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Abstract.

In 2016 the College of Policing announced the introduction of Police Education Qualifications Framework (PEQF). This reflected the considered complexities of policing in the twenty first century and dictated that new police officer recruits would complete undergraduate degree level qualifications on recruitment in collaboration with Higher Education Institutes (HEI). 
The advent of degree level education and training for new recruit police officers is subject of much debate, and it is arguably more important than ever to understand the factors that impact on this. Whilst calls for better links between academia and policing are not new, research shows how policing has historically resisted calls for mandatory academic qualification and many within policing robustly disregard academic knowledge as insignificant to that obtained through operational police activity. 
This research aims to review, describe, and evaluate the introduction of degree level education and training under the Police Educational Qualifications Framework (PEQF) within South Wales Police.
The available academic and empirical literature was reviewed in order to identify the key themes which impact on the successful implementation of the programme. Following this, primary research data was obtained via online surveys distributed to two groups within South Wales Police: group one consisted of current and former PEQF student police officers, whereas group two consisted of current PEQF police trainers. This was considered and triangulated with secondary data obtained from existing College of Policing national survey data alongside unpublished South Wales Police programme documentation  which outlines how the programme is delivered.
Analysis of the group one primary survey responses and College of Policing survey data demonstrated very low levels of satisfaction with police force and university PEQF collaboration. This reflects the findings contained within the literature review. Group two quantitative findings were interesting in that they contradicted the views of group one in a number of areas; however, their qualitative feedback with regards to the same themes paradoxically supported some of the issues identified by student police officers.
The overall results indicate that many of the factors which inform a good quality PEQF programme have not been sufficiently considered and delivered within the force and university collaboration. In view of this, a series of recommendations are made to carefully consider the relationship between all parties, the alignment and structure of course content, the impact on abstraction form operational duties, the cultural acceptance of the PEQF and the way in which evidence based policing is considered. 
It is recognised that there a number of additional elements which are relevant to the concept of PEQF, and further research would be beneficial with regards to these areas. Notwithstanding this, these findings will be of benefit to practitioners, policy makers and senior leaders both within the South Wales region and across England and Wales.
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Introduction.
1.0. Research Question.
A critical evaluation of the introduction and implementation of the Police Education Qualifications Framework (PEQF) for new Police Officer recruits in South Wales Police.
1.1. Background.
The recent introduction of degree level training and education for new police officer recruits in England and Wales has proved controversial to many, both within and outside the service. Whilst there is support for the professionalisation of the service - including through education and training, others are more sceptical and maintain that policing is a vocation as opposed to a degree profession. The introduction of this new approach has generated disparate and polarising views and has been the subject of significant challenge.
In 2016 the Police Education Qualification Framework (PEQF) was launched by the College of Policing (CoP). The CoP commissioned an independent review which identified that the competencies required of the modern police officer require a theoretical understanding of crime, of policing, and an ability to consider the available evidence base in reaching good autonomous decisions (National Police Chief's Council, 2016). On assessment, this translated to level six (undergraduate degree) of the academic framework (College of Policing, 2020), and the implementation of the PEQF requires new starters to achieve the level six qualification.  Interestingly, there was a general agreement that officers had actually been operating at this level for some time, but without approriate recognition via professional qualification and therefore the CoP introduced a professionalisation programme for policing through the PEQF(College of Policing, 2020). Neyroud (2011), Winsor (2012) and Bryant et al (2014) had previously all argued for better links between policing and education in their respective reviews of policing. Prior to the enactment of the PEQF -  new recruit training was provided by forces through the Initial Police Learning and Development Programme (IPLDP) (Wood, 2020); however, this was considered to be erratic amongst  forces and neglected to take into account the contemporary and future priorities of the police service (College of Policing, 2020).
Historically, the suggestion that academic qualifications can enhance policing has been subject of much debate (Lumsden & Goode, 2016; Reiner, 2010). Neyroud’s (2011) proposal supported the development and implementation of a level four academic qualification with further focus on leadership and management; however, the CoP implementation of the PEQF went significantly further. This has proved to be contentious within policing – a service that has traditionally ignored calls for mandatory academic attainment as condition of entry into the service (Neyroud, 2011), and fuelled, at least in part, by a strong view that academic knowledge is inferior to police experience and knowledge (Canter, 2004; Gundhus, 2013; Hallenberg & Cockcroft, 2017).
