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Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?
The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.
Learner and employer learning agreement
At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 
How should the Portfolio be presented?
The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 
How is the Portfolio assessed?
During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.
Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.

Confidentiality
It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.
Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   

Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 

Section 1
Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 

Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  
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Section 2
Developmental review (a)
Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.
	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals

· Applying analysis in assessment to inform interventions

· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)



Based on my experience in practice and through reflection of my own work and discussion in supervision, I have identified four current learning needs. The first leaning need is in relation to communicating and engaging with young people of teenage years. Working in children’s services means that I work collaboratively with children aged from birth through to eighteen, as well as with their families and support networks. Morrison (2016) identifies that ‘social workers have to be able to connect, engage, support, talk and listen to children and young people if they are going to make a positive difference in their lives’. Previous experience has given me confidence in my work with younger children. I can apply similar principles to working with this age group. As Cosser, Brandon and Jordan (2011) highlight, paying attention to not only what the young person is saying as well as to what they are not saying. Through active listening, paying attention to behaviours and getting their views, Cosser, Brandon and Jordan (2011) believe that Social Workers can build up a trusting relationship with young people.  
My second learning need is to increase my confidence and assertiveness when working collaboratively with other professionals. Part of my role is to take the lead in multi-agency meetings, such as Core Groups.  The All Wales Child Protection Procedures (2008) state that the effectiveness of collaborative working often declines once a child’s plan is in place, leaving the Social Services Department responsible for implementing them. These are interagency plans and as such, when facilitating such meetings, confidence and assertiveness is required to ensure that all agencies do work in a consistent and collaborative way. This may involve having to develop skills to effectively challenge another professional. 

My third learning need is in relation to applying analysis in assessment to inform my interventions. When assessing needs, in line with the Social Services and Wellbeing (Wales) Act 2014, I need to apply a strengths-based approach to my assessments, analysis and plans. To do this I need to develop a very outcome focused way of working with the families, developing my own skills in exploring strengths, focusing on best hopes and worst fears and not pushing for action, which I have observed to be a way of working in some teams. Assessments should be informed by practice, should be evidence based and through further developing critical analysis based on this approach, I should be able to get to the heart of the matter with the families and achieve better outcomes that are relevant to them. 

The final learning need I have identified leads on from this. With the Social Services and Wellbeing (Wales) Act 2014 having a strong focus on early intervention, prevention and third sector input, most cases that Social Workers now deal with are complex. In exploring best hopes and worst fears with families I will have to have difficult conversations and I will be required apply professional judgment at times and this will require confidence in my own ability.  
Word Count: 499
Section 3
Observation from an individual using services, their family and carers
Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  
Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.
In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.
Observation Summary 

Please include name of the expert witness observing in section 8.
Date of observation:  06/09/2018 
To be completed by learner 
	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  
300 words (+/- 10%: include your actual word count at the end of each section)



This direct Social Work practice entails undertaking a Child Protection visit in line with the All Wales Child Protection Procedures (2008). As key worker for this 6-year-old child, I have a statutory duty to see her at least every ten working days. On this occasion I have pre-arranged with her Mum and teacher, gaining permission from both, to undertake this Child Protection visit at school and to be observed. Additionally, I have also asked the child if she too would be happy for me to see her in school. It’s important that I seek her wishes and feelings not only about the current situation, but also about how we work together, being mindful of the power of professionals and their impact upon families, especially when we are working within statutory guidelines. 

Working alongside the All Wales Child Protection Procedures, 2008, I will also apply the Strategic Framework ‘More than just words’ (2012). I am already aware from previous involvement that the family’s first language is English, and they have received ‘An Active Offer’ to ensure that they receive a service that is individual to them, a fundamental principle of the Social Services and Well-being (Wales) Act 2014. This child is learning Welsh, so I can still apply it using simple phrases to support her learning. 

During this visit I would like to start a piece of work around feelings and emotional intelligence. I know this child likes to draw, so I plan to make a ‘feelings tree’ with her to help identify the different feelings she knows. If necessary, I will introduce additional feelings through scenario questions, creating a better understanding that we all have feelings, and these can be different even in the same situation. In turn, I will use this information to help her make a Safety Plan and begin to develop strategies to help express her feelings in a way that is safe. This will help inform the complex assessment that I am also undertaking.   
Word Count: 328
	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person centred approach, Code of Professional Practice for Social Care Workers, cultural sensitive practice, language preference including the “Active Offer” principle, and ethical practice.
1300 (+/- 10%: include your actual word count at the end of each section)


Critically reflecting on the communication methods and skills that I used in this intervention, Kolb’s (1984) Learning Cycle takes me through four stages of reflection: concrete experience, reflective observation, abstract conceptualisation and active experimentation, allowing the intervention to be ‘followed by reflection and consolidation to learn effectively’ (Maclean and Harrison. 2011 p. 127).    

