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Since beginning the SKIP Cymru course, my interest and understanding of physical development in early childhood has increased immensely. Our school prides itself on providing excellent teaching and learning to our pupils through all areas of learning. However, on reflection since participating on the SKIP Cymru course, the physical development lessons that have been provided for Foundation Phase pupils have not been conducive to high quality physical development. Physical development has not been looked at with the same importance as other subjects and PE would be given to PPA teachers to teach. The more theory I read, the more prevalent the message of movement linking to brain development. 
The visual perception involved in reading is the end product of many building blocks that form during the sensorimotor activities of infancy and early childhood. The same is true for all academic abilities and also for behaviour and emotional growth, everything rests upon a sensorimotor foundation.
 (Jean Ayres, 2005)
 Suggesting that the more movement and physical activity the more motor competence as it enhances brain activity (SKIP CYMRU, 2016). This SKIP Cymru training has provided me with the relevant, in-depth knowledge to ensure our pupils develop their physical literacy skills appropriately through highly engaging activities. Through the extensive reading of research and completing all the modules for this course, I am now acutely aware of how important physical development in early childhood is and the impact this has on children’s lifelong health and wellbeing. 
I feel incredibly fortunate to have had the opportunity to learn about Successful Kinaesthetic Instruction for Pre-schoolers (SKIP) and have embedded SKIP practical sessions into my practice for my Reception pupils aged 4 and 5. I have been delivering two SKIP sessions a week since beginning the course and have seen a dramatic impact on pupils whilst also developing my own understanding of SKIP Cymru and its objectives. 
Prior to receiving SKIP training, I was unaware of the stages of development (Gallahue, Ozmun & Goodway, 2011). Whilst completing baseline assessments of my class to ascertain their physical skills, I was surprised at the variation in stages and abilities of my pupils and once focussing on pupils’ skills in specific areas, it was clear that explicit input was needed and that pupils needed far more opportunities to develop competence in Fundamental Motor Skills (FMS). This is essential to ensure physical literacy for life as FMS lay the foundations for more advanced movement skills which are needed when playing sports etc. (Gallahue, 2012).  ‘Fundamental Motor Skills are considered the building blocks for specialised movements required when participating in sports and physical activities’ (SKIP Cymru, 2016). This also made me think about the disservice to children when opportunities to develop Fundamental Motor skills are not provided and what that means for children in their later life. Children must develop the ‘base camp’ of FMS in order to be able to use their skills in a variety of activities and become skilful in various sports. This is demonstrated in Clark and Metcalf’s (2002) Mountain of Motor Development below. 
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[image: ]Seefeldt’s ‘Progression of Motor Proficiency Skill Levels’ model explains that ‘children need to develop proficient coordination and control within FMS to successfully be able to break through the proficiency barrier.’ (Seefeldt, 1980). It is vital that children develop proficient FMS as they will therefore be developmentally ready to learn sport specific skills. Otherwise, as a result, children may attempt to play sport but may have a negative experience as they are not equipped with the skills they need in order to play successfully.









In the early stages of delivering SKIP and the first few catching gardens that were set up, it became evident how poor my pupils’ catching skills were. I didn’t expect them to be fantastic catchers due to their young age, but I was surprised at how many pupils were catching at Stage 1 or 2. According to Gallahue, Ozmun and Goodway (2011), children aged between 4 and 5 should be catching at stage 3. I used these initial assessments to inform my planning of the catching garden. Lots of tracking activities were needed and I found the training incredibly beneficial when learning how to make object control tasks easier or more challenging. Understanding the different stages of object control proficiency ensured I was pitching the tasks correctly. When delivering sessions, it highlighted the importance of modelling movements accurately and forced me into practising proficient throwing, kicking etc. in order to be able to correctly model and support pupils in their development. 
When looking back on my reflections made about the obstacle gardens I had planned and set up, it showed how successful it had been overall. It became evident really early on that pupils thoroughly enjoyed all aspects of the obstacle garden. Pupils demonstrated high levels of engagement throughout the whole time when in the garden as the varied tasks kept them interested and they always enjoy making their own choice. Keeping the obstacle garden consistent with only one or two additions/changes a week also meant that pupils were confident in knowing what was expected of them whilst the slight change kept them interested and engaged. It was wonderful to allow pupils to show their creativity with their movements and ways of travelling over the course of the sessions. An example of a change within the obstacle garden was the use of the bench. When the bench was first introduced to pupils, I wanted them to walk across the bench using balance and core stability skills. I explained that once comfortable and confident in using the bench sensibly and safely I would ask them to travel across the bench in any way they choose. I asked a few children to model a few different ways to travel across the bench. Some used a tummy pull, some crawled, some used bunny hops, jumping over the bench with two feet (which the other children identified- “We can practise landing with two feet like a bunny”). Observing the pupils over the weeks travelling, I was impressed by their creativity and how confident they were in their exploration of movement- this was demonstrated by a child who travelled across the bench by turning himself around whilst curled up in a ball.   This reminded me of a statement by Jane Ayres, ‘Children are designed to enjoy activities that challenge them to experience new sensations and develop new motor functions’. (Ayres, 2005). I witnessed this first-hand whilst observing pupils actively engaging in the obstacle gardens. 
