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                                                       Analysis

Kuhl (2011) states that there is evidence of neural activity showing that the brain recognises phonetics very early on in development and that continuing to provide opportunities for language development will show itself in children’s reading abilities in their second, third and fifth year.
Brock and Rankin (2008) further say that storytelling to children early is beneficial and especially the introduction of stories from different genres. Reading fairy tales, myths, legends, fiction or real-life narratives enable children to think about the world in which they live and develops imagination. The literacy skills acquired through storytelling aid children to become effective communicators and provides a route to develop reading.
[bookmark: _Hlk84581247] This more traditional storytelling however is said to be evolving allowing digital technology to open new opportunities for children to have access to participation through different strategies. Telling stories through the digital world in the early years is said to encourage children to interact, take part in discussions and become the next generation of storytellers through digital means (O’Byrne et al. 2019).
The traditional storytelling recording shows the picture storybook of ‘Monkey Puzzle’ (Donaldson and Scheffler,2016) being read aloud. The recommended age for this book is 3-6 years. This activity and book meet with the stages of development for children’s language listed by Welsh Government (no date) within this age range. For the younger of the age range, it offers pictures to support the story as well as the adult reading it to them, allowing them to express their feelings to the person interacting with them.  According to this Welsh Government document children within this age range enjoy being read to and the older children within this age range are beginning to understand adjectives which the story has plenty of when describing the appearances of the differing animals. Furthermore, where the adult asks questions and engages with the audience the storyteller is giving the older children within the age range the opportunity to use their language skills to offer engagement in return, by sharing their feelings, opinions and answers through discussion with the storyteller. I can (no date) say that choosing a book that is developmentally appropriate to the child will ensure they are attentive to the story and furthermore suggest that books such as ‘Monkey Puzzle’ will benefit children’s language skills as they provide repetition that allows the children to join in.
Duursma, Augustyn and Zuckerman (2008) state that reading to children in the early years develops language and early literacy skills leading to the skill of reading a bit further on. They say that reading books aloud help children to understand that words written down represent speech and they learn the fundamentals of book reading such as page turning and the structure of a story. Whitehead (2009) further supports this and details the benefits of reading and looking at picture story books with children has on their language and literacy. She says that they introduce rhyme, rhythm and alliteration all whilst introducing new vocabulary to the children in an exciting manner.  They further help the children to relate what is happening in the book to their own real-life experiences for example in relation to Monkey Puzzle, the children may begin to wonder who they look like in their family and the similarities and differences between them. Lastly Whitehead also says that picture books aid children in understanding the literary customs of story reading such as a happy ending and that children begin to understand that text has meaning and they become familiar with letters as certain parts of text are repeated.
 This shared reading experience according to Honchell and Schulz (2012) particularly enhances the literary skills of children aged 3-6, the age range that the book in the traditional storytelling activity is aimed at. Theorist Vygotsky believed that this social interaction is what develops language and in turn language develops thought. He believed that learning language through a social interaction and environment is important for cognitive development and that at age three both begin to merge to allow children to voice their opinions and thoughts (Dastpak, Behjat and Taghinezhad, 2017). Opposingly Piaget believed that children had to develop cognitively first for language development to happen (Lumen, no date).
However, Berkowitz (2011) says that oral storytelling offers different development opportunities than reading aloud storybooks. She states that it develops imagination, communication and social literacy and that holding a book to read aloud to children presents difficulties such as not all children being able to see the pictures. She goes on to say that the eye contact, the facial and voice expressions and drama that oral storytelling provides grasps the children’s attention better and allows them to participate. 
 To contradict Berkowitz, the traditional read aloud storytelling activity does offer ways of story enhancement and uses props. According to Greimann (2017) adding props to your story enriches the already wonderful experience that storytelling brings. Furthermore, adding a main character prop is an important part. Guay (2021) further explains that using props whilst reading with children develops important literacy skills such as ‘symbolic representation’. The prop or soft toy symbolises a character within the story which in turn teaches children that a spoken word represents a written word also. Further to this it helps to enrich the story past the page.
Another story enhancing element that was used during both the traditional and digital story telling activities was characterisation. Author’s craft (no date) states that characterisation is an important part of storytelling, it adds interest, keeps children engaged and makes the story and characters believable. According to Huriyah (no date) expressing the character and story through gestures, facial expressions, actions and voice allows the children to understand linguistic elements such as intonation, pattern and melody. 
However, BookTrust (2019) says that reading with children is not just about the learning but about having fun and engaging with and coming to love books and developing interests. This will naturally facilitate learning and literacy without enforcing it. They say embrace the characterisation and enjoy the time and bond that it creates.
The traditional story telling activity meets with the current foundation phase framework for language, literacy and communication which says children must be given the opportunity to read, choose and listen to fiction, non- fiction, stories and books which will allow them to begin to understand the conventions of books and the written word (Welsh Government,2015). The New Curriculum also states that children should be given experiences that aid them to be effective ‘readers, listeners, narrators and creators’ (Welsh Government, 2021).
