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UNIVERSITY OF WALES TRINITY SAINT DAVID
CONTINUING PROFESSIONAL DEVELOPMENT SCHEME
FOR RECOGNITION BY THE HEA AGAINST THE
UK PROFESSIONAL STANDARDS FRAMEWORK

APPLICATION FOR FELLOW
(WRITTEN RECORD)

SECTION ONE:

	NAME
	
Alison Franks

	FACULTY/CENTRE/SCHOOL/
DEPARTMENT
	
Faculty of Art and Design: School of Media and Fine Arts

	POSITION (E.g. Lecturer/Senior Lecturer/Principal Lecturer/Head of School/Other (please specify)

	
Lecturer in Performing Arts


	ROLE (E.g. Lecturer/Programme Director/Admissions Tutor/Module Leader/Other (please specify)

	Lead in BA Applied Drama 

	LENGTH OF SERVICE AT UWTSD
(Applicants must have at least one year’s service to evidence a CPD record)

	YEARS:     2            MONTHS: 6 




	
APPLICATION FOR FELLOW

In your application for recognition as a Fellow of the Higher Education Academy (HEA), you are required to demonstrate fully how your continuing professional development allows you to meet the requirements for Descriptor 2, Fellow status, as outlined in the Guidance Handbook, relating to the Dimensions of the UK Professional Standards Framework (UKPSF), that is, Areas of Activity, Core Knowledge and Professional Values.

You should aim to include examples of your use of/commitment to relevant elements of the Professional Values and Core Knowledge throughout your account. Make clear how you apply appropriate Core Knowledge and how you demonstrate your commitment to appropriate Professional Values set out in the Framework.










	
General Principles to consider in preparing you application

· You will need to incorporate relevant subject and pedagogic research and/or scholarship in your approaches. How you evidence this will be dependent on the context in which you are working and the nature of the subject, discipline or profession in which you teach. 

· Ensure you provide reasons for the choice of activities you describe, and demonstrate that you reflect on your teaching practice and the students’ learning experience.

· Ensure that you explicitly incorporate how you have successfully engaged, where appropriate, in continuing professional development activity related to teaching, learning and assessment responsibilities. 

· The Assessment Panel recognises that there will be considerable variation in applications, reflecting differences in individuals’ experience, their job roles and contexts. The quality of your reflection is far more important than quantity.

· This application is a personal account so you should focus throughout on your own professional practice and decision-making.

· By applying to become a Fellow you will have the opportunity to:
· Think deeply about and thereby enhance the quality and effectiveness of your work in the area of teaching and supporting learning in HE.
· Gain national recognition for your role as a teacher and/or supporter of learning within the HE context



SECTION TWO:	Your reflective account of your Continuing Professional Development

The boxes below should be used to present your critically reflective (not descriptive) account of how your Continuing Professional Development (CPD) has enabled you to meet the UK Professional Standards Framework Areas of Activity.

For each of the Areas of Activity you should demonstrate why you chose to undertake the approach, activity or technique and show how they relate to developing learner understanding. Whilst directly addressing the Areas of Activity, you should demonstrate how you meet all aspects of the Core Knowledge and all aspects of the Professional Values and map these as appropriate.

Your application should show successful engagement in appropriate teaching practices related to the Areas of Activity, successful incorporation of subject and pedagogic research as part of an integrated approach to academic practice, and successful engagement in professional development in relation to teaching, learning, assessment, scholarship and, as appropriate, related academic or professional practices. The form will expand as you enter your information.

	A1:  Designing and planning learning activities and/or programmes of study (700 words)
Identify how you contribute to the design and planning of effective, valuable learning experiences

	Engagement in a variety of learning activities, at a variety of levels e.g.
· Micro: individual/one-to-one or small groups
· Mesa: module sessions, course or programme level
· Macro: policy, HEI, professional body level

	Evidence might include:
· Development and enhancement of session plans
· Identifying and planning different kinds of interaction with learners in various contexts
· Design or redesign curricula, modules or programmes
· Involvement in validation panels
· Use of individual’s learning materials by others (e.g. within/beyond own institution)
· Contribution to the creation of learning resource packs and computer-based or open learning materials or the development of virtual learning environments


	Write your evidence here

I have recently been part of the team redesigning the specification for the BA Applied Drama and BA Contemporary Performance pathways as part of a major review.  This enabled me to bring the pathway in line with the professional applied drama context.  One of the biggest changes to the Level 5 provision was the incorporation of two new modules that were more context specific.  I wrote the modules Drama, Health and Wellbeing and Drama and Theatre in Education to replace Workshop Facilitation Skills and Applied Performance Practices. 

