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Introduction
According to Mages (2020) effective storytelling is not only entertaining but captivates and engages the audience. It builds skills for the listener in problem solving, conceptual understanding and gives the listener a sense of belonging and community. Mages, (2020) believes that the pandemic has forced educators to review their storytelling practices and adapt to an online format of digital storytelling, however Bowcutt (2013) believes that opinions are divided on the benefits of digital storytelling.
Traditional or Digital storytelling?
Yafie, Giavarini and Maulidia (2020) believe that early language acquisition is a crucial part of children’s lives, those who do not have adequate experiences such as being read aloud to will experience a delay leading to difficulties in communicating with others including their feelings, ideas and opinions. Kuhl (2010) states that current evidence suggests that early Language acquisition requires children to learn during social situations with peers and adults, studies have shown that infants who have had time book sharing with a responsive adult see this reflected in their language and reading ability at later stages of development at ages 2, 3 and 5. This can be expanded upon by Ramos (2012) who believes that children’s first book experiences with adults will pre determine the pleasure they find in reading as adults. Children that receive positive attention and reinforcement from responsive adults while book sharing internalise these feelings and develop an association with reading for pleasure. This can be supported in theory by the work of Bandura, Learning theories (no date) explore Bandura’s work and state that Bandura believed that children learn by imitation and modelling, therefore children who observe adults enjoying books for pleasure will learn to associate reading with happiness and contentment and be more likely to enjoy books as a teenager or adult.
The adult in both the traditional storytelling and digital storytelling videos is happy, responsive and engaging during the reading of the story and language used is not just in the telling of the story but also talking to the children and asking questions. However the language and questions asked differed between the two videos with the traditional video conversation centred on ‘witch and chips’ and talking to the children about chips for their tea, in contrast the digital story saw the conversation centred around the interruption of the story with adverts on the device. Bowcutt (2013) made similar observations in their analysis of E- books, they found that children had similar responses to E- books as they did to traditional storytelling however any additional language or discussion with the E-book seemed to be centred around the device rather than the context of the story. This small difference Bowcutt (2013) believes can be overcome by adults being mindful of referring to the text during digital storytelling and places the highest value on reading aloud which can be achieved using both formats. Montay, Jones and Smith (2015) would support this view believing that child directed speech from reading aloud offers a higher diversity of language and context then children would experience in ordinary conversation. 
The traditional and digital storytelling videos both incorporate actions and props into the story in order to attempt to engage the children further, however during the digital story the adult can be seen with her back to the children on many occasions whilst reading the text, allowing for less face to face engagement.  Berkowitz (2011) places a high value on movement and audience engagement during storytelling, believing the use of props and movement allows for a kinaesthetic experience that sparks children’s imaginations by inviting them to consider the different layers of each character such as their voice and how they move. Tohidast et al (2020) highlights the importance of face to face interactions for children with speech and language delay. The pandemic highlighting this in the difficulty of delivering speech and language therapy remotely seeing children loosing progress and experiencing higher levels of difficulty, although the digital video is delivered in person the action of reading with their back to the children takes away a large part of the eye contact and facial movements that the children will observe. Both videos use tone, pitch and pace of voice with exaggerated facial expressions to convey the story, however as stated previously during the digital video much of this is lost due to the reader having their back to the children. This use of pitch, tone and facial expression can be supported by Crystal (1996) who’s work is still relevant today. He believed that children learn language by playing with it and adults facilitate this play by exaggerating and playing with facial expressions, tone, pitch and volume when reading with children.
Berkowitz (2011) believes physical interaction will allow children easier recall of the story and the use of repetitive phrases such as ‘down said the Witch’ allows for an anticipation of pattern, allowing children to predict what’s coming next gives them ownership over the story and allows them to join in with the narration. Hedemark and Lindberg (2018) support this view, believing that whole body experiences such as song and rhyme provide very young children with opportunity to acquire language through the enactment of literary practises and social interactions. This can be further supported by language theory, Gray (2020) who explores the work of Tomasello suggests that based on Tomasello’s functional theory of language acquisition children learn language through a process of pattern finding and memory. The child acquires language by the adult repeatedly drawing the child’s attention to something eg ‘look at the bird’ until the child reaches an understanding of what this means.
