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	Targets taken from ECAD6017 
	How did I work on this? 
 
	An example of this: 
  

	Target 1: Proofread assignment with greater care.
	Work was proofread by me and a trusted peer with fine attention to punctuation. I also received support on my punctuation skills in sessions prior to my   assignment submission. 
	This assignment was proofread by myself and a trusted peer. The main target was to ensure that everything was proofread before submission and not  only by myself.

	Target 2: Aim to explain all ideas in consistent depth.
	I did my best to ensure that all critical ideas were consistent in depth with  one another throughout. 
 
	Whilst this target was a little harder to achieve due to the word count, I made a conscious effort to ensure everything was equally explained and not one literature had more reflection. 

	Target 3: Take care to work on targets before submitting assignment.
	Reached out to support systems available at the university to develop my understanding of targets and how to improve for  this assignment. 
	Literature, such as the 
Welsh Government a (2014) was found through this collaboration.


 
In line with British Educational Research Association (BERA) guidelines (BERA, 2024) the school referred to throughout this assignment will be fictionalised to protect confidentiality. The purpose of this assignment is to assess the effectiveness of a specific priority highlighted in a school’s development plan (SDP). A school’s development plan is a strategy for strategic improvement and outlines the steps a school will take to improve student performance (Welsh Government a, 2014). Cedar school, located in Southwest Wales, has a total of 598 pupils in attendance. Cedar’s SDP has placed a high importance on improving the standards in learners reading attainment, putting a particular focus on the reading for pleasure project in Year 2 (Cedar school, 2024). This will remain the focus point explored within this assignment from the schools’ SDP. Reading for pleasure can be defined in several different formats however, Clark and Rumbold (2006) define it as reading that we do voluntarily and continue to do because we find it interesting. Whilst investigating PISA results, one of the most significant indicators of a child’s future success is reading for pleasure (OECD, 2002).  
Abiding to the Education (School Development Plans) (Wales) regulations (Welsh Government b,2014) all schools in Wales must conduct an SDP. The purpose of an SDP is to see school improvement in order to assist schools in providing students with the best learning opportunities regardless of their background and circumstances (Welsh Government, 2022). SDPs are structured based upon a school's vision and can be categorised into four stages. The Welsh Government (a 2014) states it begins with stage 
1: Self-evaluation, an annual process that involves schools to consider their performance and utilise it as a foundation for planning for long-term improvement. Self-evaluation can be assessed through quantitative and qualitative data such as ESTYN reports and PISA results. Stage 2: Strategic planning, this can be one of the most productive stages in an SDP and in line with regulation 9, it must involve all stakeholders (Welsh Government b, 2014). At this stage, the school identifies where they are, what their vision/aim is and what actions will they take to get there. Stage 3: Making improvement/action, at this stage the school particularly staff begin to implement different strategies and actions outlined within their practice. The SDP must provide concise specifications on roles, timeframes and approaches to go forward with to ensure those involved understand the necessary processes to achieve the school's vision. Stage 4: Reviewing impact, the SDP should be frequently observed, and whichever comes first they must be routinely assessed either from an ESTYN report or at minimum annually in line with regulation 6 (Welsh Government b, 2014) and is carried out by the governing body. 
Theorist Rosenblantt (1978) categorises reading for pleasure as aesthetic due to being self-directed and guided by enjoyment (Ross, 2004). Although criticism has been made 
against the theory of aesthetic reading for enjoyment as it lacks critical depth (Savolainen, 2020). The reading for pleasure project (in context to schools) was introduced to provide resources and training to education professionals amongst deprived areas to support pupils with reading (National Literacy Trust, n.d.). It states that schools within disadvantaged areas, such as Cedar school, lack funds for resources particularly reading materials (Scholes, et al, 2021). Without access to a range of books and literature, pupils reading development and motivation is impeded (Tella & Akande, 2007). Theoretical framework, such as the Self-determination theory (Deci & Ryan, 2000), cultivates reading for pleasure by theorising intrinsic factors, such as enjoyment, supports meaningful engagement with reading apposed to extrinsic factors such as rewards (Ryan & Deci, 2020). Extrinsic factors will not support behaviour change in children (Kohn, 1993). 
Although, reading for pleasure in school has grave importance and impact on overall academic success for pupils (Whitten, Labby & Sullivan, 2019), childrens’ at home experience can hinder this progress. Baron (2017) apposes the challenge that reading at home is not as much of a priority as it once was with advancement in technology. At home and parental engagement with the project is vital to seeing its success on pupils' literacy/reading skills (Collins, et al, 2022). Coinciding with Bronfenbrenner’s ecological systems theory (1979) this literature highlights the significance of home and schools' impact on a child’s development. 
Inside the classroom however, concerns arise with timetabling reading for pleasure against existing curriculum commitments (Collins, et al, 2022). Although the Welsh Government (2024) has highlighted reading for pleasure as a priority within their annual report, it can only be successful if teachers are sufficiently informed on the subject (Cremin, et al, 2022). 
Worldwide, statistics show a decline in the number of pupils reading for pleasure (OECD, 2018). Effective strategies to encourage reading for pleasure begins with exposure and access. By providing pupils with a literacy rich environment, schools can adopt greater engagement and motivation to read (El Khoury, 2011). When pupils are provided with the opportunity to freely select a book from a wide selection, it promotes choice, a choice to select what interests them and engage with the literature more effectively (Miller, 2009). Research by Laurenson, et al (2015) also suggests fostering a collaborative approach for pupils to share their reading with parents and peers. This approach aligns with Lev Vygotsky’s (1978) sociocultural theory of learning through social interactions such as peer discussion of a book.  
Cedar school (2024) identified the reading for pleasure project as a target within year 2 to have an impact on the lowest attaining 20% of students. Reading at an early age, particularly in year 2, is important as this is where foundation literacy skills develop (EEF, 2025). Percentages from national assessments and book banding identified low averages of pupils engaging with reading (Cedar school, 2024). A focus of improving pupils' enjoyment of reading in year 2, supports the school's long-term goal of everyone being a reader by the age of 7 (Cedar school, 2024). 
To clearly see the implementation of this strategy, a number of strategic steps were taken. Firstly, Cedar school (2024) provided whole school training in January 2024 based on book talk, reading environments, and how to select a diverse range of books for learners. The school also revisited this training in November 2024 and February 2025, ongoing training for teachers is imperative to see change (Garzon Artacho, et al, 2020). Cedar school (2024) financed five thousand pounds for resources to improve reading environments and provided books from a range of diverse authors and texts. To support an enriched, home-school relationship around reading a meeting with parents was held in October 2024. In December 2024, the book banding was also reviewed to ensure all levels of books were correctly set  
During the placement at Cedar school and in support of these efforts, I devised and created a reading plan (See Appendix 1). This consisted of setting and supporting pupils with additional learning needs (ALN) a skills focus in reading to achieve weekly. Although some pupils retained the same target for the entirety of the process, the plan was introduced to prioritise reading for pleasure in the classroom. The targets were individualised and RAG rated (Red, Amber, Green) on a daily basis. Pupils had the freedom to select their own book of interest from the reading corner or book banded materials. Linking back to Miller (2009) that a choice of book for children can be one of the most effective ways of engaging them to read. 
Cedar school (2024) has measured impact through a devised action plan developed in September 2023 based on the two-year reading for pleasure project. An action plan can be defined as a document that outlines necessary measures to accomplish a goal, it divides objectives into manageable phases (Hanna, 2022). Impact has already been identified in the development of reading environments and use of book talk from resources funded in October 2023. Moving forward, I recommend more frequent revisits to the programme throughout the year especially opportunities to collaborate with families to support at home reading progression. 
To conclude, this assignment focused on evaluating a school's approach to meet a target (reading for pleasure project) set as part of the School’s Development Plan. The focus for this target is to impact the lowest attaining 20% of pupils in year 2. Drawing from research above creating a literacy rich environment has had an existing impact on Cedar School’s (2024) reading for pleasure attainment. Evidence from literature and an action within the school's development plan (meeting with parents) outlined the needs for a collaboration approach to meet the pupil centred targets. 
This assignment has deepened my understanding of evidence-based decision making and its importance within an SDP. For example, OECD (2002) has been used to inform the schools development plan centred around reading and its impact on children’s future success. Moving forward, this experience will influence my future teaching practice by refining my pedagogy of involving partners in learning alongside supporting my collaborative QTS standard (Welsh Government, 2019) by working with in-school colleagues to see effective change amongst schools. 
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Reading plan