Both of the new modules have skills based learning (drama facilitation skills) embedded within a specific context, allowing for dialogue around current professional debates and trends and the practice of applying these skills in the given (simulated) contexts.  So although still modular there is a more holistic approach to learning, allowing for more “coherence and consistency” (Kleiman, 2015, p.263), The impact of these changes has been students reporting high levels of excitement and motivation for their learning and development in these modules, high attendance and reported improvements in confidence as developing practitioners amongst the student population. A.1, V.4, K.1, K. 3).  

Planning sessions for BA Applied Drama involves finding effective ways of combining theory, practice and critical reflection.  I approach this in practical way and aim to allow for students with multiple intelligences  (Gardner, 2011) to engage in a variety of ways.  For example, in a workshop I run for the Year 2 module Drama and Theatre in Education, I start by using a PowerPoint presentation to outline the Drama-in-Education (DIE), theories of using either ‘linear’ or ‘process-based’ approaches to learning through drama.  Following on from this the group is split into two smaller groups.  In these groups they are given the same story and one group asked to design and deliver a ‘linear’ DIE workshop and the other a ‘process-based’ DIE workshop.  Each group then develops and delivers their workshop with the rest of the class, allowing them all to experience the difference in these two approaches from both a facilitator and participant point of view.  This is then followed by a reflective discourse where students are asked to consider their experiences in light of the theory, how this worked in practice and how it will impact their DIE planning and delivery going forward.  The planning of this session has allowed for a range of learning approaches: starting off with what Kember (cited in Light and Cox, 2001, p.32) would term “content-centred” with teacher as “presenter” moving to “student-centred, learning orientated” with the teacher as “facilitator”, addressing possible “learning gaps” between understanding and putting that understanding into practice (Light and Cox, 2001, p.47).

Not only does this allow for a highly immersive learning experience but also gives the student more autonomy and authority within this community of practice as he/she is engaging in authentic activities and discourses as the practitioner as well as the learner, (Kleiman, 2015, p.265).  

Student feedback on the design of this session was highly positive.  The session takes place over six hours and they were all engaged, motivated and on task throughout.  The variety of activities within this learning and teaching approach meant that students were all able to engage with the task and each other.  Students also reported a high sense of achievement, (during verbal feedback following the workshop), due to the fact that they delivered the majority of the practical work and were able to see their planning and ideas put into practice and reflect on it’s pedagogical value. On reflection, as I develop my planning going forward I will continue to look for more ways to foster the development of student autonomy and agency within the safety of the learning environment by including more authentic activities and facilitating continued reflective dialogue. (A.1, A. 4, K.2, K.3. V.1 V.2).  


Gardner, H. (2011) Frames of Mind: The Theory of Multiple Intelligences. New York: Basic Books.
Kleiman, P. (2015) ‘Dance, Drama and Music’, in Fry, H., Ketteridge, S. & Marshall, S. (eds.) A Handbook for Teaching and Learning in Higher Education: Enhancing Academic Practice. 4th edn. London: Routledge.
Light, G. & Cox, R. (2001) Learning & Teaching in Higher Education: The Reflective Professional. London: PCP SAGE.





	A2:  Teaching and/or supporting learning (700 words)
Identify how you engage with learners, whether in groups or individually. These encounters may be in a wide range of environments such as classrooms, seminar rooms, lecture theatres, labs, learning support centres, offices, etc.

	Engagement in appropriate teaching and learning strategies including:
· Use of a arrange of teaching approaches and modes of delivery
· Use of relevant assessment approaches with a variety of groups
· Selection based on educational evidence and values
	Evidence might include:
· Lecturing, tutorial or seminar work
· Studio, clinical, laboratory or work-based teaching
· Distance learning
· Peer assessment of teaching and or teaching observations
· Student feedback/evaluations
· Reflective diary/blog
· Learning outcomes-related indicators (e.g. relevant session plans/module materials)
· Material from online training
· Learning activities supported through the VLE (Moodle)


