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Working together to support families
Section 1
In this section, the role of an inclusive leader is evaluated in relation to a chosen scenario. Early years practice often discusses inclusive leadership. Ferdman (2020) defines inclusive leadership as the act of using inclusion in real life experiences. Practitioners may use this in early years settings to ensure they are being inclusive of all children and families who attend. Adams, Hussain, and Tan (2023) identify that leadership is significant in promoting equity in the early years. Therefore, early years practitioners could use their leadership to promote inclusivity. Furthermore, it is suggested that inclusive leadership can be a beneficial for child development. UNICEF (no date) state that an inclusive education provides children with equal opportunities to flourish. Subsequently, this inclusive practice could protect children from experiencing disadvantage in their education. Moreover, inclusive leadership is important due to the sense of belonging it provides to those with differing identities (Ferdman, 2020). Thus, it may be beneficial for practitioners to consider the factors that make up a child’s identity so they can promote a sense of belonging for the child.
A scenario – Two children who attend a setting in an affluent area have come back to school following the summer holidays. The family moved into council house in the local area a year ago. One child has had a session with a play therapist due to concerns regarding behaviour. The mother has explained during drop off that she is extremely stressed as the father has left the family and has not had contact with them for 5 weeks. The mother has informed the setting that she has applied for child benefits as she is struggling to afford basic things such as school uniform. The mother is also concerned about other parents’ opinions of her as her children have not seen any of their school friends over the holidays. The setting has recommended the mother apply for use the families first scheme and a school’s essential grant. 
Professionals
Early years practitioners are sometimes required to work alongside other professionals and agencies. The NSPCC (2023) explain that multi agency work enables children to have better opportunities and support through an understanding shared by professionals. To effectively support the family, the setting may need to communicate with other professionals such as the play therapy team to arrange sessions for the child. The Early Intervention Foundation (2019) suggest for practitioners generate meaningful relationships with multiple agencies to assist disadvantaged families. To do this, Better Health (2022) state that communication is required to build relationships or partnerships. Additionally, better communication between professionals has been linked to more successful outcomes for children. Griffiths et al. (2020) found that effective work with external agencies provides children with more opportunity for future success. Therefore, practitioners could evaluate the relationships they hold with other professionals as positive relations may promote better outcomes for the children. 
Moreover, Ashikali, Groeneveld and Kuipers (2020) state that inclusive leadership indicates a deep understanding and appreciation for team members. As a result, the practitioner’s ability to listen to and communicate with other professionals, suggests they are inclusive leaders. Moreover, working with other professionals may promote inclusivity for the children in the setting. As Griffiths et al. (2020) note, cooperation among professionals is vital for inclusivity in the early years. Subsequently, the children may benefit from effective collaboration as it could discourage unfairness.
Children
Despite the benefits inclusive leadership and practice has on children, it has been suggested that there are challenges. Freeman-Green, Williamson and Cornelius (2023) found that there are many barriers which stand in the way of an inclusive education for all. It is suggested that the experiences children have in school can affect their future. The Office of National Statistics (2016) reported that factors that children face in their childhood, influence their opportunities and success in adulthood. Therefore, for the early years practitioners to be inclusive of the children in the setting, they may need to assess what factors might prevent the children from thriving and attempt to reduce the inequality so children can have the best opportunities for success. 
Due to the family lack of income the children may be face disadvantage. The children in the scenario may find it difficult to feel the sense of belonging in the setting as they come from a low-income household. Child sense of belonging can be a substantial element of inclusion. The Welsh Government (2022) notes that the use of inclusive practice in non-maintained nursery settings provides children with a sense of belonging. Additionally, Rodriguez (2020) reported that equality in education provides a means to end poverty. Thus, for the practitioners to be inclusive leaders, they may provide all children with equitable learning opportunities. Greenwood and Kelly (2018) explain that a child’s sense of belonging in their school setting promotes motivation and participation.  As the children in the scenario do not currently have access to full school uniform, this could impact their sense of belonging and their engagement in the setting. Greenwood and Kelly (2018) note that aspects within a setting such as school uniform make a child feel that they belong there. Furthermore, the Welsh Government (2024) found that children may feel stigmatized due to a lack of school uniform. Subsequently, the lack of access these children have to school uniform may cause them to feel they do not belong to the setting. However, Mendelburg (2020) found that affluent settings do not promote stigmatization of lower income students. This suggests that because the children do attend school in an affluent area, they may not experience negative stigma regarding uniform. The practitioners may still find it advantageous to still provide the children with opportunities which are equal to those from higher income families to promote inclusivity. This could include providing the children with donated uniform. 
