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MODULE CODE: ECPT6014 
 
ASSESSMENT COMPONENT: A2 Written Assignment
 
STUDENT NAME: Carrie Thomas
 
STUDENT NUMBER: 2304152
 
 
 

 
Use of Generative AI in Assessment 

I acknowledge the use of [AI Tool] [(AI Tool url)] on [Date] to [Purpose my work]. I used the prompt(s): 
1. simplfy this article Digital creativity in STEM education: the impact of digital tools and pedagogical learning models on the students’ creative thinking skills development Bin Wang &Ping-ping Li Pages 2633-2646 | Received 31 Jul 2022, Accepted 28 Nov 2022, Published online: 20 Dec 2022 Cite this article https://doi-org.uwtsd.idm.oclc.org/10.1080/10494820.2022.2155839 | Try in Copilot Chat
2. can you find the original skinner reference If you're referring to the original Skinner text on behaviourism and operant conditioning, the most commonly cited source is:
Harvard Reference
Skinner, B.F. (1953) Science and Human Behavior. New York: Macmillan
3. reference for Watson behaviorist original
The original and most commonly cited behaviourist reference by John B. Watson is:
Harvard Reference
Watson, J.B. (1913) Psychology as the behaviorist views it. Psychological Review, 20(2), pp. 158-177. [resources.saylor.org], [books.google.com]
5. https://educators.wales/professional-standards-practitioners can you reference this
6. noel burch 1970 reference – Google. Accessed 14th October 2026
7.Pavlov behaviourist original reference | Try in Copilot Chat
8.Roger humanist | Try in Copilot Chat
9. dewy and knowles huamnist refences | Try in Copilot Chat
10. Erikson cognitvist | Try in Copilot Chat
11. bandura social learning theory | Try in Copilot Chat


I confirm that I have not presented any AI generated text as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence.

















Introduction 

I observed seven microteach sessions as part of the PCET course curriculum to develop my understanding of effective practice for the purpose of this assessment I will use three observations that I feel I can gain the most influence from. Key themes that I considered within the observation were pedagogical approaches, inclusive practices, assessment learning approaches, and classroom management. This essay aims to use my observation to gain learning through the observation of others, how could I use aspects of others teaching to inform my own teaching, while identifying any challenges or alternative approaches. Reflecting on these key findings i will evaluate if any practices I can adopt, adapt, or avoid in the future for my professional practice. 



