School Biography


The Community Primary School is in the city of Swansea and serves two different areas.
There are 309 pupils on roll between the ages of four and eleven years on roll. Sixty-one pupils attend the school’s nursery part-time. The school admits pupils to its nursery class at the start of the term following their third birthday. There are twelve classes, four of which are mixed age.
Around 41% of pupils are eligible for free school meals. The figure is above the national average and has remained steady over the last three years. The School identifies that approximately 22% of pupils have additional learning needs. A very few pupils have a statement of special educational needs.
Pupil mobility is a significant factor for the school with nearly 25% of statutory age pupils having left or joined the school in the academic year 2017 to 2018. This compares with an average rate of 6.4% for the City and County of Swansea. Around 30% of pupils come from 31 different minority ethnic backgrounds. Around 28% of pupils speak first languages at home other than English or Welsh. Very few pupils speak Welsh at home.
The Head Teacher took up her post in September 2016. 
The individual school budget per pupil for Community Primary School in 2017-2018 means that the budget is £3,450 per pupil. The maximum per pupil in the primary schools in the City and County of Swansea is £5,232 and the minimum is £2,703. Community Primary School is 38 out of the 79 primary schools in the City and County of Swansea in terms of its school budget per pupil. 

Improving Oracy and Classroom Talk in English Schools: Achievements and Challenges.
Robin Alexander

Summary of Notes

	Robin Alexander states that “from a now critical mass of robust evidence, that the quality of classroom talk has a measurable impact on standards of attainment in English, Mathematics and Science.”. However, despite this evidence oracy’s place within the curriculum has never been a secure one and has taken a lesser role than reading and writing when looking at literacy. Some of this issue has been addressed in the LNF documents, however due to the nature of oracy it is often taught in a tokenistic cross-curricular way where it is of little or lesser importance than the main lesson being taught. Oracy skills are important in their own right and should be given a stronger place within the curriculum as well as the classroom.
	Alexander’s proposals even in 2012 are relevant even today as we embark upon Graham Donaldson’s recommendations in Successful futures. Although oracy appears to have a place within the recommendations of Successful Futures how will this look and will Oracy actually be given the position in education it deserves? Or will it once again be deemed expendable when compared to a focus on reading and writing?
	Another point the Alexander brings up that needs consideration is the skills of our classroom teachers. Are the adequately equipped to teach oracy effectively? If not how do we raise the standards not only in Initial Teacher Training but also for those teachers already in the classroom? Does external training already exist? What does it look like? How would you make it accessible to your school?

“In classroom talk, content isn’t wholly synonymous with process, for talk actually has two kinds of content or subject matter: first, that which is specific to the issue being discussed or the subject being taught and which makes mathematical talk different from scientific talk, historical talk or artistic talk- for mathematicians, scientists, historians, artists ask different kinds of questions, use different vocabularies and think and reason in different ways.”
“…talk should be accountable to knowledge and standards of reasoning, that is to say to the particular kinds of knowledge and standards of reasoning that are embodied in subjects.”


Speaking Frankly 
The Case for Oracy in the Curriculum

Notes

Chapter 2
START TALKING AT THE BACK…MIDDLE AND FRONT OF CLASS
Beccy Earnshaw
Director of Voice 21

This brief article shows what good practice for oracy is all about. It also demonstrates the importance that oracy has across the curriculum and that if implemented correctly the results are astounding. 

Chapter 3
Oracy and Well-Being
Dr. Fiona Pienaar
Director of Clinical Services, Place2B

The link between language and mental health is unbelievable when you look at the statistics. It highlights how important oracy skills are and makes you really consider what disservices are we doing to our children’s mental health by not equipping them with the skills necessary to articulate their own feelings. Skills such as acquiring and utilising an emotional vocabulary, learning to manage and articulate thoughts, the ability to listen and respond to others appropriately (advancing empathy), to develop the confidence to put forward a point of view, to argue, to discuss- these are all skills that can last a lifetime and are all contingent on oracy. It also notes that one of the most critical skills concerning oracy that underpins mental health and well-being is the confidence and ability to ask for help. I would ask what interventions exist and what training and support could be given to ensure that a language deficiency is not a barrier to good mental-health and well-being in our children? 
It also touches briefly on the effects of digital technology on identity and communication, do they lose the ability to detect the nuances of the spoken language that can be easily missed and communications misinterpreted. There must be a balance between digital communication skills and oracy skills. 
The ability to communicate effectively could solve a lot of behavioural issues in children promoting a better learning environment. Dr. Pienar says that ‘Society literally cannot afford to ignore  the potential impact of young people facing a lifetime of challenges to their mental-health and well-being. My thoughts that were that if Donaldson’s recommendations for the importance of mental health in the new curriculum are addressed effectively then that might automatically lead to the way in which oracy is viewed to change as well. It could have a domino effect where oracy is not only a way to address mental health and well-being but as a tool to develop and excel in the academic curriculum.


