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Introduction 
This assignment will include a critical reflection on the school development plan (SDP) of a school, focussing on the implementation and impact of an action point within the plan. The assignment will contain an in-depth analysis of the specific action point, through examining actions, outcomes and supporting evidence. In addition, this assignment will describe how the action point was/is addressed and impact measured within an evidence-based framework. The chosen aspect of the SDP for this assignment is ‘To implement the Additional Learning Needs and Educational Tribunal Act and ensure statutory systems and processes are followed as the ALN transformation continues’ (School A, 2022)
According to BERA (2018), researchers must recognise the entitlement of institutions’ privacy and should accord them their rights to confidentiality. Due to this, the school that will be used for this assignment will be referred to as ‘School A’.
According to Estyn’s (2019) most recent report, School A has a total of 191 pupils aged from 7 to 11. The average for pupils eligible for free school meals (FSM) is approximately 19%, and there are around 39% of pupils who have been recognised by the school to have additional learning needs (ALN) (Estyn, 2019). Both percentages are higher than the Wales average, with the percentage of ALN being 18% higher (Estyn, 2019).
Literature review 
The Procedure of Creating SDPs
An Overview of SDPs 
Schools should create their SDPs through self-evaluations of their strengths and areas for improvement, using evidence-based and contextual data-driven approaches (Bureau, 2014) (Welsh Government, 2014). The information and evidence found within these self-evaluations should be used to create improvement, accountability, and transparency (Welsh Government, 2022). However, the Department of Education (2023) states that SDPs should be used to highlight the school’s priorities, the key measures it will take to improve standards, the resources needed to meet these, and the key outcomes and aims it intends to achieve. For optimal utilisation of the SDP, it should be easily accessible to all staff and governors so that it can be used as a common reference point (Welsh Government, 2014). A fundamental part of the use of SDPs in Wales is now ensuring that all pupils are supported to make progress towards the four purposes (Welsh Government, 2022). On the other hand, SDPs should be based on the school’s values (Underdown, 2021).
Roles and responsibilities  
 According to The Welsh Government (2014), it is the governing bodies are responsible for creating high standards of educational attainment within maintained schools. In addition, in Northan Ireland, Article 13 (3) of the 1998 Education Order places a duty on Boards of Governors to prepare and revise an SDP (Department of Education, 2023). However, The Welsh Government highlights the need for the headteacher’s involvement as they are responsible for the management of the school and leading the work for improvement (Welsh Government, 2014). Although it is the governing body that holds most of the responsibility for the SDP by preparing, revising and ‘signing off’. The headteacher should work with all staff in order to implement any necessary actions (Welsh Government, 2014). 
How an SDP is made 
SDPs can be defined as the overarching process of enquiry, evaluation, prioritisation, planning and execution of plans which can improve learners’ learning and achievement (Cambridge International Education, 2017). The process of SDPs can be seen as a cycle (Cambridge International Education, 2017) (Welsh Government, 2022). The cycle is usually: Self-evaluation, Improvement priorities and SDP are decided, support, collaboration and improvement (Welsh Government, 2022). Once these steps have taken place, the cycle starts again in order for the governing body to determine if the priorities have been met and what needs to happen next (Welsh Government, 2022). Despite this seeming like a good approach, some argue that it may take considerable time and resources (Hopkins and Reynolds, 2004). 
Self-Evaluation
As mentioned, the first crucial stage of creating an SDP is self-evaluation. Although it can be argued that self-evaluation should not just be a one-time event that occurs in the SDP cycle, it should also be a continuous process (Vanhoof et al.,2009) (ETI, 2015). 
Self-evaluation within schools is defined as a process by which staff reflect on their practice and identify areas that need improvement in order to aid both pupil and professional learning (Chapman and Sammons, 2013). However, it is important that staff hold a positive attitude towards the self-evaluation process, as according to Vanhoof et al., (2009), it creates a successful school self-evaluation.