The link between policing and academia remains subject of considerable dispute, with many stakeholders currently expressing concern that the PEQF programmes are too academic in nature and do not reflect the realities and competencies required of the police officer role (Lumsden & Goode, 2016; Reiner, 2010). This is reinforced by growing opinion from new recruit police officers themselves that the academic elements of the programme are not relevant (May and Hunter, 2018). Other concerns relate to the impact of the removal of police officers from operational duties to complete the qualification (Livadeas, 2020; Kadry & Lambert, 2022), along with the costs and infrastructure required to implement and manage the ongoing collaborative arrangements. 
The police service is not an academic institution and cannot award degrees. Forces must collaborate with Higher Education Institutes (HEI’s)  to deliver and award this standardised national training programme and undergraduate degree qualification. 
In 2019 South Wales Police (SWP) contracted the University of Wales Trinity St David (UWTSD) to deliver the PEQF qualification to 2023 following a procurement tendering process. 
1.2. Research rationale.
The researcher is a senior police officer within the SWP learning and development department with responsibility for the force PEQF programme and champions the importance of optimising the programme so as to deliver against the objectives of policing locally, regionally and nationally. Since the force’s 2019 implementation of the PEQF, in excess of 1000 new police officers have been recruited and on average, 58% of all front-line response policing teams in force are current student police officers completing the PEQF programme (South Wales Police, 2023). The quality of the PEQF programme is therefore considered integral to the quality of service delivered to the communities of South Wales. 
This research project will review the empirical and academic literature and identify the themes that are considered integral to a well delivered PEQF programme. Whilst there is wider literature available to the researcher, and a small number of programmes have been subject to some evaluation - there remains a void in that the SWP PEQF programme has not been subject to independent and robust academic evaluation. This research project aims to address that and further inform the evidence base as to what an optimised PEQF programme should include - both in the local context, and potentially providing an important case study for consideration by police decision makers more widely, to include the CoP who continue to keep the PEQF under review.
1.3. Research aims and objectives.
The aim of this project is to conduct research into the experience of SWP officers and staff that have / are completing the PEQF programme or are involved in the delivery as a police trainer. The researcher will also obtain secondary data via the CoP and unpublished SWP programme documentation. The research data will be analysed and considered against the themes identified within the literature review. This requires the completion of a series of objectives that must be met to achieve this: -
1. Review and understand the existing academic and empirical evidence base relating to PEQF.
2. Identify and study the existing academic and empirical evidence base relating to design and delivery of degree level work-based qualification.
3. Explore existing South Wales Police programme documentation and College of Policing survey data.
4. Obtain and analyse additional data from existing South Wales Police officers and staff.
5. Assess the findings from existing surveys with current South Wales officers to understand the factors relevant to PEQF.
6. Identify and articulate the factors that impact on optimum PEQF delivery within South Wales Police.
7. Critically evaluate this information to make a series of recommendations to South Wales Police with regards to optimum PEQF delivery within South Wales Police.
1.4. Research Design.
Chapter 1.  Introduction. This chapter provides an overview of the implementation and background to the PEQF and an introduction to the research work undertaken. This introduction also sets out the aspirational research aims and objectives to be achieved.
Chapter 2. Literature review. This will provide a review and critical evaluation of academic literature on the topic of degree level education and training for new police officers in England and Wales. The academic literature review will prioritise academic textbooks and peer reviewed journals to maximise quality, validity and reliability, specifically identifying and examining the themes that are found to be present within well delivered PEQF programmes.
Chapter 3.  Research methodology. This chapter will set out the research methodology adopted to deliver against the aims and objectives set out above. This chapter will also articulate the rationale behind the methods chosen and provide details of mitigations to ensure validity and reliability.
Chapter 4.  Data Analysis. This chapter will present the findings from the research activity undertaken, along with an analysis of those findings against the themes identified within chapter two.
Chapter 5. Conclusion and recommendations. This chapter will set out the conclusions reached – responding to the objectives identified within this research project. This conclusion will include a series of recommendations to SWP with regards its ongoing PEQF arrangements as well as any additional recommendations for further research into this area more widely.




