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1. Introduction
This assignment attempts to critically evaluate and reflect on my second microteaching session and lesson plan, with a new focus on using contemporary pedagogies. For this session, I introduced the topic of ‘rivers’ and put the subject into context with a case study of the River Ilston near Swansea. Again, the theme of reflection is a major aspect of this assignment because “teachers need to be reflective of their own practice, carrying out thoughtful, constructive evaluations of their teaching in order to develop and refine future practice” (Moore, 2012: 135). Although the structure of this essay will again follow the Gibbs (1988) ‘Model of Reflection’, I will place an emphasis on the aspects of Dale’s ‘Cone of Learning’ (as covered in lectures), which will indicate how the various activities and strategies used in my session can enable students to remember and understand the lesson material. Within the planning and practice for my session, I will highlight the areas in which the UKPSF Professional Standards have been met.

2. Development

a) Description
Firstly, I used a lesson plan template to organise the content, structure, themes and details of the session itself. To improve upon the previous session, I decided to move towards andragogical teaching strategies, with less emphasis on pedagogical strategies such as ‘chalk and talk’ and question and answer sessions. This time, I included group tasks involving handouts, visual aids, lesson content questions and interactive drawing, allowing for a more student-led session. Including these elements meets the professional standard of planning and designing learning activities (A1). The lesson content was mostly PowerPoint based and focused on showing how a river’s profile may change downstream in various stages, with a local case study implemented to familiarise the subject with the audience. This meets a professional standard (V3) as it provides evidence from research, which is crucial to the lesson material. Also, the variety of material allowed another professional standard to be met (K1). To deliver this content, my contemporary pedagogy involved the use of a video lesson, which consisted of my own video clips that provided visual examples of the case study river in action. A Kahoot quiz was included as an emergent technology to assess the student’s learning, with a polling handout given to students at the lesson’s end to obtain useful, constructive feedback. Also, the use of video, ICT and emergent technologies allowed me to meet another professional standard (K4).

b) Feelings
After completing the session, I feel that my second microteaching session was an improvement over the first, as I included a wider variety of strategies, tasks and activities, whilst continuing the theme of implementing effective lesson content, structuring and planning. I was very satisfied that my confidence and leadership in the classroom had considerably improved since the last session and this, combined with following the lesson plan, allowed me to deliver an effective microteaching session and meets the professional standard for teaching and supporting learning (A2). Although I am happy with the wider variety of strategies and tasks included, I feel that I could have experimented more with both pedagogical and andragogical strategies to try new and unique ways of learning, which get the whole class involved. Regardless of this, my overall feeling suggests that, after completing this session, I have greatly improved my practice, planning and methods involved in microteaching, with a greater emphasis on andragogy.