In the scenario, the children are experiencing multiple adverse childhood experiences, hereafter ACEs. These ACEs may cause difficulty for children’s well-being and development. Webster (2022) note that there is a link between adverse childhood experiences and poor health, wellbeing and development in children. As a result, the children are at risk of being disadvantaged due to these experiences. 
Well-being and child development should be linked to a child’s sense of belonging (Guo and Dalli, 2016). Inclusive leaders in the setting may consider how the children’s well-being may be negatively affected from the separation of their father. As the NSPCC (2024) explain, a child’s development is influenced by their relationships. Thus, due to the sudden absence of their father, the children may be at risk of not reaching their full potential. Krein and Beller (1988) and De Lange, Dronkers and Wolbers (2014) state that research suggests single parent families have a negative impact on child development. Thus, the children may now experience further developmental disadvantage and lack of belonging due to being in a single-parent household. 
If children’s sense of belonging is not being supported in early years settings, they risk not developing. Feeling rejected could have negative emotional effects on a child (Leary, 2021). As their father has left the family, the children may feel like they have been rejected by him and subsequently, may feel lonely. A lack of stable relationships in the family home may cause children to not engage with staff of peers in the setting. Jensen (2013) states that unstable relationships cause children to struggle with trust. Practitioners may find it difficult therefore to engage the children in tasks or activities if the children have a distrust with their relationships. Difficulties with engagement may lead to children being excluded. 
An inclusive leader may also consider if the early years environment enables the children’s sense of belonging. Zaatari and Maalouf (2022) notes that belonging occurs through interactions in and with the school environment. Additionally, the Education Endowment Foundation (2024) explains that a supportive and inclusive environment enables positive relationships. The practitioners may find it beneficial to build a supportive and trusting environment so that the children experience inclusion and can form positive relationships with staff and peers. 
However, inclusive leaders may consider how the children may be at risk of not developing inclusive friendships due to their families low-income. Friendships can be beneficial for children’s development. Fink and Hughes (2019) explain that children’s friendships are beneficial for the development of their social and emotional well-being. Subsequently, if the children in the scenario are not able to form these friendships, they risk not developing in these areas. The National Children’s Bureau (2016) found that children living in poverty find it harder to form friendships and were more likely to be bullied in schools. Practitioners may find it advantageous to observe how the children are being treated by their peers in the setting to prevent the other children from treating them unfairly.
Families
The family can play a substantial part in in child development. Master and Shaffer (2017) explain that the family plays a central role in child well-being and development. Bronfenbrenner’s ecological model highlights how the family has a direct impact on the child. Bronfenbrenner’s microsystem in his ecological model shows how family relationships and interactions influence a child’s identity (Tong and An, 2024). Similarly, Vygotsky’s zone of proximal development indicates that children can develop with the guidance from their parents, teachers and peers. Vygotsky’s concept of the zone of proximal development demonstrates what a child can do with and without the assistance of others (Ness, 2020). Therefore, it may be beneficial to consider the how the family plays a role in the children’s inclusion.
Engaging with families is recommended to promote inclusivity. Vyas (2022) states that inclusive leadership cannot occur without family involvement. Therefore, to be inclusive of the family, the practitioners may need to build a positive relationship with the mother. Sime and Sheridan (2014) highlighted a need for more positive involvement with disadvantaged parents and early years staff. As the mother is living in poverty, she may be less likely to communicate with staff about concerns. The Early intervention foundation (2019) found that disadvantaged families are less likely to engage with supportive advice. Inclusive leaders may attempt to build a relationship with the mother, so she feels comfortable in communicating with the setting. 