	Write your evidence here

I use a range of teaching approaches and modes of delivery that are dependent on the nature of the module or specific learning within that module.  For example: at the end of Level 4, BA Applied Drama students attend the module, Introduction to Applied Drama.  The beginning of this module aims to help the students develop their understanding in order to come up with a definition of this term within the wider performing arts context. Rather than use the typical classroom seminar for this I teach this session as a participatory ‘performance lecture’.  The aim here is to address the subject of applied drama using applied drama techniques, to be a facilitator of the students in the drama space instead of a teacher of students at their desks.  Much like Beuys (quoted in Milder, 2010, p.17) who used performance lectures: ‘explaining art and thereby making art; attempting to ignite creativity in others by making his ideas known to them through dialogue.’  Part of this process is the physicalizing of continuums (using tape on the floor), within the space representing concepts within performance theory: theatre - applied drama, audience – participant, efficacy – entertainment.  Students are asked to place themselves in various places depending on they what they think when discussing various types of performance.  As they move through the room they start to see patterns emerging in how they categorise these ideas through their physical representation. As teacher-facilitator I am able to create a dynamic learning environment that takes the students from being passive receivers of knowledge to having an active involvement in their own construction of knowledge, (Light and Cox, 2001, p.19).  As the content for this session comes from two academic journal articles the students are then asked to read these at home following the session to consolidate their experience and take a deeper approach to their academic reading; they then write a paragraph on a group blog on Moodle outlining their learning from both of these activities combined.  Having taught this same content in a more straightforward seminar approach early on in my time as lecturer I have been able to see the difference in student interest, engagement and learning from the performance lecture approach: they demonstrate a deeper understanding of their knowledge and application of theory to practice, they also feel less intimidated and therefore more open to the academic reading following the task, at which point they gain confidence in their ability to read and process such reading, which impacts on their engagement going forward into Level 5.  This is evidenced by the quality of writing and understanding demonstrated in their blog posts and positive approaches to academic reading going forward. (A.1, A.2, A.4, K.1, K.2, K.3, K.4, K.5, V.1, V.3)

At Level 5 and Level 6, Applied Drama students are required to facilitate a number of drama workshops as part of their assessments.  During the scheduled learning time leading up to assessment I use a lot of peer feedback and evaluation in the learning process.  For example in Level 5 module, Drama, Health and Wellbeing students have to design and facilitate workshops or workshop elements in the sessions leading up to the assessment.  They then deliver these to their peers.  A seminal part of the learning process here is the peer and self-reflection following on from their practice. Using Gibbs’ reflective cycle as a model for this activity the students have the opportunity to reflect in action on their own facilitation skill and reflect on the action of the skills and practice of others from within the experience as a participant.  They are encouraged to examine the experience and their feelings during that experience, either as facilitator or participant, and evaluate and analyse these together, this leads to a discourse regarding what they would do differently the next time.  I find Gibbs’ reflective cycle useful here as it takes into account feelings, which is important when we are reflecting on an immersive drama experience. (Gibbs, 1988).  The discourse allowed by this group reflection process also supports Mezirow’s concept of transformative learning, who suggests that through discourse there are “more interpretations of belief available (and therefore) the greater likelihood of finding a more dependable interpretation or synthesis.”  He suggests that we “learn together by analysing the related experiences of others to arrive at a common understanding” (Mezirow, 1997, p.7).  During a recent peer observation it was noted regarding the inclusion of feelings within the reflective process that, ‘this participatory approach felt safe, supported and confidence building and enables the students to learn and work together, (Tombs, 2018). (A.2, A.4, A.5, K.2, K.3, K.5, K.6, V.3).

Gibbs, G. (1988) Learning by Doing: A Guide to Teaching and Learning Methods. Oxford: Further Education Unit.
Milder, P. (2010) ‘Teaching as Art: The Contemporary Lecture-Performance’ in PAJ: A Journal of Performance and Art. Vol. 33, Issue 1, January 2011 New York: MIT Press. DOI: https://www.mitpressjournals.org/doi/abs/10.1162/PAJJ_a_00019 (Accessed: 19th June 2018)
Light, G. & Cox, R. (2001) Learning & Teaching in Higher Education: The Reflective Professional. London: PCP SAGE. 
Mezirow, J 1997, 'Transformative learning: Theory to Practice', New Directions For Adult & Continuing Education, 1997, 74, p.5-96, Education Source, EBSCOhost. (Accessed: 21st June 2018).
Tombs, S. (2018) School of Fine and Media Arts – Peer Observation Record. UWTSD. Unpublished.