The traditional and the digital story depicted in the videos both include a story that has a strong element of rhythm and rhyme, however during the digital story there was an increase in disruption to this rhythm for a number of reasons including the video being slower than the speaker and the speaker being interrupted by adverts. The use of rhythm and rhyme in story telling is important for children’s language acquisition as according to Read, Macauley and Furay (2014) children who listened to stories including rhyme retained more words than those who listened to a non-rhyming story. This can be supported by Pourkalhor and Tavakoli (2017), Harper (2011) and Maritz et all (2012) who all agree that the use of rhyme and rhyming pattern draws childrens attention and also improves children’s phonological awareness, which is an important pre reading skill. Crystal (1996) who’s work is still relevant today supports this use of rhythm stating that it is a part of how children play with language in order to acquire it.
According to Luo et al (2014) and Marjanovič-Umek, Fekonja-Peklaj and Podlesek (2012) book sharing between a caregiver and a child will have significant benefits for children providing children not only with opportunities to develop and acquire language but also to develop their own narration and storytelling skills. The ability to tell a story has holistic developmental benefits for children including providing an understanding of the passing of time, the difference in other people’s views and emotions connected to the same situation and the understanding of empathy. This can be supported in theory by Piaget, Vickers (no date) explores the work of Piaget and states that Piaget believed that children begin their thinking as egocentric so struggle to understand others emotions. Activities that help develop empathy in children allow them to move on to the next stage of development and thinking becoming more social in their understanding of other people and their emotions. However Luo et al (2014) believes that poorer families are at a disadvantage as they may have less access to books. Digital storytelling could be a solution to this as Mages (2020) believes that it is more widely accessible around the world and offers the additional benefit of allowing children to experience storytelling from different cultures. 
Heuvel et al (2019) and Maulana (2020) are sceptical of the benefits digital story telling may have for children’s language acquisition stating that it had been shown that an increase in children’s screen time is associated with a delay in language acquisition. However Maulana (2020) states that maximum language development can be achieved when providing opportunity for two way communication, leading to the thought that the context in which the devices are used could be key to the benefits or negative effects on the children’s language. The pandemic has provided a unique insight into this as Kartushima et al (no date) found that children studied who had less screen time and ore time spent book sharing with adults had seen an increase in vocabulary. However all of the children as whole had seen a greater increase in vocabulary than expected, which could possibly be due to the increased time spent with their caregivers.
Bowcutt (2013) believes that adults and educators have a duty to familiarise themselves with new technologies such as E- books in order to be best placed in facilitating children’s use and learning with new technology that is likely to be a large part of their adult lives. Welsh Government (2018) agrees and has made digital competence a large part of their new curriculum, stating that learners will develop critical, confident and creative use of technologies in order to be successful in a modern society. This view is also shared by Derbashi (2021), Nair and Yunus (2021) and O’Byrne et al (2019) who all believe digital storytelling is a fantastic resource to support children’s learning by encouraging children to increase their own digital competence and increasing oracy skills by prompting discussion in the classroom. Digital storytelling is the process of narrating a story whilst using a digital device and this narration although in the video discussed above is limited to the adult narration Derbashi (2021), Nair and Yunus (2021) and O’Byrne et al (2019) believe it can be expanded upon by allowing the children to narrate the story and also use technologies to create their own digital story. This could also allow children with fine motor difficulties and increased opportunity to develop story telling skills without the use of writing which may usually discourage them from enjoying such an activity.
Conclusion
To summarise the world in which children live in is changing rapidly marching forward into a digital age, in order for children to succeed in this digital world they must learn to be digitally competent. Adults will need to have adequate skills in order to facilitate this and be digitally competent themselves.
The use of digital storytelling in the classroom could be a way to facilitate this however the digital story portrayed in the video was a poor example of how to do this. With the correct skills and training adults can successfully use digital story telling in order to enhance and improve children’s literacy skills and can use a balance of traditional and digital storytelling in the classroom.
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