Furthermore, communicating with parents is advantageous. Murphy et al. (2021) suggests that positive relationships between early years practitioners’ families promote child development and well-being. If the mother is reluctant to build these relationships, the children may experience disadvantage to their development and well-being. The national minimum standards explain the significance of parent-teacher relationships in providing settings with an understanding of a child (Welsh Government, 2023). If the mother feels she cannot talk to the setting, the setting may not develop a thorough understanding of the children and their behaviours. Additionally, inclusive leaders may consider the role the practitioners play in their side of communication. Murphy et al. (2019) found that practitioners lacked confidence in responding to parental concerns. Therefore, if the practitioners in the setting are not confidence in responding to the mothers’ concerns, a barrier in communication could be generated. This lack of confidence could result in unprofessional communication with the mother. Addi-Raccah and Grinsthtain (2021) suggest that it is vital for early years practitioners to remain professional in their relationships with children’s families. A lack of professionalism in the communication with the children’s mother may prevent her from communicating further. 
An inclusive leader could consider what early support is available for the disadvantaged family and promote their inclusion. Families first is a programme created to advance the families success (Welsh Government, 2019). If this programme was recommended to the family, it could assist in giving the family access to support and prevent them from experiencing further disadvantage. 
Inclusive leaders may consider the impact the scenario has on the mother. The absence of her partner and the lack of income may contribute to her high levels of stress. Ashiabi and O’Neal (2015) and Akulu family (2023) found that family stress and dynamic has a negative effect on child development and behaviour. This suggests that the mothers stress may be negatively contributing to one of the children’s behaviours. Moreover, a parent’s mental health and well-being can affect the children. The Safeguarding Network (2024) suggests that a parent’s poor mental health can negatively affect child development and generates risk of poor child mental health. Therefore, if the mother is experiencing high stress and poor mental health, the children may be at risk of poor well-being. Practitioners may need to consider the support of other agencies for the family to prevent the family from being disadvantaged. However, Allen et al. (2022) identifies that there are not enough family interventions. If the family had no access to these interventions, they may suffer without support. 
There may be a stigma attached to the family which could cause them to not be treated equally. Stigma refers to the negative reputation or view of a group of people (Goffman, 1963 cited in Aranda et al. 2023). Subsequently, experiencing stigma may negatively influence the family. The safeguarding network (2024) states that discrimination can be catastrophic for parental mental health. Thus, the stigma which may be attached to the family may have a negative influence on the mother’s mental health. There can be a stigma surrounding single parents which may affect the way in which the mother is treated. Rusyda et al. (2011) noted that society negatively stigmatizes single mothers. These negative views indicate a barrier to being inclusive of the mother in the scenario. Shaffer et al. (2022) suggests that inclusive leaders attempt to reduce prejudice. Subsequently, if the practitioners wish to adopt the inclusive leadership style, they may aim to minimize unfair views. 
It would be favourable for the practitioners in the setting to consider the importance of friendships with other parents outside the setting. If there is a negative stigma attached to the family, then other parents may not associate themselves with them. Welsh government (2024) notes that poverty has a negative impact on a child’s access to play. Play is key element in a child’s development. Piaget identified the significance of play in child development (Ahmad et al. 2016). Thus, if living in poverty is restricting the children’s play, they may experience disadvantage in their development. Haanpaa, Kuula and Hakovirta (2019) found that opportunities for children to do activities with peers outside of schools is key for their well-being. If other parents have negative views on the mother and the family, they may not arrange for the children to play together outside of school, causing the family to be excluded. 
Communities
A child’s community can shape their identity and it is recommended for practitioners to create links between the child and the community. The Welsh Government (2022) suggest that it is within a practitioner’s responsibility to generate these links. A child’s community can enhance their sense of belonging. As the children currently live in council housing in an affluent area, they may not feel as included in the community. However, the Welsh Government (2022) explains that through the four purposes of the Welsh curriculum children can establish a relationship to the community. If the practitioners wish to be inclusive of these children, they may consider the ways in which the curriculum enables this. Support from the community can be beneficial for early years settings. Epstein (2010) states that children have an advantage when early years settings form relationships with the community. However, there may not be current strong relations to the community. The Joseph Roundtree Foundation calls for communities to provide support to low-income parents (National Children’s Bureau, 2016). Inclusive leaders in the setting may wish to build positive relationships with the local community to promote the sense of belonging and support for the disadvantaged children and family. 
