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Chapter 1 - Introduction

1.1 Introduction 

My autoethnographic narrative
In 2019, I envisaged a career as a primary school teacher and so, I embarked on a PGCE programme at university in order to start my teacher training. Amongst many things, I attended a lecture about teaching students who speak English as an additional language (EAL). During this lecture, my cohort and I were taught that students with EAL should not be treated or supported as a student with an additional learning need (ALN), unless they have been identified as having an ALN (Crolla & Treffers-Daller, 2017).  The words of my former lecturer were 'EAL and ALN are completely different areas, requiring different approaches of support, by different professionals and at varied levels of support'.  We were also taught by the university that students with EAL should be supported by their school's 'English as an additional language co-ordinator' (EALco). 
Once I gained my qualified teacher status (QTS) and started my teaching career as a supply teacher working for multiple supply agencies, I started teaching at schools in Northwest England and in North Wales and have been doing this ever since (for over four years). What I have witnessed out in practice, however, is different to what I was taught at university as a student teacher. In many of the schools that I have taught at in England and in Wales, I have observed how students with EAL have been sent to work with the additional learning needs co-ordinator (ALNco), although the student did not have any ALN. Where teachers have not been able to understand students who speak other languages, I have observed on numerous occasions, these children being sent by the class teacher to work with a teaching assistant (TA). Also, in my four years of teaching, I have never met or come across a school that has an EALco – and I have taught in over one hundred schools!  As a result of this, this has become an area of interest for me which I believe warrants for further investigation. 

1.2 Rationale
Given that what I was taught at university about EAL conflicts with what has been happening out in practice questions many things. Why are some students with EAL being treated as though they have ALN when they do not? Why are students with EAL, who do not have any ALN being sent to work with an ALNco, when this is outside of their remit and expertise? If teachers are unable to understand and effectively teach a student with EAL, then why are they being sent to work with a TA who is the least qualified person in the classroom? Also, where are the co-ordinators for EAL that the university said should be available at schools in order to support such students? 
The aim of this project is to subsequently investigate the difficulties surrounding primary school children with EAL and to identify how these pupils are being supported at school with their education. This project sets out to focus on local schools within the area of North Wales, inviting several schools to participate with this intended piece of research. It is important to highlight here that even though this study will look at primary schools in North Wales, these schools will be first language English speaking schools and not first language Welsh speaking schools where fluent Welsh speakers would attend. Therefore, EAL in this instance would apply to learners whose first language is neither English nor Welsh. 
Chapter 2 - Literature review 

2.1 Introduction
Chapter one explored the initial reasons as to why I think this study should be carried out. A rationale was also provided, outlining a summary of my autoethnographic experiences and observations of children with EAL and how they are being taught in some primary schools in England and Wales. Given that this conflicts with what the university taught me during my teacher training of how children with EAL should be taught across the key stages in education, I believe gives rise for this to be investigated further.
The aim of chapter two is to carry out a literature review of this area of interest and to identify and discuss key definitions and key readings.

2.2 Key definitions
In attempts to define key words that will be used throughout of this study, the following definitions were collected from relevant pieces of literature. 

2.2.1 EAL
Conteh (2023) describes a student with EAL as someone whose home language/first language is not English. Conteh (2023) asserts that the role of educators is to ensure that their students with EAL are exposed to sufficient opportunities that will encourage and allow these students to learn and to achieve a good standard of the English language.
2.2.2 ALN
Under ‘The Additional Learning Needs Code for Wales 2021’ (Welsh Government, 2021), ALN is defined as someone who has a disability or learning difficulty which hinders their ability to learn, subsequently requiring additional learning support. Interestingly, the code describes that individuals do not have a disability or learning difficulty solely because their home spoken language is different to the English language in which they are taught in at school. 
2.2.3 EALco
According to Demie, Hau, Bellsham-Revell and Gay (2020), EAL coordinators specialise in supporting students with EAL at school or within an educational establishment. Their role is to also ensure inclusion of students with EAL (Bailey & Sowden, 2021).
2.2.4 ALNco
Conn and Davis (2023) describe the role of the ALNco as being responsible for students with ALN. Under ‘The Additional Learning Needs Code for Wales 2021’ the role of the ALNco is to implement ALN policy and practice into educational settings and to advise on resources and staffing, as well as ensuring the daily monitoring and identification of students with ALN within their setting (Conn and Davis, 2023). 


2.2.5 Teacher
Whilst a simple definition of ‘teacher’ has been difficult to find in journal articles, although dated, Ekşi (2003) describes how it is the role of a teacher to create an inclusive environment which allows all students to explore and show their abilities and thoughts. The DFE (2021) expand on this and outline seven expectations of teachers as listed in the teachers’ standards, stating how it is the role of a teacher to ‘set high expectations which inspire, motivate and challenge pupils’ of all backgrounds’, to ‘promote good progress and outcomes by all pupils’ and to ‘adapt teaching to respond to the strengths and needs of all pupils’.
2.2.6 TA
Also known as classroom assistants and learning support assistants, Bosanquet, Radford, and Webster (2021) discuss how the role of a TA can vary in different schools – describing the job as ‘nuanced’. Whether the role of a TA is pedagogical or non-pedagogical at a school, Webster et al., (2021) claim that the presence and input of a TA has a direct impact on pupils, nonetheless. 

2.3 Key readings
Whilst examining the literature, the following key texts and pieces of research were considered relevant to this study and subsequently, were used to type up this literature review.

2.3.1 Who are students with EAL?
As Chalmers and Crisfield (2021) state, EAL is a term which captures a significant diverse group of students, with proficiency of the English language varying between them. Strand (2021) discusses how students who are recorded as EAL, are students who may be new to the UK and have no or limited ability to speak and understand English. Or they may derive from ethnic minority groups already living in the UK who are exposed to other languages in the family home as part of their cultural heritage (Strand, 2021). The proficiency and attainment of these students again also varies, ranging from being limited with their English skills – only being exposed to the English language at school, to being fluent, using English as their everyday language (Strand, 2021). 
Various other terms have also been used over the years to describe individuals with EAL, including children with EAL who may be found in the classroom (Conteh, 2023). According to Conteh (2023), these terms and definitions are as follows:
· Advanced/ bilingual learners – often these are children born in the UK to migrant families, where English is usually the first spoken language. Although, as part of their cultural heritage, these learners may be exposed to other languages in the family home.
· Asylum seekers and refugees – these children have fled their home country usually as a result of war, or because they have experienced trauma or where their life is compromised/ at risk. Their education was disrupted and now they are having to attend school in the UK and learn through the English language. The proficiency and attainment of the English language will vary.
· Isolated learners – are learners who have had little or no experience with students who are bilingual/multilingual. 
· Learners new to the English language – typically, this includes learners who are new to the UK and have little or no understanding of the English language.
· Sojourners – these pupils belong to parents who have come to study or work in the UK for a short amount of time. The attainment and proficiency of these learners, of the English language, also varies.
Although these detailed descriptions have been given by Chalmers and Crisfield (2021), Strand (2021) and Conteh (2023)  of what they consider EAL to be, other researchers such as Arnot, Schneider, Evans, Liu, Welply, and Davies-Tutt (2014) however, imply that the term EAL is only given to individuals whose first language is not English, but who are living in the UK and studying in English. This definition could imply that those with EAL are only recognised as having EAL if they are foreign and have moved to the UK and those whose first language is not English. Arnot et al (2014) do not discuss or even identify ethnic minority groups who are exposed to other languages in their family home as part of their cultural heritage. Nor do they recognise children born in the UK into these minority ethnic groups and are exposed to other languages within the family home as a result.  There does not seem to be any diversity within their definition, nor does it recognise a scope of abilities between individuals of their understanding and proficiency with the English language. 
Therefore, if researchers like Arnot et al (2014) only recognise those whose first language is not English, as having EAL, this questions the validity of such definitions and descriptions given for EAL. Why do some researchers define multilingual/bilingual learners, asylum seekers/refugees, and other learners who are exposed to other languages in the family home as part of their cultural heritage as having EAL, when other researchers do not? Arguably, a discourse could emerge from the way researchers are using the term EAL, how they understand EAL and how their descriptions of EAL are being applied to describe other people.