Chapter 4
Developing Oracy in the Early Years Through Sustained Shared Thinking
Sue Cowley
Author, Consultant

Oracy is a crucial part of the early childhood development between birth and five years old. Dependent upon the type and quality of the oral input children receive by the time they start school can have a big impact upon their learning opportunities. There is a clear relation between socio-economic status, particularly parent education and family income, and children’s vocabulary development. 
Play is an important part of developing a child’s oracy skill. I wonder if you could take word play out of the foundation stage classrooms and develop it across the whole school? 
Sustained shared thinking can create a language rich environment however this needs time and commitment for it to work. It all relates to Vygotsky’s ideas about scaffolding by detecting the children’s needs, building self-confidence and helping them to think. Sustained shared thinking is about sharing power as well as ideas, it is reflected well in good practice in Ynystawe .
Overall Sustained Shared Thinking is an interesting idea and one that I believe a majority of schools would benefit from even just taking some aspects and transmitting them in the classroom could show improvement not only through the Foundation stage but throughout all of education.




Chapter 5
The Central Importance of Oracy in the Primary Curriculum
Alison Peacock
Executive Head Teacher
The Wroxham Teaching School

In Peacock’s school she developed a ‘listening school’ based on Robin Alexander’s work on dialogic teaching, as creating a school with dialogue at the heart is probable the most powerful means of building and sustaining high quality learning. Children in her school are encouraged to constantly be telling their story, to tell the story of their play. This links in with the works of Pie Corbett who uses ‘talk for writing’ which highlights the importance of talking as a means of building and developing thinking prior to any form of writing.
There is also a place for circle time which encourages active listening. Links can be made to P4C.
In mathematics there is an emphasis placed on children being able to explain their thinking. The groups they are in are mixed ability and learning partners are chosen randomly at the beginning of the week. This is to allow children to use peer assessment as a way to refine their own mathematical knowledge with the peer. This can strengthen and deepen the metacognitive process of both children thereby building their capacity for mathematical reasoning. However, I would like to how the pros balance with the cons in this scenario as usually mathematics is completed with differentiation, something that ESTYN are looking for in good practice.
There is a belief in self-assessment to allow children to become active participants in their own education. It would be interesting to looks at this through the lens of our new curriculum and see if this particular AFL strategy will be something that is seen throughout all schools and levels of education. Their belief in mind-set is something which links to intrinsic motivation, which comes away from more traditional behaviourist methods, is this too the direction in which we are heading? The benefits are highlighted within this article and indeed seem to be too good to be true, is this case, have these same results been replicated and how?
Storytelling is the lens in which this school views history, they take a very hands on approach and develop their own museums, films and exhibitions where the children are the narrators of history. This very child-led learning as has been seen throughout the school, leads to a deeper understanding of knowledge as explaining what has been learnt embeds and extends the understanding of the subject of study. This feels to me what is at the root of the new curriculum change, it will be very interesting to witness the transition of education to this type of learning.
There is also an ethos that language is for nurture as well as a language for learning. They believe that being immersed in rich language to is critical for children to develop both academically and personally. How do we expect children to develop a rich vocabulary and the ability to use it if we do not model it for them, or continuously keep speech at their level offering them no opportunities to hear and decode new words in an organic way?


