory so have to do it regardless of motivation. One of these personal goals is suggested to be travelling the world where English is the international language. However, the importance of Welsh is not shown in services such as banks as Crump (2018) suggests banks make it difficult for people to choose the Welsh language to use for services as it is not a recognised language. Furthermore, it is suggested by Estyn (2018) that children do not use Welsh outside of lessons so do not have the knowledge or confidence to use Welsh outside of the school setting. Whilst on PTE, the children wrote what their strongest and weakness subjects were and 80% of the class put Welsh as their weakness subject. Also, within the article it suggests that students see learning English desirable for professional development and careers (Bernardo and Gaerlan, 2011), on the other hand, many young people do not have the opportunities to use Welsh language in their careers and higher education (Wales Online, 2011). The Welsh Government (2017a, p. 48) has identified these challenges and aims to “increase the use of Welsh within the workplace” and “increase the range of services offered to Welsh speakers” to raise the awareness and importance of the Welsh language for learners. Strubell (2011) suggests the use of the Catherine Wheel model to increase the fluency and the use of services to generate an increase in the use of a language and the Welsh Government (2017a) aim to create an environment that enhances the Welsh language within services but do not say how they are going to do this in enough detail.

Secondly, a theme that is explored within the article is the use of the students first and second language. Bernardo and Gaerlan (2011) indicate that the Filipino student uses their first language in lessons, home and the community while their use their second language English in lessons and home not the community. Donaldson (2015) suggests that children should be given opportunities to be able to communicate in Welsh and be able to use Welsh in the workplace. This may be a challenge as the Welsh language is not largely used in the majorities of Wales as only 19% of the Welsh population speak Welsh (Welsh Government, 2017b). It has been found that children do not hear the Welsh language beyond their formal lessons (Welsh Government, 2013a). The Welsh Government (2017c) propose that they can overcome this challenge by making learning Welsh enjoyable inside and outside of school to increase the children’s confidence. Within the article it is also explored that families have a positive impact on them learning English and code-switch in the family home (Bernardo and Gaerlan, 2011). Parents in the Philippines see the value of learning English for their children’s future so encourage them and have many resources to support the learning of English. Goodall and Montgomery (2014) believe parental engagement is vital for children to succeed in school, improve behaviour and gain the confidence of parents in their children’s education however Goodall and Montgomery also suggest it is not possible for all parents due to work commitments and ethnic minorities. Estyn (2018) research shows that schools do have positive relationships with parents and help with supporting their children at home on the other hand, Estyn do not mention if this support is given towards the Welsh language as many parents do not speak Welsh at home. There is a lack of resources for the Welsh language as the National Assembly for Wales (2018) suggest is impacting pupils’ education and increasing stress levels leading to lower attainment in the Welsh language. The Welsh Government (2017a) realises they need to promote the benefits of learning the Welsh language and provide more financial support to increase the amount of resources and follow the example of Ysgol Dyffryn Aman by raising the parents awareness of the advantages of the Welsh language and involve the parents making education more inclusive (Estyn, 2012).

