‘Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning’

Introduction 
In this research study I will be analysing a pupil’s holistic development with justification for further steps needed in order to improve one’s learning. 
The research will be conducted in a school that is in partnership with University Wales Trinity           St. David. To ensure I follow the guidelines of British Educational Research Association (BERA) and uphold anonymity, I will use pseudonyms for the name of the school (School X) and for the participant (Pupil A).  As a result, the school or participant cannot be identified personally in any way. To ensure the participant has the right to privacy, I will manage the data with confidentiality and anonymity. To ensure anonymity, the data collected will not include details such as address or background information regarding the pupil. Before my research takes place, I will gain the school’s informed consent in order to carry out the exercise using audio recordings and photographs to further aid me in my research. The participant will be informed that they can withdraw at any time of the research study if they so wish. 
School X is a primary school located on the north-western outskirts of Cardiff and caters for 206 pupils aged between 3 and 11 years old. Approximately 45% of the school’s pupils are eligible for free school meals and 28% of the pupils have additional learning needs. A few pupils have English as an additional language and a very few pupils speak Welsh as a first language. This school’s individual budget is £5,169 per pupil.  
Data Collection 
The data collection method I will be using during this research study is the Mosaic Approach. The approach was first developed during studies in a London pre – school by Alison Clark in 1999 and Peter Moss in 2001 (Clark, 2007, p. 76). The Mosaic Approach involves using a range of techniques to research a child’s perspective and viewpoint. In order for this approach to reach its full potential, children must be given the opportunity to express themselves and their learning needs in different ways. 
The Mosaic Approach is a form of research that is participatory, reflexive and adaptable, focusing on children’s lived experience. It occurs in the setting where the children are, embedded in practice, and provides a valid framework for listening to children (Greenfield, 2007a, 2007b). Furthermore, this approach is made up of three core stages; stage one involves both children and adults gathering information via multiple data collection tools. This information is interpreted and analysed in preparation for the discussion process which occurs in stage two. Finally, the third stage involves using the manipulated data to form an action plan for future learning.  
To help myself justify the next steps needed to improve Pupil A’s learning, I will be using the ASK (attitudes, skills and knowledge) model created by James Nottingham in 2013. Using the ASK model will allow me to review Pupil A’s learning from three different perspectives (Nottingham, 2013). These go hand in hand to create a holistic view of Pupil A’s learning,


During my research study, I will adopt the Mosaic Approach focusing in on the four key tiles. These consist of child conferencing, photographs, learning walks and observations. The reason I selected the Mosaic Approach as a whole is because I feel that it encourages me as a teacher to listen to the pupils’ perspectives of themselves as learners. It is also pivtiol that children have the right to express themselves on matters that affect them (Article 12 of United Nations 1990). I will be using the Mosaic Approach in the following areas of learning: language; literacy and communication; mathematical development; physical development and personal and social development; well-being and cultural diversity. These areas of learning will use the Mosaic Approach in the exactly the same away in relation to Pupil A.
As previously mentioned, during this research study I will be using the tool of observation. I believe that observation is appropriate as it allows me, as the researcher to not participate in the activity but simply observe. This is reinforced by the Welsh Assembly Government who state that “Data and information gathered when observing children is an important tool in developing a complete picture of the children” (2008). Other academics such as Schensul & LeCompte, 1999, also discuss the validity of using the observation tool, stating that observation allows teachers to form relationships with their pupils, investigate how the pupils are responding to their way of teaching and to track their pupils progress. Observing children is equally informative whether the observation takes place indoors or outdoors (Department for Children, Education, Lifelong Learning and skills, 2008). 
Observation research can be very advantageous to the researcher by giving them direct access to social interactions and the opportunity to make more detailed and specific notes as opposed to relying on data collected from secondary sources (Simpson and Tuson, 2003). However, there are crucial limitations of using observational research. One such limitation being it’s time consuming nature and further posing a risk of missing vital information due to writing notes. 