Chapter 2

Literature Review.

2.0. Introduction
Police education and training in 2023 is designed to equip officers with knowledge, behaviours, and competencies that align with the ideals of a contemporary and democratic society. Compiled by the CoP, the PEQF has been subject to much debate and more recently significantly challenged.
This literature review will examine the current status of academic knowledge and views surrounding the introduction of degree level training for new police officer recruits, with a focus on the Police Constable Degree Apprenticeship (PCDA) and Degree Holder Entry Programme (DHEP) programs. The researcher will adopt a thematic approach to the literature review.
This chapter seeks to achieve the following objectives identified within chapter 1: -
6. Review and understand the existing academic and empirical evidence base relating to PEQF.
7. Identify and study the existing academic and empirical evidence base relating to design and delivery of degree level work-based qualification.
The researcher will review relevant scholarly sources such as peer reviewed journal articles, academic research and empirical reviews of PEQF programmes. Previous empirical research around vocational degree level training within the workplace is voluminous, and thus, this review will be contained to the key themes that are seen to be present within these successful work based qualifications specifically within policing. The rationale leading to the PEQF implementation will be considered and explored; however, any extended or any in depth analysis extends beyond the word count limit of this research project. More specifically, this review will seek to identify the recurring themes that appear across well delivered programmes – or are indeed absent from those that are not delivered so well. Much of this review will refer to literature that is specific to degree level education and training in the policing sector. Being a relatively new phenomenon, the academic and empirical evidence is relatively narrow in comparison to other sectors, and many of those academic authors have an element of interest in the PEQF – therefore it is considered that some degree of bias is inevitable in these circumstances. The researcher has sought to mitigate the impact of this through reference to multiple sources within each theme, considering and balancing research carefully and identifying and outlining any limitations or shortcomings within the argument presented.
2.1. The History of Police Training
The history of police training in England and Wales has long prioritised practical, work based learning with little emphasis on academic education; however, in recent years there has been a shift towards a more formalised and academically oriented approach, which recognises the importance of high-quality education and training for police officers to enhance their knowledge, skills, and capabilities. This was a contributing factor in the CoP developing the PEQF which includes the PCDA and DHEP (College of Policing , 2020). Work based degree apprenticeships were introduced by the UK Government in 2015 as part of an effort to create bespoke work-based programmes that combine apprenticeships with degree-level qualifications (College of Policing , 2020). The PCDA is a three year programme during which non graduate new recruit police officers complete a level six academic qualification alongside their operational deployment. The DHEP programme takes a similar academic / operational approach but is a two year graduate diploma for graduate recruits.
Both Neyroud (2011) and Winsor (2012), in their separate evaluations of police training and leadership, advocated for greater collaboration between academia and policing. They argued that policing should evolve into a profession rather than a service that merely acts professionally. This was a view reinforced by Wood, (2020) who additionally highlights the growing trend in implementing new approaches and strategies to professionalise policing, drawing from initiatives across commercial and public sector frameworks. Examples of such strategies include the Scanning, Analysis, Response, and Assessment (SARA) model (Leigh, et al., 1996), performance management (Ratcliffe, 2016), and professionalisation through education-aligned training and practice in collaboration with higher education institutions (Bryant, et al., 2014). The idea of professionalising the police force is not new, dating back to at least the 1930s (Vollmer, 1936).
Neyroud’s proposals included completing an academic level 4 qualification upon entrance into the police force, as well as an increased academic emphasis on contemporary leadership and management. The previous police training programme – Initial Police Learning and Development Programme (IPLDP) provided new police officer training at the time (Wood, 2020). This was interpreted and provided locally, with no clear national curriculum or set academic levels relevant to current and future policing concerns (College of Policing, 2020). The programme aimed to teach officers how to respond in certain situations or scenarios but gave no consideration around understanding or to the impact of that police activity.
The PEQF was introduced by the CoP in response to a directive from the 2011 coalition government to modernise police training. The introduction of degree-level training for new police officers was considered essential in recognising the increasing complexity and diversity of the police profession, which demands officers have a broad range of knowledge and skills to effectively address job challenges and demands (College of Policing, 2020). As a result, the PCDA and DHEP programs were developed to provide a blend of academic and practical learning experiences tailored to the demands of the police profession.

The Policing Vision 2025 described a modern police officer operating more autonomously, using discretion when necessary, and problem-solving in complex circumstances, requiring a theoretical understanding of policing, crime, and evidence-based policing (NPCC, 2016). Higher Education was recognised as one of the means to enhance the credibility and professionalism of the police force and provide opportunities for career advancement and leadership development (Willis & Mastrofski, 2018).
It is evident that the trend towards academic and formalised police training in the UK is reflected the importance of providing high-quality education and training for police officers. The collaboration between academia and policing, as advocated by Neyroud and Winsor, is one of a number of factors deemed crucial to ensuring the profession evolves into a more professional service. They assert how it is critical that policymakers must continue to prioritise professionalisation through the development of relevant, nationally standardised curricula, and Higher Education Institutions (HEIs) must continue to play an active role in the development and delivery of these programmes. Overall, there are many that consider this as a positive development that has the potential to enhance the effectiveness and credibility of the UK police forces. 