c) Evaluation
To begin my evaluation, the lesson plan template that I used was structured, organised and included key details that I needed to follow, in ensuring that the session was delivered effectively. In planning my lesson, I followed the advice of Petty (2014) who recommends that you should sensibly structure your sessions, so you can achieve the targets by the lesson’s end and that you have a wide range of methods and activities to do it successfully. However, I failed to plan for preparation difficulties, such as printing errors and ICT issues, which explains why it is important “that the lesson is always planned with care” (Reece and Walker, 2007: 258). The lesson aim and objectives were included as part of the lesson plan and highlighted within the session itself. These were successfully met and, although they played a vital role in determining the lesson structure and content, “they are not specific enough to help the teacher pick learning activities, or assess whether learning has taken place” (Petty, 2014: 385). I incorporated figures and images into my session to encourage visual learning, especially by comparing two different images of the same landscape. Seeing allows students to remember the material as Reece and Walker (2007: 156) note that “75% of what we learn comes through what we see”, with boards recommended to encourage visual learning as they are readily available and simple to use.
The microteaching session adopted a variety of teaching strategies, with both andragogical and pedagogical methods included to meet a professional standard (K2). “It is possible to engage the audience in the process of the lecture instead of leaving them as passive observers of it, in order to enhance interest, understanding or retention” (Haynes and Haynes, 2012: 119). Therefore, I effectively applied andragogy within my teaching strategies, with worksheets, questions and diagram drawing shifting the practice from teacher-led to student-led. I respected and valued each student within these strategies, meeting a professional standard as a result (V1). Moreover, allowing students to do these tasks themselves is a major component of Dale’s Cone, as it allows them to effectively remember what they say and do. Nevertheless, Waring and Evans (2015: 26) highlight how “pedagogy, and the way in which you interpret and operationalise it, plays a vital part in all dimensions of your teaching”. With this in mind, I ensured that pedagogical strategies, such as ‘chalk and talk’, were also included because it is primarily the teacher’s role to support student learning (Wallace, 2013). The only drawback is that the session could have had a larger andragogical focus, which would have provided a unique and memorable lesson experience. A major improvement with this session was my ability to lead, present and manage the lesson, as my teaching confidence had developed significantly. To improve this aspect, I took the advice of Barnes (2015a: 126), who states that “classroom management is one of the most important tools to be found in a teacher’s toolkit” and also “brings about effective teaching”.
My contemporary pedagogy was a video lesson that provided a local example of the topic to put it into context. Although Reece and Walker (2007) identify video as a useful method for teaching large groups, it worked very well with the small group present during my session. A reason for this is suggested by Price and Woodhouse (2015: 325), as video is a technology that encourages cross-curricular learning, which “has the potential to inspire and engage pupils by contextualising their learning in real-life situations and experiences”. I incorporated a Kahoot quiz as an emergent technology as “good quizzes find faults and fix learning errors and omissions” (Petty, 2014: 365). Despite their enjoyable nature, faults were identified in the quiz itself as I only allowed a short time frame of 10 seconds for students to answer each question, which, in hindsight, was not enough. Saying that, the Kahoot quiz, along with the various learning tasks included in each section of the lesson, allowed for formative and summative assessment of the learning that took place.
Despite printing issues, I effectively used handouts within my session as worksheets, but also as lesson evaluation forms. Both Reece & Walker (2007) and Petty (2014) state that handouts have a double purpose, as they can provide information whilst also acting as a worksheet to be used in lesson tasks and activities. When creating my handout for a task within my session, I followed the guidance of Haynes and Haynes (2012: 45), who suggest distributing “handouts with gaps in them for students to fill in, providing sufficient framework and details to remove a burden from students”. An alternative handout was used for students to evaluate the lesson through the ‘Kirkpatrick method’ for evaluation (as covered in lectures). Students were provided with statements about the lesson and used a lickert scale to determine how far they agreed in reference to the learning experience they received. Importantly, Petty (2014) notes how evaluation can be adopted as a high-order task that teachers can set, but it also meets the professional standard of evaluating the effectiveness of teaching (K5).



d) Analysis
To make sense of my evaluations, I will now refer to the surrounding theory and literature, which provide explanations behind my thoughts. Starting with the lesson plan, I was pleased with the contents included but failed to prepare for lesson difficulties involving the use of technology. Moore (2012) suggests that teachers must take responsibility and thoroughly prepare for their lessons, which can be achieved through an effective lesson plan. A further addition is highlighted by Barnes (2015a: 128), who mentions that “when you prepare lesson plans, you will also need to include planning for good behaviour”. Two major elements of the lesson plan were the aims, which were general and clear in describing what I broadly wanted to achieve (Petty, 2014) and objectives, with an assessment included to determine if the students had met these objectives after the learning had occurred (Reece & Walker, 2007). Encouraging visual learning through figures and comparable images is an important part of Dale’s ‘Cone of Experience’, as 30% of what we see can be remembered by simply seeing materials that aid the learning process. This meets a professional standard (K3) because it is an example of how students can learn. According to Barnes (2015b), using ICT is a useful way of presenting visual content and allowing this learning process to happen effectively.
With regard to the teaching strategies, a shift from pedagogy to andragogy was evident and, although not a complete shift, I decided to implement it because “teaching is much more than explanation and modelling” (Allison and Tharby, 2015: 124). It is noted by Haynes and Haynes (2012) that students have a greater participatory role in tutorials than lectures, but by applying this active learning to lectures through student discussions and talks, a fundamental aspect of Dale’s Cone is covered to enable the remembrance of lecture content. Some of these strategies included handouts, which have “several advantages” (ibid: 41) and questioning to “encourage all answers and build upon wrong or partially correct answers” (Reece & Walker, 2007: 117). I included a task that involved students drawing their own diagrams because “if students create mind-maps, flow diagrams or other ‘graphic organisers’, their understanding is improved by about two grades” (Petty, 2014: 348). By encouraging the students to become actively involved in the lesson activities, I was able to meet a professional standard successfully (V2). I did, however, decide to keep pedagogical aspects of teaching within the lesson and it is noted by Waring and Evans (2015) that pedagogy itself is subject to various approaches. My approach was to allow some pedagogical aspects to remain, whilst adding new, andragogical elements to the lesson to encourage student-led learning.
My video lesson worked very well as a contemporary pedagogy because it acts as “a stimulating part of a lesson” (Reece & Walker, 2007: 120). I followed the advice of Barnes (2015b), who recommends the use of technology for the practice of teachers in training, albeit only “if it supports and adds to the learning experience and is designed to achieve better learning outcomes” (ibid: 217-218). With regard to the emergent technology I used, the Kahoot quiz was largely successful as an assessment strategy that meets a professional standard for assessing learners (A3), but I included a relatively short time frame for answering the questions. To learn from this, Allison and Tharby (2015) recommend allowing enough time for students to carefully process the information available to them. Nevertheless, quizzes can operate as assessment tools and Race (2014: 29) notes how a quiz can encourage student progress through “trial and error – learning through mistakes”. This aspect can also apply to the teacher, because trialling the quiz allowed me to identify the short time frame, which can be extended in a future session.
According to Reece & Walker (2007) receiving feedback can provide you with a level of success and, by reflecting upon it, you can determine what must be included within a future session. With regard to my session, I received overwhelmingly positive feedback and achieved this through the widely accepted notion of praising and encouraging the students in attendance (Barnes, 2015a; Race, 2014). Without positive feedback, I would have failed to meet an important professional standard (A4). I am confident that this feedback was also due to the passion and motivation I conveyed to the students, which is a major recommendation as stated by Barnes (2015a). In creating feedback forms, I followed the advice of Haynes and Haynes (2012), who encourage leaving gaps and spaces that students can add their own markings to.  This ‘Kirkpatrick method’ of evaluation is vitally important to students as well as teachers and, if the former “cannot evaluate then they cannot take even the first steps towards their own improvement” (Petty, 2014: 17).