2.3.2 EAL in England and Wales
The education sector has, and is, currently seeing an increasing number of students who speak EAL, attend primary schools across the UK (Bentham, 2020; Nováková, 2013). This increasing number has been found to have a significant impact on both the education sector and social services (Reakes, 2007).  In 2010, Leung (2010) reported an increase of EAL figures in schools as a result of new commonwealth citizens frequently arriving into the UK. Between 2005 and 2010, schools saw an increase of students with EAL by 1% per annum. Based on this steady increase, Leung (2010) predicted that issues relating to EAL would only intensify more predominantly in the future. Although the UK formally left the European Union on the 31st of January 2020 (Sidaway & Bachmann, 2021), the number of students with EAL attending schools in the UK has continued to increase. Therefore, one can only assume that the issues relating to EAL, are also on the rise as Leung (2010) predicted.
In 2018, a study looking at the proficiency and attainment of pupils with EAL, found that an estimated 20% of school population in England and Wales are students who speak EAL (Demie, 2018). This percentage of students however, varied in proficiency and attainment (Demie, 2018). The figures of pupils with EAL are said to be higher in England than in Wales with an estimated 1.6 million students in England (Sadler, 2023), compared to an estimated 465000 learners in Wales (Welsh Government, 2023). According to Strand (2021) 60% of 
EAL learners in Wales are dispersed between Cardiff and Newport. Generated by the Welsh Government (2023) the disparity of students with EAL between North and South Wales is captured in the ‘StatsWales’ grid for the year 2022-2023:

[image: A screenshot of a computer

Description automatically generated]








1. These statistics were generated by the Welsh Government (2023) which show the total amount of pupils with EAL attending      schools in Wales, in each local authority and by stage of development.

Although these statistics do not solely focus on the total amount of pupils with EAL attending primary schools in North Wales for this academic year, they do however, capture the total amount of students with EAL attending nursery, primary and secondary schools in Wales for the previous academic year 2022-2023. These figures therefore highlight the relevance of this study as the statistics represent a considerable proportion of the Welsh population as having EAL. With the total amount of learners with EAL being in the South of Wales, and a greater amount being found in England as identified by Sadler (2023), what this could suggest is that the number of students with EAL is greater in densely populated areas, such as the cities, due to bigger populations. This would explain why there are less learners with EAL found in North Wales, as the population is a lot smaller. This is supported by Bailey and Sowden (2021) and Howitt (2022) who state that there are higher numbers of EAL found in inner city schools compared to other schools. 

2.3.3 Languages spoken in primary schools in Wales
There are many languages being spoken other than English and Welsh in Wales. As identified by Clark (2024), statistics for 2020 found 10 of the most commonly spoken languages that were ranked in order by the number of speakers found in Welsh schools. Polish was found to be the most common spoken language with approximately 5000 speakers, followed by: Arabic, Bengali, Urdu, Chinese, Panjabi, Romanian, Somali, Portuguese and finally Filipino with only 830 speakers (Clark, 2024). As these statistics were recorded for 2020, I personally think that they would be different now in 2024. In this year alone, I have experienced Turkish, Ukrainian, Kurdish Sorani and Spanish children, with Ukraine being the most common spoken language that I have heard and experienced out in practice.

2.3.4 Experiences of students with EAL
In order to identify any difficulties experienced by students with EAL and to learn of any effective measures of support that are in place within primary schools, it becomes necessary to research the experiences of students with EAL attending school here in the UK. In attempts to research this, it was noticed how existing research was fairly dated, and quite limited within this area of interest. Nevertheless, although dated, some research articles were found. Whilst these research articles are dated, the findings are still relevant to this study as they can be used to assess what things have changed and how much things have changed between then and now. 
Nováková (2013) discusses a number of challenges that some children with EAL are exposed to upon arrival in the UK including trauma, segregation, and discrimination. Furthermore, Nováková (2013) suggests how teachers may have previously penalised pupils for their mistakes caused by their EAL, whereby some teachers have also held negative attitudes towards these pupils. Key stage assessment results have also proved to be significantly worse for students with EAL compared to native UK pupils. Nováková (2013) recognised the need for government support within schools and found that through appropriate support from a teacher combined with language and pastoral support over a period of time, pupils with EAL have proven to succeed academically.
A more up to date study carried out by Dixon, Thomson, and Fricke (2020), tracked the progress of a year 4 class (ages 8-9) with a mixed group of 33 learners with and without EAL. Over an 18-month period, all learners were assessed at three time points which found learners with EAL to under perform compared to their peers. According to Dixon et al (2020) it is known that students with EAL underperform with their use of grammar, volcabulary and reading skills compared to non EAL learners. Although attainment gaps are thought to close gradually over the duration of compolsary education, gaps in reading attainment continue over the age of 16 (Dixon et al, 2020). 

2.3.5 The differences between ALN and EAL
As briefly discussed in section 2.3.1, the term EAL is used to describe a group of diverse students whose attainment, ability in and understanding of the English language varies (Chalmers & Crisfield, 2021; Conteh, 2023; Strand, 2021). Whereas someone who has ALN is someone who has a recognised learning difficulty or disability, which hinders their ability to learn (Welsh Government, 2021). Whilst children do not have ALN solely because their first language is different to the English language in which they learn in at school (Welsh Government, 2021), there is a possibility however that some of these children do also have ALN (Tan, Ware, & Norwich, 2017). As Cline, Reid and Wearmouth (2002) discuss, there is a significant challenge faced by schools in distinguishing whether a child’s difficulties and literacy problems are due to having EAL or because they have an underlying ALN. Tan, Ware and Norwich (2017) claim how little research has been carried out about children who have both ALN and EAL. This therefore is a topic that would need further investigation. 
2.3.6 Resources to help EAL
Afitska and Clegg (2016) describe students with EAL as 'disadvantaged'. This is because schools lack in subject specific materials tailored for EAL (Afitska & Clegg, 2016). Not only are pupils with EAL studying the national curriculum, they are also having to acquire the English skills to do this - where resources and materials are limited or unavailable. Premier (2021) discusses how teachers are often required to educate students with EAL in their classroom. In doing so, mainstream teachers experience a number of challenges in attempts to meet the needs of students with EAL learners (Gardiner-Hyland & Burke, 2018). Not only are teachers ‘culturally unaware’ and have little experience supporting pupils with EAL (Mistry & Sood, 2010), they do not have any specialised training or EAL teaching qualifications (Premier, 2021). Furthermore, it is also thought to take at least six years for learners with no or little understanding and proficiency of the English language to gain fluency (Strand, 2021). Therefore, both teachers and students with EAL are at risk of experiencing language and social barriers, possibly preventing effective and clear communication and learning from taking place.
According to Premier (2021), teacher practice, professional development and school leadership are all influencing factors in the ways that teachers teach students with EAL. Premier (2021) argues that teachers are in need of more support with educating students with EAL and recommend for more (and ongoing) professional development, a better understanding of different cultures and for better collaboration to take place between staff at schools. 
Bower (2017) discusses how the level of support and resources available for EAL may vary in schools. The percentage of students with EAL attending schools, the funding available combined with the priority attached to tailoring their learning, are all influencing factors (Bower, 2017). Experiences in rural schools will differ to urban schools, states Bower (2017), as teachers and TA's may be supporting the learning of an isolated learner - who is the only pupil with EAL within the school setting. In this instance funding resources and materials for EAL may not be a priority within the school. Furthermore, these isolated learners may not have a strong community network outside of school to support them (Bower, 2017). Whatever the situation may be, Bower (2017) believes that effective support should be available for all children with EAL, whether this be in the form of cognitive, linguistic, social or pastoral support.
A study carried out by Demie and Lewis (2018) looked at English schools who focused on raising the achievement and attainment of pupils with EAL. The study found a number of successful strategies which were able to do this. Strong leadership on diversity and equality were central to this, combined with a good understanding and pedagogy that supports students with EAL, tailored support – encouraging progress, and a system which effectively tracks pupils progress and achievement – also encouraging an inclusive curriculum (Demie & Lewis, 2018). Liu, Fisher, Forbes and Evans (2020) support this and recommend for teachers to adopt a child centred approach whilst working with EAL. They also discuss a multilingual classroom pedagogy. This is where teachers should demonstrate good practices of differentiation and flexibility and diversify their teaching by using bilingual resources and materials (Liu, Fisher, Forbes, & Evans, 2020).
[bookmark: _Hlk163089421]Crolla and Treffers-Daller (2017) discuss several other effective methods of support in the classroom for students with EAL. Firstly, Crolla and Treffers-Daller (2017) claim that pairing a student with EAL with a fluent English speaker can help the student with EAL learn English faster. Where children have little or no understanding of the English language and of school, they need to be considered carefully. It may be that these pupils would benefit by being placed in the school year below (Crolla & Treffers-Daller, 2017). Whether this be the case or not, it is important to identify learners’ abilities in order to be able to build on their knowledge, and to differentiate lessons accordingly (Crolla & Treffers-Daller, 2017). In the early stages of learning English, Crolla and Treffers-Daller (2017) discuss how assessments should be used. Rather than attempting to catch a pupil’s potential and trying to place them in the correct teaching group, an initial assessment should be carried out in the pupil’s fluent spoken language in order to assess previous learning and ability – allowing teachers to plan and provide suitable teaching and learning for the pupil with EAL (Crolla & Treffers-Daller, 2017). Clear language, visuals and practical activities should be used in lessons in order to support and encourage the understanding gained by pupils with EAL (Crolla & Treffers-Daller, 2017). 

