Contents Page: 


2.0 Introduction	1
2.1 Effective Educational Practice in Secondary Schools	2
2.2 Principles of Curriculum Design and Pedagogical Change	4
2.3 The Shift from Physical Education to Health & Wellbeing Education	5
2.4 Teacher Professional Learning and Curriculum Reform	7
2.5 Student Engagement and Holistic Development in HWB	8
2.6 Existing Health & Wellbeing Resources in Secondary Schools	9
2.7 Positive Youth Development	11
2.8 Gaps and Limitations in Current Practice	11
2.8 Conclusion	12
2.9 References	12











[bookmark: _Toc236432056]2.0 Introduction 
Aim of project: Design an educational resource that helps secondary school teachers in Wales with the transition from physical education lessons to the health and wellbeing-based curriculum.
Before being replaced by the Curriculum for Wales, the National Curriculum for Wales was seen as outdated and overly prescriptive, focusing primarily on fixed subjects and standardised content rather than broader learning opportunities. Donaldson’s Successful Futures review concluded that the curriculum was ‘no longer meeting the needs of children and young people in Wales’, highlighting limited progression, poor logicality between phases and not enough emphasis on creativity and well-being (Donaldson,2015). Similarly, the OECD identified that the strict subject-based framework limited teacher autonomy and didn’t show the realistic demands of the 21st century (OECD, 2020). These problems, as well as further concern for student engagement, led to the replacement of the old curriculum through the Curriculum and Assessment Act 2021.
The introduction of the Curriculum for Wales represents a significant change in educational practice, placing increased focus on holistic, learner-centred education. Central to the change is the Health and Wellbeing (HWB) Area of Learning and Experience (AoLE), which aims to support learners’ physical, mental, emotional, and social development (Welsh Government, 2020). The change requires secondary school teachers, particularly those specialising in Physical Education (PE), to move away from traditional sport and performance-based approaches and more towards broader wellbeing-based pedagogy. 
While the HWB AoLE offers opportunities for greater professional autonomy and interdisciplinary learning, research by OFSTED indicates that many teachers experience uncertainty when interpreting curriculum guidance and translating policy aims into effective classroom practice. PE teachers may find it challenging to adapt established pedagogical approaches to align with the values-led and holistic nature of HWB education, particularly where practical, subject-specific support is limited. This raises concerns about inconsistent implementation and the potential gap between curriculum intent and classroom delivery.
Successful curriculum change depends on teachers’ capacity to make change through informed pedagogy and ongoing professional development (Fullan & Hargreaves, 2013; Desimone, 2009; UNESCO, 2015). Literature on educational practice shows the importance of accessible resources that support teachers in understanding curriculum expectations, developing confidence, and creating meaningful learning experiences. 
In response to these challenges, the project aims to design an educational resource that supports secondary school teachers in Wales in transitioning from traditional PE lessons to the Health and Wellbeing-based curriculum. By drawing on educational research and curriculum theory, the project seeks to close the gap between policy and practice and support more confident and consistent implementation of the HWB AoLE. 
[bookmark: _Toc783168815]2.1 Effective Educational Practice in Secondary Schools  
[bookmark: _Int_70iGH9Cg]Effective educational practice in secondary schools is commonly conceptualised as teaching that promotes and encourages both excellence and equity in student learning outcomes. Burroughs et al. (2019) argue that effective teaching extends beyond the communication of subject knowledge and is instead characterised by high-quality instructional practices that meet the diverse learning needs of students. Their analysis highlights the importance of clear learning objectives, adaptive pedagogy, and supportive classroom environments in enabling all students opportunities to have meaningful learning opportunities. Rather than viewing effectiveness solely through attachment measures, the authors emphasise that equitable teaching practices play a crucial role in reducing disparities in student outcomes. This perspective aligns with broader international research, which suggests that learner engagement, inclusive pedagogy, and responsiveness to individual differences are central to effective practice in secondary education.
Recent research published in educational sciences highlights the importance of reflective teaching practices and pedagogical adaptability in supporting effective teaching in secondary education (Špela Javornik and Eva Klemenčič Mirazchiyski, 2023). The study emphasises that teachers who engage in ongoing reflection and adapt their practice in response to classroom contexts are better able to meet diverse learners’ demands (Špela Javornik and Eva Klemenčič Mirazchiyski, 2023). While the research does not directly evaluate curriculum reform, its emphasis on teacher adaptability and professional judgement aligns with policy frameworks, such as the Curriculum for Wales, which promote teacher agency and curriculum co-construction (Welsh Government, 2022).