Conclusion
To conclude inclusive practice can be seen as an advantageous leadership style. The children’s sense of belonging can be a substantial element of development so practitioners are encouraged to promote this. There are a variety of aspects which may lead to discrimination towards the family in the scenario. To adopt the inclusive leadership style, the practitioners in the setting will need to provide the family with equal opportunities. It is suggested for practitioners to maintain positive relationships with external agencies and the family to support the children. 
Section 2
This section will critically evaluate the curriculum for non-maintained nursery settings in Wales and assess its ability to promote inclusive leadership. Baldock, Fitzgerald and Kay (2013) describe a policy as a declared objective undertaken by those with influence. The curriculum for non-maintained nursery settings in Wales provides practitioners with a curriculum to follow. A policy outlines definite ways of dealing with challenges (Levin, 1999 cited in Baldock, Fitzgerald and Kay, 2013 p.2). This policy has been established to benefit children’s development. The Welsh Government (2022a) explains that the policy enables children to have the best opportunities for success. The Welsh curriculum for non-maintained nursery settings in Wales places significance on inclusivity in the early years. The Welsh Government (2022) discusses that inclusivity should be promoted through a child’s environment, experiences and relationships. Thus, it may be advantageous to assess the information provided by the policy on these elements. This policy has been developed by practitioners to support children of all ages and stages (Welsh Government, 2022). Additionally, Mansfield (2022) notes that practitioners can meet the needs for inclusivity through the curriculum. Therefore, it may be beneficial to assess how this policy intends for practitioners to promote inclusion. 
This policy refers to a child’s sense of belonging as the means to promote inclusivity. The Welsh Government (2022) state that child’s sense of belonging is vital and that by using inclusive practice, this sense of belonging can occur. Thus, a lack of this sense of belonging may indicate a lack of inclusive practice. 
Moreover, this policy highlights the need for an inclusive environment (Welsh Government, 2022). Therefore, it may be beneficial to consider the resources within an environment. The policy explains the need for resources which display a variety of ethnicities and religion (Welsh Government, 2022). It is suggested that there are advantages to using diverse resources in a learning environment. Armstrong (2022) found a positive relationship between resources which reflect ethnicities and child development and engagement. If there are benefits to using these resources, the policy could be critiqued for not mentioning them. 
However, funding may be an issue in gathering the resources to implement inclusive practice. Wightwick (2024) reported that the Welsh education budget had been reduced. There appears to be a lack of diverse resources which may have been impacted by these budget cuts. Grecu (2022) explains that there are resource barriers which stand prevent a practitioner’s ability to promote inclusivity. Thus, inclusivity may be affected if practitioners do not have a variety of resources available. 
There is an advantage to being inclusive of staff from different cultures or ethnicities. Goldhaber, Theobald and Tien (2019) suggest that children benefit from having teachers of the same ethnicity. This policy discusses the significance of celebrating identity, culture and ethnicity (Welsh Government, 2022). However, it could be argued that there is a lack of ethnic minority staff in early years settings. The British Broadcasting Corporation (2021) reported that there is a lack of practitioners from ethnic minorities in Wales. The policy may not provide guidance on this challenge to inclusivity. Demie and See (2022) explain that education policy does not acknowledge the lack of diversity amongst educational staff. Therefore, this educational policy may be flawed due to its ignoration of the deficiency of staff from ethnic minorities. Furthermore, the Welsh Government (2022b) states that Wales is following a plan to become an anti-racist nation. Therefore, this policy may not include this plan, but future education policies may include this in their guidance.
Furthermore, it could be suggested that the lack in diversity among staff may impact a child’s sense of belonging. Demie and See (2022) note that a lack of ethnic diversity can negatively influence the development of the children in a setting. Additionally, Goldhaber, Theobald and Tien (2019) suggest that children form relationships with those who look like them. A lack of variety in staff may result in children feeling as though they do not belong as they may not be surrounded by people who are like them. 
