1701568		

Critical response to an article that provides evidence of sound knowledge and understanding of themes related to the teaching of Welsh in the English-medium sector.

[bookmark: _GoBack]The title of the article, by Bernardo and Gaerlan (2011), suggests the purpose of the text is to review and reflect upon research of non-native English bilinguals learning through the medium of English. Bernardo and Gaerlan (2011, p.2) state the article focuses on bilingual learners developing subject knowledge of ‘non-language focused’ subjects, such as mathematics, through the use of their second language. The article achieves this by reviewing and reflecting upon case studies of mainly Filipino-English bilinguals which includes discussions of key themes related to second language acquisition, such as the impact languages have on cognitive processes, the extend that bilingualism facilitates learning, and the influences of personal and social factors on learner’s educational engagement and development. The intended audience of the article may be educational professionals aiming to develop their understanding of bilingual education. Additionally, the article includes reflections and suggestions for ‘teachers of bilingual learners’, suggesting the audience may utilise the article to identify and apply effective bilingual teaching and learning approaches within their own teaching (Bernardo and Gaelan, 2011, p.1). The University of Macau (2019) state that Bernardo, an author of the article, attained a PhD in ‘Cognitive’ and ‘Educational’ psychology, and has achieved a number of awards including the ‘Outstanding Psychology Award’ in 2009 (Research Gate, 2019). Furthermore, Bernardo conducted further researched into the cognitive advantages of bilingual learners (Madrazo and Bernardo, 2018). De La Salle University (2017) stated that Gaerlan, an author of the article, attained a PhD in ‘Applied Linguistics’, and teaches ‘Bilingualism and Bilingual Education’ in higher education. The University of Macau (2019) and De La Salle University (2017) evidence the authors are academic professionals with specialist knowledge of bilingual teaching and learning, which therefore suggests the authors’ work is likely to be accurate and credible.

A theme highlighted within the article is the impact teacher’s language proficiencies have on learner’s second language acquisition. Bernardo and Gaerlan (2011) include the discussion of a study, conducted by Gaerlan (2009, quoted in Bernardo and Gaerlan, 2011, p.5), which states that learners often describe teachers as ‘models’ of good language use. The Department for Children, Education, Lifelong Learning Skills (DCELLS) (2008, p.23) state teachers should ‘set an example’ for learners through modelling the ‘language and learning skills’ learners require. However, Haston (2007) theorises that modelling skills, such as language, can be detrimental to learners’ development if not conducted appropriately. Therefore DCELLS (2008) and Haston (2007) support the discussion by Bernardo and Gaerlan (2011), however, emphasises that effective modelling is dependent on teacher’s language proficiencies. The Welsh Government (2017b, p.25) support this statement as it describes that ‘an education system cannot exceed the quality of its teacher’, furthermore highlighting the impact teacher’s language skills have on learner’s language development. With regards to the Welsh Language context, Estyn (2018a) questions teachers’ ability to model good language use and state a number of teachers cannot effectively teach Welsh due to their lack of confidence in their Welsh Language skills. Additionally, Estyn (2018b, p.4) describes that some teachers model incorrect language use which often has a ‘detrimental effect’ on learner’s language development. The statements by Estyn (2018a, 2018b) highlight that a number of teachers in Wales do not have sufficient confidence and skills in Welsh Language which often results in ineffective teaching and negatively impacting learner’s language development. To support these issues, the Welsh Government (2017b) now provides increased Welsh Language support for trainee teacher during their initial teacher education. Furthermore, The Welsh Government introduced the Sabbatical Scheme, which aims to develop teacher’s confidence, Welsh Language skills, and ‘specialist terminology’ in order to teach the Welsh Language effectively (WJEC, 2018). The Welsh Government (2017b) and WJEC (2018) highlight that training teachers is essential to develop their confidence and Welsh Language skills in order to be ‘models’ of good language use (Bernardo and Gaerlan, 2011, p.5). Estyn (2017), in support of the Welsh Government (2017) approach to developing teacher’s Welsh, shares the good practice of Greenfield school, who placed an ‘emphasis on extending the opportunities for staff and pupils to learn Welsh’. The school identified that teacher’s proficiency in Welsh was related to the effectiveness of their teaching and ensured that all staff members attended Welsh Language training (Estyn, 2017). 