	A3:  Assessing and giving feedback to learners (700 words)
Show how your assessment strategies and activities are appropriate to learning experiences; your approaches to marking and moderation and how these approaches ensure that assessment is reliable and robust; and your approaches to feedback and the extent to which students are involved in the feedback process. The assessment may be formative or summative, formal or informal. 

	Engagement with appropriate assessment strategies including:
· Use of assessments relevant to learning outcomes
· Appropriate assessments for the student profile
· Engagement in formal quality assurance processes relating to assessment
· Selection and use of appropriate feedback mechanisms
	Evidence might include:
· Appropriately targeted assessment tasks
· Student evaluations
· Peer reviews
· Observation feedback
· Learning materials
· Moderation documents
· External examiner activity
· Innovative approaches to assessment and feedback
· Student responses to feedback


	Write your evidence here

When writing modules for the new performing arts validations it was important to develop assessment tasks that responded to both the practical and theoretical aspects of the learning outcomes.  The QAA Subject Benchmark Statement (2015) states “that a diverse range of assessment types are used dance, drama and performance as this reflects the discipline and curriculum design and ensures the students are appropriately prepared” (p.15). Diversity in assessment types, chosen to best serve the specified learning outcomes inform my practice here but also the understanding that assessment, managed effectively, should be a essential part of the students learning and not just a measurement tool for lecturers. (A.3, K.2, K.3, V.3).

When planning the modules I look to “constructive alignment” (Biggs, 2003) when developing assessment tasks that allow the students to demonstrate their fulfilment of the intended learning outcomes. For example in Level 4 module, Introduction to Applied Drama one of the learning outcomes is: apply a range of Theatre of the Oppressed techniques and methodologies in a presentation/workshop. To enable this to be assessed, at the end of the module each student has to facilitate a forty minute workshop for a specified group, this is followed immediately by a five minute reflective interview with the tutor. By designing their own workshop they have to refine a series of exercises that fit the purpose of their workshop, allowing them to demonstrate their knowledge and understanding of how they utilise the skills they have gained through the module.  The five minute reflective interview also allows them to consider their own work and discuss reflectively whether it is successful in meeting it’s aims or what they would do differently, allowing them time for self-assessment also.  Students have reported that by the time the assessment arrives they feel equipped and confident to lead the workshop. My observations as the tutor are that the actual assessment process leads to a rise in confidence in their own ability and increased agency as developing student drama practitioners. (A.3, K.2, K.3, K.5, V.3).

Level 6 module, The Advanced Practitioner, requires a practitioner portfolio to meet the learning outcome: employ a confident and autonomous application of theory to practice in the planning and preparation of projects/workshops for specific target groups.  This allows the student to combine their learning in class with their independent study and their own working journal of reflection.  Crucially it enables them to document their journey of learning and development by constructing these portfolios throughout the module.  This encourages them to make sense of their new knowledge and skill in a deep and active manner, (Light and Cox, 2015 p.49) and use this to “underpin substantial development as well as exercising broad autonomy and judgement” (UWTSD, 2017, p.39).  (A.3, K.2, K.3, V.1).

I have also included tasks that build a variety of skills, which the student would need as professionals.  For example, in Level 6 module Applied Practice in Action students have to: identify and appraise complex issues within a community setting and develop a project proposal accordingly.  I assess this by the student giving a digital presentation of their project proposal, mirroring what they would need to do when applying for funding or presenting a project in a professional context. They have to communicate in a professional manner and are open to questions from the floor at the end.  This approach to the task of assessment addresses some of the employability skills required to work in this discipline, including: “developing the cultural shift from arts-workers to cultural entrepreneurs, embedding key transferable skills, understanding the creative industry landscape and developing models of working with the arts and culture professions”. (Kleiman, 2015, p. 275). In 2017, following on from this assessment process, the students reported that this had been so positive in terms of their own development that they requested a student symposium to be set up at the end of the year where they could present their work to a wider audience of industry professionals and potential employers. (A.3, K.2, K.4, V.4).