2.4 Summary
With the use of academic journals and pieces of literature, section two has defined key words that will be used throughout of this study. Key readings were also identified which were used to help: describe who learners with EAL are, identify statistics of EAL in England and Wales, list 10 of the most other spoken languages in Wales, identify some experiences of students with EAL, describe the differences between ALN and EAL and finally, to identify resources which have been found by other researchers to effectively support EAL. 
As my experiences with EAL conflict with what I was taught on my teacher training programme at university and given that several other challenges and difficulties have been identified from existing literature, this small-scale research project sets out to investigate and answer the following two research questions:
I)How are children with EAL being supported at primary schools in order to ensure that they are reaching their full potential? 
and
II)What do primary school teachers consider to be effective resources to support the learning of pupils with EAL in the classroom?
As already discussed in 2.3.2, there are a considerable number of learners with EAL attending schools in Wales. Whilst this will present the education system and the learners themselves with a number of challenges, this also highlights the need for and importance of finding effective solutions, approaches and resources that will help support the learning and teaching of students with EAL, for both students and teachers alike. 








Chapter 3 – Research design 
	
Following on from the literature review in chapter 2 which focused on defining key words, describing EAL, identifying challenges and effective resources found in educating pupils with EAL, and having listed the two research questions that this small-scale research project will set out to address, chapter 3 will now outline the research design of this study. 

3.1 Research paradigm and research philosophy 
Khatri (2020) refers to research paradigm as the theoretical or philosophical ground in which the research sits. This then, becomes a research philosophy (Khatri, 2020). Kamal (2019) defines paradigm as the way one sees the world. The views and beliefs in which a person holds, subsequently can create a research topic (Kamal, 2019).  Mukherji and Albon (2015) add to the definition of paradigm, stating that in order for a piece of research to be formed, one must have a clear sense of paradigm – a specific way in which one sees the world and makes sense of it. According to Khatri (2020), there are four elements to paradigm, including ontology, epistemology, axiology and methodology. 
Grünberg (2021) describes axiology as a ‘distinct branch of philosophy’ which considers the values of research. Central to these values are ethical considerations (Shokhin, 2020). Methodology is also a key component of research paradigm (Khatri, 2020). Khatri (2020) discusses how methodology outlines the process of research, including the research design, methods and approaches that are used to carry out the inquiry. Following this, methodological considerations can then be considered, including the participants, the tools used to collect data and the approaches to analysing data (Khatri, 2020). Epistemology, however, is concerned with how the researcher understands and constructs social realities (Alharahsheh & Pius, 2020).  Whereas ontology looks at how realities are interpreted and constructed based on experiences, culture and ideologies of the researcher (Hussain, Elyas & Nasseef, 2013).
There are various branches of epistemology and ontology that researchers can follow. However, the one that this study will use is an interpretivist epistemology adopting a relativist ontology. Researchers adopting an interpretivist paradigm of epistemology are focused on understanding reality by interacting with society and other people – where different social phenomenon can then be ascribed meaning and names (Rehman & Alharthi, 2016). Researchers adopting a relativist paradigm of ontology believe that multiple realities exist, and that reality is constructed based on an individual’s experience of it (Ugwu, Ekere & Onoh, 2021).
The reason that an interpretivist epistemology and a relativist ontology was chosen is because this study wants to: identify how children with EAL are being supported at primary schools in order to ensure that they are reaching their full potential, and, to learn what primary school teachers consider to be effective resources to support the learning of pupils with EAL in the classroom. This will be explored by inviting primary school teachers in North Wales to complete a questionnaire, which will help to answer the research questions. Once this data has been collected, the reality of my area of interest can then be understood, where the data can then be ascribed meaning and names (Rehman & Alharthi, 2016). Following data collection, the results will also carefully consider the responses and realities of each participating teacher and will attempt to understand their realities and experiences of teaching children with EAL. 
3.2 Theoretical Framework 
According to Varpio, Paradis, Uijtdehaage and Young (2020), the theoretical framework of research reflects on the perspectives of the researcher, and the work that they engage with while adopting a theory within their study. Looking at perspectives in particular, this study adopts an interpretivist perspective. Interpretivism focuses on understanding human experiences (Creswell, 2003). Realities are explored and discovered by interpretivist researchers through a combination of their own background, experiences and through the views of participants (Creswell, 2003; Thanh & Thanh, 2015). In attempts to create and apply meaning to social phenomena, interpretivist researchers set out to make sense and interpret human actions (Scott, 2016). As explained, this will be done following data collection and during data analysis. Omodan (2022) claims that the interpretivist approach is a widely used paradigm in education research which allows for a nuanced approach to understanding human behaviour.

3.3 Research design 
There are various research designs which range from being simple to complex (Baran, 2022). According to Baran (2022) however, there are three main types of research designs including qualitative, quantitative and mixed methods (Baran, 2022). The type of research design however much depends on the research question/s. As Baran (2022) explains, the research question/s drives everything within the study, including the methodology and research design. As this study adopts an interpretivist perspective, this interpretivist paradigm subsequently will generate a qualitative piece of research – which seeks to deeply understand the research subject (Tomaszewski, Zarestky, & Gonzalez, 2020). Qualitative designs also seek to understand the experiences, beliefs, behaviours and attitudes of people, generating non-numerical data (Pathak, Jena, & Kalra, 2013), which this study sets out to do. Therefore, this is a qualitative study.
Qualitative research seeks to understand social phenomena, by focusing on those who are experiencing it (Alharahsheh & Pius, 2020). Qualitative research is focused on seeking in-depth understandings of social and cultural life experiences (Muzari, Shava & Shonhiwa, 2022). Qualitative researchers seek to interpret, code and define data as well as understand the processes and relationships in social life (Muzari, Shava & Shonhiwa, 2022). 
Data produced by a qualitative study is descriptive as it is focused on words and understanding the meaning behind these words (Muzari, Shava & Shonhiwa, 2022). Ultimately, a descriptive piece of research seeks to describe phenomena and how it occurred (Baxter & Jack, 2008).

3.4 Research Methods 
Qualitative research is focused on words, images and objects during the processes of data collection and data analysis (Clark, Foster, Bryman & Sloan, 2021). The main methods for collecting data are usually through observations, interviews and working with focus groups (Clark et al., 2021). Although, qualitative methods are typically focused on collecting texts, ‘words’ and documents from participants (Clark et al., 2021). 
As the aim was for primary school teachers within my local area to take part in this study and given that my working hours coincide with other primary school teachers as I also teach, I considered a semi-structured online questionnaire to be the most suitable method for collecting my data.
Questionnaires are widely used in qualitative studies, as they are straightforward to create and do not take long for participants to complete (McArdle & Forrester, 2020). Not only is a questionnaire an advantage due to time constraints, asking opened ended questions will provide rich insights (Baburajan, Silva, & Pereira, 2020). Although, there are also disadvantages. Despite being widely accessible to participants, online questionnaires have poor participation rates (Nayak & Narayan, 2019). The researcher is not present to probe participants for further information, nor to provide clarification to participants as and when needed (Nayak & Narayan, 2019).
The platform in which this questionnaire will be distributed is Microsoft forms. The advantages of this online platform are: it is easy to use (Rhodes, 2022), anyone can access it, including teachers (Rhodes & Rhodes, 2019) and it maintains social distancing post Covid19 as there is no direct contact between researcher and participants (Sindiani et al., 2020).

3.5 Researcher Positionality and Reflexivity 
In order to ensure quality control, Berger (2015) explains how researcher reflexivity and positionality are paramount, particularly when considering how the researcher’s own experiences and characteristics may impact on the study. Olukotun, Mkandawire, Antilla, Alfaifa, Weitzel, Scheer, Olukotun, and Mkandawire-Valhmu, (2021) claim that being self-reflective is a central tenet of a qualitative study. Reich (2021) also believes that qualitative studies are not qualitative simply because they encode for the ability to understand phenomenon being studied, it is also because qualitative studies consider positionality of both the researcher and participants; which are considered core aspects within the inquiry in attempts to understand how knowledge and experiences are constructed, situated and located. Reflexivity and positionality therefore allow for richer data to be produced (Reich, 2021). 