In this case, the concrete experience was the statutory Child Protection visit to a six-year-old girl, now referred to as Child 3, and the piece of work that I completed with her. I have previously met Child 3 at school and we have a space that we use. I made sure that the space was available today to keep some sense of routine and familiarity. I was aware of the change in dynamics, for both myself and Child 3, having an observer in the room and how daunting it might feel. Even though Child 3 is only six, it was important I introduced my colleague and gained her consent for her to sit in. This required a simple explanation to put her at ease, whilst working to the Code of Professional Practice for Social Care (2017). By ensuring that I create the right environment, Child 3 is empowered and confident that her needs will be met. Communication is not just verbal and creating the right environment is part of this. I wanted to ensure that Child 3 was as relaxed and comfortable as possible in the setting, but also to be able to ensure that we could sit at the same level, make eye contact or have a ‘third thing’ to focus on, in this case the art stuff, as eye contact can also be intense. As Winnicott (1964) and Lefevre (2010) both highlight, getting to the same physical and emotional level will help an intervention.    
This preparation also helps to support and apply the ‘Active Offer’. Creating the right atmosphere is essential and having already confirmed that Child 3’s first language was English, I did however do our initial greeting with a simple Welsh phrase ‘bora da’, supporting her Welsh language education within school. The ‘Active Offer’ ensures that, although not a fluent Welsh speaking myself, I do play an active part and make sure that I do offer a service in Welsh and refer to a fluent Welsh speaker if required. 
At the start and end of each session I like to check in with Child 3. For this, I used a simple traffic light system with a happy green face, indifferent yellow face and sad red face. We have already discussed what they mean and that they can also be used in the session at any time if she wants to stop or finds something too difficult. At the start of the session she pointed and said ‘Green’, so I knew that we were good to go. I introduced the activity, explaining that we were going to make a tree together and, on that tree, we were going to stick leaves with all different feelings on them. To begin with I gave her the option as to how she would like to make her tree. I had come prepared with pens, pencils, paper, pre-prepared leaf shapes as well as Sellotape to stick them on amongst other resources. I explained that the tree and leaves were to be anyway she wanted them to be as this was her tree. She wanted to use the tree I had drawn and to cut out the leaves I had prepared, so that is what we did. As she cut out a leaf she told me which feeling she wanted to put on it. She then decorated the leaf how she wanted. She decided to put a face on the back of the leaf. Initially she just copied the three faces we had on the traffic lights, a happy face, sad face and an ‘ok’ face was how she described it. I use this as my que to bring in some scenario questions to get her identify other feelings to happy and sad. To do this I used simple questions starting with ‘how would you feel if..?’ and then using a situation that would be familiar with her. By doing this Child 3 started to identify a few more feelings, but also by answering the same questions I was able to show Child 3 that I might have different feelings in the same situation and that this was ok.  

I observed that Child 3 was becoming distracted she was wanting to draw other things now. I didn’t want to do much more than this today as the plan was to introduce feelings and get her to identify different ones and then build on this session next time. So, once we had a few leaves on the tree I explained that we could add to it next time. Child 3 wanted to show her teacher. This was an opportunity for her to do a bit of reflection herself on the session, so we agreed for her to keep it in her school tray until next time. This is also giving her a resource to start to talk and identify her own feelings. Before she returned to class I checked in with her again and she pointed to the green face. 

Stage 2 of Kolb’s (1984) learning theory is reflective observation thinking about what I have done and experienced. I noted that although I was feeling nervous having an observer, I came away feeling pleased with what had been achieved in the session. Child 3 had engaged with the session and I had achieved my objective. I felt it had been a meaningful intervention that I can now build on. I was aware that Child 3 did become distracted at times, but understand this may be just her concentration level, maybe because she was unsure or the activity was a bit too long. I do feel I used the right level of communication, pleased that I had chosen a method relevant to this individual. I was aware that she liked art and craft and so used this to try and get the most out of the session. Lefevre (2010) identifies that some young children often find it hard to grasp important things and so using tools can help to clarify. I felt I had kept it person centred.
Stage 3 of Kolb’s (1984) learning theory is abstract contemplation, moving from thinking about the experience to interpreting it. In this intervention I had chosen a range of methods to engage and communicate with Child 3. Morrison (2016, online) highlights that ‘Social Workers need to use their skills sensitively and creatively make space for communication with children and young people’, as research does show how the context and systems of Social Work can impact negatively on engagement and communication between the Social Worker and the individual. I used direct communication at the right level for a 6-year-old to understand. I enhanced this with other techniques such as drawing as well as observation and listening, identifying that Child 3 was finding it hard to come up with new feelings. I introduced scenario questions to gently assist. Yet, upon reflection I can see that this was employing more of a questioning model whereby I was the expert and the intervention largely reflected my own agenda (Smale and Tuson. 1993). 

The final stage of Kolb’s (1984) learning theory is active experimentation. From this intervention I have begun to gain an understanding Child 3’s emotional intelligence. Engaging young children in the assessment process is challenging and I can identify that simple, creative activities do work well with Child 3. I can see that play based sessions enable the relationship to be built up and gain trust, and in future, with more free flow to them, I hope that Child 3 will feel safe to convey her thoughts even more and thus inform my assessments. 

Kolb’s (1984) learning theory is about learning from experiences not just having them. What I have taken from this experience is that communication is not just about talking, it’s about listening to Child 3, using what is right for her to ensure that she remains at the centre of my assessment and that I work in line with the Code of Professional Practice for Social Care (2017) to connect, engage and support Child 3 and make a positive difference in her life. 
Word Count: 1399
Feedback and comments from an individual using services, their family or carers
This section of the Observation should not be done in the presence of the learner.
Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.
Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 
If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes. Charlotte arrived at the arranged time. Arrangements had been made prior to arrival with the school to ensure there was a room that could be used. This was a familiar room that Charlotte and Child had previously used. 

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	Yes. Consent had been gained from Child 3’s Mum and from the school beforehand. Charlotte had also checked that Child 3 was happy to be seen in school. 

Charlotte checked this again at the start of the intervention and also explained to Child 3 again why I was there and about the observation.  