Analysis of observed Teaching Practice 

The pedagogical approaches can be, Behaviourism, Constructivism, categorised into four sections, Cognitivism and Humanism, throughout the micro-teaches there were multiple versions of each approach.
Behaviourism aligns with theorists Watson, (1913) Skinner, (1953) and Pavlov, (1927), who’s work focused on conditioning and the belief that behaviour is learned through repetition and reinforcement strengthening wanted behaviours, (Carr, 2003). McLeod, (2026), similarly emphasises that observable behaviour formed by the environment in education this can be teachers influencing a student's behaviour. Each theorist believe that the correct answers are a measurable form of assessment by reproduction of what has been learned. Through the observations I observed there was no reproduction of information or a formal assessment to measure any learned behaviours. However, Behaviourism has links to early years education through primary and secondary school, so this is not surprising.
Humanism has this theory with the person as the centre. Roger, (1961), Maslow, (1954), Dewy, (1938) and Knowles, (1975) each based theories around holistic views that consider the individual's needs this is the opposite of behaviourism. Henry (2017) argues that Maslow’s hierarchy of needs was not originally humanistic however has received academics links to motivation which focuses on the needs of a person as dictated through humanism. Knowles’s andragogy as “The art of and science of helping adults learn,” (Bennett, Blanchard, and Hinchey 2012,) provides principles that place more control onto the learners processing their own learning through self – reflection. Along with Dewy who’s reflective thinking see’s the teacher as a mediator to develop independent learners, (Kalmár, 2026) which I observed this through observation one. Although there was structure through the teachers practice the learning experience I felt was dependent on my own feelings which I was able to express both verbally and written. There was an example of the hierarchy of needs being applied when late leaners entered the room there was consideration to the individuals' needs as well as the rest of the learners. 
Piaget, (1952; 1997) Erikson, (1950) and Claxton’s, (2002) theories result in a cognitivist pedagogical approach to teaching. Pätzold, H. (2011), argues that Cognitivism is a superior theory over behaviourism although they can overlap, cognitivism relates to the processing of information rather than observed behaviour. McLeod, (2026) for simply psychology suggests the Piaget’s theory consist of four stages through a child's life, sensorimotor, preoperational, concrete operational and formal operational. Core principles provide all children the same experience however not at the same stages, post sixteen education or formal operational will have scientific reasoning at this stage where education will match ability. Claxton’s learning power framework encourages learners to embrace the learning journey knowing that it can be hard but exciting, (Shebosh, 2022). Claxton, (Coffey, 2020), expressed that learning not only consist of academic studies but non-intellectual forms of intelligence. Observation three’s practise provided a non-intellectual skill that linked in with this theory. 
Theorists such as Vygotsky (1932) and Bruner (1976) believed that learning was constructed in the mind of the learners where they generate their own rules. Takaya, (2008) quotes Bruner’s “Makes what he learns his own” suggesting that information provided from a teacher acting as a facilitator is constructed in their own mental processing giving this teaching the constructivist theory. Bruner went on to develop the term scaffolding where teachers build on adult learners' experiences and eventually removing the support once they achieve the desired goal (Chittooran, 2018). This was viewed through observation three where we were taught about theorists Knowles and Mazirow where we drew on our own experiences to feed a discussion about adult learning aligning with the building of information through those more knowledgeable. Also, I witnessed this in observation one where was an obvious scaffolding of information building when there was added information around materiality. Vygotsy’s theory zone of proximity was developed as an extension from Burner's scaffolding, where the representation of a learner who cannot yet do a task independently but can with the support of scaffolding can achieve mastery, (Walker, 2010). 
Learner engagement can exist at a micro-level or at a macro-level. Observations one, two and three consisted micro-level engagement in the classroom (Carroll, 2021). Gaur (2025) suggests that with rapid social and technological advances creates a diverse background of adult learners is leading to challenges as a teacher in motivation believing that inclusive teaching can enhance learner engagement. The level of investment and motivation can be measured through participation and feedback. Providing learners with clear goals through aims and objectives sets out expectations Thompson, et al, (2024) claims that learners with an expectation on how the session will develop and their role within it and help construct ways to assess themselves periodically through the session. Observation one set out no clear expectations through any aims or objectives at the start of the lesson however, the use of the digital tool Menti meter encouraged collaboration. Wang and Li (2024) and   Sa`diyah, Mubasyiroh and Al-Sobait (2025) both suggest that using digital tools can give an opportunity for learners to demonstrate understanding, participate, and improve motivation. McDonald, Holmes, and Prater, (2020) study suggests that non-traditional students showed a higher level of engagement suggesting a need for an active learning environment. Observation two and three integrated active learning within to their sessions through groupwork it was used to promote problem solving and critical thinking.
Professional practices (Educators Wales, 2023) set out eleven professional standards that further and higher educators and institutions should consider. They instruct that to achieve inclusivity by embracing diversity, advocating for inclusion, and challenging discrimination in all forms. Woodcock, et al (2022) suggests that teachers who believe in inclusivity do not see diversity and inclusion as a problem. Fu, Tao, and She, (2026), to allow students to achieve their full potential can be achieved through active pedogeological approaches however, there is also a suggestion that leadership can directly influence teachers' instruction processes. Through the micro-teach observations each practitioner included each learner; this can be due to the nature of the micro-teach. Robbins and Judge (2016) organisational behaviour and equity theory was witnessed throughout. The organisational behaviour model of inputs linked the group levels through their role as a learner, processing through communication and outcome as the function of the group lead to the motivation of inclusive practice. 
Rutherford, Pritchard, and Francis (2025) stated that frameworks such as equity, agency, and transparency support self-regulated learning for assessments in higher education. Designing meaningful, inclusive, and student-centred processes can empower independent learners. Assessment can take part at various stages for several reasons: to establish entry behaviour and to diagnose any learning needs, reinforce learning and diagnose areas of subject development and to certificate achievement at end of the unit, (Clues and Charlton, 2007). Formative assessments cover a larger area of a session and are integrated throughout individual sessions numerous times, giving students an opportunity for feed-forward (Race, 2020). Boyle and Charles (2013) note that formative assessments give learners power over their own learning through continuous processes, unlike summative assessments. They continue to note that group work is not focused on the outcome but rather collaboration, while teachers are interested in identifying gaps within the knowledge set. Within observation three this was demonstrated within the group activity, while there was collaboration the practitioner was actively moving around the groups listening and offering subject knowledge to access any knowledge gaps. Accelerating learning can be supported by Burch’s (1969) four stages of competency, to achieve mastery through each stage of competency there must be practice, feedback, and reflection, (Innovation Training, 2026). 
Yu, Fan and Wu (2024), 0bserves constructions as an ideal learning environment for classroom management collectively. Each model revolves around a positive teacher - student relationship. Avis, Fisher, and Thompson (2010) add that class disruption can indicate disengagement with learning or lack of structure around lesson plan to maintain motivation and remove resistance, setting clear ground rules and expectations. Positive teacher behaviour can contribute to this by actively praising and rewarding to maintain motivation and building self-esteem through empathy. I witnessed through observation one's structured lesson-maintained momentum throughout. There was active praise with words such as “I love that idea” and “Yes definity I can see why you feel that.” However, there were no clear expectations or goals set out at the start of the lesson; however, it did not define the enjoyment of the lesson.