3.5.1 My positionality
As positionality can be formed on personal experiences, the danger here is that researchers can create generalised assumptions (Soedirgo & Glas, 2020). For example, given that my experiences and observations of how children with EAL are being taught, conflict with what I was taught at university, I personally can only assume that teachers in my local area will also have shared similar, negative experiences. 
3.5.2 Reflexivity
However, I also know that everyone can experience things differently, and it would be wrong of me to apply my experiences on to the experiences of others. Therefore, this highlights the need for and importance of researchers to be reflexive (Soedirgo & Glas, 2020). I have outlined my experiences within my autoethnographic narrative (paragraph 1.1), where my positionality in the study can also hopefully be identified. During the research processes of data collection and data analysis, it is important that discussions and conclusions are overall formed based on the data I am working with and from the answers participants have submitted.
Chapter 4 – Methodology 

	Continuing from chapter 3 which outlined the research design of this study, chapter 4 will now explore the methodology involved and the approaches taken to identify participants, collect data and to analyse it. Ethical considerations of this study will also be discussed. 

4.1 Sampling 
When conducting a piece of research, it is not practical to study a whole population, therefore a subset of this population is chosen (Gumpili & Das, 2022). This subset is known as a sample (Lohr, 2021). Sample sizes also need to be selected carefully. If a sample size is too small it would not be a true representation of the whole population and therefore, the results from the data collected, could not be used as generalised findings to represent the whole population (Gumpili & Das, 2022). Equally, if a sample size is too large, whilst it may provide more accurate results, it is considered unnecessary (Verma & Verma 2020), and it would be of an inconvenience for more people (Andrade, 2020).
There are different techniques that can be used whilst sampling however, the technique that will be used for this piece of research is purposive sampling. Purposive sampling is often used in qualitative studies and is a non-probability technique to sampling (Obilor, 2023). This meaning, that prospective participants, also referred to as the sample selection, are selected by the researcher based on their suitability to the study, which can also eliminate irrelevant participants (Obilor, 2023). 
According to Ames, Glenton and Lewin (2019), purposive sampling helps to ensure that a manageable amount of data is achieved. This is because the aim of this sampling method is to focus on a particular sample selection which are of interest to the research and which will best enable the researcher to answer their research question (Rai & Thapa, 2015). As this study wishes to identify how children with EAL are being supported at primary schools and to establish what primary school teachers consider to be effective resources to support the learning of pupils with EAL in the classroom, the most suitable prospective participants to take part in this study would be primary school teachers. 
Therefore, the sample selection of this study are primary schools teachers based in North Wales. The chosen sample size is up to 50, as ‘upto’ will allow for flexibility in achieving the desired amount of participants. If 50 participants are not achieved then that is also okay. This is somewhat expected as online questionnaires are said to have poor participation rates, as claimed by Nayak and Narayan (2019). 
As Mocănașu (2020) discusses, there are no clear rules to adhere to whilst carrying out a qualitative study, nor are there any rules given to establish a sample size. According to Mocănașu (2020) the researcher must consider the size determination of this study. 50 was justified as the desired goal for the sample selection based on previous pieces of research (of similar word counts) that I have carried out. In these pieces of research, up to 50 participants were recruited, which proved to be neither a too small sample selection or a too large one. In these unpublished pieces of research, the 50 participants were able to generate accurate findings by the end of the study. Therefore, this is also anticipated for this study.  

4.2 Data Collection Methods 
	This research will be carried out in the area of North Wales where up to 50 primary school teachers will hopefully be found to take part in the study. As I do not know 50 primary teachers personally, nor do I have the contact details of this many primary school teachers, my plan is to contact the schools across North Wales where I have taught at as a supply teacher. Headteachers will be contacted via email to see if they are willing to engage with this study by allowing their teaching staff to take part. I will outline details of my study together with its purpose within the email to the headteachers and if they are happy for their teaching staff to participate, I will ask them to forward the email on to their teaching staff. This email will consist of a link to my questionnaire, on Microsoft forms, for the teachers to complete, together with a generic information sheet for the teachers to read prior to taking part. Informed consent to taking part will be gained at this point once teachers have read the information sheet and have decided to voluntarily complete the questionnaire. 
Ultimately, headteachers will be acting as gatekeepers. This is where they are relied on by the researcher to communicate the study to prospective participants, which in this case will be their teaching staff (Dahlke & Stahlke, 2020).

4.3 Data Analysis 
As discussed by Lester, Cho, and Lochmiller (2020), qualitative research sets out to generate a deep and nuanced understanding of a particular topic/ area of interest. In order to be able to produce qualitative data however, is dependent upon the researcher being able to conduct a rigorous analysis (Lester, Cho, & Lochmiller 2020). Being able to analyse qualitative data will generate meaning to the data set, claims Lester, Cho, and Lochmiller (2020). There are several approaches that can be used to analyse qualitative data, from grounded theory to discourse analysis (Lyons & Coyle, 2021). Whilst analyses are carried out in different ways, there are similar elements in each analytical tradition that is used including categorising data, condensing data and presenting the data (Järvinen & Mik-Meyer, 2020). 
The analytical approach that will be used to analyse the data set for this study will be thematic analysis. Thematic analysis is a method used for analysing qualitative data (Kiger & Varpio, 2020) and according to Wiltshire and Ronkainen (2021) is also ‘the most widely used method for analysing qualitative data’. It is a flexible interpretive approach to analysing data (Byrne, 2022) and improves the readability of results (Aria et al., 2022). This is because thematic analysis sets out to identify themes/ patterns in the data collected (Braun & Clarke, 2021). Findings then tend to be typed up using the themes/patterns that were identified following the thematic analysis. 

4.4 Ethical Considerations 
Prior to any research being carried out, ethical considerations must be considered. Ethics in research are concerned with respecting participants and reducing the risk of harm that may be caused to both the researcher and participants, during the research process (Alderson & Morrow, 2020). In order to eliminate the possibility of risks from occurring, ethical concepts, which are guidelines that researchers must follow in order to ensure the safety of all whom are involved, must be complied with (Dar & Shairgojri, 2022; Nundy, Kakar, Bhutta, Nundy, Kakar & Bhutta, 2022). 
In order to ensure that this study is moral and ethical, the study will refer to BERA’s (2024) Ethical guidelines for educational research. The university’s Research Ethics and Integrity Code of Practice, alongside the university’s Research Data Management policy will also be adhered to. In order for this small-scale project to be carried out, ethical approval was sought by the University of Wales Trinity Saint David, and approved on the 21st December 2023 (see Appendix 1).




























Chapter 5 – Findings & Data analysis 

5.1 Introduction 
The purpose of this study was to explore EAL in Welsh primary schools and, to investigate the challenges that children with EAL are experiencing while attending school in Wales. This study set out to identify how children are being supported at primary schools, in order to ensure that they are reaching their full potential and, to learn what primary school teachers consider to be effective resources in supporting the learning of pupils with EAL in the classroom. Whilst this pilot study set out to answer two research questions, the data collected from participants provided much more information than was initially expected. 
This study’s research sample comprised of 15 participants. Over twenty headteachers of primary schools in North Wales were contacted directly to seek primary teachers to take part in this study. It was anticipated that up to 50 participants would be found however, only 15 took part. Whilst the participation rates were disappointing, the responses given by the participants have produced some valuable results. As discussed in chapter 3, the analysis format that this paper uses is a thematic analysis (Aria et al., 2022; Braun & Clarke, 2021; Byrne, 2022; Kiger & Varpio, 2020; Wiltshire and Ronkainen 2021). 
Whilst qualitative research sets out to produce descriptive data, numbers can also be used to help discuss theme prevalence (Greenland & Moore, 2022;Neale, Miller & West, 2014). This is used within this chapter to present results. 