	Were you clear why the social worker met with you today?

	I asked ‘Can you tell me why Charlotte is here today? 
‘She comes to see me and my brother. We play games sometimes’

	How well prepared do you think, the social worker was for his or her meeting with you?


	‘I am that one today’ Pointing to a green smiley face. ‘I will draw a happy face on this one’.
‘I want to use those leaves. Can I stick them on my tree with the cello tape? 
Child 3 was familiar with the traffic light faces. This has been forward preparation. Charlotte was prepared with different resources to allow Child 3 to make choices of her own. This gave her an element of control over the intervention.

	  How has the social worker listened to you and respected your views and wishes?


	Throughout the observation Charlotte responded to Child 3 appropriately demonstrating she was listening to what Child 3 was saying. 
I asked, ‘does Charlotte listen to you?’ Child 3 said ‘yes’

I asked ‘do you like talking with Charlotte? Child 3 said ‘yes’. I like it when we play games. I like hide and seek. We play it with my teddy sometimes at my house. 

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	‘We have made a tree with different faces on. This one is happy, this one is sad, this one is thinking. I can show my teacher’

	How has the social worker’s involvement met your expectations for this visit?

	I asked, ‘Did you do this with Charlotte today?’ Child 3 said ‘yes’

	Are there any other comments or suggestions that you would like to make?
	I asked, ‘What is Charlotte like?’ Child 3 said "I like Charlotte" and that Charlotte made her laugh, stated they played games and talked about feelings.


Section 4 
Safeguarding and working in complex situations – Case Study
	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 
4000 words (+/- 10%: include your actual word count at the end of each section)


This case study is based on an assessment I have undertaken with others concerning the safeguarding of a young person, since I began my CPEL. For this case study, I will refer to the young person as Child 4. Having initially provided relevant background information and begun to relate the assessment to the relevant legislation, I will critically reflect this intervention with reference to Borton’s (1970) model of reflection. Within the reflection I will continue to demonstrate how the case study relates to safeguarding legislation and the local Safeguarding Boards policies and procedures, whilst also considering how my work is in line with the National Occupation Standards. Throughout the case study I will refer to the specific dimensions of working within Wales. 

Child 4 is a young female, 14 years of age. She lives with her Mum and with her four siblings. She is the second eldest child in the home. The family are white Welsh, first language English. They family live in social housing within a deprived area of a North Wales coastal town. This is an area that is predominately English speaking, with approximately 40% of the local community within which they reside, having relocated to the area from outside Wales. Child 4 is currently not in education having been excluded, but is hopeful of a managed transfer to a new secondary school. 

Child 4 is known to Social Services through previously received Police referrals, referred to as a CID16. The CID16’s had been received sporadically over the last 18 months and were mainly in relation to missing from home episodes, but a more recent one indicated an assault and raised concerns that she was potentially at risk of Child Sexual Exploitation (hereafter referred to as CSE). The ‘Safeguarding and Promoting the Welfare of children who are at risk of abuse through Sexual Exploitation. The All Wales Protocol 2013’ (hereafter referred to as the All Wales Protocol, 2013) defines CSE as:

the coercion or manipulation of children and young people into taking part in sexual activities. It is a form of sexual abuse involving an exchange of some form of payment which can include money, mobile phones and other items, drugs, alcohol, a place to stay, ‘protection’ or affection. The vulnerability of the young person and grooming process employed by perpetrators renders them powerless to recognise the exploitative nature of relationships and unable to give informed consent.

Within the Social Services and Well-being (Wales) Act 2014 (hereafter referred to as the SSWB (Wales) Act 2014) there is a statutory duty on relevant partners, such as the Police, to report a child at risk. Section 130(4) of the SSWB (Wales) Act 2014 defines a “child at risk” as a child who: a) is experiencing or is at risk of abuse, neglect or other kinds of harm; and b) has needs for Care and Support (whether or not the local authority is meeting any of those needs). When a child has been reported under Section 130 of the SSWB (Wales) Act 2014, the local authority must consider whether there are grounds for carrying out an investigation under Section 47 of the Children Act 1989. 

In this instance, Child 4 was referred to me to assess any need for Care and Support, including those to protect her. Because of the raised concerns relating to CSE, I incorporated the Sexual Exploitation Risk Assessment Framework (SERAF) tool into the assessment. This framework is also used in conjunction with the All Wales Protocol 2013. This itself, is issued under Safeguarding Children: Working Together under the Children Act 2004 and sits within Part 5 of the All Wales Child Protection Procedures. It sets out the formal Child Protection Procedure to be used where there are concerns that a child is at risk of, or is abused through, sexual exploitation.

Having applied the SERAF framework within the assessment I made an informed decision that Child 4 was at significant risk of CSE. So, in line with the All Wales Child Protection Procedures 2008, my initial assessment was to refer for a strategy discussion and Initial SERAF Multi-Agency Meeting. I know that CSE work needs to be multi agency in nature to best ensure the safeguarding of those children and young people involved. Following this my recommendation was to proceed under a Care and Support Plan rather than a Child Protection Plan, currently, even though Child 4 was at significant risk of CSE. 