Chapter Eleven
Oracy and Teacher Professionalism
Debra Kidd
Author, Consultant

In 2014 Ofsted, decided that it would no longer judge teaching and learning with a ‘preferred’ teaching style in mind. This was a triumph for many who believe that it isn’t how you teach it is the results that you attain. One of the biggest contentions was that ‘teacher talk’ was bad and did not allow pupils to develop their own thinking and talking skills and this was reflected in many Ofsted reports. However, ‘teacher talk’ is invaluable to pupils, it is no about how much you talk but what you communicate when you do. In classrooms there must be elements of questioning and scaffolding in order for pupils to develop and learn the skills which they need in order to succeed. There is argument about the emphasis placed on oracy in ITT as it is assumed to be something that comes naturally. This argument can be followed right through education even at degree level where it is assumed that language comes naturally and does not explicitly need to be taught. However, it must be considered how many different audiences that a teacher comes in contact with and how this will impact their use of language. 
Teacher-Child
The effective teacher’s talk is linked to a deep understanding of pedagogy, a commitment to keeping up to date with research and in the relationships between an adult and a child. It’s part of their professional duty to think carefully about how they articulate what it is they want children to learn and how in turn, they attend to the need to develop articulacy in the child. 
Teacher-Parent
 High quality oracy is as much about moving down the formality scale as it is about moving up and knowing the appropriateness of shifting along the scale. It is discussed that teachers need to be explicitly trained in how to conduct two-way conversations with parents, however this is not a feature in most ITT.
Teacher-Teacher
Professional conduct and relationships feature highly in the teaching standards guidance for all countries and yet these relationships often break down due to power structures, stress and accountability measures. As professionals we need to ensure that we do  not use oral techniques to undermine and control those we work with and this goes both ways. 

In this digital age where information is at our fingertips why do we still need this formal educational system, in short it is because that we as humans are social, we respond to each other, we seek to understand each other and ourselves. We suffer greatly when isolated, we need people with us to help us access not information but experience, wisdom and knowledge. We have an inherent need to hear and engage with others to create the stories of our lives. In short we need to communicate.


Chapter Twelve
Oracy and Thinking Skills
Neil Mercer
Emeritus Professor of Education 
University of Cambridge

‘Thinking skills’ refers to the set of cognitive abilities we develop; these are represented as different methods in which we are able to get different kinds of mental work done. ‘Thinking Skills’ should be taught hand in hand with content knowledge to ensure that we are educating the whole child.
Although there is debate between Piaget and Vygotsky about how children learn, Vygotsky lends himself better to oracy, where he believes that children use their interactions with other people to develop their own thinking skills by ‘internalising’ the ways they hear and see others making sense of an experience. As children become able to express their own thoughts and ideas, adults can take into account what they say and offer guidance and feedback to assist a child’s learning. This should be the basis of our educational system and with shifts to the new curriculum in theory we should see more of Vygotsky’s theory in practice.
Meta-Cognition, self-regulation and reasoning have been linked with research that show that the development of these skills is linked to children’s successful achievement in schools. Although children may vary in their abilities with these ways of thinking, research has shown that teachers can promote the development of these ways of teaching.
The quality of a child’s pre-school language experience correlates highly with their subsequent academic achievement. This demonstrates that children who come from an environment where they are often included in reasoned discussions at home are far more likely to become effective at reasoning than children who lack those important conversational experiences. As a side note it would be interesting to see what impact technology use not just in pre-school children but also in their parents has upon this vital quality of these conversational experiences. Mercer does note that ‘Children can transcend their destinies if schools provide the kind of experience and tuition which will develop their use of language for self-expression, reasoning, reflection and self-regulation.’ This highlights why it is of the utmost importance for oracy to be given the attention within our schools that is normally reserved for literacy and numeracy.
Oracy skills are already taught in Public Schools where the wealthiest individuals send there children, this education should not be confined to the children of the affluent, but developed for all in order that all children through education are given equal chances to thrive within our society.