Deciding Priorities 
Deciding priorities and areas for development in order to raise school standards involves determining specific issues that can be adapted to increase educational outcomes (Department for Education, 2021). The Welsh Government states that the priorities chosen should focus on short- and long-term outcomes and improve outcomes for all learners regardless of their backgrounds (Welsh Government, 2014). The Welsh Government (2022) also set the expectation of SDPs covering a period of at least 3 years, despite Cambridge International Education (2017) suggesting covering 5 to 10 years. In addition to this, the plan should be revised annually (Welsh Government, 2022).
Collaboration and Improvement 
In order for a school to meet the aims set out within its SDP, it is important that the process of improvement is collaborative, draws upon evidence-based approaches and remains focused on the SDP (Welsh Government, 2022).
Additional Learning Needs in Education
Additional learning needs (ALN) is a term used to describe learning difficulties or disabilities that may make it more challenging for a pupil to learn in comparison to another child of the same age (SnapCyrmu, 2021). The most recent School Census Results from January 2023 explains that there was an average of 13.4% of pupils with ALN in maintained schools (Welsh Government, 2023). Although this figure is down by 2.4% since the previous year (Welsh Government, 2023), the figure shows the vast number of pupils in need of support. It is clear through reviewing literature that children with ALN are far more likely to experience lower educational attainment as well as increased risk of mental health difficulties and challenging behaviour (Royal College of Paediatrics and Child Health, 2020). Therefore, it is important that schools implement an adequate system that supports these learners in their schools.

Additional Learning Needs and Educational Tribunal Act (2018)
In Wales, there is an additional learning needs and educational tribunal act which is currently in the process of being introduced (Welsh Government, 2018). The new act began a phased implementation in 2021 and will continue to be introduced through year groups until 2025. The aim of the act is to create a unified plan that increases the participation of children, avoids disagreements between parents/carers and schools and increases collaboration (Welsh Government, 2018).
The new ALN code within the 2018 act will impose mandatory responsibilities on the governing bodies of schools, these being, decisions about ALN, the preparation, content and revision of individual development plans (IDPs) and maintaining IDPs. The new act aims to increase collaboration within the IDPs through the use of health, social and other services (Welsh Government, 2018).

Developing an action point 
SDP Creation
School X reviews their SDP every year to ensure that the action points are up-to-date and relevant and to assess whether previous targets have been met. After a discussion with the head teacher, who is the main stakeholder, it was found that previous SDPs have focussed on Estyn reports. It is also a legal requirement for all schools in Wales to create a post-inspection action plan (PIAP) following an Estyn inspection (Welsh Government, 2014). However, School X is currently awaiting an updated Estyn report and therefore they feel that the previous report from 2019 is not as relevant when creating their SDP as the recommendations set out in the 2019 report were used to create previous targets which they now believe have been met.
To choose relevant target areas the headteacher consulted with the school’s senior leadership team (SLT) and the board of governors to conclude five areas that are considered ‘priority’. To make these priority areas more achievable for staff, within the SDP the actions that will be taken to achieve the priorities have been made clear, with around seven actions being set out for each priority. Alongside this, there is also clear support explained for each priority and milestones are set out with milestones being set out for January and June.
Key Priority Area 
One area that was selected by School A as an area of priority was to ensure that the Additional Learning Needs and Educational Tribunal Act are implemented, and that systems and processes are being followed as the ALN transformation continues (School A, 2022). This priority has been broken down into nine actions that can be completed to meet this priority. These actions mostly focus on staff training, collaboration with agencies to support pupils, involve carers and improve differentiation.
Self- Evaluation and Data Analysis
To ensure that this priority area is improved on within the school year, the head teacher and governing body have selected a variety of forms of assessment two times within the year before the final assessment is completed. These forms of assessment are not limited to quantitative data discussed between stakeholders but ensure to involve the whole school. This includes using pupil voice to gain an understanding of the learners’ opinions. This varied form of self-evaluation will ensure that the school knows how well they are performing and what needs to be improved (Welsh Government, 2014).