5.2 Findings
The findings of this study will be presented in themes under two clusters: effective methods and resources for supporting EAL and ineffective methods and resources for supporting EAL. 
In brief, six key themes were identified following data analysis. Under the first cluster ‘effective methods and resources for supporting EAL’ are two themes. Theme 1 looks at methods of support in the classroom, while theme 2 identifies the most effective methods of support according to the teachers who took part in the study. 
Under the second cluster ‘ineffective methods and resources for supporting EAL’ are the remaining four themes. Theme 3 presents participants responses to their school having an EALco. The fourth theme captures teacher training experiences of the participants’ in relation to learning how to teach pupils with EAL. Theme 5 presents ineffective strategies for supporting students with EAL and finally theme 6 discusses feelings that were found to be associated with teaching pupils with EAL. 
An additional paragraph under the heading ‘other’ will also explore additional responses given by the participants. These pieces of information did not quite fit into a theme, but were considered relevant to the study nonetheless.





[bookmark: _Hlk169185000]5.3 Cluster one - Effective methods and resources for supporting EAL 

 5.3.1 Theme 1 – Methods of support for communicating

	Method of support
	The number of teachers who find this effective

	Translation apps
	5

	TA
	4

	Visuals
	3

	Check understanding
	2

	Buddy system
	2


Table 1: Shows the most occurring answers given by participants when they were asked how they support their pupils with EAL. 

Table one shows the most occurring answers to question 7 (see appendix 2) given by teaching participants when they were asked how they support their pupils with EAL. Translation apps were found to be the most used method of communicating with pupils, whereas checking for understanding and having a buddy system were found to be the least used methods for communicating with pupils with EAL. Some participants gave multiple answers.
Interestingly, in response to question 8 which asked ‘how do you communicate effectively with EAL students?’, two participants gave the answer ‘don’t talk to them’. This response is of course questionable. 

5.3.2 Theme 2 – effective support from experience 
In response to question 9 (see appendix 2) which asked participants for the strategies that they consider to be most effective in teaching students with EAL, google translate was widely reported. Other common strategies used included speaking slowly to the pupil, giving extra time for them to respond, using basic English and working with the parents of the children with EAL. Providing visuals to aid learning and understanding, pairing pupils with EAL with non EAL pupils and hiring a translator were also responses to this question.








5.4 Cluster two - Ineffective methods and resources for supporting EAL 

5.4.1 Theme 3 – No EALco 


Chart 1: Shows the responses given to question 5 – does your school have and EALco? The majority of participants said no.
Interestingly, chart one shows that the majority of participants, 87%, said that their school did not have an EALco. Only two participants claimed to have had one. One participant however, who replied ‘no’ to their school having an EALco said that the school’s SENCO was responsible for the learning of children with EAL.

5.4.2 Theme 4 – Teacher training  
100% of the participants shared how they were not taught how to teach pupils with EAL on their initial teacher training courses.









 5.4.3 Theme 5 – Ineffective strategies 
	ID
	Responses given to Q10. Ineffective strategies for supporting pupils with EAL

	1
	Google translate as the translation is not always clear.

	2
	Whole class literacy

	3
	Ignoring them

	4
	Pretending they’re not there

	5
	I don’t know

	6
	Unsure if the communication was effective but English was repeated often to divert attention away from doing work.

	7
	Waffling and ignoring a request for help.

	8
	Google translate.

	9
	Not learning the students language.

	10
	

	11
	Doing nothing at all.

	12
	

	13
	Google translate is not always effective.

	14
	Treating them differently to other children within the class as this could lead to isolation from other students.

	15
	Attempting to find similar course material in their own language.


Table 2: Shows the responses given by participants to question 10 - what strategies have you found to be ineffective in teaching students with EAL.
Table two shows the responses given to question ten, which asked what strategies participants had found to be ineffective in teaching students with EAL. The answers given are mainly all varied. Although, google translate and ignoring students with EAL were recorded more than once. Two participants failed to answer. 

5.4.4 Theme 6 – Feelings associated with teaching EAL 
	ID
	Responses given to Q.11 – How does it make you feel teaching children with EAL?

	1
	Like a failure

	2
	

	3
	Frustrated. My teacher training did not prepare me for this. There is also a lack of funding which makes it difficult to get the right training and one to one support for the pupils too.

	4
	I feel unqualified to teach them.

	5
	Guilty I can’t do more.

	6
	Stressed

	7
	Overworked, no other staff will help out.

	8
	It makes life so much more difficult.

	9
	

	10
	Challenging

	11
	Pressured to do more work than my time allows which makes me feel I am doing a bad job.

	12
	Stressed out.

	13
	Frustrated.

	14
	Challenged.

	15
	Frustrating.


Table 3: Shows the responses given from participants to question 11 – how does it make you feel teaching pupils with EAL?

Table three shows the responses given to question 11, which asked participants how they felt teaching pupils with EAL. The table captures words and phrases used by participants to describe how they feel when they teach EAL. These feelings come across as negative as teachers are feeling frustrated, challenged, like a failure, restricted by funding, wishing they could do more and feel unqualified to teach EAL as their teacher training has left them unprepared to do so.

5.5 Other 
It was felt that other pieces of information were relevant to this study but did not quite fit into cluster one or two. 
Firstly, it was found that nearly all of the participants have a pupil with EAL in their class this year.
Secondly participants were asked for question one, how many years they had been teaching and for question two, how many pupils with EAL they had taught. 
	ID
	Number of years spent teaching
	Number of pupils with EAL taught

	1
	4
	6

	2
	4
	3

	3
	4
	2

	4
	4
	120

	5
	20
	130

	6
	5
	7

	7
	Less than 1 year
	1

	8
	1
	2

	9
	3
	0

	10
	20
	10

	11
	6
	2

	12
	7
	20ish

	13
	25
	Many

	14
	3
	2

	15
	1
	1


Table 4: shows the number of years spent teaching and the amount of pupils with EAL that had been taught by each participant.
Table four captures the answers given to questions one and two by each participant. It was identified that 10 participants had been teaching for between 1 to 5 years, 3 had been teaching for 20+ years and 2 had been teaching for between 5 and 10 years. The number of pupils with EAL that these teachers had taught was varied. It became clear that there was no link between the number of years of teaching and the amount of EAL students taught. 






Finally, question four asked participants what languages they had been presented with in the classroom.
Chart 2: Responses given by participants to question 4 – what languages have you experienced within the classroom.
Chart two shows the languages that children with EAL have been speaking within the classrooms of the participants. Ukraine and Polish were found to be the most spoken languages by children with EAL in this study, followed by Turkish, Portuguese and Chinese, then by Spanish and then Arabic and Russian. Teachers also has experienced Bulgarian, Czech, German, Nigerian, Ugandan and the language of Afghanistan. 














Chapter 6 – Discussion 

6.1 Introduction
Following on from chapter 5 which identified the findings of this study and presented the data analysis in clusters and themes, chapter 6 will now discuss these findings and data in detail. The structure of chapter 6 will be similar to that in chapter 5, where each cluster and theme will be discussed individually.

6.2 Cluster one - Effective methods and resources for supporting EAL 

6.2.1 Theme 1 – Methods of support for communicating 
A generalised finding captured from the data analysis is that teachers seem to be heavily reliant on translation apps in order to communicate with their pupils and to support them. If teachers and pupils are unable to communicate in each other’s language, this may not necessarily be a bad thing as the translation app would help to allow for some shared understanding between them. Perhaps it is expected that translation apps will be used in the classroom, to help support understanding and communication between the teacher and pupil with EAL. However, over a quarter of teaching participants admitted to using the class TA as a method of support, which could imply that teachers are passing the workload onto TA’s. As questioned in the rationale for this study, if teachers are unable to understand and effectively teach a student with EAL, then why are they being sent to work with a TA who is the least qualified person in the classroom? Given that the presence and input of a TA has a direct impact on pupils (Webster, et al., 2021), there is the potential that the TA is having a more negative impact on the pupil with EAL, than what the teacher would have, given that the TA is less qualified. So, although the participants labelled their TA as a method of support – this is questionable and could be argued otherwise. For a TA to be considered as an effective method of support in helping pupils with EAL, pupil progress would have to be monitored and recorded in order to check the accuracy in these claims. It may just be that the class teachers feel that TA’s are methods of support, because they are present in the classroom to work with the pupil with EAL, which in turn would reduce the workload of the teacher. In this instance, they would only be helpful and effective to the teacher and not necessarily the pupil.
Fewer participants stated how they use visuals in the classroom to help support communication between them and their pupils. As discussed in (2.3.6) resources to help EAL, research by Crolla and Treffers-Daller (2017) found that visuals can promote and encourage understanding gained by pupils with EAL. Therefore, this should have a positive influence on these pupils. It is unfortunate that more teachers are not using visuals within their classrooms.
Looking at the least used methods for communicating and supporting EAL, were the checking for understanding and the buddy system. Again, both methods have been found by Crolla and Trefers-Daller (2017) to be effective in supporting pupils with EAL – helping pupils with EAL to learn English faster. This is also unfortunate that more teachers have not been using these methods to support their pupils with EAL in the classroom.
Interestingly, when asked about methods of support, two participants replied ‘don’t talk to them’. This response is of course questionable as how by doing nothing and not talking to the pupils can be a method of support? The pupil themselves would not be adequately supported and as a result, would be unable to achieve their full potential if they are being ignored. This response was not acceptable at all and could be quite offensive to pupils with EAL and to other staff members. 

