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Component 3
Introduction 
According to Agosto (2016), storytelling enhances and develops many foundational skills for children as they engage with the magic of stories. Children’s literacy develops as their language skills strengthen, as they are exposed to new vocabulary and begin to make sense of a story by relating it to their own experiences (Agosto, 2016, p. 21). Satriani (2019, p. 5) agrees that storytelling provides children rich and meaningful opportunities to develop their literacy and language skills through exposure to new, rich language. This suggests that storytelling can provide children with authentic and engaging opportunities to encounter and understand language within a context, rather than learning new vocabulary alone. This can be linked to Vygotsky’s Sociocultural Theory, which suggests that children’s language development occurs through social interaction (Rahmatirad, 2020, p. 2). Therefore, suggesting that when children are read a story, the interaction between the child and attuned storyteller opportunities are provided for children to hear and understand language and vocabulary in a meaningful context.  
Why did the storyteller choose this story?  
The book ‘We’re Going on a Bear Hunt’ was chosen for this activity, as it is a familiar and engaging story. The story may support children’s language and early literacy skills, as it includes repetition, characters, and predictable patterns to promote children’s engagement (Toolan, 2016). The repeated phrases encourage children to join in with storytelling, develop their vocabulary, and become more confident using language (Toolan, 2016).  The characters and illustrations provide visual support, helping children understand the events and connecting spoken words with images. Furthermore, the predictable sequence of the story can support children's memory, listening, and comprehension skills, as they begin to anticipate what might happen next (Toolan, 2016).  
These features make the story suitable to read traditionally and digitally, as it can be adapted to suit both. Using the same story for both approaches allows for the opportunity to explore the differences between both traditional and digital storytelling and how they both promote children’s language and early literacy development. Using a familiar story for both the traditional and digital story may also provide opportunities for children to retell the story, develop their understanding of narrative structure, and engage in discussions about the characters through their play. If children retell the story in their own way, their language and early literacy skills will be supported, as they can use language of their own level and also use their imagination to change parts of the story, adapting to their real-life experiences (Spencer and Petersen, 2020).  
Element 1- characterisation  
During the reading of “We’re Going on a Bear Hunt," the storyteller gave each child a character cutout to take through the story during both the original and digital versions of the story. These visual resources of the story could have supported children’s language and early literacy development by helping them connect spoken vocabulary with visual representations, which may strengthen the children’s understanding of words and events within the narrative. For example, children could move their characters to follow the events of the storyline, helping them recall the story and develop their understanding of the narrative structure. The use of the character's cut-outs could also encourage children to consider how the characters might feel during different events in the story, providing opportunities for language to be developed through discussing emotions. 
This can be linked to Bandura’s Social Learning Theory, which proposes that children learn best through observing and imitating others (Mohd Amin, Ahmad, and Hashim, 2024, p. 4). During both the traditional and digital versions of the story, children could observe the storyteller’s gestures, facial expressions, and movements before imitating these actions with their own characters, which, according to Halimah et al. (2020), will give positive responses from the children, as having physical characters should make the moral and social concepts of the story more visible and meaningful.  This modelling could support children’s understanding of how actions and expressions communicate meaning while also encouraging them to engage and participate in the storytelling. However, Dessart (2018) argues that using characters during storytelling may not support children’s language and early literacy skills, as if they do not relate to the character, they may not be as engaged, therefore missing out on the opportunities for language development.  This implies that it must be considered that when children observe the storyteller’s emotions during the story and use characters to create the emotions themselves, it may not guarantee language development, as children may interpret the emotions differently depending on their previous experiences, existing language abilities, and levels of engagement.  
Element 2—repetition  
The storyteller used repetition in both the original and digital story, for example, the repetition of “We’re Going on a Bear Hunt. We’re going to catch a big one” was used several times during the story. The use of repetition should encourage the children to join in as they can predict what words will come next (Cekaite and Björk-Willén, 2018).  As children feel encouraged to join in with the storyteller and their peers their sense of belonging to the group may be further enhance. According to Maslow’s hierarchy of needs theory, a child’s sense of belonging can be developed as children feel they are a part of something and connect with others (Hopper, 2020). During both the traditional and digital versions of the story, children were able to join in as part of something together, which would develop their hierarchy of needs as they would feel a part of a shared experience. This suggests that although repetition itself does not promote children’s sense of belonging, the act of participating with the class through the use of repetition in the story could have developed the children’s sense of belonging. Kirova (2016) emphasises the importance of a sense of belonging for children to develop their language skills, as they are deeply interconnected. This suggests that when children feel comfortable and as if they belong in their environment, they may then have the confidence to talk and question with their peers, developing their language and literacy skills.  