A review of the available and relevant literature Identifies a number of themes relevant to the implementation of the PEQF programme as set out within the table below. While there is some evidence to suggest that these degree level training programs can enhance the knowledge, skills, and confidence of students, it is important to identify and evaluate the limitations of this approach. 
2.2. Themes identified within the literature.
	Table of themes identified within the literature.

	Relevance and alignment of academic theory, operational practice, and programme structure

	Importance of integration between the HEI and force

	Impact of abstraction from the workplace

	Cultural acceptance of PEQF within Police Forces

	Including and contributing to evidence-based policing (EBP)


Fig 1.
Table of themes identified within the literature review.

2.2.1. The relevance & alignment of academic theory, operational practice and programme structure.
The literature on the introduction of degree level training for new police officer recruits suggests that there are mixed views on the benefits and advantages that PEQF programmes can provide. Several studies have found that degree level training programmes can help to enhance the knowledge and skills of students (College of Policing, 2020; Rowe et al, 2016; Williams, et al. 2019); however, the bulk of the empirical evidence points to difficult relationships between policing and higher education, and training programmes that are too academic in nature. 
Foster and Fleming (2021), and Hutton, (2018) further argue that the programmes place too much emphasis on academic qualifications at the expense of practical experience and do not provide sufficient practical training to adequately prepare students for the complex and unpredictable demands of the police profession. Wood (2020) reinforced this – warning that this approach may create better policing academics than police officers. Policing’s entrenched anti-academic views and the questions of relevance to police work have hindered the integration of academic and practical learning.  This is not a new phenomenon, as officers have a long history of eschewing lessons learned in the classroom in favour of those learned on the streets (Wood, 2020). Many studies have been conducted which draw the same conclusion – policing places little value on academic learning (Lauritz, et al., 2012). The integration of academic learning and practical training in police education has been a subject of discussion and debate for decades. Rowe et al (2016) argue that failure to synergise academic and practical learning hinders the ability of students to develop the necessary skills and knowledge required to become effective police officers. This concern is echoed by student police officers themselves, who have expressed a desire for more practical learning experiences and a greater emphasis on real-world scenarios (College of Policing, 2022). A further concern among police graduates is the relevance of their academic learning to the police officer role. Some students struggle to see the connection between academic disciplines such as criminology and sociology and day-to-day policing (May & Hunter, 2018). In an international comparison by Terpstra & Schaap, (2022) the case of Norway, North Rhine-Westphalia (NRW) in Germany, and Finland illustrates this point. These countries introduced higher education into police training and education in the early 1990s and 2014, in response to their own professionalisation agenda. Each requires that new officers complete undergraduate degree programmes, and despite widespread support for degree level qualification on entry to policing – the tension in balancing theory against practice within the content still remains hotly debated over 25 years later. Simmill-Binning & Towers (2017) offered a very interesting reverse perspective – in surveying ten policing graduates a number expressed concern that it is Higher Education (HE) that actually disregard their tacit and incrementally built operational knowledge as somehow irrelevant and of a lesser value than that taught within the traditional setting that has not been subject of empirical or academic rigour. One issue identified within academia is the tendency for police forces to prioritise practical issues over pedagogical ones, resulting in an insufficient consideration of theoretical concepts (Mahruf, et al., 2020). It can be argued that there are limitations to this publication in that Simmil-Binning and Towers’ commentary arose from a very small study in one individual Northern force, and this concept would benefit from further research. While some progress has been made towards recognising the value brought by both worlds, the reality is that it remains a challenge for many police forces and HEIs.
Some studies offer a more optimistic view and have identified that PEQF programmes have enhanced new recruits’ skills as well as their confidence and credibility in the profession (College of Policing, 2020; Rowe et al, 2016). The findings of Williams, et al. (2019) support this view whereby several police student interviewees reported how studying policing theory has helped them understand the officer role, assist in decision making and in critical thinking. It is important to identify that while these studies offer opportunity, these small-scale studies utilised small research audiences and therefore are open to questions around their generalisability and robustness. Engaging a far larger research audience, the College of Policing 2022 PEQF onboarding survey presented the feedback of student police officers themselves, who have reported feeling more prepared and confident in their roles as a result of the academic and practical training they have received through these programs, than under the previous training regime (College of Policing, 2022). Whilst this survey population is much higher, it is unhelpful that the survey does not differentiate between the police training and higher education which could therefore be viewed as ambiguous rather than reliable.