In terms of written summative feedback following on from module assessments, I address how the students work reflects the learning outcomes and the specific assessment criteria, by focussing on what they have achieved in terms of learning and giving points to action moving forward.  The 2018 external examiner comments support this: “assessment and feedback spoke to learning outcomes, assessment and grading criteria. Tutor’s feedback helpfully highlighted each projects strengths and weaknesses with advice on how to improve” (Ewu, 2018).  (A.3, A.5, K.6,)

Biggs, J (2003) Aligning Teaching and Assessment to Curriculum Objectives. HEA. DOI: https://www.heacademy.ac.uk/knowledge-hub/aligning-teaching-and-assessment-curriculum-objectives (Accessed: 22nd June 2018).
Ewu, J. (2018) GA28 Moderation Form: Independent Project HPCP6003. UWTSD. Unpublished.
Kleiman, P. (2015) ‘Dance, Drama and Music’, in Fry, H., Ketteridge, S. & Marshall, S. (eds.) A Handbook for Teaching and Learning in Higher Education: Enhancing Academic Practice. 4th edn. London: Routledge.
Light, G. & Cox, R. (2001) Learning & Teaching in Higher Education: The Reflective Professional. London: PCP SAGE.
QAA Subject Benchmark Statement: Dance, Drama and Performance (2015) DOI: www.qaa.ac.uk/docs/qaa/subject-benchmark-statement/sbs-dance-drama-performance-15.pdf?sfvrsn=8ae2f781_6 Accessed: 22nd June 2018.
UWTSD (2017) Academic Quality Handbook 2017/2018 




	A4:  Developing effective learning environments and approaches to student support and guidance (700 words)
This Area of Activity is about how you make effective use of both the formal and informal learning environment to facilitate learning. Show how your contribution to the design and development of learning environments has impacted positively on student learning and the practices you undertake to support learners including for example, tutor systems, advising, guidance and involvement in widening participation and inclusive initiatives and activities.

	Engagement with:
· Different media and technologies, both physical and virtual
· Different kinds of learners e.g. international, culturally diverse, special educational needs, disabled learners, home-based, full-time, part-time, etc.
· Different modes of learning e.g. distance-based, blended, work/practice-based, etc. 
· Personal and academic tutoring
· One-to-one advice
· Counselling

	Evidence might include:
· Reflective logs/diaries
· Peer review
· Formal and informal/unsolicited feedback from students and colleagues
· Observations of teaching/learning activities
· Evidence from electronic forms such as blogs and discussion forums

	Write your evidence here
The nature of Performing Arts pathways is that there is always a highly practice-based emphasis on scheduled teaching hours, so in designing and planning learning activities for practice based modules I make use of online resources to support the scheduled contact time.  In a current Level 4 module I have established a weekly Moodle blog for students to contribute to when they have completed any reading tasks or required scholarly activity.  These blogs require them to highlight learning points that resonate with the work they are doing in the studio, raise questions that arise for them from their reading, and respond to the blogs of others.  This system has a number of pedagogical benefits.  It supports the development of a learning community outside of scheduled hours, that allows for some students (those living away from campus, or mature students who are less likely to socialise with the younger students), to enter into dialogue and peer feedback through interpersonal learning: “The interpersonal context stresses the need to develop abilities through which students are able to contribute to the learning of and to learn from others… and to ensure the success of the interpersonal situation they will need to make distinctive and independent contributions.” (Light & Cox, 2001, pp.79–80) and it allows me as the course tutor to assess how they are developing their understanding outside of scheduled times and respond reflexively by planning learning activities within the practical sessions that can address areas for development. (A.4, K.4, K.5, V.1, V.2).

Community based project learning (similar to placement learning) is a key part of BA Applied Drama.  Little and Harvey’s research of work placements in HE (cited in Hewitt and Smith 2007, p.103) shows that students felt it helped them link practice and research, formulate their learning, increase confidence and self motivation, improve critical response and increase employability.  These are some of the reasons I was keen to develop this type of learning in the course major review.  When I took up my post at UWTSD I had a number of students at Level 6 who had experienced a negative impact to their learning when at Level 5 they has been required to go into a community or educational setting to run a drama project alone.  After spending time in one-to ones with these students I made changes to the assessment tasks of the modules where this had been required of them so that they were still challenged but with sufficient support and safety, the module was then changed with the major review to reflect these changes more explicitly.  To do this I changed the assessment task to one where, although assessed individually the students worked as a company to take a project out into the community, alongside the tutor.  Taking work into a community setting has since been a seminal learning experience at Level 5. After taking a project to a youth theatre group the students reported, ‘that was an amazing experience,’ ‘I can really see everything we are learning happening for real’, ‘I cannot wait to start Level 6 now’.  By shifting the learning environment outside of the safety of the University but in a safe and supported manner students experienced the right level of challenge that supported their learning rather than detracting from it. I reflected on this student feedback in light of Vygotsky’s “Zone of Proximal Development” This supports my practice as it suggests that by asserting the learner’s need to be stretched to perform outside of their safe zone requires the teacher to provide a level of ‘scaffolding’ in order to support this higher-level learning. As I develop assessment now I will consider the boundaries between safe zones and learning zones and look to find creative assessment tasks that provide the right level of ‘scaffolding’ to promote this. (Mathieson, cited in Fry, Ketteridge and Marshall, 2015 p.63).  This also is a stepping-stone to the more autonomous placement learning required in Level 6. (A.4, K.2, K.3, K.6, V.1, V.4).