6.2.2 Theme 2 – effective support from experience 
	Whilst seeking what teachers considered to be the most effective way of supporting children with EAL, it became apparent that google translate was once again widely reported. In comparison with the literature found in 2.3.6 resources to help EAL, other researchers found several effective resources to support children with EAL, none of which included the internet. This therefore, could highlight the lack of knowledge and understanding of teachers in their attempts of educating students with EAL. Which in turn could be the result of initial teacher training providers failing to prepare and educate teachers on how to teach students with EAL (which will be discussed further under 6.3.2 theme 4). 
Although less reported, other strategies which teachers of this study found to be effective in supporting children with EAL include talking slowly to the pupil, giving extra time for them to respond, using basic English and working with the parents of the children with EAL. Providing visuals to aid learning and understanding, pairing pupils with EAL with non EAL pupils and hiring a translator were also responses to this question. 
Whilst a minority of participants have been trying to support their pupils with EAL through different approaches, the majority of participants in this study considered google translate as the only effective method of support. As google translate can be accessed by anyone with any device that has the internet, suggests that schools are lacking in subject specific materials tailored for EAL as Afitska and Clegg (2016) suggested. 
Furthermore and supporting Gardiner-Hyland and Burke’s (2018) claims, these findings would suggest that primary school teachers are challenged in their attempts to meet the needs of their students with EAL. The majority of participants do appear to be culturally unaware and have little understanding of how to support pupils with EAL of which Mistry and Sood (2010) also claimed. Although Premier (2021) claims that this is the result of teachers not having any specialised training to teach students with EAL. The lack of support and resources available in this study could also be the result of a lack of funding, or simply because schools do not consider EAL as a priority as Bower (2017) suggested. 

6.3 Cluster two - Ineffective methods and resources for supporting EAL 
	Although this study set out to identify how children with EAL are being supported at primary schools, and to find the most effective resources that support their learning according to primary school teachers, a number of ineffective methods and resources penetrated through the data analysis, which gave grounds to form cluster two. The four themes that were identified under cluster two recognise the challenges that students with EAL are currently facing attending primary schools here in North Wales.


6.3.1 Theme 3 – No EALco
As discussed in (1.1) my autoethnographic narrative, when I was completing my teacher training, the university taught my cohort and I how schools should have an EALco. As defined under the key definitions (2.2.3) for EALco, it is their role to ensure inclusion of students with EAL and to oversee and monitor their learning and progress as EAL coordinators specialise in supporting pupils with EAL at school (Bailey & Sowden, 2021; Demie, Hau, Bellsham-Revell and Gay, 2020).The data however found that the majority of participants, did not have an EALco at their school. This is a shared experience with myself, as I have worked at over 100 schools between North Wales and North West England as a supply teacher, and I have never come across a school that had an EALco. It was anticipated here that participants experiences would differ to mine, yet for the majority, they have not – which is not only disappointing, but also concerning. For all of the particiants who claim that their school does not have an EALco questions who is overseeing the learning and progress of pupils with EAL at these schools. If there is nobody at the school available with strong leadership on diversity and equality, who can advise teachers on how to support  pupils with EAL, then how can pupils with EAL be expected to achieve to their full potential? Furthermore, who can seemingly unqualified and unprepared teachers seek support and advice from on how to teach pupils with EAL?
Two participants claimed to have an EALco at their school. This is interesting as I have worked at all of the schools who took part in this study and did not experience this. Of course it may be that the EALco was not in when I worked there, or the schools have appointed an EALco since I worked there. Or, there is a possibility that the participants completed this question incorrectly. With all possibilities considered, it would be beneficial to learn where these schools are that teachers claim to have an EALco at, as perhaps further work could be done to establish the benefits of schools having an EALco and to determine whether pupils and teachers alike benefit from having an EALco available at their school for support.
Another concerning finding is how one participant claimed that their school’s ALNco was responsible for the learning of children with EAL. Unless those children also have a recognised ALN, or the ALNco has had specialist training to also work with EAL, then ALNco’s should not be working with children with EAL, as their role as outlined under ‘The Additional Learning Needs Code for Wales 2021’ is to support children with ALN. Without any specialist training, questions the value of the input given by the ALNco. Furthermore, as the Code specifically states that children do not have an ALN solely because their first language/home language differs to the English language in which they learn in at school, would suggest that this particular school is not following the code of practice, if the children with EAL are being supported as though they have an ALN, hence why they are being supported by the ALNco.
Findings of this study recognise the need for schools to have an EALco. If this was to happen, schools may then be able to offer and manage a better standard of provision for pupils who speak EAL.

6.3.2 Theme 4 – Teacher training
	A significant finding of this study is that all participants shared how their teacher training courses did not teach or prepare them to teach children with EAL. This supports Premier’s (2021) claims that teachers do not have any specialised training or EAL teaching qualifications to teach pupils with EAL. Without this training, teachers and students are at risk of experiencing language and social barriers as Strand (2011) suggested, preventing effective and clear communication and learning from taking place. Also, as discussed under the definition (2.2.5) of teacher, it is the teacher’s role to create an inclusive environment for all students (DFE, 2021). Yet how can this been achieved if teachers are not being equipped with the skills to do this? Furthermore, the DFE (2021) does not state that it is the teacher’s role to become multilingual, therefore, without the training and without the ability to speak multiple languages (which is not a requirement of teachers here in the UK), questions who’s responsibility is it to provide an inclusive education to students with EAL? Without government support in place, whether it be at school, or through teacher training courses, or both, then how can we expect pupils with EAL to achieve academically without appropriate support?

6.3.3 Theme 5 – Ineffective strategies
	The data collected here identified more ineffective strategies, than the study found for effective strategies for supporting pupils with EAL. As listed in table 2 (pg.22) the answers given were varied however, google translate and ignoring students were recorded more than once. This raises further questions. Firstly, how were the participants able to recognise the ineffective strategies for supporting their pupils with EAL, but found it more difficult to identify the effective strategies? Secondly, the majority of participants stated how google translate was the most effective resource for communicating with their students and the most effective resource for supporting their students with EAL and yet, teachers have also claimed it to be the least effective resource for supporting and communicating with students with EAL. This seems quite conflicting, how could it be both? One participant claimed how the translation is not always clear, which is also an experience of mine. Therefore, if google translate is the main or only method of teachers communicating with their students with EAL, there is the possibility that this translation app is causing additional language barriers and preventing effective and clear communication and understanding from taking place if the translation is not accurate. This then would question the validity of the results found for themes 1 and 2 in cluster one. 
Also, some participants claimed how ignoring their students or pretending they are not there, are ineffective methods for supporting these students. In order for teachers to say this,  would suggest that teachers themselves have either ignored their students or pretended they are not there, in order for them to recognise that this is ineffective in supporting pupils with EAL. Not only is this ineffective but arguably unprofessional. Whilst this study has recognised that teachers have a challenging role in educating pupils with EAL, ignoring a pupil because of their language barrier would not benefit anyone. Firstly the teacher would not be adhering to the seven expectations as outlined by the DFE (2021) and secondly, the pupils with EAL would not be receiving any support and so their ability to succeed at school becomes flawed.

6.3.4 Theme 6 – Feelings associated with teaching EAL
	Another significant finding that this study has found, are the negative feelings associated with teaching pupils with EAL. Teachers report feeling frustrated, challenged, like a failure, restricted by funding, wishing they could do more and feel unqualified to teach EAL as their teacher training has left them unprepared to do so. Perhaps if initial teacher training providers were to cover EAL and equip teachers with the skills and knowledge needed for teachers to teach pupils with EAL, this would boost teacher morale and allow them to feel positive and better prepared to teach these students. Ultimately without the training, knowledge and understanding of how to teach children with EAL and taking into consideration an increased work load, communication and social barriers, it is understandable how and why teachers do not feel positive when teaching EAL.