Inclusive practice is a central component of effective education (Schuelka, 2018), especially within mixed- ability secondary school classes. Studies exploring inclusive practices in secondary schools highlight the importance of differentiated instruction, flexible pedagogy, and positive student-teacher relationships in promoting engagement and attainment (He et al., 2023). Such practices are particularly relevant to HWB education, which addresses Physical, emotional, social and mental dimensions of learning. 
However, despite strong theoretical agreement, evidence indicates inconsistencies in how effective practices are implemented across secondary schools. International and UK-based studies note that structural constraints, such as curriculum pressures and assessment demands, often limit teachers’ ability to innovate (Mahmood, Karim and Amin, 2024). This tension is particularly pronounced during periods of curriculum reform like the current transition in Wales.
[bookmark: _Toc485318253]2.2 Principles of Curriculum Design and Pedagogical Change
Curriculum design literature consistently emphasises coherence, progression, and alignment between aim, pedagogy and assessment. Raban’s (2001) principles of learning, progression, and development remain influential, championing curricula that are developmentally appropriate, conceptually progressive, and responsive to the developing needs of learners. These principles strongly align with the Curriculum for Wales, which forefront progression over content coverage.
Pedagogical change is frequently conceptualised as a complex and multifaceted process rather than a linear transition from older to newer practices. A Delphi study (2023) on pedagogical change and innovation culture in secondary education found that experts perceive innovation not as a singular event but as a process of reflection, adaptation and improvement in response to evolving educational needs of students. The study highlights that sustainable pedagogical change must have a supportive organisational culture distinguished by shared values, collaboration, and openness to experimentation; it fosters trust amongst teachers and professional agency as well as leadership (Jesús Valverde-Berrocoso et al., 2023). Experts who took part in the study emphasised that innovation is most effective when it is built into everyday practice and involves shared responsibility, rather than being solely driven by top-down mandates. Without conditions such as curriculum flexibility, institutional support and collective teacher engagement, efforts towards pedagogical change risk remaining superficial and fragmented, failing to achieve the bigger cultural change that participants associated with actual transformations.
Literature on curriculum innovation envisions reform as a process that extends beyond curriculum content to encompass broader shifts in educational purpose and teaching practice. Since curriculum reform frequently necessitates a reorientation of pedagogical priorities and professional roles, Saravanan (2012) argues that curriculum design and innovation are most successful when the teachers have a clear understanding of the goals and the reasoning behind change. The article highlights that when curriculum change is approached as a technical adjustment rather than a meaningful educational change, implementation is likely to be limited in impact. This perspective is particularly relevant in the context of the transition from physical education to health and wellbeing, where teachers are expected to go past established subject boundaries towards more interdisciplinary and holistic forms of teaching and subjects. Without support for teachers to reinterpret their roles, curriculum reform may remain basic rather than a bigger, sustained pedagogical change.
[bookmark: _Toc1925904395]2.3 The Shift from Physical Education to Health & Wellbeing Education
Research by Aldous and Evans et al (2022) into early experiences of curriculum reform in Wales reveals that many teachers perceive the introduction of the Health and Wellbeing area of learning and experience (AoLE) as both an opportunity to improve students’ learning and as a source of professional uncertainty. Using survey and interview data from current teachers, Aldous and Evans et al (2022) highlight that while there is broad support for the values underpinning the HWB AoLE, considerable uncertainty remains amongst teachers regarding how the framework should be interpreted and used in a classroom setting. Teachers reported uncertainty around the best and most appropriate assessment strategies within HWB, with questions about what counts as valid evidence of progress and how the assessments align with the students’ holistic development. In addition, the study identifies tensions in pedagogical approaches, as some teachers continue to rely on traditional subject-specific methods that may not translate to the development of the HWB curriculum. In particular, PE teachers described challenges reconciling established practices focused on physical performance and activity with broader wellbeing objectives, noting that existing training and resources leave them underprepared for the change. These findings underscore the complexity of transferring curriculum reform into classroom change, suggesting that in principle the HWB AoLE is welcomed, but clearer guidance and professional support are needed to help teachers bring it into day-to-day lessons.
Comparable research from Scotland provides valuable contextual insight into how physical education is positioned within a Health and Wellbeing curriculum. Thorburn, Jess and Atencio’s (2011) analysis of Scottish curriculum reform highlights that the reconceptualisation of physical education within the Curriculum for Excellence presents both big potential and limitations. Their work shows the need to think differently about curriculum in ways that integrate physical education more coherently with health and wellbeing objectives, noting that traditional sport-specific practices may not be as effective for achieving the broader aims of holistic development. The authors argue that curriculum documentation frequently fails to explain how physical education can significantly improve health and well-being results, leaving teachers unsure how to apply it in the classroom.  The lack of clarity can block sustained pedagogical change, suggesting that without greater articulation of curriculum aims, teachers may just go back to familiar practice rather than embracing innovative approaches within educational settings. Discourse analysis of Scottish physical education curriculum documentation supports these findings by showing that the language used to describe health and wellbeing often emphasises physical activity and skill development, which may reinforce traditional PE paradigms unless it is directly connected to broader conceptions of wellbeing. McEvilly and colleagues (2012) demonstrate that such disengaging frames within curriculum text can have effects on how teachers and pupils understand and do physical education, with various interpretations possible dependent on the teacher and local context. Together, these studies show that whilst Scottish policy acknowledges the potential contribution of physical education to health and well-being, actualising this potential depends on how curriculum language, subject placement, and pedagogical practices are understood and implemented at the school level.