Reading levels:

2. Red
4. Blue 5. Green
7. Turquoise 8. Purple g
10. White % € 12. Brown

13.Grey 14. Dark Blue " 15.Magenta

Skills focus — Routes A step

Reading strategies — show increased attention to some books.

Reading strategies — seek our ‘representational’ items e.qg. pictures, photos, tactile/flip flap books
etc.

Reading strategies — attend with interest as an adult reads a story, look at, touch and manipulate
the books at intervals.

Comprehension — vocalise in response to a particular feature of a familiar story.

Response and analysis — show specific reaction to sensory aspect of a story e.g. laugher and
excitement in battle scene, unease at spooky noises.

Response and analysis — anticipate repeating pattern in a story e.g. smiling at ‘fee fi foe fum’.

Red — Needs more Amb { d ] | Green — On track — pupil
attention — pupils show t has successfully achieved

little to no progress on the achieve s € the skill focus.
skill focus.

Pupil | Level Skill focus Days of the week (Rag ranking)
of
book Notes:

Polly Pink/b | Attend with interest as an adult M T w Th [3
ook reads a story, look at, touch and R A G / 7
corne | manipulate the book.

I Polly was able to manipulate the
book and touch different elements of
the touchy-feely sections i.e. fur.

Aamr | Yello | Show increased attention to some M T w Th F
w Ll A R R/ R

Aamr showed little to no attention to
any book brought to him. On
Monday he showed slight
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progression to a nursery rhyme
book however did not show any
further attention to any book in the
following days.

Myles

Yello

Show specific reaction to sensory
aspects of the book i.e. laughing at
funny scenes.

Myles really enjoys reading Julia
Donaldson books and memorises
key sections of the book and laughs
as they happen i.e. as strange fish
fly in the book of ‘Tiddler.
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Koah

Pink/b
ook
corne

Show increased attention to some
books.

On Monday and Tuesday, Koah’s
attention did not spike to any books
and unfortunately has been absent
for the remainder of the week. To
support this target for Koah nursery
rhyme books will be trialed as he
enjoys these on the whiteboard.
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Terry
Lee

Blue

Vocalise in response to a particular
feature of a familiar story.

Terry showed create vocalisation to
such as the very large berry where
he shouts to match the characters
tone of voice. Moving forward Terry
needs to work on volume of voice
for reading other sentences.
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Tomm

Yello
w/boo

corne

Attend with interest as an adult
reads a story, look at, touch and
manipulate the book.
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Georg

Pink

Show increased attention for some
books.

George struggled with spiking his
attention to any book amongst the
classroom and unfortunately was
absent the remainder of the week.
This will still be a target to obtain
rolling onto next week and different
books will be used to spark interest.
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Ethan

Yello

Vocalise in response to a particular
feature in a familiar story.

Ethan was able to vocalise to

sc-:r-e-a/-n-/r;g; for the mouse when the
cat is chasing him. We will look for a
new target for Ethan to achieve next

week.
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