Another tile of the Mosaic Approach I will be adopting will be child conferencing. Child conferencing involves the teacher having informal conversations with children about their everyday experience in school and some of the work they have produced (Clarke, 2004). By undertaking informal conversations, it allows teachers to form a better relationship with the children and also allows adults to attempt to hear and understand their children better (Peters and Kelly, 2015). Child conferencing gives children the opportunity to discuss their perspectives about their experience in school and allows the children to give the teaching staff a greater insight into what changes need be made to improve the children’s learning (Clarke and Moss, 2011). Child conferencing opens doors to new and exciting insights of children’s views, their capabilities, and how they make sense of the world.  A further advantage of using child conferencing is that the teacher gets to learn more about the children’s characteristics, helping them plan for future lessons and activities (Carr, 2000). Nonetheless, child conferencing can be a sensitive subject. It is pivtiol to remember not all children may be comfortable in sharing this type of information with others. 
The third tile of the Mosaic Approach I will be exploring is photographs. Taking photographs is an exciting way for the children to communicate. The use of photographs allows children to take pictures of their ‘favourite’ things in the classroom, enabling them to provide a more in-depth view of their experience in school (Clarke and Moss, 2011). By taking photographs, it lets children see their life through a new lens, they can capture things that are important to them and allow the photographs to do the talking. An advantage of using photographs is that it gives children the freedom to portray their life without the anxiety of answering questions (Clarke, 2004). However, there have been drawbacks of using photographs with one aspect being that some children are not familiar with using cameras and find it difficult to portray their thoughts and feelings with one. 
The final tile of the Mosaic Approach I will be using is a learning walk. This a tour or walk conducted by the children, it is an exploration of a child’s school experience (Clark and Moss, 2011, p.28). This method provides a valuable insight for others into the children’s everyday environments because it is based on features, they consider important (Hart, 1997:165 cited in Lewis,2004). By using a learning walk it allows children to show their favourite and most important locations that they may find difficult to put into words. However, this method may not be accepted by all children, as they may not have special or happy places they want to share with others. 
Pupil A is aged 4 and is in reception class. She is a happy, friendly child who has a wide circle of friends. She is also a very confident child, who adopts a leadership role within the classroom. Pupil A is located in the foxes group for literacy which the most able group and is also in the most able group for mathematics which is known as the rectangles group. Pupil A is the only child in the class where she is more able and talented in both Literacy and mathematics. 
During the introduction on the carpet pupil A listens well and shows her understanding of the lesson by asking questions. She is confident to voice her opinions and provides answers to questions asked even if she may be wrong. She is always one of the first pupils to have their hand up, to come up to write an answer on the board or participate in a task. Pupil A tries really hard with her work and always puts in a lot of effort. If pupil A is stuck during a task, she has the confidence to ask for help and support. 
Pupil A is currently achieving outcome 3 in all areas of Language, Literacy and Communication. In the strand of oracy she has currently achieved 4 targets, these consist of: they have demonstrated they can listen to others and understand three – step instructions, and they speak clearly and audibly with growing confidence and clarity (Appendix A). Pupil A can also speak clearly in front of an audience with volume and expression. In the past she has managed a large amount of lines, knowing when it was her turn to speak during the Christmas concert. This is currently evident, as pupil A practises for the class assembly. For pupil A to be able to achieve outcome 4 in oracy she needs to, use an appropriate and increasing range of vocabulary in complete sentences and exchange ideas and interact with other and to play with sounds in words including initial sounds (Appendix A). She is currently working towards these targets; however, she is finding the process of completing these targets rather difficult. According to Allpress, children find it easier for their oracy skills to improve through story related activities, as these activities support the children’s explicit vocabulary, implicit vocabulary and confidence levels. It is also been portrayed in some cases that adults follow the child’s lead in story’s that interest the children (2018). 
