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	Module Learning Outcomes 
(from module syllabus)

	
· critically reflect upon the purposes and functions of assessment in Physical Education 
· synthesise information from a range of sources to make judgements on learning and performance and identify aspects of progression
· analyse the underlying principles relating to assessment, recording and reporting approaches within Physical Education






	
TASK DESCRIPTION




Assessment portfolio:
You are a Physical Education teacher and have been tasked with preparing a report for a pupil who is moving on from your school. As part of the process, you are required to create and use an assessment rubric which is firmly based in the literature surrounding the valued outcomes for physical education. Once the assessment is complete and report written, you are required to reflect upon the effectiveness of the assessment process undertaken. 
The portfolio should contain four parts:
1. A detailed rationale underpinning the creation of the rubric. This should be firmly based on high quality and relevant literature form the field. 
2. An assessment rubric to assess outcomes within a physical education lesson (please include a copy of the completed assessment). 
3. Having used the rubric to assess a pupil, a report detailing the pupil’s current levels and their next stages of learning.
4. A critical reflection on the effectiveness of the assessment process undertaken. Use relevant literature to support this.



















	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: 
Literature required to support the underpinning rationale for the assessment rubric (i.e., valued aims for physical education).
Reflections on the overall assessment process draws upon relevant literature relating to effective assessment.

2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: 
Clear understanding of different types of assessment.
Detailed understanding of what to assess in physical education.
Awareness of strengths and limitations to different forms of assessment. 

3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: 
Ability to critically evaluate a range of assessment methods in PE.

4. Practical Skills
At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.

Guidance specific to this assessment: 
Creation of an appropriate assessment rubric.


5. Transferable Skills for Life and Professional Practice 
Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.


Guidance specific to this assessment: 
Appropriate presentation for the variety of documents included within the portfolio.




	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	25
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	25
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	20
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	10
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	









	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.









THIS DOCUMENT IS ALSO AVAILABLE IN WELSH



Rationale

     Assessments in the affective domain determine the student’s feelings, values and attitudes about different aspects of sport and physical activity (Metzler, 2011). This includes sportsmanship, effort and teamwork, as they are all measurable aspects of the affective domain. It can be assessed using a formative or summarise assessment, and can be easily modified to suit a higher level (Gallo, 2003). For example, this could be done by setting improvement goals or increasing the difficulty of each level. The affective aspects of sport and physical activity are critical in the early stages of development. This is because if the children recognise how to make sports fair and enjoyable, they will be more likely to participate as a life long player (Zach, 2021).
     Health benefits have always been major outcomes for Physical Education. In recent years, mental health among young people has been highlighted as major concerns due to bullying victimisation, low self esteem, poor body image and depression (Zach, 2021). This has led to increased attention to the affective domain and its relationship to health and well being. Research shows that the affective domain is important because the enhancement of affective outcomes within Physical Education has many benefits to young peoples mental health (Gallo, 2003). The affective domain includes a range of outcomes. Examples of the outcomes are enjoyment, motivation, self esteem and attitude. These outcomes are associated with positive psychological well being and mental health (Gallo, 2003). Evidence also shows changes in children’s affective outcomes including motivation, fun and positive attitudes through physical activity as a games centred approach (Holt, 2006). For example, Teaching Games for Understanding. In addition to this, research suggests that participating in physical activity or sport can lead to the development of the affective domain (Metzler, 2011). Some of the benefits were improved self esteem, self control, self efficacy and self confidence. All of the benefits listed above are reasons why it is important to assess children’s affective domains.
     Assessments that focus on the cognitive domain are signed to measure the student’s or participants understanding and knowledge of the task, topic or skill (Metzler, 2017). The cognitive domain can be assessed by using formal, formative assessment (Shearer, 2021). It can be easily modified to any sport, activity or concept. In addition to this, using observation to assess the cognitive domain can be done (Shearer, 2021). This is done by creating scenarios and observe how the children react, for example problem solving tasks.
     As previously stated, participating in physical activity or sport can lead to numerous health and psychological benefits (Gallo, 2003). However, the relationship between children’s physical activity and academic achievement has been debated in the literature. Some studies have reported small or negative associations, while on the other hand, other studies have found strong and positive relationships between physical activity and cognitive outcomes (Sibley, 2003). Many evidences have demonstrated that physical activity influences cognition and well being (Ardoy, 2014). In addition to this, research also suggests that Physical Education induces structural and functional changes in the brain, which determines many biological and psychological benefits (Sibley, 2003). This is a reason why it is vital to assess the cognitive domain within Physical Education. It is suggested that developing the cognitive domain through Physical Education can enhance learning (Sibley, 2003). This suggests that the cognitive learning enhances life long learning, which can allow children to build upon previous ideas and apply new concepts to already existing knowledge. Another benefit of developing the cognitive domain through Physical Education is it boosts confidence (Ardoy, 2014). This results in children becoming more confident when approaching or attempting new tasks as they get a deeper understanding of new topics and learn new skills. In addition to these benefits of developing the cognitive domain through Physical Education, it also improves problem solving skills (Ardoy, 2014). This suggests that by developing the cognitive domain, it equips children with the skills they need to learn effectively. This will allow them to develop problem solving skills and apply them to challenging tasks. Another benefit is it can help children learn new tasks or skills faster (Ardoy, 2014). This is because they will be able to use the same learning methods that worked for them in previous situations. This will help the, learn new tasks or skills a lot faster as they already know what works well for them when it comes to obtaining new knowledge. These are all reasons why the cognitive domain was included in the rubric.
     Different ways to assess the physical domain are: self assessment, peer assessment or teacher assessment (Shearer, 2021). This can be done by using self check or observing the participants perform certain tasks or skills. Physical development is one of the many domains that are important, especially for children. The physical domain relates to the growth and skill development of the body (Metzler, 2017). This includes the brain, muscles and senses. An example of this would be how babies develop through the physical senses of sight, sound, touch, smell and taste. The physical domain should be assessed a it has many benefits and it plays a vital role throughout every persons life.  A benefit of developing the physical domain is healthy growth and development (Sibley, 2011). This includes being a healthy weight and reducing the risk of disease such as diabetes. Another benefit is developing the physical domain helps build strong hearts, muscles and bones (Metzler, 2017). This will allow children to. Be more physically able as they grow up. Also, developing the physical domain allows children to learn fundamental movement skills, as well as improve movement, co ordination, balance and reaction time (Shearer, 2021). This will prepare children for new experiences, tasks or sports as they get older.
     Similarly to the cognitive domain, the social domain can be assessed by the teacher by observing the children’s behaviour (Cañabate, 2018). This can be done during set tasks or by creating different scenarios. The social domain is also important to work on and develop. This is because it develops life long social skills (Cañabate, 2018). Examples of the social skills are leadership skills, communication skills and working with others. These skills can be applied to team games, group work, and creating and sharing their own ideas with others. These social skills are very important as they are crucial in order to make and sustain friendships (Madrona, 2014). This is because social skills are vital in enabling an individual to have and maintain positive interactions with others. These positive interactions will help develop confidence with new experiences throughout their life.