A theme present throughout article is the benefits of bilingual education. Bernardo and Gaerlan (2011) discuss the work of Blot, Zarate, and Paulus (2003, quoted in Bernardo and Gaerlan, 2011, p.4) whom suggest bilingual learners have access to a ‘wider range of knowledge’ due to their ability to think and switch between ‘two linguistic codes’. However, Bernardo and Gaerlan (2011) acknowledge that learners discussed within case studies are unlikely to have a high proficiency in their second language. Despite this, the authors contradict this statement by concluding there is a direct relationship between bilingualism and learners’ ‘language proficiencies’, suggesting bilingualism depends on learners having the same proficiency in both languages (Bernardo and Gaerlan, 2011, p.4). Said contradiction may be due to the range of differing definitions of bilingualism and the lack of definition within the article. Mayer and Akamatsu (2003, p.137) describe bilingualism as the ability to use ‘two different languages’, implying any level of proficiency in two languages would classify a person as bilingual. Grosjean (1994) agrees with Mayer and Akamatsu (2003), however, adds that bilinguals must be able to use both languages throughout daily life. In contrast, Oestreicher (1974, quoted in Cummins and Swain, 2014, p.7) defined bilingualism as ‘complete mastery’ in two different languages, suggesting bilingualism requires high proficiency in both languages. Mayer and Akamatsu (2003), Grosjean (1994), and Oestreicher (1974, quoted in Cummins and Swain, 2014, p.7) identifies a lack of consensus of a definition and level of language proficiencies of bilingualism. Gottardo and Grant (2008) would agree, as they theorise there are different levels of bilingualism and suggest that high proficiency in both languages is not required in order to be bilingual. If Wales were to adopt the same approach towards bilingualism learners in English-medium education may be unsuitably challenged. Estyn (2015, p.63) highlighted the inadequate standard of Welsh in English-medium school and identified that learners ‘lack confidence’ when communicating about ‘everyday subjects’. Additionally, Estyn (2018a, p.39) stated that Welsh Language continues to be an area of development within schools as learners ‘do not build’ upon previous skills. Grosjean (1994) would suggest that said learners would be unsuitably challenged as he is of the opinion that, in order to be bilingual, learners must be able to use the Welsh Language throughout their daily lives. In response, Hwb (2019) informs that Wales’ new curriculum aims to develop a ‘multilingual approach’ within the ‘Languages, Literacy and Communication’ Area of Learning and Experience (AOLE). Hwb (2019) informs the ‘Languages, Literacy and Communication’ AOLE will develop learner’s knowledge and skills in both Welsh and English, while promoting learners to be ‘aware of the links’ between both languages and encouraging learners to ‘transfer’ their knowledge of one language to another. 

The article discusses the notion that learner’s motivation supports second language acquisition. Bernardo and Gaerlan (2011, p.1) state that non-native English learners view learning English as ‘a means towards other personal and social goals’. The article suggests learners are motivated due to the English Language providing additional opportunities, such as attending ‘prestigious universities’, more employment prospects and visiting or working in English-speaking countries (Bernardo and Gaerlan, 2011, p.1). The article also suggests that most Filipino-English bilinguals are motivated to learner English, however, Gaerlan (2016, p.6) shares her research, published after to the article in question, that concludes participants in her study were ‘not motivated’ to learn English and did not consider English to be ‘necessary to their future’. Dart (2000) highlights the strong relationship between learners’ outlook on education and their academic performance. Similarly, Mig-tak and Wai-shing (2008) theorise positive learning environments positively impact learner’s motivation and learning. Dart (2000) and Mig-tak and Wai-shing (2008) suggests positive views on learning additional languages increase motivation and greater develop said language skills. Conversely, Kim (2007) describes learner motivation as one aspect of developing an additional language and suggest that, without effective support from a teacher, learner’s language development will be limited. This implies that learners require effective support from teachers in order for their motivation to have a continued impact on their language development. During Professional Teaching Experience, the school aimed to enhance learner’s motivation to speak Welsh. The school introduced a Welsh Language points system whereby learners gained points for speaking, reading, and writing Welsh. The learners were incentivised by the potential to win prises based on their individual points. This approach was successful for some pupils, however, a number of pupils were not incentivised by prises and therefore were not motivated to develop their Welsh Language skills. Glucksberg (1962) and Pink (2010) would suggest that incentives, such as prices, do not increase learning and can hinder the learner’s thinking process, suggesting this approach was ineffective. Furthermore, Kim (2007) would suggest that, due to lack of support from teachers, learner motivation would not greatly impact their Welsh Language development. The Welsh Government (2013, p.34) would agree, as learners ‘lose confidence and motivation’ when learning Welsh if they are not sufficiently challenged. In support of this, Donaldson (2015) suggests that learners should follow progression steps at their own pace, allowing learning to be personalised and ensure learners are motivated and sufficiently challenged.