Chapter Thirteen 
Oracy and Social Mobility
Andrew Fitch,
 Head of English, Highbury Grove School
&
Lewis Iwu
Director, Fair Education Alliance

In this piece the authors highlight the inequalities in the education provided to the highest earners in the country in contrast with those whore are the most economically deprived. Why should the position of your birth determine the level of education that you are able to receive? Where oracy is concerned it has the potential to play a significant role in social mobility, however, these tools are not utilised effectively in schools. The most privileged in society are given the power of words and language to enable them to succeed in life, whilst those who could benefit from this the most are not given the same opportunities. 
In an environment in which more and more students are leaving school with similar educational qualifications, the ability to bring something different to the table is becoming increasingly important. Expending resources solely based on the premise of giving students grades on a piece of paper ignores so much of the reality of the UK employment market. Not only is it more competitive than ever, at every level, but is also a market in which the ability to communicate effectively is becoming a hugely sought-after-skill. In such a context, failing to equip our students with the ability to talk- and to do so effectively- risks leaving a significant number of our young people behind. As a school we should be ruthlessly focused on ensuring that all of our young people, irrespective of their backgrounds, are able to communicate effectively in a spoken form.


School Rationale for Oracy Intervention.

	I have been the Head Teacher of Community Primary School in the city of Swansea for one year, in this time I have familiarised myself with my pupils, my staff and with the wider community. In light of our recent Estyn Report a few issues have been highlighted in order to develop our school from Adequate to Good, something that I have every faith that we can achieve. Looking closely at my own and Estyn’s observations I knew that something drastic must be done to ensure that the correct changes were implemented within our school so that every one of our pupils is given the opportunity to flourish. Looking closely at the new curriculum proposals about creating ambitious, capable learners as well as healthy, confident individuals I questioned what could be done to not only improve our pupils attainment levels but give them the tools that they would need to succeed in all aspects of their life.
	Around 41% of our pupils are eligible for free school meals which suggests that they are living below the poverty line. This fact alone means that they already are already at risk for lower educational achievement, behavioural problems, emotional and psychological difficulties, poorer employment prospects, challenges to mental health and in some cases, a descent into criminality. I felt that as their Head Teacher I owed these pupils better life chances than the ones that they had been given. 
	After much research into ways in which to raise their attainment levels as well as the quality of their future lives, I came upon some startling research into the effects that a comprehensive Oracy based curriculum could have upon the outcomes of underprivileged children. These findings not only showed an increase in academic achievement, but in emotional health and well-being, as well as in increase in their future life chances. I felt that this type of whole school intervention had the potential to transform the education that our children would receive from us. I felt that as a school we should be focused on ensuring that all young people, irrespective of their backgrounds, are able to communicate effectively in a spoken form. Achieving this through our school curriculum will hopefully allow our pupils greater access to social mobility and increase their opportunities to break cycles of poverty that would normally overwhelm them.

Rationale of Choice
A Personal Reflection

	When considering an intervention for this module I had a hard time narrowing down my choices, I am interested in so many aspects that focusing was hard. I originally began looking at reading skills as reading is my first love and one of my greatest pleasures of teaching is introducing children to literature in hopes that it will impact upon their lives the way it has mine. However, when I began researching this I began to follow a thread that began to show how low oracy skills in children entering school are and that the impacts of this are lifelong. Never mind reading, a large portion of pupils that come through our schools without the ability to communicate their basic thoughts and needs. Without the correct interventions these children’s life chance are severely diminished. With this in mind I began looking at how oracy is developed in the foundation phase in order to improve standards at KS2 and from that it grew to a whole-school approach. The deeper I delved into oracy skills and the benefits it has on all students, but especially those who come from socio-economic backgrounds of poverty and deprivation, I begin to question why it has not received a more stable placement within our curriculum to date. 
	Looking at the three specific interventions I chose, Reading, P4C and encouraging a dialogic classroom, I tried to make a fair balance of the aspects of oracy. I put myself in the position of the school and questioned if I had to make the choices of how to implement an oracy based curriculum where would I begin to ensure that progress was made in a measurable way. Once this progress was made it would be easier to implement other interventions based upon oracy skills in order that our children would be given every advantage we could afford them and thus improve their chances of living happy successful lives that would have otherwise been denied to them.