[bookmark: _Hlk9967592]The other strand of Literacy, Language and Communication I have observed is Writing. Pupil A is currently on the border between outcome 3 and 4.  She has achieved 4 out of the 5 targets in outcome 3. Pupil A is able to orally compose and dictate a sentence describing events, experiences and pictures to communicate meaning and can reconise the alphabetic nature of writing and can form some letters and on occasion simple words and phrases, writing from left to right (Appendix B). Pupil A can independently compose her own sentences and is frequently displaying her emergent writing skills. From my observations it is evident that pupil A’s learning is at its optimum when she is given instructions or a model framework to follow. This is reinforced by Whitehead who states, “Children’s learning needs to be skilfully supported and extended, or ‘scaffolded’, so that their own very effective structures that enable them to experiment, predict and test” (p.88). For pupil A to move into outcome 4, she needs to display that she can distinguish between upper-and lower-case letters and show an awareness of full stops (Appendix B). Pupil A is started to use finger spaces more frequently in her writing but needs to be reminded about using capital letter and full stops at all times in her writing. Pupil A and I have also had a conversation about using questions mark in her writing when needed. 
I have conducted a child conferencing session with pupil A to discuss her work, opinions and experiences regarding her Language, Literacy and Communication lessons. Pupil A stated that she generally enjoys her English lessons, she enjoys reading a variety of different books especially those with animals in them. Her favourite lesson she participated in, was the lesson where she had the opportunity to write an imaginary story. She emphasised that she would like to do more creative writing and drawing pictures to go with what she has written. During the conferencing session, pupil A showed me her favourite piece of work she had done this year (Appendix C). This piece of work was a letter to Father Christmas, asking him for toys for Christmas. The reasoning behind this being pupil A’s favourite piece of work, was that she could write about whatever she liked, she wasn’t told what to write about. Her favourite time of the day is listening to a story at the end of the day, as it makes her feel happy. She finally stated that she doesn’t like doing work on sounds as she finds this difficult. In relation to pupil A’s learning walk (Appendix D), her favourite place to do writing work is upstairs in the family room, as this is where she feels most comfortable. 
In mathematics lessons, pupil A lacks confidence throughout the whole session, especially during the introduction. Even through pupil A shows very little confidence, if asked to come to complete a sum on the board, she is more than willing to participate, however she does not volunteer herself. Pupil A always demonstrates her understanding of the lesson by asking questions and works hard at every task given to her. Due to her lack of confidence in mathematics, it is evident she is a lot chattier on the carpet than normal. It is clear that she enjoys mathematics, just finds certain areas tricky. 
Pupil A has achieved most of the targets included in outcome 3 and has moved into the outcome 4 criteria. In relation to the outcome 3 criteria, Pupil A is able to use the concept of time in terms of daily events and demonstrate a sense of how long things take, reconise simple 2D and 3D shapes, describe them in simple language and is able to record collections using marks, numbers or pictures (Appendix E). Pupil A has demonstrated that she can use different types of coins to pay for items during work-based activities, as well as in the role play area. Pupil A’s mathematical skills are continually developing, and since being on placement I have seen a great improvement in her number work. As previously mentioned, pupil A is now achieving elements of outcome 4, she is able to count up to 20 objects sometimes using smaller groups, compare and order numbers up to 20 and read and write numbers up to 20. For her learning to progress in outcome 4, the following elements need to be meet, they recall halves and doubles up to 10 and recognise and understand odd and even number up to 20 and children recites numbers in simple sequences to 100 including different starting points (Appendix E).To assist early years children’s mathematics progression Hughes 1986a; and Worthington and Carruthers 2003 cited in Pound, 2001 believe the key is symbolic representation, they suggest that children represent mathematical ideas in ways they can remember in meaningful situations using basic symbols. Furthermore, this could be an option Pupil A could adopt, alongside her positive attitude and a hard-working ethos, to comfortably achieving a solid outcome 4. 
During the child conferencing session, pupil A discussed her work and feelings towards the area of mathematical development. Pupil A stated that she enjoys mathematics but finds it really difficult. Her favourite lesson she has participated in, was a lesson where she had to create a book, giving her friends clues to guess the shape she has selected. She highlighted that she would like to do some work on fractions using pizzas. Pupil A’s favourite piece of mathematical work was sequencing her familiar routine (Appendix J), she liked this particular work as she liked telling people what she does on a daily basis. Pupil A told me that her favourite thing to learn about in mathematics is shape, especially 3D shapes (Appendix K) as these lessons are normally practical and you can learn about shapes through play. Findings published by Pound stated that play provision for children aged 3 to 5, offers opportunities for exploring and learning aspects of mathematics, learning through play is more valuable than worksheet activities (2008). She also expressed how she doesn’t like doing number work as she finds this boring 
In personal and social development lessons, pupil A Is caring and compassion towards her fellow peers and teachers. Her answers she provides are very thoughtful, and she shows she understands this area of learning in great depth. The work she produces in this lesson, are produced with a lot of thought and effort. Throughout this lesson pupil A is full of confidence and tries her best at every task given to her. She is always on hand to help other children who may be struggling with their work. Her listening and attention in this lesson is fantastic and she always has a smile upon her face. McGuire proposes that to ensure children get the most out of personal and social development lesson, teachers need to be knowledgeable about up to date social studies and need to have the confidence to discuss these social studies in their own teachers (2007). 