The article is written in the context of non-native learners being educated through the medium of English. Bernardo and Gaerlan (2011) state that more countries are adopting the use of the English Language due to the additional opportunities it provides learners. Similarly, the International House Journal (2009) states the Basque country utilises the Content and Language Integrated Learning approach, whereby some subjects are taught through the medium of the learner’s additional language. Ethnologue (2019) informs that 1.1 billion people speak English globally, and report that 753 million of those people are non-native speakers. This highlights the large number of global speakers of English and emphasises that English is a common non-native language. With regards to Wales, the Office for National Statistics (2013) share the results of the 2011 census, concluding that 562 thousand people speak Welsh in Wales. Additionally, the census concluded that ‘nearly three quarters’ of the Welsh population did not have the ability to read, write, or speak Welsh (Office for National Statistics, 2013). This evidences that Welsh is not a global language and that most of the population of Wales is unable to speak Welsh. Furthermore, The Guardian (2016) describes the Welsh Language as ‘vulnerable’ due to ‘most children’ being able to speak Welsh but only using it in a specific environment, such as school. The evidence from Bernardo and Gaerlan (2011), Ethnologue (2019), the Office for National Statistics (2013), and The Guardian (2016) suggest that non-native English pupils are motivated to learn English as it is due to increased future prospects, however, it could be suggested this motivation does not translate to the learning of  Welsh as Welsh is not a global language and therefore learners perceive they will not have increased future prospects. In response to the declining number of Welsh speakers, the Welsh Government (2017a, p.4) aim for the Welsh Language to be ‘thriving’ by the year 2050 with one million people learning and speaking Welsh. The Welsh Government (2017a) acknowledge that ‘ambitious’ actions are to be taken to ensure this goal is achieved. In their education action plan, the Welsh Government (2017c, p.39) state there will be a ‘central focus’ to promoting Welsh Language and culture in schools in Wales, and the ‘value of bilingualism’ will be emphasised within the four purposes of Wales’ new curriculum. Donaldson (2015, p.29) describes that a purpose of the new curriculum should be for learners to develop as ‘enterprising, creative contributors, ready to play a full part in life and work’. Therefore, The Welsh Government (2017c) and Donaldson (2015) suggests that, within Wales’ new curriculum, learners will develop an understanding of the importance and benefits of bilingualism with regards to job prospects. 

To summarise, the article reviews and reflects upon key themes of second language acquisition based on research from case studies which could be applied to the teaching of Welsh in English-medium schools. However, it is evident that teacher’s Welsh Language skills must be developed in order to effectively teach learners. The article’s authors utilise their specialist knowledge of bilingualism to reflect upon said research, however as previously stated, include a contradiction of language proficiencies required to be bilingual. Therefore, it is recommended the article should include a definition of bilingualism to further audience’s understanding. As previously stated, case studies of mainly Filipino-English bilinguals are used within the article, however it would be beneficial for the inclusion of additional non-native bilinguals learning through the medium of English  in order to compare the learner’s experiences. Additionally, further research could be conducted into native English bilinguals learning an additional language, such as Welsh, to analyse whether key themes, such as learner motivation, are continuous with other second language acquisitions. Finally, the case studies lack data of learner’s language proficiencies of first and second languages. It would be beneficial for the article to analyse learner’s language proficiencies and identify whether first language proficiency have an impact on second language proficiency. 
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