Evaluation of the Principles of Practice and Progress Assignment

	 Overall this has been one of the most challenging assignments I have undertaken but the knowledge I have gained has been indispensable to my development not only with regards to this module but to further developing my teaching pedagogies. 
	One of the biggest challenges I faced when accessing this assignment was the ability to narrow the focus and be concise. When completing research, the intervention presented with such a wide variety of practical approaches it was hard to find the best fit for the purpose, not because the interventions lacked credence within the field but it was impossible to include them all. When the interventions were finally narrowed to three the task became easier to control. 
	When creating the script for the intervention to be presented to the board of governors I faced similar challenges as when gathering the initial research, it was almost impossible to narrow down the information to give to the governors. I also had difficulty coming away from academic writing when creating the script, even still I feel in its finished state that the writing style is not quite correct. The script went through many drafts before being completed and I suppose I would never be completely happy with what was presented but I am confident that the final draft is well presented at least in content.
	When creating my particular interventions there were parts of it that wrote themselves as there was a wealth of evidence available to support the changes I was proposing to make. However, when it came to measuring progress there was a distinct lack of direction. Looking particularly at oracy skills meant that the outcomes and demonstrable proof that the interventions would have an impact are based purely on observations by teachers and correlated improvements in other subjects and their examinations. Although this was the case I would abjectly reason that though oracy is difficult to measure in regards to progression this reason is not enough to demote its level of importance when compared to the more easily measurable aspects of the curriculum.
	Filming the script was the part of this assignment that I was the least confident about, ICT skills are an area in which I need significant improvement. I feel I would have felt more confident if I was actually presenting the information to an actual panel of people. I found actually filming was difficult in the sense that there was a perceived pressure to aim for perfection which I was not despite many attempts at filming. I feel as well that if it was an actual presentation to a board of governors there would be an opportunity for dialogue about the intervention to take place. If something was not presented as clearly as it should be there would be an opportunity for questions to which information could be expanded upon.
	Overall this was a very informative and enjoyable module, the lectures provided relevant and sufficient information not only in regards to completion of the assignment and upcoming exam, but for our future teaching careers. 
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The Bullock Report
Review of Chapter 10 
Oral Language

	This was an interesting piece to read considering the age. The aspects of oracy and the teaching of speaking and listening addressed are still relevant today, is this purely because the needs of the child have not changed or is it because they have not been met even with this publications recommendations and insights into the importance of Oracy Skills. Subsequent reports and studies have in essence agreed with the points made within this publication, however, they do not seem to have made impact over the years to warrant a stable place within the curriculum. Will Wales’ new curriculum be any better or in practice will it sacrifice oracy skills for more measurable areas of learning.

Education in Wales: Our National Mission
Action plan 2017-21
A review of its impact on oracy skills

	When considering the impact of this document, you must first look at its aims. The aims are very clear that we are educating our children today for a future that we cannot wholly understand. Thus we must educate individuals to develop the tools they will need to be versatile in their learning with an emphasis placed that this must be accessible to all pupils especially those children who come from social and economically deprived areas. Building itself upon Donaldson’s Successful Futures (2015) the National Mission bases our children’s future education on the development of four point, that they become:
· Ambitious, capable learners, ready to learn throughout their lives;
· Enterprising, creative contributors, ready to play a full part in life and work;
· Ethical informed citizens of Wales and the world. And;
· Healthy, confident individuals, ready to lead fulfilling lives as valued members of society.
It could and should be argued that in order to achieve these things our children need oracy skills. They must be able to articulate their thought and ideas with clarity, as well as develop their emotional literacy, change their pattern of speech dependent upon the audience they are addressing and many more aspects of oracy that will ensure that our children become all of the things we are aiming for.
	When considering how this impacts the teaching practice, it is important to note the role teachers are expected to play, they will be not only expected to change how they teach but consider at its basest level why they teach. Not only must they be able to teach children but they must also enable them to teach themselves. They must allow students to develop their own voice and teach them how to use it.


Improving Oracy and Classroom Talk in English Schools: Achievements and Challenges
Robin Alexander 
University of Cambridge

A Review

	This particular piece of literature looks specifically at the history of Oracy in the English Curriculum. Oracy’s place within the curriculum appears to have always held less importance to reading and writing. The biggest question is why, when there is a breadth of research that demonstrates the importance of oracy to not only the study of the English language including reading and writing but across all subjects of the curriculum. As quoted “…from a now critical mass of robust evidence, that the quality of talk has a measurable impact on standards of attainment in English, Mathematics and Science.” Alexander believed that there was a direct link between the level of oracy and children’s outcomes, “…we can begin to secure simultaneous leverage on the quality of classroom talk and hence student learning outcomes through the prescribed curriculum, non-statutory guidance, assessment for learning, inspection, teacher training and professional standards.” This highlights that not only does the curriculum need to change in order to support and develop the oracy skills that our children need to succeed but that we also need to look at how oracy is being implemented in the classroom to ensure that it is not just being placed in as a tokenistic gesture to the curriculum.
	This piece seems relevant today as we embark upon a curriculum that on paper supports oracy and the skills that it provides. However, what will this actually look like in practice and how will our teachers both in ITT and already in the classroom be supported to embrace the changes needed?