There is positivity with regards the potential for successful combination of academic with operational activity. Huey & Mitchell (2016) argue that police education should balance academic content with practical, experiential learning opportunities. The authors reference the term ‘pracademics’ (p300) who can bridge the gap between theory and practice. Similarly, Williams et al, (2019) emphasise the importance of a partnership model between universities and police forces in developing police education and training programs that balance academic knowledge with practical skills. The authors suggest that, as an example, universities can provide a valuable perspective on evidence-based policing, while police forces can provide practical insights and experience. While both provide a useful framework for police education, there remains no comprehensive evaluation of the effectiveness of balancing academic content with practical experience as suggested by Huey and Mitchell. 
The CoP (2020) does provide guidance on the level of academic content expected in police education and training program and the framework includes descriptors for knowledge and understanding across a range of policing topics; however, the discourse to this point suggests that the CoP would have done well to focus more keenly on the delivery of those elements within locally agreed police and higher education collaborations. 
While this publication provides a useful guide for police educators, it does not provide specific guidance on how to balance academic content with practical experience and more research is needed to determine the most effective approach to balancing academic content with practical experience. It is the view of the researcher that this can be achieved; however, requires focussed collaborative efforts between academic staff and in-force staff, which would allow for a more comprehensive understanding of both perspectives. The lack of comprehensive evaluations of successful programs remains a limitation of these publications. Nonetheless, the guidance provided can help to inform the development of effective police education and training programs that prepare police officers for the practical realities of their roles while also providing a strong academic foundation. 
To summarise, it is apparent that while some progress has been made towards integrating academic and practical learning in police education programs, there is still much work to be done. The literature highlights the importance of balancing relevant academic content with practical experience in police education and training and despite the challenges, there remains the potential for forces and HEIs to mesh together the different sources of knowledge within the programme (Fleming & Rhodes, 2018). The frameworks and guidance provided can help to inform the development of effective programs, but further research is needed to evaluate the effectiveness of these approaches. The cultural challenges posed by anti-academic views, questions of relevance, and the need to balance theory with skills must be addressed to ensure that police education programs prepare students for the complex and ever-changing demands of policing. This new approach is not simply a case of throwing traditional academic and police approaches together. It is clear that commissioning a HEI, approving a curriculum, and delivering to new starters without a clear understanding or road map to success – is no more than hoping for the best (Hough & Stanko, 2020), and there remains a concern that forces and HEIs are still to craft the novel, hybrid approach required of a successful collaborative student officer programme. Policymakers and police educators should consider these factors as they develop and refine police education and training programs to meet the evolving needs of the policing profession. 
2.2.2. The importance of integration between the HEI and force.
The literature presents a mixed picture in this area. The police do not hold taught degree awarding powers and forces collaborate with HEIs to develop PCDA and DHEP programmes. This has proved challenging in some areas. Whilst forces which already have links with HE are well placed to collaborate with HEIs because they are more familiar with the concepts involved (College of Policing, 2020), other forces have found difficulties in building these relationships as they have no experience in that type of collaborative arrangement (Hough & Stanko, 2018). HEIs and police forces must work together to consider local context in establishing what a good police officer (Belur, et al., 2019) looks like, and in doing so should recognise each other’s equal status as collaborative partners in co-producing programme design, delivery and assessment strategy (Lester, 2020).
Conversations within HE forums do refer to some positive relationships between forces and HEIs but reinforce the lack of national or consistent engagement (Simmill-Binning & Towers, 2017). Relationships are ‘ad hoc, inefficient and of variable standards’ and built around a ‘tendency to use HE to provide accreditation for in-house provision rather than partner with HE to deliver learning’ (Neyroud, 2011, p. 56). Hough and Stanko (2018) also argued that few forces had successfully integrated in this regard – a point subequently further reinforced by Williams (2020) in her review of organisational readiness for the implementation of PEQF. Current student police officers have equally raised the importance of integration between the parties (College of Policing, 2022). The examples of lack of shared awareness extended to the location for the learning and highlighted police lack of understanding of the optimum environment for theoretical and academic learning. This is combined with HEI reluctance to acknowledge how police recruitment dates don’t align with the traditional academic year commencing each September (Hough & Stanko, 2020). Furthermore, Simmill-Binning & Towers (2017) identified how most forces understood that HEIs rightly seek to drive the education elements within the PEQF – but also that due to some forces’ lack of trust in HEIs, they refused to loosen control of the curriculum. 