The policy suggests that practitioners should maintain positive relationships with children’s parents to promote inclusivity. The Welsh Government (2022) describe the partnership between parents and practitioners as a necessity as it allows a better understanding of the child. Despite this, the policy does not seem to recognise that practitioners may struggle to form these relationships. WEDUC (2024) explains that there are too many methods of communicating with parents. This could cause confusion on what information or communication has been discussed. 
Moreover, there may be issues in communicating with parents who speak English as an additional language. Purchon (2022) found that it may be challenging for early years practitioners to engage with parents who are fluent in different languages. The policy does not discuss this in its guidance. The lack in communication with parents may affect the settings ability to develop a deeper understanding of the children who attend. Moreover, Evans et al. (2016) suggest that practitioners may make unfair assumptions on parents who have English as an additional language due to poor communication. Thus, if there are poor relationships with a child’s parents, unfair judgements may be made, and as a result inclusivity may be prevented. 
It is suggested that some practitioners view challenges to inclusion in education policies differently. Hardy and Woodcock (2015) cited in Knight and Crick (2021), states that across settings in Wales, there is a lack of shared understanding regarding challenges to inclusion in education policies. Thus, this lack of shared understanding may result in a lack of collaboration between professionals and a failure to overcome these challenges. 
In summary, the curriculum for non-maintained nursery settings in Wales suggests that inclusive practice is enabled through a child’s sense of belonging. It may be advantageous to note that despite the policy guidance of how to develop inclusion through a child’s sense of belonging, there may be challenges. It could be suggested that there is a lack in diversity in resources and staff which may impact a child’s sense of belonging. 
Section 3 – Blog ‘Are our book corners restricting our children?’
Early years settings often require practitioners to use inclusive practice and inclusive leadership. Knight and Crick (2021) found that inclusive practice is the fundamental focus in education policy around the world. However, it could be valuable to consider whether the early years environment allows this inclusive practice to occur. For example, are areas such as reading corners or school libraries accessible to those who are bilingual in Wales?
In my setting, it was highlighted that we needed to implement more Welsh across the school. Consequently, we purchased a large volume of bilingual books that the older children read to the younger children in both English and Welsh, this is done weekly to promote the use of the Welsh language. 
The new curriculum provides children with a link to the Welsh language regardless of their home community or culture (Welsh Government, 2022). Rhode (2015) acknowledges that community culture and language should be recognised in children’s emergent literacy. Therefore, by providing children with bilingual books children can identify cultures and languages. Additionally, Garces-Bascal (2020) concluded that culturally diverse books allow children to identify themselves in books and appreciate the views of others. The ability to recognise themselves in a story may contribute to a child’s sense of belonging and identity. It may also promote inclusivity of others. Furthermore, the Welsh language and culture are beneficial in contributing to a child’s sense of belonging. Senedd Cymru (2019) state that the teaching of Welsh culture in early years settings it vital in generating a child’s sense of Welsh identity. 
Moreover, reading is advantageous for child development. Griffith, Golinkoff and Hirsh-Paskek (2013) explain that reading plays a significant role in language development. Practitioners may find it beneficial for children to have access to bilingual books. In Wales, there is an emphasis placed on children accessing Welsh reading material. Education Wales (2019) explains that there is an urgency placed on practitioners to create more Welsh speaking children. Additionally, the Welsh Government (2019b) states that children should be provided with enough opportunity to access Welsh reading material. With opportunity, comes the various benefits of providing children with bilingual books. Klyshbekova (2023) notes how bilingual books promote language inclusivity in settings. Subsequently, practitioners may find more children engage with reading if they are able to relate to their language in these bilingual books.
Despite Welsh medium reading books being inclusive to Welsh children, there appears to be a lack of diversity within them. The new curriculum provides children with a link to the Welsh language regardless of their home community or culture (Welsh Government, 2022c) reported that there are more diverse characters needed in Welsh stories. Furthermore, the Davies (2021) reported that Practitioners could therefore consider whether Welsh bilingual books are inclusive of other cultures and languages. 
To conclude, there are various benefits of providing inclusive environments which acknowledge children’s sense of community, culture, and language. Therefore, practitioners may find it useful to assess whether their learning environments provide enough learning opportunities for children to relate to their own culture and language. Bilingual books can be a useful tool used by inclusive leaders to promote inclusive learning environments. 
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