[bookmark: _GoBack]Community Primary School Development Plan
	
1. Raise standards in English, mathematics and science in foundation phase and key stage 2.
2. Develop the higher order and problem-solving skills in all pupils.

	What? Aim



Every class will be read to for at least 30 minutes per day
	Intended Outcome



Introduce children to different ways to use language.

Develop and enhance vocabulary.

Exposure to different patterns of language.

Exposure to experiences outside their own understanding.

Provide an introduction to voices other than their own.

Enable pupils to see social patterns and relationships.

Explore social roles and perspectives.
	How? Success Criteria.


Improvement in attainment and outcome levels in all year groups.

Support the language demands of all curriculum areas.

Embed social practices such as questioning skills, dialogic engagement and inquiry based learning.
	Who?
Stakeholders


Pupils

Class Teachers or TA
	How much?
Cost


No cost
	How effective?
Measure/Review


This will be a long term plan and the effects will be measured against all pupils individually at the end of each term. 

At the end of the academic year pupil progress will be measured individually and as classes comparing to previous year’s results.

Will be looking for marked improvement in the national test results for both foundation phase and key stage 2.
	Resources



Class books

Online reading materials

	P4C
Philosophy for Children will be embedded throughout the school over the course of three years.
	
Significant gains in verbal and non-verbal reasoning.

Improvements in listening, communication, behaviour, questioning, reasoning, reading and understanding.

Increase classroom participation and discussion.

Develop capacity for independent and critical thinking and powers of reasoning.
	
Improvement in attainment levels across all subjects.

A measured improvement in all pupils with problem solving skills and higher order thinking skills.

Increased communication skills and an increase in participation of all pupils in classroom dialogue.
	
Pupils
Class teachers
TA’s
Other support staff
	
£5,000 per year for three years. 

This will provide:

2 days of Foundation training each year, for up to 22 members of staff

7 days of support, coaching and planning.

4 days of advanced training for P4C leader and nominated teachers.

Online resources and implementation support.
A programme tailored specifically to our schools’ needs.
	
This will be a long term plan and the effects will be measured against all pupils individually at the end of each term. 

At the end of the academic year pupil progress will be measured individually and as classes comparing to previous year’s results with the expectation of marked improvements across all subjects.

Will be expecting a  marked improvement in the national test results for both foundation phase and key stage 2.
	
P4C supplied resources.

Two staff inset days each year for 2 years

Supply staff to cover the 4 days advanced training for nominated teachers

	
Teaching Dialogic Skills, Including Tone of Voice and Active Listening Skills


Each Class will be expected to receive at least two lessons weekly where the main skill focused upon is from the Oracy Strand of the LNF. 

Active Listening should become embedded throughout every lesson.

Participate in group work at least once a day where discussion is key to the lesson.

	
An ability to:

Pick up tonal variations in others as well as use them in their own speech.

Speak with clarity and conviction

Become confident in speaking

Through effective questioning techniques the pupils will become able to articulate their thoughts in a clear and concise way.

Use active listening throughout their day to actively and productively contribute to class and small group dialogues.


	
Vary talk for different audiences.

Give constructive and relevant feedback on their own work as well as others.

Present a variety of ideas and thoughts with confidence and self-assurance.
	
Pupils

Class Teachers

TA’s

Other Support Staff
	
Oracy Cambridge ‘Language of Power Workshop’

£1600


	
This will be a long term plan and the effects will be measured against all pupils individually at the end of each term. 

Will be expecting a marked improvement in the national test results for both foundation phase and key stage 2.

There will be an improvement in pupils abilities to self and peer assess in an effective way.
	
1 inset day for workshop.

‘Language of Power’ workbooks
To aide in lesson development for oracy skills.