Both Mawby & Wright, (2008) and Neyroud (2011) identified positive examples of good relationships between HE and policing. They argue that successful collaborations lead to improved knowledge and skills, and a more evidence-based and professional approach to policing; however, neither provides a comprehensive evaluation of those collaborations, and both acknowledge that more research is needed to determine the effectiveness of such partnerships.  
Strategic decision making and effective governance are critical to ensuring that suitable effort and resources are spent in the implementation process and that all essential stakeholders are involved. Successful integration and shared understanding are vital to strike that balance between theoretical knowledge and practical application in order to turn out good police officers.
Strudwick, (2012) reviewed collaborative arrangements between policing and academia to set out six critical factors that contribute to successful collaborative arrangements. 

	Principle
	Description

	Shared goals
	Collaboration should be based on shared goals and objectives that align with the interests of both police and academic institutions.

	Mutual respect
	Both parties should have mutual respect for each other’s knowledge, skills, and expertise.

	Open communication
	Clear and open communication channels should be established and maintained to ensure effective collaboration.

	Defined roles
	Roles and responsibilities of all individuals involved in the collaboration should be clearly defined to avoid confusion or misunderstandings.

	Flexibility
	Collaboration should be flexible and adaptable to changes and challenges that may arise during the process.

	Evaluation
	The collaboration should be continuously evaluated to ensure it is meeting the shared goals and objectives and to identify areas for improvement.


Fig 2.
Strudwick’s principles.