Using Borton’s (1970) Model of Reflection, I will now critically reflect upon this assessment and how it informed my decision making. This model is broken down into three stages. Stage one considers ‘What?’: What happened? What did I do? What was I trying to achieve? and What was achieved? Stage two considers ‘So What?’: So what was the importance of this? So what more do I need to know? So what have I learnt? Stage three is the ‘Now what?’: Now what do I need to do? Now what different options have I got? Now what will be the consequence? (Jasper. 2003).
As stated before, the assessment process starts from referral. At this point an ‘Active Offer’ is made, meaning that the service is offered in Welsh without the need for the person to have to ask for it. This lies within the Strategic Framework ’More than just words’ (2012). In this case, Child 4 and her family did not want the service in Welsh. However, it is important not to assume that because of where the family live for example, that they are first language English. Ultimately, by using the ‘Active Offer’ I am supporting making the intervention and assessment personal to the individual, ensuring that they are empowered from the start and confident that their needs will be met. These are some of the core values of the SSWB (Wales) Act 2014 and the National Occupational Standards for Social Work under which I work (Social Care Wales. Online). As a Social Worker I am mindful of the power imbalance that I can present. Thompson (2005) identifies that power can be a complex issue and that it can operate on different levels. He highlights that many individuals who come into contact with Social Services are generally in a relatively low position of power and that this could be due to social divisions such as age, class, gender, or ethnicity for example. Already, I am entering Child 4’s home as a professional and as an adult, potentially making Child 4 ‘doubly disadvantaged’. In a child of Child 4’s age they may see the Social Worker as someone with the power to take them away (Maclean and Harrison. 2011 and Nicolas. 2015). Additionally, research shows that young people who have experienced CSE often suffer fear, stigma and shame that can make it more difficult for them to then engage, whilst others do not see themselves as at risk. Either way, they may be suspicious of professionals and potentially scared on the inside and this can hinder communication with them (Nicolas. 2015 and Barnardo’s. 2018). 

In respect of the assessment undertaken, referring to stage one of Borton’s (1970) Model of Reflection, I undertook an assessment of Child 4’s needs in line with the legislation as previously detailed. Following a referral from the Police I was allocated to undertake an assessment of Child 4’s Care and Support needs in line with the All Wales Child Protection Procedures (2008), with particular emphasis on the CSE related protocol. Initial contact was made with Child 4’s mum and it was agreed that initially the best place to meet was at their home. Mum agreed to sign a consent form with regards information sharing. This is particularly relevant in CSE cases as it does require a multi-agency approach to not only support individuals and families, but to also reduce CSE within the area. This has been highlighted as a key priority for the local Children’s safeguarding board. However, although it is good practice to gain consent, the law is rarely a barrier to disclosure of information. The All Wales Child Protection Procedures (2008. p.37) highlight that ‘there is no restriction in the Data Protection Act or any other legislation that prevents concerns regarding individuals being highlighted and shared between agencies for the purpose of protecting children’.

As arranged, I met with Child 4 and with her mother, initially together and then separately. Under the Children Act 1989, Children’s Services are legally required to ascertain the child’s wishes and feelings about the provision of services and the All Wales Child Protection Procedures (2008) states that children should be seen alone, wherever possible. If a parent does not provide consent to speak to the child on their own, the Social Worker may become more concerned for the child’s safety and well-being and this can result in an escalation of involvement. In this assessment however, parental permission was gained to speak with Child 4 alone, ensuring that her mum understood that the first consideration of the professionals involved is making sure their child is safe.

During the assessment I gave time for both Mum and Child 4 to talk. The referrals had come from the Police, but Mum had instigated them, reporting her child missing. It was important that I recognised this and gave weight to what she had to say. I was also mindful to listen to Child 4 and really try to pay attention to how she looked, behaved, conscious that a lot is given away in what is not actually said. 

My initial assessment incorporated the SERAF as per the All Wales Protocol (2013) Social Services should complete the SERAF within 7 working days of the referral being received if not already undertaken by a third party. The SERAF considers vulnerabilities and risks and places the child in one of four risk categories: Not at Risk, Mild Risk, Moderate Risk, and Significant Risk. In this case Child 4 was placed in the Significant Risk category, informing the decision to refer for a Multi-Agency Strategy Meeting (MASM). The SERAF enables ‘safeguarding actions to be linked to evidence of risk, thereby facilitating both preventive action and appropriate interventions and is intended to inform appropriate responses in relation to children and young people’s safeguarding needs’ (All Wales Protocol, 2013. p.8). 

At the MASM I had to present my assessment. Some of the professionals did challenge my scoring of the SERAF. Nicolas (2015) highlights that healthy challenge from professionals is good, yet realistically any challenge is actually saying that you think they may be wrong and many people find this hard. However, I did welcome this as a healthy challenge and the discussion that it prompted, as ultimately this should be a multi-agency approach and support plan and I wanted to ensure that my recommendation to proceed to either Child Protection or Care and Support was based on professional judgement and informed decision making, proportionate to the individual. Taylor and Whittaker (2018) highlight that in Social Work when discussing professional judgement and decision making, the focus is often upon formal decisions that can be life changing. However, they state that it is important to highlight that we are making decisions daily that maybe less high profile, but equally important, as are the judgements we make that recommend a course of action, even if we do not make the final decision.  Ferguson (2004) argued that the decisions such as this or in the case of Child Protection for example are purely a case of following guidance. However, having been in the situation I do feel that rather than just relying upon statutory guidance, you do have to apply both discretionary intuition and analytical judgement in the decision-making process. This is emphasised in the All Wales Child Protection Procedures (2008. p26) which states ‘the implementation of the procedures can only be effective when supported by good practice, and the exercise of professional skill and judgement based on thorough assessment, supported by evidence, and critical analysis’. As a result, I made a recommendation to proceed under Care and Support plan with the co-operation and engagement of Child 4 and her mother and the relevant professionals. 