Implications for Professional Practice 

Bandura’s (1977) Social learning theory believes that observation and imitation can lead people to change attitudes, behaviours, and emotions through four key stages, attention, retention, reproduction, and motivation, (Teachers Institute, 2026). To learn behaviour from watching others you must pay attention to notice parts of behaviour, store the information, ability to copy behaviour and be motivated to imitate the behaviour. Reflecting on the observations of behaviour I witnessed I did not anticipate the level of detail needed to pass on to the practitioner or for myself, although I did retain moments of information that has been prompted through visual reminders. I can confidently say I have the ability and want to imitate the active learning process in observation one as I witnessed the engagement of others in the session. 
Torres, et al, (2017) expresses that teaching is a shared activity where when working together by discussing teacher practices improves the quality of teaching and a richer learning experience for students. Working with others encourages reflection, integrating this process throughout all stages of teaching and learning will provide information that you can explore thoughts, make meaning out of practice, gain self- confidence, and respond to feelings. Through research there are various reflective tools that can be integrated into peer observations, Fenton, and Ross, (2020) acknowledges that reflection is a continuous process suggesting the use of the CAR along with action research spiral for an in-depth analysis. The Classroom Action Research [CAR] has a dual purpose, a reflection tool for teachers and a strategy to respond to the dynamics of the room, (Siregar, 2025).
I do think that the appropriate use of digital tools could have elevated engagement with observation two and three, this is something I will try and use in the future as a formative assessment. Although digital tools have their own limitations, access to a stable internet connection and access to a device alternatively I could group work with a student with a device to be inclusive.
This experience has highlighted the need for me to develop my skills in lesson planning and delivery. Although I was able to plan and deliver my learning activities, I see the importance of setting measurable aims. I need a greater confidence in selecting appropriate teaching strategies and adapting plans to meet the diverse learning needs that will be in my classroom. Although every practitioner received feedback, I do see the importance of instant feedback when time elapses you can forget smaller issues you have identified. Giving learners the opportunity to approach the practitioner at the end of the session through Menti meter to identify learners understanding of the lesson I recognise that I will need to adapt and provide alternative methods for learners who have limited access to technological devices. 