e) Conclusion
As an overall outcome, my second microteaching session allowed me to remarkably improve my teaching practice, especially with regard to the wider variety of teaching strategies implemented. I acknowledged that “there are many different kinds of good teacher and good teaching” (Moore, 2012: 110) and, as a result, I shifted the lesson activities and content to provide a more andragogical focus. Saying that, the pedagogical focus was not completely eliminated from the lesson content as I implemented a successful contemporary pedagogy that was used to improve the learning experience of the students (Reece and Walker, 2007). There were issues in planning and preparing the lesson, with technical difficulties and some classroom nuisances omitted from the lesson plan. “It therefore should not surprise us how much we learn as we teach” (Race, 2014: 35), as these issues have acted as lessons themselves to show what should be considered and also avoided during a future microteaching session. Despite the problems encountered, my final verdict suggests that my microteaching session was largely successful once again, with considerable improvements made since the last session. Additionally, many professional standards were met during the session and the activities largely relate to various elements of Dale’s ‘Cone of Experience’, encouraging students to effectively process and remember the lesson content.

f) Action Plan
Although I have adopted recommendations from my previous action plan for this session, such as including a quiz and providing handouts, there are still improvements that could help in developing my practice for next time. I would place a much greater emphasis upon lesson planning, especially when planning for issues and difficulties that may arise during the session. To develop my future lesson plans, I could follow the recommendation of Allison and Tharby (2015), who suggest using checklists as an easy tool to put good manners into my teaching practice. I would continue to use a quiz as an emergent technology, but I would extend the time period for answering the questions, in order to allow students to process the information. Despite a shift towards andragogy in this session, I could make the next session even more andragogical by including unique, active learning exercises and changing my approach to pedagogy by including ‘participatory pedagogies’ (Waring and Evans, 2015). This includes “a particular type of pedagogical relationship between tutor and student, in which both teacher and learning work together” (ibid: 104). Finally, I could also find alternatives to time-wasting nuisances in the session, such as rubbing out whiteboard writing and struggling to follow a large quantity of notes on paper.

3. Summary
As a summary, this essay has attempted to critically evaluate and reflect on my second microteaching session and lesson plan, with reference to the improvements made since the last session and the inclusion of contemporary pedagogies. After describing the events of the session, my feelings, an evaluation and analysis of what happened, an overall consensus and a plan of what could be done in the future, my reflection shows that my follow up microteaching session showed a substantial improvement of teaching style, classroom management and teaching strategies, highlighting a positive development in my practice.
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