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1. The Introduction 
Prepare a prospectus for a radical school (5,000 words) 27/3/20
A prospectus is a document designed to attract potential pupils to the school. A prospectus will advertise and market the school whilst making clear its values, aims and ethos.  The prospectus can be produced on a Word document and will be submitted via Turnitin. You are welcome to include sub-titles and images to make it look like a prospectus
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1. The Introduction

Introduction: (around 500 words) 
Outline what you will be including in your prospectus. You may wish to create a name for your school and explain what age children could attend your school. 

Welcome to our Community of Experiential Learning and to our Community of Experiential Learning Prospectus for children between the ages of 7 and 10 (Year 3 to Year 6).

In Section 2, we cite the Aims of our Community of Experiential Learning because the Aims of our Community of Experiential Learning determine the atmosphere or ethos of our community.  The atmosphere or ethos of our Community of Experiential Learning emerges in the Behaviour for Learning Conceptual Framework (EPPI-Centre, 2004) that centres on the interaction between Behaviour and Access, Behaviour and Engagement and Behaviour and Participation.  The interaction between Behaviour and Access concentrates on the relationship between the Behaviour of the Learner and the Curriculum, the interaction between Behaviour and Engagement concentrates on the relationship between the Learner and the Self and the interaction between Behaviour and Participation concentrates on the relationship between the Learner and Others.  Furthermore, Communities, Cultures, Families, Policies and Services determine the B4L Conceptual Framework (ibid.).   


2. The Aims of our Community of Experiential Learning

1. centre on creating a Community of Experience and Learning, the convergence of known experience and knowledge and future experience and knowledge (Vygotsky, x)
2. centres on the divergent needs and requirements of children between the age of 7 and 11 from contrasting backgrounds
3. embedding facilitative learning into our Learning and Teaching (Rogers, x)
4. creating an educational environment that advances a creative curriculum by engaging the children in Learning by Doing inside and outside of the classroom  (Gibbs, 1988)
5. 

Behaviour

The interaction between Behaviour and Access 
The interaction between Behaviour and Access concentrates on the relationship between the Behaviour of the Learner and the Curriculum (EPPI-Centre, 2004), given that …

The revised SEN Code of Practice 2002 (DfES, 2001) centres on the right of children demonstrating SEN to access a broad, balanced and relevant curriculum (Ofsted, 2004).  We believe that our ‘meaningful’ (Adams, 2009: 45) or ‘relevant’ (Ofsted, 2004: 3) curriculum can establish good behaviour inside and outside of the classroom (EPPI-Centre, 2004), in addition to the expectation that children can engage in and enjoy their Experiential Learning (DfES, 2003).  Furthermore, connecting enjoyment in Learning to excellence in facilitating Learning, culminating in exciting and stretching the imagination of children, regardless of age and cognitive abilities (ibid.).  Consequently, our curriculum can demonstrate both ability and content relevance as a means of embedding inclusion and integration into the facilitative Learning by Doing (x), therefore, accommodating both Less and More Able and Talented children through differentiation by self-outcome, self-product, support or task (Morgan et al, 2016).
Morgan et al (ibid.) define differentiation as ‘the process by which differences between students are accommodated so that all students have the best possible chance of learning’ (p. 16).  Consequently, classroom staff engage in arranging appropriate approaches or strategies, indeed, challenges for Facilitative Learning, in response to the diverse and individual needs and requirements of children and in order to overcome extrinsic and intrinsic barriers to real learning.  

Curriculum
Evidence establishes an explicit connection between Behaviour and Curriculum (DES, 1989), for example, the effect of the design and the delivery of the curriculum on the Behaviour and the Learning of the Learner.  The Steer Report (DfES, 2005) establishes an implicit connection between Behaviour and Curriculum, for example, ‘Core Belief 3’ centres on the generic role of classroom staff in raising the standard or quality of Behaviour through raising the standard or quality of Learning and Teaching, because developing the Learning of the Learner climaxes in developing the Behaviour of the Learner (Adams, 2009). (97)
The Elton Report (DES, 1989) acknowledges the influential role of the National Curriculum in the Education Reform Act 1988 in 
[bookmark: _GoBack]We believe that our curriculum can deliver an accessible, appropriate (DfES, 2005), balanced, broad and simulating education, relevant and suitable to the divergent individual needs and requirements of our children (DES, 1989), regardless of the abilities and aptitudes of our children (DfES, Steer Report, 2005).  