Part 2 of Borton’s (1970) Model of Reflection is the ‘So what?’ and I will use this to reflect on my role and how I interacted with the family and with the other professionals to achieve an informed assessment. 

Often those experiencing or at risk of CSE do not realise the abusive nature of their relationship with perpetrators and may feel complicit in the abuse as they believe they are being rewarded in some way. Some are also reluctant to speak out about their abuse for fear of being criminalised or not believed. In undertaking a SERAF assessment there is an emphasis on risk and how to manage that. Yet, I needed to be able to balance that out with taking a strength based, outcome focused approach. By applying the Code of Professional Practice for Social Care (2015) I kept Child 4 at the heart of my assessment, recognising her uniqueness as well as her own personal outcomes. This didn’t just happen in the one session however, as I needed to build up a relationship with her. Following the initial meeting I took time to revisit, to listen to her without the focus being on the specific missing from home episode that I originally had to investigate. Initially, she didn’t want help and support, she didn’t want to be part of any plan. Research informed me that I needed to understand that children at risk of sexual exploitation will often be in high risk situations and isolated from protective adults, often having emotional links with perpetrators as well as some level of involvement in criminal activity (Barnardo’s. 2018 and All Wales Protocol. 2013) Children may therefore reject offers of help and support and the interventions need to be designed to address this. Intervention, support and action should be based upon the child or young person’s needs, so through perseverance and adopting a friendly and flexible approach, Child 4 began to feel more comfortable with me and begin to inform me of some of her own wishes and feelings that I could use to inform her own plan. 

One of the key principles of the SSWB (Wales) Act 2014 is voice and control. As a Social Worker I endeavour to put the individual and their needs at the centre of their care. By adapting the way I work, I aim to give control over personal outcomes to the individual. Young people like Child 4, are more likely to engage with services if they can see some tangible benefit to doing so. For example, in this case Child 4 spoke about being excluded from school, in talking I was able to identify that she aspired to become a hairdresser, so we used this to inform part of her plan looking at subjects and activities she enjoyed that would help her achieve this in the future. Not only would this support her return to education, it gave her some other focus. Being back in education would give her more stability and routine and look to help break the current cycle she was in. Supporting people to achieve their own well-being is a further key principle of the SSWB (Wales) Act 2014 as is co-production. All these principles are also fundamental to the UN Convention on the Rights of the Child (1989). It is important that UN Convention on the Rights of the Child (1989) is seen with all the rights linked and none more important than another. So, for example Article 3; The best interests of the child must be a top priority in all decisions and actions that affect children is as important as Article 31: The right to relax and play and the right to freedom of expression and Article 28; the right to education.

In working with Child 4 I have adopted a holistic approach. As I have stated this required time and potentially will require long term intervention for her to accept the help and support. The building of a trusting relationship is crucial, and this began from day one. It began with the very basic communication skills from trying to create the right atmosphere for her to engage with the assessment. Sometimes it is just small windows of opportunity that can be capitalised upon. Initially it was ensuring that I was non-judgmental in my approach. For this, I thought about my own values. I am a parent of a teenager. I could only imagine how I would feel if my child was in this situation. But I know it is imperative that I do not put my feelings onto others. They are the expert in their own situation. What I did try to demonstrate was personal warmth, empathy and genuineness. In working with young people there needs to be consistent honesty, there needs to be effective listening skills not just about what is verbally said, but what is ‘not said’ too. I found that this did help with assessing the vulnerabilities and risk and in applying a strength-based approach, I hope that Child 4 will begin to develop some insight into her situation. Realistically, however I know that this approach will take time and that progress will fluctuate. 

In working with Child 4 I needed to be aware of a range of Social Work theories and models such as attachment theory and trauma bonding. In this, I had to consider my own personal values again, as I have found it difficult in the past to understand the importance of the relationship between perpetrator and victim. Research has helped me to understand this now. It’s important to acknowledge that no characteristic of CSE is true for every individual involved in it, but that there are consistent variables which indicate kinds of vulnerabilities, oppressions and circumstances that create the opportunity and context for sexual exploitation. Howes (2014) identifies three key elements of a trauma model are particularly useful in assessing and working with young people who are at risk of CSE. Firstly attachment to the perpetrator, secondly trauma bonds and thirdly a belief that the behaviour is not the problem, but the answer to the problem. Howes (2014. p14) states that

it is important to remember not to focus on what is being done to a child or what that is doing to a child but rather to identify the child’s needs that are not being met. It is these needs – that are being met through a child’s involvement in sexual exploitation that will help to provide appropriate interventions and resources

This relates back to what is not being said by the individual and a more informed multi-agency service can be offered to young person and their families that is more likely to meet their unmet needs and enable withdrawal from unsafe, abusive relationships into those which are safe and nurturing. 

Working collaboratively is a key concept with Social Work and particularly in this assessment. Working closely with other key partners such as police, health and education allows for shared knowledge and skills to support the family and feed into the assessment process. Many of the serious case reviews highlight that multi agency working is key to early and effective identification of risk, improved information sharing, joint decision making and co-ordinated action yet at the same time they do conclude that a multi-agency approach does not supersede a single agency’s duty to identify, protect and support a child (Nicolas, 2015). Working in partnership with other agencies promotes transparency, but we do need to ensure that we understand each other’s professional language and protocols. I have learnt to seek out the expert help from those who work in this field as I do not know everything there is to know. Working in frontline services and in the Child Protection arena it is fundamental that when working with families on a daily, weekly basis, such as Child 4’s, that I know everything that everyone else knows. Each person with involvement will have a piece of the jigsaw. Within this assessment I have been able to share information, communicate well with others, consider healthy challenge and keep Child 4 at the heart of things. However, most importantly, I recognise that through collaborative working with all, I am striving to try and make things better for Child 4 and her family. 