Storytelling has been an important part of communication in all of history, but the recent pandemic has seen the traditional route of storytelling through live performances on stage and at libraries and schools diminish due to these settings being forced to close. Storytellers and teachers then moved to performing their stories through an online modality and this not only gave the storytellers and teachers a chance to upskill but then to pass on these skills to their student the other side of the screen (Mages, 2020).
The second story of this assignment ‘We’re Going on a Bear Hunt’ (Vancemo,2018) was shown on screen but also narrated by an adult. This story is aimed at a similar age range to the traditional book in the first recording, children aged 3 – 8. According to Thedosiadou (2019) digital story telling has many benefits for pre-schoolers such as encouraging the skill of narration, teamwork, responsibility and digital literacy. It allows many modes such as text, graphics and sound to come together to enable the narrator to emote their own take and views and opinions on the story.  According to Kucirkova (2018) digital stories offer children with difficulties, children who speak different languages and those who are not yet readers opportunities to develop their language and literacy through different ways to storybook reading. They can look at pictures to decipher what is going on, can listen to the narrator or use interactive features. Knowing how to access these features is developing their digital literacy also. These practices need to be supported by a digital literate adult. Furthermore, Sylvester and Greenidge (2009) states that digital stories enable children who struggle with writing to overcome their struggles. A child who is not motivated to correct their mistakes in writing comes to understand that a digital story may reach a wider audience and so then encourages children to rectify their mistakes.
 However, the traditional picture story book according to Whitehead (2009) also allowed the children to use their investigative skills by looking at the title, pictures and text to work out what the story is about and what may happen next.
 Even though the digital story presented has an adult narrating, the story and the screen is not interactive for the children. A study was carried out on primary school children to view the differences in new vocabulary learning and story comprehension between two groups of children. One group were presented with a read aloud digital story that had interactive features and another group were presented the same digital story that did not have any interactional features. The study found that there were no differences in the two groups. Both groups learned new words but not many. The study concluded that data suggests that interactive features during digital storytelling have no benefit for children’s language and literacy development (Kelley and Kinney, 2017). Whilst Bus, Takacs and Kegel (2015) agree that some digital stories with interactional features may result in poor results in vocabulary and comprehension, they state that well designed interactional digital stories could help to improve learning for children that are vulnerable.
Furthermore, The New Curriculum has included the Digital Competence Framework as one of the cross curricula commitments alongside literacy and numeracy. It will enable children from the age of 3 years to become confident and creative in their use of technology in order to be triumphant members of society and in their future employment. Practitioners will be expected to use digital technology as part of good practice (Welsh Government, 2018).
Whilst there are benefits of using the digital world for children’s learning and development such as strengthening emergent literacy skills and their digital literacy skills through child-computer interactions, the American Academy of Pediatrics has stated that screen time should be time restricted. Children aged 2-5 should have no more than one hour a day exposure and that this exposure must only be to high quality content (O’Byrne et al. 2019)
Both during the traditional and digital story telling activities there was the use of questioning. Victoria State Government (2020) state that interacting with the children in this way allows them to engage actively and teaches them questioning and discussion skills whilst improving their vocabulary. Ninger (2017) further supports this and through carrying out a study found that both multimedia and paper stories read with the use of questioning showed significant results in vocabulary and engagement, however no significant results were seen in comprehension. However, although Grabmeier (2019) agrees that questioning has an important role in children’s learning he says during studies carried out it was found that teachers did not ask enough questions and the questions that they did ask were too easy. Engaging children’s interest and providing anticipation through asking the right questions is allowing children to predict, which is equipping them with essential comprehension skills they will need to become fluent at reading (Acosta-Tello, no date). Nevertheless, practitioners can only improve on their questioning by reflecting on their practice. To improve the language, literacy and communication skills of children, practitioners need to ask themselves do they have a good understanding of every child’s language and literacy abilities and needs? Some children have more understanding of words as compared to being able to use them and vice versa. Are the questions and skills involved in the activity therefore suitable to all the children involved? (Rodger, 2012).
Both the traditional and digital story activities had elements to engage the children which theorist Cambourne says is essential to develop children’s language and literacy. He says that children need to be immersed in language and literacy activities that provide fun, movement and lively engagement. Practitioners need to model good practices such as reading aloud and showing children how pages are turned (Cambourne’s Conditions of Learning, no date). 
To conclude, both the traditional and digital story were equal in their level of engagement and had positive elements to develop children’s language and literacy skills such as characterisation, questioning, props and the use of a paper storybook   and a digital story. However, there were a few points of critique such as developing oral storytelling rather than reading aloud to encourage more use of children’s imagination and to spark interest.  Furthermore, making digital stories more interactive to allow for children’s emerging digital literacy skills, whilst being mindful of over exposure to screen time. Both traditional and digital stories have a place in developing children’s learning and pedagogy and for future practice practitioners could consider developing their practice to include oral storytelling to add another dimension to children’s language and literacy. Furthermore, practitioners could consider expanding their own digital knowledge and competency to inform children’s knowledge and therefore expand their use of technology throughout the curriculum.
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