Differentiation
The Elton Report (DES, 1989) and the Steer Report (DfES, 2005) converge in Ofsted (2005) in 
delivering an ‘appropriate adaptation’ (2005: 13) of the curriculum through ‘differentiation’ as an approach for accessing the curriculum (McNamara and Moreton, 1997), changing behaviour (McNamara and Moreton, 2001), improving the generic standard of Learning and Teaching (DfES, 2005) and meeting the diverse individual needs and requirements of the Learner (Knowles, 2011).  This is achieved by assessing the correct Level of Learning of the Learner through initial assessment and embedding contrasting Learning Preferences into Learning and Teaching (Fleming, 2001), given that an apparent 60% of Learners demonstrate a visual Learning Preference (Morgan, et al, 2016).


Morgan et al (ibid.) define differentiation as ‘the process by which differences between students are accommodated so that all students have the best possible chance of learning’ (p. 16) and Tomlinson et al (2013) define differentiation as ‘responsive teaching rather than one-size-fits-all teaching’ (p. 4).  The ‘Principles for Differentiation’ in O’Brien and Guiney (2001) emphasise that differentiation is considerably greater than classroom staff simply troubleshooting for the difficult or disengaged Learner ‘but must be a practice that is applied to all’ (p. 16). (78)  

Environment for Experiential Learning
We believe in centring on establishing an expectation for acceptable and appropriate behaviour inside and outside of the classroom by creating conditions that advance a creative curriculum by engaging the Learner in Learning by Doing (Gibbs, 1988) or Learning by Experience.  Our creative curriculum 
distinguishes between the establishment of a creative curriculum and an ‘appropriate adaptation’ (Ofsted, 2005; 13) of the current, ‘one-size-fits-all’ (Thompson et al, 2013: 4), curriculum.  The DfES (2003) characterises a creative curriculum as combining ‘excellence in Learning [and Teaching] with enjoyment of Learning’ (DfES, 2003: 4) that ‘excites’ and ‘stretches’ the imagination of the Learner (p. 9).  Adams (2009) cites characteristics of a creative curriculum as being collaborative, engaging, experiential, flexible, inclusive, innovative, inspiring, imaginative, meaningful and motivating (Adams, 2009; DfES, 2003, 2004; NACCCE, 1999).  Adams (2009) believes that a creative curriculum can culminate in developing the behaviour and creative cognition of the Learner through ‘collaboration’, ‘discussion’ ‘experimentation’ and ‘problem-solving’ (p. 50), and therefore, enhance the ‘self-confidence’, ‘self-efficacy’, ‘self-esteem’ and ‘motivation’ of the Learner (Adams, 2009: 53).  The above emphasises the metamorphosis of the ‘chalk and talk’ didactic approach to Learning and Teaching into creative Learning and Teaching (Brundrett, 2007; NCSL, 2004).  Morgan (2007) summarises the situation in stating that ‘good teaching is one of the most effective behaviour management tools in a teacher’s repertoire’ (p. 67).  The above highlights the coexistence connecting the relationship between the Curriculum and the Learner to the relationship between the Curriculum and the Teacher, and therefore, to the relationship between the Learner and the Teacher (EPPI-Centre, 2004). (228)   
The DfES (2004) identifies 5 key components for establishing a creative curriculum:  establishing effective approaches or strategies for Learning and Teaching, culminating in establishing Assessment for Learning, establishing curriculum choice and entitlement, establishing a creative organisation of the school and establishing effective external connections to the school. (45)