In applying part three of Borton’s (1970) Mode of reflection I can see that by thinking in this way I am working more effectively. As Nicolas (2011) points out how can it be good working if a child is on a Child Protection plan for a year if meetings have been well attended, information has been shared there has been good communication through professionals. If a child is on and off the register then taken into care proceedings, how can that be good multi-agency working from the child’s point of view? There are processes and time scales in place within the Child Protection process, but what we need to understand is that a year in the life of a child’s brain development is a long time. A key principle of the SSWB (Wales) Act 2014 is early intervention and prevention and effective information sharing at this earliest of stages is essential, just as it is to continue throughout. The All Wales Child Protection Procedures (2008. p 25) state clearly that ‘the effective protection of children cannot be achieved by single agency acting on its own’. 

It is following the initial assessment that the more complex assessment is undertaken, giving greater insight into the individual, her family and social and environmental factors. At this stage it was agreed to proceed under a Care and Support plan, however should it have been recommended to go to Child Protection it would have been saying that Child 4 is at risk of significant harm. It could have been argued that the significant high SERAF score warranted this, but the informed assessment as well as an element of professional judgment indicated Care and Support would be more effective in this case. The All Wales Child Protection Procedures (2008) are an essential part of safeguarding children and promoting their welfare. They inform Child Protection practice in each of the local and regional safeguarding children boards across Wales, detailing specific functions to protect individual children from abuse and neglect. Had it gone to Child Protection there would have been an initial Child Protection conference, again where a multi-agency decision would have been made to progress to Child Protection and if so under what category. 

Initially, taking on this work I did feel that teenagers are more challenging to work with than small children. I have realised that is partly because I had less knowledge about their development. Although I do still feel like this a bit, research has shown me that we still have an opportunity to effect change. More is now known about brain development and although a large part of brain development is undertaken before the age of three, neuroscientists are increasingly more informed that the brain has a second stage of major development during adolescence (Dobbs. 2011). How I work with Child 4 in the future is therefore crucial. Things can get better and by working collaboratively with her through exploring the options and what they might mean. Nicolas (2015) draws attention to the fact that a child of Child 4’s age is able to understand the possible consequences of what they tell us and may therefore be more guarded. It is showing respect, offering time, understanding, commitment and open and honest working that will offer the greatest opportunity to make a difference (Nicolas. 2015) and avoiding continuing to a Child Protection arena. Alongside this, working in partnership with the family is likely to have long-term beneficial outcomes for the child.
If the Care and Support plan does not help and the SERAF score remains significant there is the potential that the case could progress to Child Protection. For a child to be placed on the Child Protection register they need to be at continued risk of significant harm. Once in the Child Protection process there are specific procedures and timescales to follow, such as statutory visits and Core Group meetings, a review case conference three months after the initial one and then at least every 6 months, however after 9 months of being on the Child Protection register if there is an indication that the plan is not working the Department would look to a Case Discussion with Legal Advice. If there remained significant concerns about the welfare of the child, there is the potential to move into the Public Law Outline to see if agreement and progress can be made to address concerns so Court proceedings can be avoided. On some occasions if the case is urgent it can go straight to Court. At no point was Child 4 deemed to be in need of immediate protection. As stated, this would only be appropriate if there was risk to her life or the likelihood of serious immediate harm that required immediate safety. As such, I do believe that I, with multi-agency agreement, did make the right recommendation in this instance to proceed with the SERAF and into Care and Support. I had the engagement of the family along with somewhat limited engagement from Child 4, however with perseverance and continually applying theory and my own skills I am hopeful she will achieve her outcomes. For my own development, I know that I still need to work on managing my emotions and confidence when faced with ‘unhealthy’ challenge and resistance to engagement, as if often the case in CSE cases as well as increase my knowledge around the continued brain development of teenagers.  
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Safeguarding
Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 
	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 
500 words (+/- 10%: include your actual word count at the end of each section)


Adult safeguarding is concerned with protecting adults who may be at risk of abuse and or harm, from suffering abuse or neglect. The Welsh Government’s Guidance ‘In Safe Hands’ (2000) was the first comprehensive policy framework for safeguarding adults. It gave local authorities (LA) the lead role in coordinating arrangements for the protection of vulnerable adults. This has now been formalised in the Social Services and Wellbeing (Wales) Act 2014 (SSWB (Wales) Act 2014).

Under the SSWB (Wales) Act 2014, Section 126 (1), an adult at risk is defined as an adult who 

a) is experiencing or is at risk of abuse or neglect, (b)has needs for care and support (whether the authority is meeting any of those needs), and (c) as a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it.

The SSWB (Wales) Act 2014, puts adult safeguarding on a statutory footing for the first time, with a new duty to report an adult at risk for all relevant partners of a LA. Section 197 (1) of the SSWB (Wales) Act 2014 defines abuse as: ‘physical, sexual, psychological, emotional or financial abuse’ and neglect as ‘a failure to meet a person’s basic physical, emotional, social or psychological needs, which is likely to result in an impairment of the person’s well-being’. 
The SSWB (Wales) Act 2014 strengthens and builds upon existing safeguarding practice in Wales. The inclusion of ‘at risk’ enables early intervention to protect an adult at risk and there is then a new duty for a LA to make enquiries if it has reasonable cause to suspect that a person within its area (whether ordinarily resident there) is an adult at risk. If a concern is reported to Social Services, working collaboratively with key partners, enquiries and or any investigation will follow the guidance as set out in the Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse (2013). This is reflected in the local policies and procedures within my own LA and sets out a timescale for a ten-stage process of intervention. 