The authors of the article examine the role of the teacher in learning a language and believe teachers model good use of language that the students can follow (Bernardo and Gaerlan 2011). The article explores that both the students first and second language are used within lessons. This is closely linked to Cummins (1984) theory of BICS and CALP where the Filipino students are able to switch between their languages for different purposes and can academically use English as many go on to higher education studying in English. In the Welsh Foundation Phase children are expected to be able to “show that they understand basic instructions” in line with BICS (Welsh Government, 2015a, p.37) and in Key Stage 2 children should be able to “write in a variety of form” however, children in English medium school never reach such fluency as CALP (Welsh Government, 201b, p.13). Children in the Foundation Phase confidently use simple words or phrases to ask to go to the toilet or count aloud however, in Key Stage 2 the children’s confident declines and rely on prompt sheets and progress slows down (Estyn, 2018). This was seen on PTE, children within the Foundation Phase are constantly using Welsh through songs and snack time but in Key Stage 2 very little Welsh is used in class. Donaldson (2015) recommends that the Welsh Government adapt the Foundation Phase approach to the Welsh language and embed it into the whole curriculum to improve the attainment of the Welsh language. Furthermore, the teacher’s role in promoting the Welsh language is vital as Richards and Rodgers (2001) suggest that teachers model the language and control the speed and pronunciation for the learners. On the other hand, in Wales this will be a challenge due to the teaching staff lacking in confidence in their own Welsh language abilities and prioritising other subjects such as Maths before the Welsh language (Estyn, 2018 and Welsh Government, 2013b). It has been seen in schools whilst on PTE that Welsh is another subject to tick off the list by giving Welsh tokens if a pupil used Welsh, but this was only used once whilst on PTE by the class teacher. Identifying these challenges, the Welsh Government (2017a) want to increase the number of teachers who can teach Welsh and encourage pupils to use Welsh outside the classroom again do not state how exactly they are going to do it. Estyn (2007) reported that the Welsh language short course GCSE did not result in students having high levels of Welsh language, but the Welsh Government did not act upon this report until 2017. However, there are Sabbatical Schemes available for teachers to increase their Welsh language skills and they have shown to strengthen pupils’ attainment in Welsh and the school’s Welsh language ethos (Welsh Government, 2014). The Welsh Government do not provide enough funding or resources to allow for teachers to go on Sabbatical schemes and then educate the whole school.

Another theme within the article is that learners use popular media in English such as films and websites in order to enhance their English skills and their preferences in learning English as this gives them motivation (Gaerlan 2009, cited in Bernardo and Gaerlan, 2011, p.5). Kuppens (2010) agrees with that media heavily impacts on learning a language having
long-term consumption it positively increases their knowledge of the language in a context. However, this may be difficult in Wales due to the lack of media in the Welsh language. Young people in Wales are not exposed to Welsh media are there are little resources available and many young people follow influencers on social media who use the medium of English (Estyn, 2018). Whilst on PTE, the children watched ‘Cyw’ on S4C but the children did not find it interesting and were only shown it as a one off, but it needs to be implemented long-term to see the positive effects. Businesses that use social media will find it difficult to use the Welsh language as they may not have employees to support it and businesses will not use Welsh unless they see a demand for it which leads to Strubell (2011) Catherine Wheel model to increase demand and motivation to learn a language. However, the Welsh Language Commissioner (2019) suggests the benefits of using social media for business as it allows a wider audience to access their business and gives more support to their customers. Donaldson (2015) suggest that the new curriculum will help support young learners in their Welsh language develop by putting more emphasis on the Welsh language but does not specify how. Also, the Welsh Government (2017a) aim to normalise the Welsh language being used in the community such as shops to improve young people’s confidence and see the importance of the language. 

[bookmark: _GoBack]In conclusion, the article gives is an analytical look at Filipino students learning through the medium of English rather than their first language. The article does discuss both the advantages and disadvantages of learning a foreign language through this way however, the article uses a lot of their own research for the article which does not give a balanced view. It was written in 2011 resulting in the data being outdated leading readers to think whether it is still a reliable source. While the title of this article suggests that students are not learning through their first language but through a foreign language English this is not the case through the article as the students use both languages when needed. Despite its limitations the articles provide us with many ideas that can use adapted and used in Wales. Raising the awareness of the importance of the Welsh language like the English language is seen in the Philippines would be a highly beneficial to the learning of Welsh by giving it more purpose.  Also, the use of the Welsh language in the home needs to be improved by educating parents and increasing funding for Welsh resources. A huge part of increasing the number of Welsh speakers is down the education of young people, teachers lack the support and confidence to pass on to their pupils which needs to change by the increased use of Sabbatical Schemes and sharing of knowledge around schools. The Welsh language needs to be more appealing in order for young people to be interested in learning it as many people currently live in Wales and have no need to learn Welsh as they can access everything through the medium of English. On the other hand, cultural events such as the Eisteddfod gives a purpose behind learning the Welsh language as it is historical and gives the country an identity.
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