Ofsted (2005) and Turner-Bisset (2007) believe that schools choose to concentrate on raising the standard of Behaviour by raising the standard of Learning and Teaching in contrast to concentrating on the metamorphosis of the current curriculum into a creative one because the ethos of the National Curriculum (1998) is assessment-driven.  Furthermore, because of the effect of an assessment-driven curriculum on the both the Learner and the Teacher, and therefore, on the School.  Hargreaves (2005) cites the diminishing effect of the National Curriculum (1998) on the confidence, motivation and self-esteem of the Learner.  She advocates critical cognition from outside the black box of Assessment of Learning in establishing a creative but effective meeting of the diverse and individual needs and requirements of the Learner. (118)   
The key findings of The Effective Provision of Pre-School, Primary and Secondary Education (EPPSE 3-16) Project (Siraj-Blatchford et al, 2015) centres on the bundle of behaviour that can affect both the current and the future development of children, including the behaviour of children.  The key findings centre on establishing an appropriate classroom environment for Learning and Teaching, establishing good relationships between both adults and children and children and children, individualising or personalising Learning and Teaching and embedding dialogue, discussion, exploration and extension into Learning and Teaching.  The embedding of dialogue and discussion into the conclusion of Learning and Teaching can constitute creative and effective approaches or strategies for classroom staff for checking both the knowledge and understanding of the Learner and for delivering both formative and summative feedback to the Learner. (129) 
Adams (2009) highlights the incongruence between the Principles of designing a creative curriculum and the Practices of delivering an academic curriculum.  The clash between an academic and a creative curriculum highlights the conflict between the Andragogical and Process model for Learning and the Pedagogical and Product model of Learning (Hargreaves, 2005; Kirton et al, 2007; Scott, 2012).  Scott (ibid.) describes the contrasting and conflicting assessment stages on the Learner.  She differentiates between Assessment of Learning as being ‘done to’ (p. 32) the Learner, Assessment for Learning as being ‘done for’ (ibid.) the Learner and Assessment as Learning as being ‘done by’ (p. 33) the Learner.  Her approach and insight, indeed, her vision, is also applicable to the relationship between the Curriculum and the Learner because a creative curriculum constitutes empowerment for the Learner in assuming ownership of the Learning and culminating in facilitating the journey of the Learner into Lifelong Learning. (145)  



Differentiation
Tomlinson et al (2013) define differentiation as ‘responsive teaching rather than one-size-fits-all teaching’ (p. 4).  The 5 Principles for Differentiation in O’Brien and Guiney (2001) emphasise that differentiation is considerably greater than classroom staff intentionally troubleshooting for the difficult or disengaged Learner ‘but must be a practice that is applied to all’ (p. 16).  We believe that children have the right to excellent Learning and Teaching; children and classroom staff can engage in Learning and Teaching, Learning can establish an expectation for engaging in Learning and Teaching, and therefore, recognising and rewarding Learning, Learning can establish mutual and social relationships and Learning can change both individuals and institutions for the better (O’Brien and Guiney, 2001).
 
Freire
Facilitative Learning (Rogers, 1983) and Learning by Doing (Gibbs, 1989) centre on citing the Learner at the heart of the Learning and the teacher as the facilitator of the Learning in contrast to the source and subject specialist of the Learning.  Consequently, both Facilitative Learning (Rogers, 1983) and Learning by Doing (Gibbs, 1988) remove extrinsic and intrinsic barriers to Learning by enabling the metamorphosis (transformation) of the dependent Learner into an independent Learner, and therefore, owning their Learning.

The interaction between Behaviour and Engagement 
The interaction between Behaviour and Engagement concentrates on the relationship between the Learner and the Self.

The interaction between Behaviour and Participation 
The interaction between Behaviour and Participation concentrates on the relationship between the Learner and Others.  

Furthermore, Communities, Cultures, Families, Policies and Services determine the B4L Conceptual Framework (ibid.).


Morgan (2007) reinforces the B4L Conceptual Framework (EPPI-Centre, 2004) by citing the effect of age, abilities, culture, economic and social background, emotional and physical health, environment, gender and self-esteem on the behaviour of the Learner.  Consequently, Learning Outcome 2 focuses on the influence of ‘abilities and curriculum’, ‘age, gender and economic and social background’, ‘culture’ and ‘English as an Additional Language (EAL)’ on the behaviour of the Learner.  Furthermore, the effect of Additional Learning Needs (ALN) and Special Educational Needs (SEN) or Special Educational Needs and Disabilities (SEND) on the behaviour of the Learner.  SEN or SEND incorporates the effect of Behaviour, Emotional and Social Difficulties (BESD), Attention Deficit Disorder (ADD) or Attention Deficit Hyperkinetic Disorder (ADHD), Autism Spectrum Conditions (ASC) or Autistic Spectrum Disorders (ASD) and Asperger’s Syndrome, Dyslexia, Dyscalculia and Dyspraxia and Emotional, Behavioural and Social Difficulties (SEND) and Mental Health on the behaviour of the Learner.

3. The Atmosphere, Ethos and Values of our Community of Experiential Learning
The atmosphere or ethos of our Community of Experience and Learning derive from the Aims of our Community, 
Mutual respect among and for staff and students

The attributes or characteristics of school staff (Freire, x)
Attributes of the facilitators of Experience and Learning

The children establish the rules of the Community of Experiential Learning, following dialogue between staff and students (Freire, x).
· Describe the rules, the atmosphere and ethos of the relationships between people in the school.
· The influence of the content of the curriculum on the behaviour of the children.  For example, no drama from staff and student, no shouting from staff and student but a critical and to Problem Solve  

6. The Context (500 words)
· Set out your key terms – you may wish to consider how you will define the term ‘schooling’ – you may wish to consider if this is similar/dissimilar to other terms such as ‘education’ 

Defining our Community of Experiential Learning
Our Community of Experiential Learning 
· Contrary to mainstream schooling because of the balance broad and holistic between academic and vocational achievement, given that neither one of them is greater than the other.  Furthermore, .