There were a few challenges that arose when embedding obstacle gardens in the SKIP sessions. On reflection, it was challenging to break children’s habits to form a queue and not to circulate through the garden following each other. They got the hang of no queuing relatively quickly but needed lots of reminders over a number of weeks. We created a motto when in the obstacle garden, ‘You’re learning if you’re moving’ to emphasise that I did not want to see children standing and waiting for a turn as there are so many different tasks within the garden to visit. All pupils enjoyed the independence but absolutely needed adult support for direction at times. Something we also learnt was that even though pupils were familiar with the obstacle garden week on week, the tasks within the garden still needed modelling. For example, every week since we have started SKIP there have been tasks within the garden to develop locomotor skills such as jumping and landing with two feet. We have used equipment such as floor spots and hurdles in order to aid pupils’ development of these skills. In modelling jumping and landing with two feet including using arms correctly, pupils were correctly participating in the tasks and trying their best to replicate the correct movement. However, there was one particular session where we had a very tight time constraint, and I did not model the garden. The quality of the pupils’ movements decreased, with few pupils walking or running over the spots rather than jumping properly and thus not developing the skill that task was intended for. This again highlighted the importance of accurate modelling including tasks within the obstacle garden, in order for pupils to be successful independently. I am sure with time and consistency of SKIP sessions that pupils’ independence and initiative will develop within the obstacle gardens. I love how within an obstacle garden, the garden can be curated to meet the needs of learners, allowing the ability to really home in on what skills the individuals in the class need to develop. 
Over the course duration I have made general observations and reflections on the impact SKIP Cymru has had on my pupils. All pupils are motivated to engage and display a positive attitude to sessions, enjoying the variety of tasks and thriving on the challenge. All pupils are given the opportunity to develop object control skills that would have been previously shied away from or at least not taught in depth such as kicking. The quality of specific input such as throwing, catching, kicking and locomotor skills is of much higher quality as I am now aware what proficiency in these skills actually looks like and what we are striving for.  Ensuring we had access to relevant equipment made all the difference when planning and setting up for SKIP sessions. Once our equipment audit was completed and we ordered the necessary equipment to deliver SKIP sessions successfully, we realised the importance of the equipment used. Using floor spots made a significant difference and pupils have so much more of an understanding about their own personal ‘body bubble’ space since using the spots in warm up activities and within different gardens; it also meant that behaviour during the sessions was more manageable. Most of the pupils with Additional Learning Needs (ALN) outwardly demonstrated a confidence in their participation as they were deemed successful in every ‘garden’. Some ALN pupils within my class, became increasingly regulated as a result of SKIP sessions due to the sensory input and movement the sessions provided. Nearly all pupils could be seen to have significantly improved movement vocabulary in comparison to when SKIP sessions were started. SKIP sessions if planned and delivered effectively, are accessible and inclusive for all and provides pupils a space where they can practise, develop and refine their skills without feeling exposed or different to others. 
There have been many challenges in order for SKIP to become successfully embedded into our school practice. Some challenges included space to complete the sessions and timetable constraints as the hall space is shared during all teachers’ PPA. Our whole school timetable had to be changed in order to allow the SKIP practitioners within school to deliver twice weekly SKIP sessions. A change of mindset also needed to happen. Senior leadership had to trust in what we were doing and the importance we have placed on physical development as the time spent on SKIP sessions meant less time focusing on other areas of learning. We now know that physical development goes hand in hand with cognitive development. Moving forward, we are endeavouring to ensure two SKIP sessions a week are timetabled for all of Foundation Phase classes. We are fortunate to have our Foundation Phase PPA teachers on the Level 2 SKIP Cymru course also. This means that pupils will receive one SKIP session from their teacher and one from a SKIP trained PPA teacher. During the Spring Term we are also hoping to hold an ADDS session to touch upon our findings since the SKIP training and discuss and share what the impact has been for our pupils. We are aware of the importance of ensuring the information we have received from SKIP trainers is not diluted as we are not qualified to train others but in sharing our experience of SKIP, it will raise the profile of physical development and its importance to our colleagues. SKIP also directly links to the Health and Wellbeing Area of Learning Experience (H&W AoLE) within the new curriculum for Wales. Embedding SKIP into our school practice will help develop pupils’ skills within the What Matter Statements of H&W AoLE. We have also decided that all classes (within the Foundation Phase to begin with), will carry out a baseline of locomotor and object control skills of pupils in the first few weeks of Autumn Term. This is will aid teachers in identifying the needs of the learners within a class and what needs to be focussed on. This will ensure all pupils are given the opportunities to develop their FMS and give the best chance at breaking through the proficiency barrier which in turn gives them increased opportunities to live a healthy, active and physical life. 
“If children cannot proficiently run, jump, catch, throw etc. then they will have limited opportunities for engagement in Physical Activity later in their lives because they will not have the prerequisite skills to be active” 
(Stodden, Goodway, Langendorfer, Robertson, Rudisill, Garcia & Garcia, 2012 p. 291)
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Fiqure 1. Progression of Motor Proficiency Skill Levels (irom Seefelct, 1980, p.317)