In this area of learning, pupil A is achieving outcome 4. In relation to the outcome 4 criteria, she is able to recognise cultural differences and diversity, support, comfort and help other children when they are sad or upset and they are able to concentrate on a task and have definite likes and dislikes (Appendix F). Pupil A has displayed that she is able to cater for her own personal needs, by participating in activities during visits from the doctor and dentist. To ensure her learning progress she needs to meet the remaining criteria’s in outcome 4. These consist of to enjoy caring for the environment such as plants and pets and they are aware of healthy eating habits and can distinguish between foods that are healthy and those that are not (Appendix F).  I believe from the progression already made by pupil A; she is more than able to achieve the outstanding aspects. Kemple states that ‘to ensure individuals meet their expected outcomes, learning needs to be more concrete resource based, as learning is better understood if a child can hold a tangible token to represent their ideas and feelings (2017). 
In our child conferencing session, pupil A and I discussed her attitude and opinion towards personal and social development. Pupil A conversed that this was her favourite lesson in school. Her favourite lesson she had completed in this area of learning was, the creation of a message for Mother’s day. This was her favourite lesson because she likes telling her mum how much she loves her. Pupil A’s favourite piece of work was creating a fairy wand (Appendix G), she enjoyed this as she likes doing arts and crafts, and she can use this wand to make wishes. One wish she has made is for everyone in the class to be kind to each other. Pupil A likes learning about other people’s cultures, especially the Chinese new year, and participating in group work activities. She dislikes doing work about herself as she already knows a lot about herself and would prefer not to work with her talking partner as she wants to find out more about other people in the class. 
I also observed pupil A, in one other area of learning; physical development, in this area she is achieving an outcome 4. Pupil A works hard in this area, and always shows a positive attitude. Findings from our conferencing session, revealed that she does not like participating in physical development, due to the lessons being too difficult. This then results in pupil A becoming embarrassed as everyone else can do the skills set. From observing pupil, A, in physical development situations, it is evident that she is lacking confidence. However, it is evident from observing pupil A in the outdoor learning area, that she does in enjoy participating in physical activities. 

As previously mentioned in the area of Literacy, Language and Communication, for pupil A’s learning to progress she needs to improve her use of appropriate and increasing range of vocabulary in complete sentences (target A). To support pupil A in reaching target A, I am going to implement an intervention into her weekly routine which help improve both her written and oral vocabulary using the ASK model. The intervention prioritises the development of communication and language, focusing on improving young children’s oral and written vocabulary. The attitude of pupil A will be analysed in the first lesson, observing that she has a positive attitude towards completing the target set, and also exploring if she is persistent when learning for this target if she is initial struggling. For children’s vocabulary to improve, children need to be given carefully selected high frequency words for explicit teaching (Appendix H). In relation to pupil A’s academic level, she will be fast tracked, and start at tier 2. The tier 2 statement can be achieved by introducing high frequency words across all curriculum areas, not just prominent use in Literacy lessons (Education Endowment Foundation, 2018). This can be achieved by reading different types of books, or listening to different types of audio (podcasts, the radio or the news). Throughout this learning process her skills will be observed to ensure she is understanding what the task is asking of her and she is performing to the best of her abilities. 