Light, G. & Cox, R. (2001) Learning & Teaching in Higher Education: The Reflective Professional. London: PCP SAGE.
Mathieson, S. (2015) in Fry, H., Ketteridge, S. & Marshall, S. (eds.) A Handbook for Teaching and Learning in Higher Education: Enhancing Academic Practice. 4th edn. London: Routledge.









	A5:  Engaging in continuing professional development, research and the evaluation of teaching and learning related professional development (700 words)
Show how your continuing professional development in your discipline and pedagogy, incorporation of research and scholarly activity, and evaluation of your professional practices supports and enhances learning. You should demonstrate explicitly connections between your research and/or scholarly activity and your professional practice, as well as how you evaluate the effectiveness of that practice.

	Engagement in:
· Self-reflective practice
· Proactive planning
· Participation in a range of activities to extend professional learning
· Successful involvement in/completion of relevant teaching-related qualification(s) 
· Presenting or participating in conferences on teaching and learning (often discipline specific)
· Attending workshops or training events
· Engaging in per observation or peer review of teaching
· Regular departmental meetings where the discussion is about learning and teaching issues
· ‘corridor’ discussions about teaching
· Bidding for and involvement in projects or research on teaching and learning
· Implementing new approaches
· Subject and other network activities
· Reading
· Visits to other institutions/organisations
	Evidence might include:
· Portfolios related to academic/professional development
· Reflective logs
· CPD records 
· Exemplars of proactive changes in teaching/supporting learning based on own learning and research/scholarly activity
· Evidence of changes in practice following engagement with initial and/or continuing professional development, including events, conferences, training, learning, seminars, workshops, etc.
· Conference papers/presentations/etc.
· Bid and project documentation

	Write your evidence here

I am Chair of the Board of Directors for a South Wales based social arts and wellbeing enterprise, People Speak Up.  My involvement with the company started immediately after the company was formed and I was asked to mentor the artistic director for their first project.  This project was working with three groups from the local area: the Alzheimer’s Society, Tenovus Cancer Care Choir and an open, self-selecting community group.  These groups all took part in autobiographical storytelling workshops, which culminated in a final celebration with all groups coming together to share stories.  In my role as mentor I was able to work alongside the director giving advice and support, which informed my teaching with students who were also setting up community based projects at that time; I was able to attend the workshops and witness current arts and wellbeing practice in action and organise for Level 5 Applied Drama to attend the final event, where they were able to get a real insight into the process of working in various community settings from both the practitioners and the participants.  This led to me being invited to become Director of the Board.  This role allows me to have an active role in the development of an arts and wellbeing company, which supports and keeps my teaching of applied drama relevant in terms of current, local practice, awareness of key government arts, health and wellbeing papers and initiatives that have an impact on the industry and future careers of students (such as The Wellbeing of Future Generations Act, Transforming Mental Health and the Social Services and Wellbeing (Wales) Act), whilst allowing students volunteer and placement opportunities and graduates paid opportunities.  (A.5, V.2, V.3, V.4). 