Early intervention and prevention are key principles of the SSWB (Wales) Act 2014. This Act (2014) has introduced arrangements for adults at risk to cover both preventing abuse and neglect occurring and responding once concerns are raised. Along with the duty of relevant partners to report any suspicions of adults at risk, the SSWB (Wales) Act 2014 has also introduced Adult Protection and Support Orders, the establishment of six Safeguarding Adults Boards across regions in Wales the establishment of a National Independent Safeguarding Board to advise and support safeguarding boards. Their purpose is to protect or prevent those within their area who are experiencing or are at risk of abuse or other kinds of harm and their functions include: to scrutinise practice in relevant agencies; raise awareness of policies and procedures; undertake practice reviews and audits; and to disseminate information on best practice or facilitate research into protection, and review training needs.
At the heart of all these policies procedures, however, is consideration of the values and principles set out by the European Convention of Human Rights and the Human Rights Act 1998.

Word Count: 535
	Reflect on the difference between safeguarding in adult and children’s work
400 words (+/- 10%: include your actual word count at the end of each section)



Adults and children have the right to live free from neglect and abuse. They should be listened to and be able to express their wishes and feelings throughout an assessment. However, there are some differences, as well as overlaps, between adult and children safeguarding that should be noted.   

Children Act (1989) defines a child as a young person up to the age of 18. At this age, parental responsibility ceases. Children’s welfare is primarily the responsibility of their primary carer, therefore they are dependent in a way in which adults are not. However, in medical law, young people aged sixteen and over are usually presumed to be ‘Gillick competent’ and can make decisions regarding medical treatment even if their parents are not in agreement. This law can also be used with children younger to decide on their capacity to make such decisions (Wheeler. 2006). Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse (2013) highlights that if a vulnerable adult has the capacity to understand, they can decide for themselves to accept or refuse interventions, even if this leaves them at risk of neglect or abuse. Yet, there is some protection in the form of the Mental Capacity Act (2005), which is designed to protect and empower people aged 16 and over who may lack the mental capacity to make their own decisions about care and treatment. 

Welfare of the child is paramount and the All Wales Child Protection Procedures (2008) highlights the Social Worker should decide whether it’s in the child’s best interests to seek consent from the parents or carers for interviewing a child. In comparison, Social Services and Wellbeing (Wales) Act 2014, introduced adult protection and support orders (APSOs), designed to enable a local authority to properly assess whether a person is an adult at risk and, if so, to decide about any action that should be taken.

A further difference is seen in the definitions of risk. The SSW (WALES) Act, 2014 defines an ‘Adult at Risk’ as an adult who: a) is experiencing or is at risk of abuse or neglect; b) has needs for care and support (whether or not the local authority is meeting any of those needs); and c) as a result of those needs is unable to protect himself or herself against the abuse or neglect or the risk of it. The definition of a Child at Risk is a child who: a) is experiencing or is at risk of abuse, neglect or other kinds of harm; and b) has needs for care and support (whether or not the local authority is meeting any of those needs).
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Section 6
Developmental Review (b)
	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.
800 words (+/- 10%: include your actual word count at the end of each section)


Reflective practice is central to Social Work. At the start of this process I identified four learning objectives and using Honey and Mumford (2000) as a base for reflection I will reflect on each one. Honey and Mumford (2000) adapted Klob’s (1984) into more simplistic language, but still based it on the four stages of learning: the experience, the review, the conclusion and the forward planning.

The first leaning need was in relation to communicating and engaging with young people of teenage years. I have found that in taking this learning need forward it has significantly fed into and supported the other three learning objectives too. During the last year I have had the opportunity to work with more teenagers. The main area of my learning has been around engaging teenagers at risk of Child Sexual Exploitation (CSE). I have been able to gain greater confidence in my knowledge around the subject through active participation in the local authority’s multi-agency initiative to help reduce CSE in the area. I have ensured that I have accessed relevant and up to date research, such as through Barnardo’s (2018) and around Adverse Childhood Experiences (ACE’s) (2015). Through the knowledge gained and interactions with other lead agencies, I have been able to apply the theory to my interactions with the teenagers as well as directly into my assessments. This has given me greater confidence in my approach with the individual as well as with other professionals and in making complex difficult decisions.

What I have learnt from the research, but also from individuals that I have worked with, is that it is the building of positive but also trusting relationships that is so important, and also the need for time to do this. This is particularly imperative with teenagers who are hard to engage, to be able to support and promote change. Some of the skills I will take forward in this area are motivational and coaching skills, dealing with relapses in a positive way to promote learning and to try and raise aspirations and positive reinforcement. I now know that I need to work collaboratively with them and explore options with them and what they might mean. Not every young person is the same and so I must be adaptable in my communication with them. In that respect this learning need will continue to develop over time as I am presented with different individuals to work with. 