Report

     Overall the participant scored levels two, there and four throughout the assessment. This shows the participant performed at a satisfactory level overall. The domains of learning that the participant scored lower in were the cognitive domain and the social domain. These domains were where the participant scored level two. On the other hand, the participant performed well for the physical domain assessment. The participant scored level four, so although there is slight room for improvement, they still performed very well.

Cognitive:
     The participant scored a level 2 for the cognitive domain. This is one of the lowest levels so there is definitely room for improvement for the participant to make. The participants problem solving skills were satisfactory and could have increased their score to a level three, if they had asked more questions. There were many occasion where the participant used their problem solving skills, however they could have used different solutions to some of the problems. For example, the participant had to run from one side of the court to the other, as fast as they could, without stepping in any of the hoops. The participant could see the route they chose was not fast enough so they changed the route to make it faster. However, there were two other routes that would have improved their time even more. The participant did not ask many questions throughout the session. This could be due to not many opportunities given by the teacher to ask questions. Another reason the participant might have not asked questions is due to them being nervous. The participant seemed to lack confidence when I came to talking to their peers so this may have been a factor with asking questions.

Physical:
     The participant scored level 4 for the physical domain. This is the participants highest score out of the whole assessment. The participant displayed excellent fundamental movement skills throughout the whole session. In addition to this, the participant participated in all of the physical activities, however they did need prompting. This is because as soon as the teacher turned their back to the participant, they would stop participating. Then when the teacher noticed, they had to prompt the participant to join in with the activity again.

Social:
     The participant scored level two for the social domain. This was mainly because they did not show very good leadership skills when their peers were making suggestions, the participant ignored those suggestions or advice and simply did not act upon it. On the other hand, the participant did show some basic leadership skills as they kept the group in order and was able to project their own ideas and act upon them. If there was more group work done throughout the session, the participant may have scored higher as they would have had more opportunities to improve their leadership skills and act upon their peers advice.

Affective:
     The participant scored level three for the affective domain. They displayed satisfactory motivation and attitude throughout the whole session. This links to how the participant had to be promoted to participate in all of the physical activities, as their motivation was not at a higher level. The participants motivation and attitude could have been effected by the tasks they had to do. Meaning the tasks were going on for too long, resulting in the participant becoming bored and less motivated to do the task. 
Reflection