These opportunities to hear and use new vocabulary should be incorporated into day to day sessions. Alongside this intervention, I will use the following activity. I will use a word of the day, which will be selected from a class book we are reading. Pupil A will then do one to one work on the ‘word of the day’ with the teaching assistant, for example; saying the word, spelling the word, looking up its meaning, using it in sentences and writing a definition for it. These tasks will allow pupil A to become more familiar with the word (The School Run, 2019). At the end of each of her sessions with the teaching assistant, her performance will be evaluated to ensure she has gained the correct knowledge to complete the target task independently and ensuring she is familiar with the new information. The resources I will need for this intervention and activity are, sources of media, a range of books, a whiteboard, pens, the word of the day and a dictionary.  I believe this intervention to be appropriate as it boost the learners vocabulary skills by 3 months, it is feasible as it only costs around £10 per child per year and it can be easily changed to make the skill either harder or easier. 
Another target pupil A is working towards in Literacy, Language and Communication is too be able to display that she can distinguish between upper-and lower-case letters. By developing this skill, pupil A’s writing in general will become more concise and fluent. To support pupil A with this target, I have decided to adopt the Enhanced Alphabet Knowledge (EAK) approach. The Enhanced Alphabet Knowledge approach is a 3-step process (Jones, Clark & Reutzel,2012). The first step involves identifying the letter name and sound, the second step encompasses focusing on the letter formation and the third step 3 includes recognising the letter in a text format. For an example of how I will use the Enhanced Alphabet Knowledge approach to help distinguish between upper- and lower-case letters see (appendix I). 
After pupil A has completed learning the basic foundation blocks of distinguishing between upper case and lower-case letters. Pupil A can then participate in a learning-based activity, this activity is known as The Book Hunt. The Book Hunt involves Pupil A searching through books, magazines, newspaper and other literacy formats to see if she can identify a letter in both its two different formats. This approach has proven to increase children’s awareness of the two different letter formats and increases their phonological awareness. The resources I will need to ensure this approach to be successful are, different types of literacy, sound cards, lowercase letters, uppercase letters and an interactive device. 
One of pupil A’s target for mathematic is, to recognise and understand odd and even number up to 20. To help pupil A reach this target, I am going to enrol her into a 10-week intervention, called 1stclass @ number. This programme is delivered by a teaching assistant and provides intensive support for pupils struggling with areas of maths. The programme also allows teaching assistants to focus in on a specific area of maths that needs to be addressed. The programme supplies the teaching assistant with full training, and a starter pack which contains a range of activities to help progress pupil A’s learning. The programme is proven to provide the pupils with +2 months learning progress and is very cost effective, costing only £79.00 per child (Education Endowment Foundation, 2017). An activity I will be using alongside this programme is called Odd and Even Concretes. During this activity pupil A, will have to use the set of cards with both odd and even numbers up to 20, and has to match the cards to the correct number of multi-link. Once pupil A has completed this part of the activity, they then investigate why certain number are odd and some are even, by breaking the multilink apart. An even number shows there is an equal amount of multilink on either side, whereas an odd number shows there is not an equal number of multi-link on either side (nrich, 2019). The resources needed for this programme are, number flash cards, multi-link, pads and pens. 
The final approach I will be using is set to improve pupil A’s learning in the area of Personal and Social development.  The main target pupil A needs to work towards is the awareness of healthy eating habits and to be able to distinguish between foods that are healthy and those that are not. Currently the topic of healthy eating, has not yet been covered by pupil A’s teacher as this topic is set to be taught in the summer term. However, an activity that can be adopted alongside the topic is, called Food Of The Day. Each day the class will either discuss a healthy or unhealthy item of food, each group will then carry out different tasks related to the item of food, for example, food tasting, researching the food and exploring its label. The different groups will then share their findings with the rest of the class (Healthy Eating Advisory Service, n.d). I believe with the support provided from teaching assistants and this activity; I am confident that pupil A will reach her expected outcome in all areas of learning.

To conclude, I believe the method of data collection tools we used, provided both strengths and limitations. However, it is evident that these methods of data collection enabled myself to gain a better understanding into pupil A’s learning and allowed me to explore her development in a range of subject areas. The next steps of learning selected to progress pupil A’s learning, are appropriate, accessible and are tailored to pupil A’s way of learning, resulting in pupil A’s learning to progress positively.
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Figure 1: Prioritise tier 2 vocabulary for explicit instruction
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