[bookmark: _Toc1397414402]2.4 Teacher Professional Learning and Curriculum Reform
Research into current curriculum reform in Wales highlights that tensions in professional autonomy significantly shape teachers’ experiences of implementing change. Hughes and Lewis (2020) contend that while the Curriculum for Wales formally positions teachers as autonomous professionals with responsibility for curriculum design, this shift is inherently complex and challenged in practice. The article shows a dual tension; on one hand, teachers are encouraged to exercise discretion and creativity; on the other hand, they continue to work within accountability frameworks and workload constraints. Hughes and Lewis argue that this contradiction can generate professional uncertainty, as teachers choose between policy plans for autonomy and the practical demands of everyday classroom life. Also, Hughes and Lewis highlight that autonomy is not evenly shared, as teachers with greater access to collaborative professional learning and leadership support are more likely to embrace innovation practices, whilst those without the support will stay in their usual frameworks and routines for a sense of familiarity. This tension has implications for professional learning as effective reform requires providing opportunities for skill development as well as creating environments where teachers feel confident in applying the new learning. Without addressing structural constraints that limit teacher autonomy, curriculum reform risks continue to enforce existing practice (Hughes and Lewis, 2020).
Teacher professional development and learning is widely recognised as a critical factor in curriculum reform, particularly in contexts where teachers are expected to use greater professional autonomy. Analysis of Welsh education reform published in the Journal of Educational Change emphasises that policy developments in Wales position teachers as central agents in curriculum design rather than passive recipients of centrally prescribed change (Evans, 2022). Evans argues that the curriculum for Wales represents a deliberate shift away from high-stakes accountability and performative cultures towards a model grounded in trust, collaboration and professional judgement. However, the article also highlights that such a shift places significant demands on teachers’ professional capacity, requiring sustained and coherent professional learning opportunities to support new roles and the expectations that come with them. Evans observes that prior times of reform and accountability pressure have contributed to reform weariness in teaching, potentially compromising teacher confidence. As a result, the success of the current curriculum reform is closely linked to the extent to which professional learning is long-term and well-resourced. Without meaningful investment in professional learning, there is risk that the aspiration to improve teachers’ professionalism and autonomy will remain rhetorical rather than realised in the classroom (Evans, 2022).
[bookmark: _Toc846570355]2.5 Student Engagement and Holistic Development in HWB
Student engagement is central to HWB education because engagement not only reflects behavioural participation in learning but also supports students’ psychological and developmental well-being. Research examining the integration of healthy personality development with educational practice suggests that engagement with school is based on a complex link between individual dispositions and classroom contexts, such that individuals who are more engaged experience better emotional, cognitive and social wellbeing (Moreira et al., 2019). The chapter by Moreira and colleagues conceptualises engagement as a multidimensional construct encompassing students’ investment in learning tasks, positive attitudes towards school and active involvement in educational activities, all of which are associated with healthier personality development and adaptive educational outcomes. From this perspective, engagement isn’t just a behavioral outcome, but also an indication of an individual’s motivation and sense of belonging within an environment. When students feel supported and meaningfully connected to their learning experiences, they are more likely to exhibit sustained participation and better engagement, which in turn contributes to positive well-being outcomes, supporting the point that educational environments that prioritise psychological support can improve both engagement and well-being.
[bookmark: _Toc1112832323]2.6 Existing Health & Wellbeing Resources in Secondary Schools
Public Health Wales has developed targeted support to assist schools in implementing the Health and Wellbeing of Area of Learning and Experience (AoLE) within the Curriculum for Wales, acknowledging that expertise for design and delivery is not yet embedded uniformly across schools (Public Health Wales,2025).  In response, Public Health Wales Educational Settings team established a Health and Wellbeing Curriculum project in collaboration with health and education partners to create practical toolkits and resources that support in developing and delivering lessons in the subject (Public Health Wales, 2025). These resources have been developed to be evidence-based and adaptable to local contexts, identifying important concepts and learning outcomes for teachers to address within topics. These resources are designed to support curriculum planning and delivery by providing adaptable toolkits that include teacher guidance, knowledge banks, and suggested learning activities. The guidelines help schools address physical, mental, and emotional health in an organised and professional yet flexible way by using Public Health Wales to bridge gaps between education and broader wellbeing concerns, especially within young people. Therefore, by providing useful assistance that might boost teacher confidence and consistency in HWB curriculum enactment, Public Health Wales' contribution enhances statutory curriculum advice (Public Health Wales, 2025).