· The legal definitions of education

· The Principles of mainstream education

· The role of the state in providing schooling. 


7. The Vision (3500 words)
· Set out the vision for your school.  Make reference to School structures – how will the school day / lessons look?

Creative Curriculum
balanced, broad, relevant, simulating and suitable education to the divergent needs and requirements of the Learner.  

The Behaviour for Learning Conceptual Framework (EPPI-Centre, 2004) centres on the interaction between Access to the Curriculum and Behaviour. 

Establishing an explicit connection between Behaviour and Curriculum, for example, the effect of the design and the delivery of the curriculum on the Behaviour and the Learning of the Learner.  

The Steer Report (DfES, 2005) establishes an implicit connection between Behaviour and Curriculum, for example, ‘Core Belief 3’ centres on the generic role of classroom staff in raising the standard or quality of Behaviour through raising the standard or quality of Learning and Teaching, because developing the Learning of the Learner climaxes in developing the Behaviour of the Learner (Adams, 2009). 

· delivering an appropriate curriculum that is accessible, regardless of the abilities, ages and aptitudes of the Learner.  The Elton Report (DES, 1989) and the Steer Report (DfES, 2005) converge in Ofsted (2005) in delivering an ‘appropriate adaptation’ (p. 13) of the curriculum through ‘differentiation’ as an approach for accessing the curriculum (McNamara and Moreton, 1997), changing behaviour (McNamara and Moreton, 2001), improving the generic standard of Learning and Teaching (DfES, 2005) and 
· meeting the diverse and individual needs and requirements of the Learner (Knowles, 2011) by assessing the correct Level of Learning of the Learner through initial assessment and embedding contrasting Learning Preferences into Learning and Teaching (Fleming, 2001), given that an apparent 60% of Learners demonstrate a visual Learning Preference (Morgan, et al, 2016).
Morgan et al (ibid.) define differentiation as ‘the process by which differences between students are accommodated so that all students have the best possible chance of learning’ (p. 16) and Tomlinson et al (2013) define differentiation as ‘responsive teaching rather than one-size-fits-all teaching’ (p. 4).  The ‘Principles for Differentiation’ in O’Brien and Guiney (2001) emphasise that differentiation is considerably greater than classroom staff simply troubleshooting for the difficult or disengaged Learner ‘but must be a practice that is applied to all’ (p. 16). 

Context
Adams (2009) centres on establishing an expectation for acceptable and appropriate behaviour in the classroom by creating classroom conditions that advance a creative curriculum by engaging the Learner in Experiential Learning or Learning by Doing (Gibbs, 1988).  She distinguishes between the establishment of a creative curriculum and an ‘appropriate adaptation’ (Ofsted, 2005; 13) of the current, ‘one-size-fits-all’ (Thompson et al, 2013: 4), curriculum.  

Establish a creative curriculum as combining excellence and enjoyment in Learning that excites and stretches the imagination of the Learner (DfES, 2003).  Adams (2009) cites 
The attributes / characteristics of a creative curriculum are collaborative, engaging, experiential, flexible, inclusive, innovative, inspiring, imaginative, meaningful and motivating (Adams, 2009; DfES, 2003, 2004; NACCCE, 1999).  
Adams (2009) believes that a creative curriculum can culminate in developing the behaviour and creative cognition of the Learner through collaboration, discussion, experimentation and problem-solving, and therefore, enhance the self-confidence, self-efficacy, self-esteem and intrinsic motivation of the Learner (Adams, 2009).  The above attributes emphasise the metamorphosis of the ‘chalk and talk’ didactic approach to Learning and Teaching in mainstream education into creative Learning and Teaching (Brundrett, 2007; NCSL, 2004).  The above highlights the co-existence connecting the relationship between the Curriculum and the Learner to the relationship between the Curriculum and the Teacher, and therefore, to the relationship between the Learner and the Teacher (EPPI-Centre, 2004). 