2.2.2.1. Strudwick’s six principles.
While Strudwick’s (2012) six principles for collaboration between the police and universities provide a useful framework, their application in practice requires ongoing critical evaluation and adaptation. It is the view of the researcher that the presence of Strudwick’s principles should not simply be assumed and require willingness on both sides. Strudwick (2012) references several secondary sources in her work on collaboration between police and universities. Rowe (2006), argued that the police and academia should work collaboratively to create a ‘hybrid space’ where knowledge can be shared and developed. This concept of a hybrid space was further developed by Fielding and Fields (2011) who suggested that police and academic institutions need to work together to create a ‘third space’ where new knowledge can be created. This is an interesting concept worthy of further examination. Strudwick (2012) also references the work of Goldsmith and Lewis (2002), who argue that collaboration between police and universities can lead to better decision-making within police forces. They suggest that academic researchers can provide critical analysis of police practices and help to identify areas for improvement.
Overall, Strudwick’s (2012) six principles for collaboration between police and universities are well-supported by secondary sources in the field. Policymakers, police forces, and universities must remain mindful of potential power imbalances, differing perspectives on expertise, cultural differences, communication challenges, bureaucratic structures, and sustainability concerns. By working together to address these challenges, the police and universities can successfully collaborate to enhance police training and education. The Higher Education Academy’s (HEA) publication (2018) provides guidance for universities and police forces on how to develop effective education and training programs for police officers. The guide further provides examples of successful collaborations between universities and police forces. However, the publication again lacks a comprehensive evaluation of the effectiveness of these collaborations, and the authors acknowledge that more research is needed to determine the most effective approaches to collaboration between universities and police forces. 
Overall, while the literature highlights the potential benefits of collaboration between universities and police forces, more research is needed to evaluate the effectiveness of such partnerships. The lack of specific examples and comprehensive evaluations of successful collaborations is a limitation in this area. Notwithstanding this, the guidance provided by the HEA can help to inform the development of effective education and training programs for police officers and provide a foundation for further research in this area.
It Is the researcher’s evaluation that the literature – both recent and historic, points more towards service provision than to a collaborative or partnership arrangement akin to those within medicine or education. The real benefits of integration are yet to be realised on a significant scale, and both the police and the HEI should devote significant time and effort to the needs of successful collaboration.
2.2.3. Impact of abstraction from the workplace.
Prior to the implementation of the PEQF, Tong and Wood (2011) outlined the challenges of abstracting student police officers from the workplace to complete academic study within the university setting. In the 2020 review of the implementation of PEQF, Wood reinforced this significant issue with the programme, namely the removal of officers from front line duties for training and education with the suggestion that this should be for 20% of working time in the case of the PCDA. This abstraction is frequently seen as a hindrance to learning and development (Shohel, et al., 2020), and as a new recruit programme, this abstraction is most impactive on Police Constables, who account for 78% of all Police Officers in England and Wales. 
It is suggested that, over the course of the three years, student officer abstraction is between 21% and 31% for most forces that have implemented the PCDA program, and 28% to 34% across the two years of the DHEP programme (College of Policing, 2020). These levels are clearly significantly higher than the 20% initially proposed and this has generated polarising views, with some stakeholders ‘infuriated’ by the impact of abstraction on operational capacity. This prompted the Chief Constable of Lincolnshire Police to seek a judicial review of PEQF (Kadry & Lambert, 2022). Although this was subsequently dismissed, abstraction and workforce planning remain important considerations for many forces that need to be understood and prepared for before deployment (College of Policing, 2020).
To address this issue, assessment strategy should carefully consider the requirement for academic writing, demonstrate innovation, and seek to maximise the use of other methods such as product evidence, professional discussion and observation by which to award academic credit, thereby recognising graduate level performance and in turn minimising abstraction from operational duties (Belur, et al., 2019). PEQF programmes would do well to recognise how good police officers operate at graduate level and also consider the long-standing general principle which has aligned ‘learning’ with ‘doing the job’ for well over 100 years (Dewey, 1916, p22) – especially within a profession (Argyris & Schon, 1974: 1978). There is a need to critically examine the balance between abstraction and operational duties, and to identify new and innovative methods for delivering education and training that minimise disruption to police operations while still providing quality learning experiences. It is only by doing so, that PEQF can better support the development of police officers and contribute to enhancing the effectiveness and efficiency of policing in England and Wales.
2.2.4. Cultural acceptance of PEQF within Police Forces.
As Mcanney et al stated, ‘professional discretion is considered an inherent attribute in defining a profession’ (2022, p. 319). 
This notion is particularly emphasised within policing, where officers paradoxically operate with minimal supervision (Mclaughlin, 2007; Savage, 2007), yet are subject to a strictly hierarchical and disciplined structure. In many police forces, the command-and-control approach adopted by the military, which dates to the establishment of the Metropolitan Police in 1829, is still in place (College of Policing, 2015; Neyroud, 2011). One of the wider challenges for policing and the PEQF is how they can acknowledge the status of new and critical thinking graduates and promote this within the parameters of its traditional hierarchical structures where decisions are typically deferred to senior officers (Norman & Williams, 2017; Davis, 2020). Both publications reinforce how decisions are frequently simply deferred to senior officers regardless of knowledge or understanding – decisions which are usually unquestioned, with subordinates expected to carry them out (Fleming & Rhodes, 2018).   This traditional approach to policing and its hierarchical structure can create challenges for incorporating new graduates with critical thinking skills into the force. In considering this – existing graduates are an important stakeholder group; however, the literature provides contrasting views on this point. In a review conducted in 2017, Hallenberg & Cockcroft interviewed 31 police officers from different ranks who had completed various academic qualifications. Whilst it can be argued that this is a small research group, these officers overwhelmingly reported that their accomplishments were generally met with dismissal and hostility. One PhD graduate was even advised to remove this qualification from his email signature, as it was considered irrelevant, and many interviewees expressed disappointment over the continual deference to hierarchy and positional power attributed to rank. In contrast to this, McKenna, Rowe, and Wilson (2020) used survey data to explore police officers’ perceptions of degree-level education in England and Wales. The study found that while there was some cultural resistance to the idea of degree-level education, most police officers did recognise the benefits of academic learning for policing and were supportive of the new degree pathways that were being introduced.