My second learning need was to increase my confidence and assertiveness when working collaboratively with other professionals. As stated previously, through actively engaging myself in the local authority initiative to reduce CSE, I have had the opportunity to facilitate a multi-agency forum monthly. I have been able to build up a professional network of colleagues, gaining their respect and in turn gaining confidence in my own ability. I have gained a better understanding of what constitutes healthy challenge between professionals and I have then been able to use this, to take forward to other meetings such as Child Protection conferences where I have had to be assertive and show confidence in my decisions. This also supports my fourth learning need whereby in exploring best hopes and worst fears with families I have had to have difficult conversations and apply professional judgments. I still find this daunting at times, but knowing that I do have well informed assessments does help. I have been able to attend collaborative conversations training over the last year and participate in a pilot programme to apply a strengths-based approach to my caseload. At times this did present opposition from other professionals who were more risk adverse. Again, I had to show that with good, research and evidence-based assessments this way of working is effective, and person centred. This in turn supports my third learning objective to applying analysis in assessment to inform my interventions. 
As a Social Worker, critical reflection is essential and central to my work. In reflecting on the content of an intervention I can analyse the method of intervention, the theories and approach I used and the impact they had, helping to assess ‘what matters’ to the individual, keeping my work person centred. I can then use this to inform my future interventions and assessments. Additionally, I can identify gaps in my knowledge and practice. This is something I will continue to do individually, but also through effective use of supervision, peer supervision, training, accessing research, and feedback from the individuals I work with. Going forward, I have the skills to develop my practice further and one area I have identified a future learning need through discussion with my manager is in completing training for Section 47 enquiries. Section 47 enquiries are either single or joint agency Child Protection investigations. The learning needs identified at the start of this process have provided me with a good progression to move forward with this more complex work. It is hoped that this training will be made available shortly. 
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Notes 
	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.

I have been the learners direct line manager since she commenced her current employment with Children Services, obviously coming into local authority Children Services can be very daunting and pressured, therefore from the beginning she was encourage and given the opportunity to shadow different colleagues and co-work a variety of cases while gradually building up her own caseload. This essentially enabled the learner to work collaboratively with other professionals as well as clients and their families. Examples of good assessments were also shared and discussed through supervision, encourage to be evidence based in her assessments as this would help inform her plan of intervention and recommendations. 

At first the learner lacked confidence in her own abilities and assessments and would often check things out and look for reassurance, feedback would always be given by myself and /or experienced colleagues. I have seen the learner develop, not only in her assessment and analysis skills, but also her practice wisdom, her practice experience, her confidence, and in the variety and complexity of cases she now regularly holds in her own right. Her practice has been complimented upon by internal and external colleagues due to their thoroughness and for applying research and theory to cases, this is in her verbal presentation of information and in relation to her written work. This has also assisted in her feeling more confident when professionally challenged as aware of the importance of timely and accurate recoding and that her practice is both informed and evidence based. 

The learner is very much a reflective and competent practitioner, I believe taking a leading role in the local authority’s pilot regarding ‘collaborative conversations’ has only added to her on-going progression. Such an opportunity enabled the learner to have a reduced caseload in order to have the time to build up good working relationships with clients and their families, to have the ‘what matters’ conversations, to collaboratively be able to identify the priority needs, a plan to address those needs and what that would look like if achieved. Additionally she shared her acquired knowledge, experiences and skills with colleagues, this through informal conversations, through POD learnings sets, Team meetings, contributing to training and with helping to mentor students placed in the Team.    
I am confident that she now has the necessary practice experience, knowledge, and skills to continue moving forward with her practice and undertake Child Protection training whereby she will subsequently be able to complete S47 enquiries. We have already discussed this in supervision / PDR and in order to help prepare, and where deemed appropriate, to look for opportunities to shadow more experienced colleagues completing such enquiries.    
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· level of supervision and mentoring support received by the learner 

· learning and development undertaken 

· reading and personal research undertaken 

· level of knowledge and skills demonstrated 

· understanding shown of the Code of Practice and National Occupational Standards 

· core values of the learner 

· content of the development plan within the portfolio 

· work and commentary referred to within the portfolio, that it is the learner’s own work and based on current practice 

I confirm that this learner has achieved an appropriate level of professional practice. 

 Line manager VERIFICATION:

name of Line manager: Christina Worley
Signature of LINE MANAGER.: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _
DATE: 10/10/18
Section 9
PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	Name of Learner 
	Charlotte Teviotdale

	Name of Team/Agency 
	Assessment and Support Team

	Name of Mentor 
	Christina Worley

	Name of Line Manager 
	Christina Worley


Study Duty
The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)
Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 
Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 

The employer’s training department agrees to: 

· Arrange for eligible staff to join the programme 

· pay course fees directly to the University  

· provide additional guidance and support by:

a) facilitating access to existing learning materials or library resources

b) providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor

c) providing programme induction and Consolidation Workshops 

d) providing learners’ with guidance and support about programme requirements and portfolio completion

e) helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme

· Identify with manager/mentor appropriate internal training and arrange to attend these courses

· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 

· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 

· make and keep agreed appointments with mentor/line manager

· ensure they are prepared adequately and obtain all necessary consent for observed practice

· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.

· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 

· take personal responsibility for preparing and completing all work necessary to submit their portfolio 

· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes

· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)
Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme

· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 

· guide and support the learner for the duration of the programme

· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 

· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development

· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 

Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:……………………….. Print Name:…Charlotte Teviotdale  Date:16/01/2018
(Learner)

Signed:……………………….. Print Name:…Christina Worley       Date:16/01/2018. 

(Line Manager/Mentor)

Signed:……………………….. Print Name:………………………….Date:……….

(Mentor, if different to above)

PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO

V7 7/2/18
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