     The rubrics layout is the four domains down the side of the table as well as levels one to five across the top of the table. Then each box within the middle includes all of the aims/ criteria. This layout worked well as it is clear and easy to read and understand. This means that while assessing the participant, it was a lot easier to find which box or which level they fit in to. An improvement that could have been made is the addition of a box on the side of the table. This would have added room to make notes about the participants behaviour and progress. In addition to this, it would have made keeping track of what the participant was doing more simple and clear. Birky (2012) says that an effective rubric should define the purpose of the assessment for which you are creating the rubric. The rubric shows the purpose of the assessment, which is to assess the four domains of learning, as the table clearly presents that. However, to make it more clear, a sentence could have been added.  Birky (2012) continues to say that a good rubric must have a list of specific aims or criteria to be rated or assessed. This was done in the rubric as all of the aims or criteria were clear and were not completely different for each level. This means the aims or criteria are similar but shows clear improvement throughout each level.
     Using the four domains of learning to asses the participant worked well. This is because the four domains of learning allows a wider range of their skills and development to be assessed (Shearer, 2021). An example of this is how only assessing a child’s physical skills or competence would narrow the results, meaning they would not show or know how they perform in other areas of learning. Assessing in the four domains resulted in being able to gather relevant information about the participants performance and progress on a wider scale. As a result of this, it was a lot easier to determine and make judgements on the participants learning process. Although assessing the participants four domains allowed a wider range of areas to be assessed, more aims or criteria could have been added to some of the domains. Research suggests that the aims or criteria should be clear and specific so they are easy to rad and understand (Birky, 2012). However, adding one or two more aims would make the assessment and results more specific (Birky, 2012). This would improve the rubric as there would be more to assess in some of the domains.
     The aims or criteria for the cognitive domain are based on problem solving skills and asking questions throughout the session. The problem solving skills aim worked well as there were many opportunities for the participant to use those skills. For example the participant had to throw a scarf as far as they could, and the technique the participant was using to throw the scarf was not working. This led to the participant using their problem solving skills and changing the technique they was using to throw the scarf, to be able to throw it further. Many more opportunities like this occurred which allowed the participant to use their problem solving skills. On the other hand, during the session there were not as many opportunities for the participant to ask questions. Although the participant could have asked questions whenever they needed to, they might have wanted to wait for the right opportunity. This is because some children lack confidence to ask questions (Sibley, 2003).  It is important to ask questions as it allows children to expand their knowledge (Sibley, 2003). In addition to this, asking questions shows shows interest and that the participant is willing to learn (Sibley, 2003). But because there were not many opportunities for the participant to ask questions, this became very difficult to assess or have reliable results. A solution to this would be to add another aim to the cognitive domain, allowing more areas of the cognitive domain to be assessed.
     The social domain aims were based on leadership skills. There were some occasions where the participant shown leadership skills. An example of this is when the participant opted to go first out of all of their peers, and how the participant helped their peers with some tasks. However, similar with the asking questions part of the assessment, there were not many opportunities for the participant to lead or show their leadership skills. This is because the session was teacher led throughout the whole session. In addition to this there was not a lot of group work throughout the session. Research suggests that group work is an effective way to assess social skills (Birky, 2012). This means if there was more group work, it would have allowed more opportunities to asses the participants leadership skills. A solution to gather more data on the participants social domain would be to add another aim to the social domain. In addition to this, research suggests that adding or taking away levels from a rubric can make results more specific (Fox, 2012). This suggests that by taking away a level and adding more aims, the results would have been more specific.
     Overall, the participant scored levels two, three or four between the four domains. This means the participant scored mainly in the middle of the levels throughout the assessment. This suggests that the rubric was not too difficult (Birky, 2012). This is because if the rubric or aims were too difficult, the participant would have scored in the lower levels, such as level one or maybe level two. In addition to his, the rubric was not too easy for the participant (Birky, 2012). This is because if the rubric or aims were too easy for the participant, they would have scored at the highest levels, such as level four or five. This suggests that the rubric was well suited for the level of ability of the participant. This is beneficial because if children score low in an assessment due to the aims being too difficult and does not suit their ability, it can lower their confidence and make them not want to participate in the activity the next time (Fox, 2012). On the other hand, if children score high on an assessment due to the aims being to easy, it can build their confidence (Fox, 2012). Although improving confidence is beneficial, if the next assessment the child does has the correct aims that are suited to their ability, it is unlikely that they will do as well as they did before due to the aims being too easy. This means there needs to be a fair balance of the aims that shows clear improvement and suits the ability of the participants.


Rubric

	
	Level 1
	Level 2
	Level 3
	Level 4
	Level 5

	Cognitive domain
	Poor problem solving skills.
Doesn’t ask questions (0 questions).
	Basic problem solving skills.
Asks a low amount of questions (1-2 questions).
	Good problem solving skills.
Asks some questions (3 questions).
	Excellent problem solving skills.
Asks questions occasionally (4-5 questions).
	Exceptional problem solving skills.
Continuously asks questions (6+ questions).

	Physical domain
	Doesn’t participate in any  activities.
Has poor FMS.
	Participates in a couple of activities.
Has basic FMS.
	Participates in some activities.
Has good FMS.
	Participates in activities when prompted.
Has excellent FMS.
	Participates in all activities without prompt.
Has exceptional FMS.

	Social domain
	Shows no leadership skills.
	Shows some leadership skills but doesn’t listen to advice from peers.
	Displays good leadership skills. Listens to advice from peers, but doesn’t act on it.
	Displays excellent leadership skills. Listens to advice from peers, and acts on some of it.
	Displays exceptional leadership skills. Listens to advice from peers, and acts on all of it.

	Affective domain
	Poor attitude and motivation.
	Basic attitude and motivation.
	Good attitude and motivation.
No desire to take risks.
	Excellent attitude and motivation.
Some desire to take risks.
	Exceptional attitude and motivation.
Takes risks and shows high amounts of effort continuously.
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