Once the school has conducted these reviews the headteacher and the governing body can collate all information provided to gather a deeper understanding of the impact of the SDP. This then leads them to either provide new support/ strategies to ensure the priority areas will be improved before the next review or will be used to create the new SDP.
Stakeholders
School A ensures to take on the views of all stakeholders to create a positive community and to generate more ideas. This concept is supported by Estyn (2017) as it was found in a case study that involving all stakeholders improves the ‘culture of the school improvement’. Despite this, within School A the headteacher of the school has the most power over the final SDP. Alongside the obvious stakeholders being the headteacher and the governing body, the school also ensures to take on board the opinions of all staff members, challenge advisors and pupils. In addition, the school also ensures that there is strong collaboration with the nearby comprehensive and infant school to ensure smooth transitions. 
Strategic Planning
Whilst taking into account pupil and staff views, the headteacher of School A also explained the importance of taking into account quantitative data to develop a wide view of the school’s development. This is used for every SDP made by the school but is not always necessary for all priority areas when conducting a review of milestones. The quantitative data collected not only highlights maths and literacy rates but also holds focus on other important areas such as behaviour and attendance. Once the data has been collected, there is a discussion on why the data may be the way it is and what to implement into the SDP moving forward.

Reflection and evaluation
Reflecting upon the SDP, it is clear that School A has put many systems in place to ensure a successful impact. For example, the collaborative approach gives School A a great advantage. Involving all stakeholders from the governing body and SLT to staff, pupils and challenge advisors reflects the school’s commitment to take a range of ideas on board and creates a collaborative approach to the SDP. Thus, fostering a positive school environment (Estyn, 2017). In addition to this, collaborating with neighbouring schools also means that the learners’ education is made more seamless. 
Another positive aspect of School A’s SDP is the wide range of self-evaluation and data-analysis techniques. This system means that the school ensures a thorough awareness of the school’s strengths and areas that need improvement (Welsh Government, 2014). Thus, creating a good starting point in creating an SDP.
However, despite the strengths of School A’s SDP, there are some useful recommendations that could be used to increase the efficiency of the SDP. Firstly, although the school has set out milestones and action points, they appear very vague. It could be useful to establish success criteria and specific ways these will be measured within the action points section of the plan. In reference to the implementation of the Additional Learning Needs and Educational Tribunal Act, despite there being nine clear action points it would be beneficial to establish clear success criteria, benchmarks, and indicators of progress so that the assessment process is more impactful. In addition, the school could also implement key performance indicators which are aligned with the action points so that there would be measurable targets in place.  On the other hand, this may increase teacher workload drastically and may create a negative impact so this should be monitored.
It appears that it would also be beneficial if School A reviewed the individual action points of each priority more often. As there may be a variation in the time it takes the staff the complete each point. Therefore, in the current system staff may be waiting months for feedback. 
Alongside more frequent reviews it could be advantageous for the school to consider implementing an external review process. This could be carried out by other local SLTs assessing their school to provide a more objective perspective on the progress made. In addition, it may also be useful for staff to make visits to other schools in which staff observe the specific action points in a school where these areas are already developed. 
Conclusion 
In conclusion, although there is a clear cycle that schools follow to create an SDP, there are many ways they can be adapted to create different outcomes. For example, it is clear that one of School A’s strengths of the process is its collaborative approach in which the school includes staff, pupils, the governing body and neighbouring schools. This approach proved to be a positive one as it created inclusivity and shared decision-making which resulted in a positive school environment. 
It was clear through research that self-evaluation and data-analysis are crucial within the process of an SDP. Using the correct and impactful techniques to review the impact and progression of an SDP has vast importance as it ensures the school knows how well they are performing and what needs to be improved (Welsh Government, 2014).
However, School A should now enhance the effectiveness of the SDP by creating clear success criteria, benchmarks and indicators of improvement so that the progress can be measured in more detail and staff are more aware of what is expected.
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