As the use of repetition is read aloud to the children and they are encouraged to join in, there is plenty of opportunity for children to develop their language and literacy skills through oracy. Knight (2023) states the importance of oracy to develop language through talk-rich experiences. As children are using the vocabulary to join in with the story, the spoken language could develop the children’s learning as children learn best through verbal interactions with others (Knight 2023). However, the learning opportunities will only be effective if children feel confident and comfortable to join in with the storytelling, again emphasising the importance of the children feeling as though they belong.  
Furthermore, during the digital reading of the story, the storyteller used a bell every time the words “uh oh" were said to encourage children’s engagement. The use of repeatedly using the bell after the same phrase may support children’s language development, as they may remember what comes after the bell and feel encouraged to confidently join in, meaning they will be using the language from the book (Zarifa Sadiqzade, 2024). The use of the bell may add an element of suspense if the children can predict that it will happen again, keeping them interested in the story, which may hopefully allow children to get the best language and early literacy development from the experience.  However, it could be argued that if children are waiting for a familiar sound like a bell, they may not actually understand the story and only be following the pattern and repetition (Bryant, 2017).  
During the original reading of the book, as the children watched the storyteller turn on each page, they may have felt a sense of excitement as they anticipated the familiar, repeated phases. This anticipation may not have been the same during the digital reading of the book, as although the children swiped the iPad, they did not see a page turning. Both the storytelling of the book and the digital story used repetition that would have supported children’s vocabulary development as children become familiar with words and phrases as they hear them repeatedly.  
Element 3 - Illustration  
Research by Richter and Courage (2017) suggests that although children may appear more engaged with digital books, this does not necessarily mean that digital storytelling leads to better language and early literacy developmental benefits than traditional storytelling. During the digital storytelling of “We’re Going on a Bear Hunt," two pages were displayed on one iPad screen, meaning the text and illustrations were smaller. There also appeared to be a slight glare from the screen, which may have also made it difficult for the children to see the images clearly, which may affect their engagement. The importance of children being able to see the illustrations properly is supported by Strouse, Nyhout, and Ganea (2018), who state that illustrations are fundamental in giving children a clear understanding of what is happening in the story, while the exposure to words can help introduce children to early literacy. During the traditional reading of the book, the storyteller ensured that the children could see the illustrations and written text clearly, therefore providing opportunities for the children to observe the images and text to make sense of the story as they relate the images they see to their real-life experiences. However, although the traditional book may have offered better visibility, Richter and Courage (2017) argue that children naturally engage better with digital storytelling, implying that children would not necessarily learn more language skills from the traditional book as the engagement may not be there.  
Both traditional and digital storybooks should support children’s language and early literacy development, although the learning opportunities may differ depending on how the story is presented and how the children engage. Similarly to Richter and Courage (2017), Shirley (2018) also states that storytelling digitally engages children more than a traditional book, as the children may find the digital element exciting and more interactive, suggesting that traditional books should perhaps be replaced by digital versions. However, Paganelli (2016) disagrees with this, as she does not believe that digital books should replace traditional ones, but they both hold a value that can be used to develop children’s language and early literacy skills. She argues that traditional storybooks develop children's reading, language, and literacy skills and that they should still be seen as valuable while also making room for children’s learning to be enhanced by digital stories as they add an element of interaction (Paganelli 2016).

Conclusion
For this assignment, I used Artificial Intelligence to summarise the key points from the article “iPads versus books” by Yvonne Shirley.I asked AI to find the key points in the article that discuss the similarities and differences of storytelling through an iPad and from a book. After getting and reading the summarised information from AI, I compared it to what I had found myself from reading the article. Although there were some similar points, I found that AI missed out a lot of key information and simplified the points from the article. Therefore, although AI did provide useful points by identifying the similarities and differences from the article, the summary of information did not fully represent the detail in the article findings. Comparing the AI summary with my own reading helped me recognise that information can be simplified and key points can be left out, meaning that AI can be useful for initial research, but independent reading must still be done to avoid missing any necessary and useful points of information.
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