6.4 Other
	As previously mentioned, there were other findings that did not quite make themes one to six under clusters one or two, but were still considered relevant to this study. Firstly, the data found that the most spoken languages that teachers experienced with their pupils in North Wales was Polish and Ukrainian, followed by Turkish, Portuguese and Chinese followed by the third most spoken language, Spanish. As predicted, these findings differ to the findings Clark (2024) found in 2020. Although, the only shared finding between this study and Clark’s (2024), is that Polish was found to be the most spoken language by children with EAL. 
Another significant finding is that all of the participants have a student with EAL in their class this year. This therefore recognises how relevant this study is. Students with EAL may be a minority however, they are still present within the classroom, require educating and are entitled to an inclusive education at that. Therefore, this highlights the importance of teachers needing to be better prepared and equipped to teach their pupils with EAL.
This study asked participants for the number of years that they had been teaching and for an approximate number of students with EAL that they believe to have taught in their teaching careers. It was hoped that the teachers who had been teaching for a longer amount of time would have taught more students with EAL and subsequently would have better experience, knowledge and understanding of teaching pupils with EAL, however this was not found to be the case. No relationship between the amount of years participants had been teaching and the number of students with EAL teachers had taught was found. With this in mind, it could be that a teacher goes through their entire career without teaching a pupil with EAL whereas a newly qualified teacher could be required to teach five students with EAL in their first year of teaching. This therefore recognises the importance of better teacher training experiences in order for teachers to be prepared to teach pupils with EAL as and when they are expected to do so.

6.5 Limitations / Reflections on Data Collection 
	This study was limited as it was hoped that 50 participants would be recruited for this study and yet only 15 were found. With not many participants taking part, it could be argued that the results are not a true representation of all teachers in North Wales. However, the results collected were found to be relevant and significant to the study, nonetheless. As participation rates were found to be poor, a different method for finding participants known as snowball sampling may have been better for this study. This is where researchers use their own social networks to participate, where these social networks then help to recruit other participants who fit the research description (Parker, Scott & Geddes, 2019). Had I of used this method for selecting the sample, I may have achieved my desired sample size. This would’ve then produced more reliable and detailed results. Therefore, this is definitely a method which will be considered in future studies.  


6.6 Conclusions 
	The aim of this study was to investigate the difficulties surrounding primary school children with EAL and to identify how these pupils are being supported at school with their education by answering the following two research questions:
I)How are children with EAL being supported at primary schools in order to ensure that they are reaching their full potential? 
and
II)What do primary school teachers consider to be effective resources to support the learning of pupils with EAL in the classroom?
The study found that children are largely being supported at school by translation apps, namely through google translate. Teachers of this study also named google translate as the most effective resource to support the learning of pupils with EAL in the classroom.
However, contradictory to this, google translate was also considered by some of the participants to be an ineffective resource in supporting the learning of students with EAL due to inaccuracies in the translations. This therefore questions the validity of participants claims of google translate being the most effective tool for supporting children with EAL in the classroom. The study also found more ineffective methods of supporting EAL following data analysis – outweighing the effective methods of support. If this is a true representation for all schools in North Wales, then children with EAL are not being supported adequately enough to achieve their full potential.
This study also found that teachers do not feel qualified to teach pupils with EAL where negative feelings were also found to be associated with teaching these pupils. A possible explanation for this is that initial teacher training providers do not train or educate student teachers on how to teach students with EAL. Therefore, once qualified, teachers do not have the training, knowledge or understanding of how to support such students and so it has been the case where some teachers have ignored students with EAL, or only try to communicate with them and support them through translation apps – which are not entirely accurate nor reliable. The findings of this study also identified that the majority of schools do not have an EALco. Therefore, with teachers being unqualified to educate learners with EAL and without schools have the leadership through an EALco to oversee the learning of EAL learners, how can we expect these learners to flourish and to achieve the same as non EAL pupils?
Furthermore, if teachers are not being trained to teach students with EAL and are not required to be multilingual once qualified as a teacher, further questions whos responsibility it is for children with EAL to receive an inclusive education. How can the government expect teachers to provide an inclusive education to all learners in these circumstances and expect pupils with EAL to achieve academically without the appropriate support and the funding being made available to allow this to happen. This study therefore supports Afitska and Cleggs (2016) claims of children with EAL being disadvantaged, where better support and resources should be made available. Not only for students however, but also for the teachers who are currently facing significant challenges in their current difficult teaching positions.
This study concludes that the government should review initial teacher training practices – ensuring that teachers are adequately trained to teach students with EAL, so that when they are qualified, they feel confident to teach all of their pupils – eradicating these negative feelings that have been found to be associated with teaching pupils with EAL. The government should also ensure that schools are adequately funded in order to provide the support services and resources necessary to educate pupils with EAL and should also ensure that schools have strong leadership, preferably an EALco, in order to support teaching staff and to monitor the progress and attainment of pupils with EAL. As EAL was found to be present in the classroom of every participant within this study and given that the numbers of children with EAL attending schools in Wales and the rest of the UK are on the increase, identifies the relevance and importance of EAL becoming an area of priority for the government to review and ultimately change. 
Although teachers are not required to be multilingual in their job roles, a possible solution and recommendation that may help is if teachers were given the option of learning a new language (one that is commonly spoken by children with EAL in that geographic location) alongside their teacher training. If a range of languages were being studied by student teachers, then hopefully in time, schools would have a range of teachers who are able to communicate in different languages first hand with pupils with EAL, without relying on translation apps for communication and understanding to take place.























Chapter 7 – Recommendations 
Having carried out this pilot study and having now completed it, there are a few recommendations that can be made moving forward. These recommendations are additional to the one made on page 31 and are as follows: 

7.1 Improvements made to provision 
100% of the participants who took part reported how teaching children with EAL had not been covered and taught to them by their initial teacher training provider. Given that the numbers of pupils with EAL attending schools in Wales are on the increase (Bentham, 2020; Nováková, 2013), this is something that needs to be reviewed. Also, as negative emotions and feelings were found to be associated with teaching pupils with EAL, this could be related to teachers not being prepared or equipped with the skills to teach these pupils. If teachers were trained properly on how to teach pupils with EAL on their initial teacher training course, perhaps this would improve staff morale, and provide pupils and teachers alike with better experiences of education at school. 
Additionally, as the majority of teachers reported having no EALco at their school, questions who is coordinating and overseeing the learning of these pupils. It is also a concern that one participant reported how their school’s ALNco was also coordinating the provision for children with EAL, where this should not be the case. Therefore, this study recommends that all schools should be allocated with their own EALco to oversee and co-ordinate the learning, development and teaching of pupils with EAL. 

7.2 The study to be repeated 
A possible recommendation is for this study to be carried out again at a later date. As the participation rates were poor, in order to increase this, all primary schools in North Wales could be contacted to take part. By doing so, hopefully more than 15 participants could be found, which in turn would produce more reliable results. As discussed for (6.5) the reflections of data collection, snowball sampling may be a better method for finding participants and therefore, this will be a method that is also definitely considered in future studies.

7.3 Further studies 
Three recommendations for further studies have arisen from this piece of research. The first being a study to be carried out in South Wales looking at EAL in primary schools. As the numbers of EAL are found to be higher in densly populated areas (Sadler, 2023), it would be interesting to see how these results of this study would compare between North Wales and South Wales. 
Secondly, a study looking into the experiences of students with EAL firsthand could be carried out, exploring their experiences of being taught in Wales. As participating teachers within this study have not been trained to teach students with EAL, and negative feelings have been found to be associated with teaching pupils with EAL, it would be interesting to see how this projects onto the students that these teachers have been teaching. 
Finally, and in agreement with Tan, Ware and Norwich (2017), this study recommends for more research to be carried out into pupils who have both EAL and ALN. It was apparent at times during data analysis, that some participants were confused between EAL and ALN. Therefore, this is a grey area that is in need of further research.  
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Appendix 2 – Questionnaire

English as an additional language (EAL) in Welsh primary schools

1. For how long have you been teaching for?
2. Approximately, how many students with EAL have you taught in your career?
3. Do you have any students with EAL in your class this year?
4. What languages have you been presented with in your class?
5. Does your school have an EALco? If so, how often are they available at school? If not, who is responsible for overseeing the learning of EAL children at your school\/
6. As part of your teacher training, were you taught how to teach children with EAL?
7. How do you support your students with EAL?
8. How do you communicate effectively with EAL students?
9. What strategies do you consider effective in teaching students with EAL?
10. What strategies have you found to be ineffective in teaching students with EAL?
11. Finally, how does it make you feel teaching students with EAL?