Assessment 
Assessment is based upon continuous or ongoing assessment, connecting the Principles of Learning and Teaching to the Practice of Learning and Teaching (Praxis) through critical reflection (Freire, x).  The Cycle of Reflection (Gibbs, 1998) encourages children to reflect upon their Experiential Learning by describing and analysing their learning, for example, 

embedding the Cycle of Reflection (Gibbs, 1988) into Assessment of Experiential Learning as an appropriate framework for continuous or ongoing (formative) reflective writing.  Section A of the Cycle of Reflection (ibid.) centres on ‘describing’ the experience.  Section B of the Cycle of Reflection (ibid.) centres on describing ‘emotions’ and ‘feelings during the experience.  Part C of the Cycle of Reflection (ibid.) centres on ‘evaluating’ the experience by differentiating between the advantages and the disadvantages of the experience.  Part C of the Cycle of Reflection centres on connecting Principles to Practices by ‘analysing’ and connecting the Principles of Learning to the Practices of Learning (Praxis).  Part E of the Cycle of Reflection centres on by bringing closure to the experience by summarising the experience in an adjective.  Part F centres on composing an ‘Action Plan’ for changing an element of the experience.

Assessment for Learning
(Assessment Reform Group, x).
  

Pedagogy

Some questions you could explore:
· What are the aims of your school? What is your underpinning ideology? Include reference to key radical theory and visions of education including Holt, Freire and Gatto.
· What we teach and why we teach?
· How we teach.  Why?
· Describe the rules, the atmosphere and ethos of the relationships between people in the school.
· How is our school different to mainstream and traditional schooling and why is our approach a better one?
· Link your ideas widely to academic literature to provide support for your ideas. 





8. The Conclusion (500 words)
· Draw together all of your individual points to form a cohesive conclusion 
· Explain how the learners at your school would benefit from the style of schooling offered at your school
· Experiential Learning and the influence on Assessment 

















Creative curriculum that is greater than amending the current state curriculum.






[bookmark: _Hlk24209657]

The connection between Assessment for Learning and Curriculum
We believe that the 5 key components for establishing a creative curriculum:  
establishing effective approaches or strategies for Learning and Teaching, culminating in establishing Assessment for Learning, that is, continuous or ongoing assessment; establishing curriculum choice and entitlement; establishing a creative organisation of the school and establishing effective external connections to the school (DfES, 2004).
Ofsted (2005) and Turner-Bisset (2007) believe that schools choose to concentrate on raising the standard of Behaviour by raising the standard of Learning and Teaching in contrast to concentrating on the metamorphosis of the current curriculum into a creative one because the ethos of the National Curriculum (1998) is assessment-driven.  Furthermore, because of the effect of an assessment-driven curriculum on the both the Learner and the Teacher, and therefore, on the School.  Hargreaves (2005) cites the diminishing effect of the National Curriculum (1998) on the confidence, motivation and self-esteem of the Learner.  She advocates critical cognition from outside the black box of Assessment of Learning in establishing a creative but effective meeting of the diverse and individual needs and requirements of the Learner.

The Environment for Learning and Teaching
The key findings of The Effective Provision of Pre-School, Primary and Secondary Education (EPPSE 3-16) Project (Siraj-Blatchford et al, 2015) centres on the bundle of behaviour that can affect both the current and the future development of children, including the behaviour of children.  The key findings centre on establishing an appropriate classroom environment for Learning and Teaching, establishing good relationships mutual respect between classroom staff and students and children and children and children, individualising or personalising Learning and Teaching and embedding dialogue, discussion, exploration and extension into Learning and Teaching (Freire, x).  The embedding of dialogue and discussion into the conclusion of Learning and Teaching can constitute creative and effective approaches or strategies for checking the knowledge and understanding of the Learner and for delivering formative and summative feedback to the Learner.

Adams (2009) highlights the incongruence between the Principles of designing a creative curriculum and the Practices of delivering an academic curriculum.  The clash between an academic and a creative curriculum highlights the conflict between the Andragogical and Process model for Learning and the Pedagogical and Product model of Learning (Hargreaves, 2005; Kirton et al, 2007; Scott, 2012).  Scott (ibid.) describes the contrasting and conflicting assessment stages on the Learner.  She differentiates between Assessment of Learning as being ‘done to’ (p. 32) the Learner, Assessment for Learning as being ‘done for’ (ibid.) the Learner and Assessment as Learning as being ‘done by’ (p. 33) the Learner.  Her approach and insight, indeed, her vision, is also applicable to the relationship between the Curriculum and the Learner because a creative curriculum constitutes empowerment for the Learner in assuming ownership of the Learning, culminating in facilitating the journey of the Learner into Lifelong Learning.
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