Conclusion 

In conclusion observations identified that humanist and constructivist approaches were the most dominant pedagogical approaches with observation one reflecting theories on Knowles and Dewy with learning shaped around my own feelings and reflections. Observation three used adult learning theory drawing on learners’ own experiences. Unsurprisingly there was no behaviourist pedagogy or formal assessment due to the significant link of early years education.
Engagement and motivation were shown in each observation using digital tools and group work to encourage collaboration, promoting problem, solving skill and critical thinking. Although, each observation was enjoyable the lack of clear aims and objectives in observation one could have increased interactions. Due to the nature of the micro-teach every practitioner appeared to include inclusive practice with observation one accommodating a late arrival while still considering the rest of the group this is an example of the hierarchy of needs in practice. Formative assessment was observed within observation three groupwork task where the practitioner interacted and offered subject knowledge to fill the gap. Due to the nature of the microteaches the was no summative assessment to analyse.  
From this analyse I plan to adopt a deeper knowledge of reflective practice through peer observation, adapt digital tools as formative assessments throughout the sessions and avid starting with out measurable and clear aims and objectives. As part of my development, I plan to choose strategies that I can adapt to accommodate diverse needs and give instant rather than delayed feedback to my peers and students. 
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Appendices


Guidance on this form:
The purpose of this form is to offer feedforward on your peers microteaches outlining what went well and what could be improved from the perspective of you as a participant. 
Please remember to be constructive and respectful in your feedforward.
These feedback forms should be sent to your peer no later than two days after the microteach. These forms are then used to write Assessment 2 of the module.

Section One:
	Trainee Teacher Name:
Observation 1

	Feedback completed by:
Carrie Thomas 

	Date:
23/09/26
	Topic:
Materiality in sculpture



Section Two:
Please comment on the below:
Planning and Preparation:
· Context was informative with excellent knowledge.
· Variety of resources to get opinions and entice inquisitiveness at the start of lesson. 
· Fully pre-pared with the use of exterior resources such a Menti.




Teaching and delivery:

· Confident communication skills 
· Ability to convey knowledge at any level
· Passion was contagious

Links to professional standards:
Demonstrate dignity, courtesy and respect towards others
Maintain and update knowledge of my subject(s) and how best to teach and assess them


What went well:

· Very interactive 
· Good planning 
· Didn’t matter if we had any previous knowledge.
· Ignited passion and deep thought.
Areas for development
· Possible add aim and outcomes at the start of the lesson.
· Ask for feedback at the end of lesson.

Section One:
	Trainee Teacher Name:
Obsrvation 2

	Feedback completed by:
Carrie Thomas 


	Date:
23/09/2026
	Topic:
Benefits and Barriers of adults in education



Section Two:
Please comment on the below:
Planning and Preparation:
· Well, timed for the majority of the micro-teach.
· The group discussion felt rushed.
· Group work was a good activity and got us talking.
· Slides were simple and easy to understand.

Teaching and delivery:
· Could sense nervousness at the start.
· Very interactive in session
· There was not much movement around the room.

Links to professional standards:

Demonstrate dignity, courtesy and respect towards others
Plan and deliver effective learning, teaching and assessment
Understand the importance of the Welsh culture and language as a bilingual nation
What went well:
· Linking to relevant theories.
· Interactive
· Engaging
· Time management.

Areas for development:

· Confidence
· Broadening relevant knowledge


Section One:
	Trainee Teacher Name:
Observation 3

	Feedback completed by:
Carrie Thomas 

	Date:
23/09/26
	Topic:
How to budget as a student



Section Two:
Please comment on the below:
Planning and Preparation:
· Clear Aim could have possibly had more than one
· Context was informative with excellent knowledge.




Teaching and delivery:
· There was a lot of information but could be a bit repetitive.

· Confident communication skills 
· Ability to convey knowledge at any level
Links to professional standards:

Enable learners to share responsibility for their own learning and assessment
Plan and deliver effective learning, teaching and assessment

What went well:
· It was enjoyed by everyone 
· Very interactive 
· Good planning 
· A lot of information in a short amount of time.
Areas for development
· Maybe try and reduce the theory and include a simple spreadsheet
· Reduce the amount of information on slides.
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