In May 2018 I presented at the UWTSD NEXUS Teaching and Learning Conference as part of the Arts and Wellbeing Symposium.  Alongside the artistic director of People Speak Up our presentation: ‘Partnership working with higher education, participatory arts and the arts and wellbeing agenda in Wales’ addressed how the partnership works in practice and the importance of local arts organisations connecting with higher education, the benefits for People Speak Up, the benefits for UWTSD students and graduates and how we see this developing in the future.  This was a great opportunity to share good practice with the wider context of higher education and respond to others also working in arts and wellbeing settings.  Level 4 Applied Drama students attended the symposium and were active in asking questions of all presenters.  They then contributed to a Moodle blog post to discuss how this had impacted on their learning in the module, (looking at intentionality in participatory arts practice).  All students reported in their blog posts that the symposium had been useful by giving them an opportunity to be part of a wider dialogue around intentionality in participatory arts.  (A.5, K.6, V.4).

In September 2017 I attended the Cathedral Group Arts and Health Collaborative Initiative.  This was an opportunity to listen and spend time with other Universities who are committed to the value of arts on health and wellbeing.  One of the outcomes was creating a connection with Dr. Persephone Sextou of Newman University.  I was then able to invite Dr Sextou to UWTSD to give a lecture about her applied theatre research methods and her work creating bedside theatre in hospitals for children.  This provided a unique opportunity for Applied Drama students and students throughout the Faculty of Art and Design to engage with innovative work at a national level and encouraged dialogue about further partnerships in possibly developing similar work in Wales.  I also invited the Arts in Health coordinator for Abertawe Bro Morgannwg Health Board to attend, who was keen to develop a dialogue with myself, the students and Dr. Sextou about ways in which arts and health professionals in Wales can learn from this work. This collaborative relationship with Newman University and UWTSD will continue as a result, with an aim to share practice across both universities through visiting lectures and sharing of practice.  This also contributed to the outcomes for the Cathedral Group Arts and Health Collaborative Initiative providing evidence for the value of the collaboration moving forward.  King (2004) recommends that “the collaborative nature of professional development needs to be enhanced, allowing for and supporting interactions between academics within departments, between different disciplines, and across different institutions, and between all those who teach and support learning”, (p.29).  
(A.5, V.3, V.4).



King, H. (2004) ‘Continuing Professional Development in Higher Education: what do academics do? Planet, 13:1, pp.26-29. https://doi.org/10.11120/plan.2004.00130026 (Accessed on 21st June 2018)

















SECTION THREE:	Referees

Your application must be accompanied by two references from persons who are in a position to comment on your teaching and learning practices and achievements. 

The function of your Referees is to provide an informed peer review of your eligibility for Fellow, using their knowledge of your work and the context in which you teach and/or support learning. Referees are expected to authenticate your application by commenting directly on the content of your application and to make additional, relevant comments, as they wish.

Referees should be experienced staff and be able to comment knowledgeably, and from first-hand experience, on your current role and any other relevant activities recently undertaken. At least one of your Referees should either be a Fellow, Senior Fellow or Principal Fellow of the Higher Education Academy (HEA), or an appropriate experienced member of staff working for a UK Higher Education Institution (HEI). All Referees need to be familiar with the UKPSF.

Referees should be provided with a copy of the Guidance Notes for Referees – please speak to your mentor regarding this document.

	First Referee:


	Name
	Caroline Thraves

	Job Title
	Head of School

	Faculty/Centre/School/Department
	School of Fine and Media Arts, FAD

	Email address
	Caroline.thraves@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
Caroline is my direct line manager.






	Second Referee:


	Name
	Jonathan Pugh

	Job Title
	Programme Director for Performing Arts Swansea

	Faculty/Centre/School/Department
	School of Fine and Media Arts, FAD

	Email address
	j.pugh@uwtsd.ac.uk

	In what capacity can this individual comment on your professional practice?
We work closely in the design and delivery of the teaching on BA Applied Drama and BA Contemporary Performance.













SECTION FOUR:	Endorsement from the Institution

You are required to provide an institutional endorsement which should come from a professional who has senior responsibility for professional development, learning and teaching within the institution, for example:

· Head of Personnel
· Head of Learning and Teaching
· Head of Academic Registry
· Dean of Faculty
· Vice Chancellor
· Senior Provost
 
	Institutional Signatory


	Name of Applicant
	Alison Franks

	Name of Signatory
	Dr. Ian Walsh

	Job Title
	Dean  

	Faculty/Centre/School/Department
	Faculty of Art and Design

	Email address
	Ian.walsh@uwtsd.ac.uk

	
Dear Sir/Madam

Please sign below to confirm that you endorse the application for Fellow status recognition from the person named above:


Signature:_____________________________________Date:____________________________
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