Welsh Government curriculum guidance emphasises that effective curriculum design in the Health and Wellbeing (HWB) Area of Learning and Experience needs teachers to move beyond isolated subject contents towards integrated, learner-centred experiences that advance the four purposes of the Curriculum for Wales. Designing your curriculum- Health and Wellbeing guidance outlines key principles that schools should consider when planning Health and Wellbeing Lessons, like embedding cross-curricular skills like literacy, digital competence and numeracy, as well as skills like creativity, critical thinking and problem solving. This guidance positions Health and Wellbeing as a curriculum area that demands holistic learning experiences, helping students develop emotional intelligence and decision-making. The guidance underscores the significance of an entire school approach, arguing that Health and Wellbeing learning should be supported by school ethos, policies and practices to ensure coherence between classroom learning and school life. By doing this, it expresses the expectation that the HWB curriculum design should be seen as integrated with more comprehensive curriculum planning and execution rather than as an add-on. In the HWB Area of Learning and Experience, these principles collectively represent a shift towards curriculum design that prioritises connected, contextualised, and learner-driven approaches. This reinforces the curricular imperative for teachers to design learning that simultaneously supports students' physical, mental, emotional, and social development (Gov.wales, 2019).
[bookmark: _Toc1436951482]2.7 Positive Youth Development 
Positive Youth Development is an intentional, prosocial approach that engages youth within their communities, schools, and families in a way that is productive and constructive (Youth.gov, 2019). Instead of seeing young people as ‘at risk’ Positive youth development sees them as resources to be developed. Positive youth development is normally explained by the 5 C’s model: competence, confidence, connection, character and caring (Tome et el, 2021). When these aspects are implemented within supportive environments, young people are more likely to engage more positively. Positive youth development links up with Health and Wellbeing approaches by prioritising emotional support and social development as well as academic outcomes. In practice, positive youth development is things like positive relationships, opportunities to build competence, and character development. Activities for positive youth development are things such as art projects, where they paint self-portraits and mood collages, storytelling sessions, where individuals create stories to improve empathy and creativity (Millacci, 2022). An example of a successful positive youth development program is the Dream School Program in Norway, which is a peer mentor program helping students develop leadership and social skills, where it’s been shown that the students experienced positive feelings while helping others.
[bookmark: _Toc1607358010]2.8 Gaps and Limitations in Current Practice
Research into the early implementation of the Curriculum for Wales suggests that, despite its progressive intentions, reform may unintentionally exacerbate existing inequalities if implementation support is inconsistent across schools. Analysis by Power, Newton, and Taylor (2020) highlights concerns that student-centred curricular models, while pedagogically innovative, pose differential demands on schools depending on their capacity for resources, leadership and contextual stability (Power, Taylor and Newton, 2020). Furthermore, the reduction of standardised accountability mechanisms in favour of developmental assessment removes one means of systematically monitoring differential progress among different learner groups (Power, Taylor, and Newton, 2020). These critiques underscore that curriculum reform alone is insufficient to address educational inequality; without targeted investment in disadvantaged contexts and mechanisms for monitoring equity outcomes, reform risks embedding rather than dismantling structural inequalities within the education system (Power, Taylor and Newton, 2020). 
[bookmark: _Toc232093713]2.8 Conclusion  
This literature review has examined key research and literature relevant to the design of the educational resource to support secondary school teachers in Wales as they transition from traditional physical education provision to the Health and Well-being Area of Learning and Experience (HWB AoLE). The review has highlighted that effective educational practice is increasingly based around learner-centred, inclusive and reflective pedagogies that prioritise the learner’s holistic development (Bremner, Sakata and Cameron, 2022). However, translating these principles into practice required significant professional confidence and adaptation, in particular contexts of large-scale curriculum. 
The review also points out the importance of student engagement and wellbeing as connected outcomes, alongside the critical role of teacher agency in shaping curriculum enactment. However, concerns regarding inconsistent implementation and the potential for reform to aggravate educational inequalities show the need for practical support. Collectively, the literature shows a clear need for accessible and contextually relevant resources that support secondary school teachers in developing confidence, consistency, and clarity when delivering the new curriculum. This provides a strong rationale for the creation of an educational resource to support teachers during the transition period.  
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