Q5. Does your school have an EALco?	No	Yes	SENCO	13	2	1	


Q4. Languages teachers have experienced within the classroom	
Ukraine	Polish	Turkish	Portugese 	Chinese	Spanish	Russian	Arabic 	Afghanistan	Nigerian	Uganda	Bulgarian	6	6	4	4	4	3	2	2	1	1	1	1	
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SECTION C: Internal and External Ethical Guidance Materials

Please lst the core ethical guidance documents that have been refefred o during the compietion of
this form (including any discipline-specific codes of research ethics, location-specific codes of '
research ethics, and aiso any specific ethical quidance relating to the proposed methodology).

Please fick o confim that your research proposal adheres {o these codes and guidelines. You may.
add rows to this table f needed.

1| UWTSD Research Ethics & Integrity Code of Practice =
2| UWTSD Research Data Management Policy =
3| BERA (2018) Ethical Guidelines for Educational Research =

SECTION D: External Collaborative Research Activity
If there are extemnal colaharators then you should gain consent from the contact persons to share their
personal data with the university. If there are no extemal collahorafars then leave this Section blank and
continue to section E.

[ nstiution /A Tor tis study
2| Contact person name /A Tor tis study
3| Contact person e-mail address /A Tor tis study
4| Ts your research extemally funded? YEs [ o | N0 [ &
5| Are youn receipt of a KESS scholarship? Yes [ o | No [ O
6| Are you specifically employedto | Voluntary Yes | o | No | o
= undertake this research in oithera =

paid or voluntary capacity? mploye ves | o [ No | o
8| Is the research being undertaken | I YES then the

within an existing UWTSD Albiofa | permissionquestion | ves | o | no | o

Professional Leaming Parinership | below does not need

(APLP)2 tobe answered
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7 | Student Number 2024875
8 | Programme of Study. £dD part time
9 | Director of Studies/Supervisor: | Dr Catherine Morgan
SECTION B: Approval for Research Activity
T [ Has the research actty received approval in pinciple?
(please check the Guidance Notes as to the appropriate | | @
approval process for different levels of research by different g
categories of individual)
Date
2 [ Yes, please indicate source of
F e plenee indicme source o[ Research Degrees Commitiee o
Approval i principle must b | nsiute Research Commitise o
obrained from the relevant source
prior 1o seeking ethical approval | Other (DR Catherine Morgan ) = 2311172023
SECTION C: Internal and External Ethical Guidance Materials
Please list he core efhical guidance documents that have been referred to during the complefion of
his form (including any discipline-specific codes of research ethics, location-specifc codes of
research efhics, and also any specifc ethical guidance relafing to the proposed methodology).
Please fick to confirm tha your research proposal adheres to these codes and guidelines. You may v
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SECTION E: Details of Research Activity

1 [inciostue st Engish 55 on sdsiional lsnguage (EAL) in Welsh primary schools

o [provoseasiantoate:ononae proposed end sate: | 2410812

introduction o the Research (maximum 300 words per seotion)
Ensure that you write for a Non-Speciatst Audience when outlining your response o the
points below:

|Purose of Ressarch Actity
|Proposed Research Question
|Aim of Researoh Actiy
Objectives of Research Aoty

Demonstrae. bty how Existing Resesroh hs informed the proposed scivy and sxalsin

hst the research acty wil add o the body of knowiedge
|How i adresass an sres of importance.

Purpose of Research Activity

In 2010 whist 1 was compltng my tescher aiin, | emembe stnding 3 leture sbout EAL and how some
[ hicren Stending Bt Senasle. a1 haying 1 578 Hrough Eralsh e s e aonsl angusge. | 350
e Seing 02 dutng I ectur hat hese, sien shuld ot ba 220 5 haing an autonsl
<aming e (ALN) and hst ALN and EAL are complealy Sifernt aress wiin aducation. Howeve,orce
|qulied 25  teacher and sared working 25 2 suppy teacher. | came o o tat many schoos | st
e rsing hece chren 3 hauing a aona 6T need. Sanools e pscing Shiren ih EAL.
3 [onder e schoors e s a resut f teir inabity f spesk and understand Englsh ey, despie those
hidren ot acualy raving  heaihcondiion isabily Hadong coniton. hat wouldcasiy tem: a5 having
Spacilneads and equring e suppor fom the ALNGh (G, 2021) Wit soma chien i EAL may nave|
3 ALN.<5eaking Engish 55 an 454075 nGusge 1 not sl Jarmng nescspacil azatondl
Lt (Sacla Quiiana. Sepuveds-slenzuel. & Slszar A, 2020) Tharsfos, s auasbons why
h chcranwi SAL it | s met 3nd g, wers ain resed 3 1ough ey hat3n 33500ns| nes
53 resut, s warrss forfrhr nvestgston

Research Guestion
s research it atem 0 explore and answer e following o researchauestons:

1) How sre ildren with EAL being supported st primary schools i order fo ensure hst
they are resching thei fll potartial? snd
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SECTION E: Details of Research Activity

1 Indicative title: English as an additional language (EAL) in Welsh primary schools
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Introduction to the Research (maximum 300 words per section)
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Proposed methods (maximum 600 words)

Provide o biefsummary of sl the methods that may be used inthe rsarch actviy. msking it lear
| what specifc tachniques may be used. If mathods ofher than those sted i tis secion re deemed
|sppropriste laer sdiional ehica spprova fo those methods wil ba needed. You 6o ot need to
sty e methods ha._but should nstead dascribe how you infend o colletthe data necessary
for you t comlate your project

[Thi sty sssertisly il undertaie s quaitatve investgation. The proposed metnod for obtaing
s = by & qualtatie open-snded cusstonnsie. As HEQUGb, Hutter and Sy (2020) ciscuss.
|qusitstive research sllows you to explore peoples experiences regarding 3 paricslar topc, Grian
het i to exglors he perosptions ofteachars and wht they consider to be &ffactve
|supparting th lasring of hicren with EAL i thei lassrooms and from their own experinces, tis
[ tuy subsecuently therefors follows = quaitatv inquiy. The bansfis of ssking siruciured open -
|andec questions wi sllow fo paricipants t give in depih responses and fo ffer 5 much detal o5
tney wish o
|41 am  sugply tescher inthe North Wales ares and have covered several primary schocls here.
my i = o contact s many f these sohocls a2 possible and as nzcessary n the hops of
|7 |reoruting up to 50 primary school teschers o partiipate. Aiming fr up 0 gives lexibity s there |
s possibity tha iy partiipants may not b found. However. i hey sre, tis wil slow for more.
elsbie and srengthenad catato be llected and resuls procuoad
In order to be cco-ranaly and to save on paper he sim s o siso produce an onlie questonnsire
[T pltform i which tis willbe cared out has ot yet baen dcided athough he webses.
Surveymonkey.co.uk. Smartsurvey.co uk and Quelies’ re curtenty being considarea s th tool
fo calscing dsta. This nesds urtnr discussion wih my fuor Dr Cathering Morgan-

| O my resesren has been caried out. sl answers wil b thoroughly read and then compared to
|sgainst <ach paricipant It s intended tht key themes will amerge rom the dsta caliected which wil
hen Slow for the resuts and findings o be typed up sccordingly

Locstion of research activty

ity i lsssions where research sctiviy il ske pisce.

[o[Trsresesroh wittak pisce n orth Wales, where multple primary schost i this region il be
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[Objectives of Research Actvity
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Proposed methods (maximum 600 words)
Provide o biefsummary of sl the methods that may be used inthe rsaarch actviy. msking it lear
|what specifc tachniques may be usad. If mathods ofher than those sted i tis secion re deemed
|sppropriste laer sdiional ehica spprova fo those methods wil ba needed. You 6o ot need to
sty e methods ha._but should nstead dascribe how you infend o colletthe data necessary
for you t comlate your project

[Thi sty sssertisly il undertaie s quaitatve investgation. The proposed metnod for obtaing
s = by & qualtatie open-snded cusstonnsie. As HEqUGS, Hutter and Sy (2020) ciscuss.
|qusitstive research sllows you to explore peoples experiences regarding 3 paricslar topc, Grian
het i to exglors he perosptions ofteachars and wht they consider to be &ffactve
|supparting th lasring of hicren with EAL i thei lassrooms and from their own experinces, tis
[ tuy subsecuently therefors follows = quaitatv inquiy. The bansfis of ssking siruciured open -
|andec questions wi sllow fo paricipants t give in depih responses and fo ffer s much detal o5 o
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