Berridge and Chang (2020) presented findings from interviews with police leaders and university staff alongside student police officers. This arguably provided a more reliable data set through a wider demograph. The study found that cultural resistance to degree-level education in policing was mainly confined to concerns about the practicality and relevance of academic learning in a policing context and clearly links to other themes already set out within this chapter. Interestingly, the authors offer some suggested solutions that degree apprenticeships can help to address these concerns – providing that this is a more practical and relevant form of academic learning that is integrated with on-the-job training. Similarly, Cooper (2019) discusses the need for a cultural shift in attitudes towards academic qualifications in policing, noting that the current culture may discourage officers from pursuing higher education. The researcher suggests that improving communication between police forces and universities and demonstrating the practical benefits of degree-level education for policing, can help to change these attitudes. These points arguably resurface the historical perceptions of policing with regard to higher education, and it remains to be seen whether the service is willing to recognise and accept the academic knowledge gained by graduate police officers – a view reinforced by both Fleming & Wingrove, (2017), and Ramshaw & Soppitt (2018). 
Despite the challenges presented, it is important for policing to seek to balance and reconcile these elements to maximise the benefits of graduate officers’ knowledge and deliver on the aspirations of the professionalisation agenda (Fleming & Wingrove, 2017; Ramshaw & Soppitt, 2018). Policing must promote an organisational culture that encourages innovation, independent decision-making, and the use of professional discretion by all its members, regardless of rank or seniority - while maintaining appropriate oversight and accountability. It is important that police forces recognise and value the academic qualifications and critical thinking skills of their new graduates. This may require fundamental changes to the existing structures and hierarchies within policing. By doing so, policing can move towards becoming a true profession, with officers who are empowered to make ethical decisions based on sound judgement, and whose actions are consistently aligned with the values of the communities they serve. As much as police officers are expected to autonomously reach at good decisions it is important to acknowledge that discretion often translates into inconsistent application of policy and legislation. The consequences can affect legitimacy, especially when impacting marginalised or underrepresented groups (Green & Gates, 2014; Heaton, et al., 2019), as is evidenced by allegations of corruption, racism, and misogyny dating back many years. Is it therefore surprising that police forces have adopted a risk-averse approach? The implementation of policies and processes do deliver consistency but require lengthy and bureaucratic action by officers, which ultimately restricts autonomous decision-making (Heaton, et al., 2019; Black & Lumsden, 2020). 
In summary, the literature provides important insights into the cultural acceptance of degree-level education in UK policing and highlights the need for a cultural shift in attitudes regarding academic qualifications. Policymakers and practitioners should champion the practical benefits of degree-level education in policing, such as improved critical thinking skills and evidence-based decision-making but balanced against the impact of bias in applying legislation and policy. 
2.2.5. Including and contributing to Evidence Based Policing (EBP).
The concept of Evidence Based Policing (EBP) is a fundamental component of the PEQF aiming to encourage officers to use the most relevant and reliable information to make effective decisions and improve practices (College of Policing, 2017). The literature consistently recognises the importance of EBP, alongside the challenges of its implementation. The benefits of the EBP approach in establishing evidence-based practices and improving policing appear clear. For example, by adopting a broad range of methodological approaches, police forces and HEIs can establish a body of good quality evidence of what works and what doesn’t (Pepper et al., 2022). Grieve and Davies, (2018) champion the benefits of co-production of EBP material and conducted a qualitative study using interviews with police officers, police staff, and academics involved in the design and delivery of EBP training. The findings suggest that co-production can be an effective approach for promoting EBP and facilitating collaboration between academics and practitioners, encouraging ownership and buy-in from practitioners, supporting the translation of research into practice. There are limitations to the publication. Grieve et al. (2018) acknowledge that the study has a small sample size and limited generalisability – focussing on one police force in the UK. Furthermore, the study does not provide empirical evidence of the effectiveness of co-production as an approach for promoting EBP in practice.
While EBP empowers police officers to make decisions based on practical evidence rather than purely theoretical knowledge (Sherman, 2013), it requires collaboration between police forces and HEIs to establish a body of good quality, approved evidence on what works and what doesn’t (Pepper et al., 2022).
To achieve these benefits, several challenges must be addressed. Bolton-King et al. (2020) report that a significant number of police-related research projects are completed annually but frequently not shared or even written up. Additionally, research findings that are shared are not always translated into operational practice, further indicating a lack of communication between academic research and practical policing (Rojek et al., 2015; Brown et al., 2020; Lester, 2020).
The success of EBP relies on the effective collaboration between police forces and HEIs, and will require police officers to be exposed to research processes and to use research findings to inform operational activity (Hunter et al., 2019; Brown et al., 2020). To overcome the challenges of EBP implementation, academic research must be shared and communicated in ways that enable practical policing improvements. To evidence this point, the Metropolitan Police Service (Hunter and Tilley, 2019) reported a 52% reduction in moped-enabled crime, thanks to the adoption of recommendations based on research findings. Though this study did not consider potential displacement of crime rather than reduction – this arguably demonstrates the potential positive impact of using research findings to help inform operational activity. By addressing these challenges, the use of EBP can facilitate improvements in policing, both locally and nationally.
2.3 Conclusion
In conclusion, the literature remains very mixed. While several authors offer optimism, the weight of the empirical evidence at present depicts a gloomier picture. Collaboration between police forces and universities in the provision of degree level training and education for police officers is a complex and multi-faceted process that requires careful consideration of the interests and needs of all parties involved. Many UK publications have identified the importance of integrating academic content with practical police work, ensuring the relevance of academic content, promoting good communication between all parties, and fostering a culture of evidence-based policing; however, there remain few tangible examples of success. Additionally, the cultural rejection of degree level education and training in UK police forces, the impact of abstractions in completing academic work, and the failure in sharing research material with partner police forces have also been identified as significant barriers that need to be overcome. Where optimism exists, the start point for a successful programme is successful collaboration between forces and higher education. Strudwick’s (2012) six principles for collaboration between the police and universities provide a useful framework for guiding this collaboration. Despite the limitations of some of the studies reviewed, the findings suggest that the collaboration between police forces and universities has some potential to enhance the professionalism and effectiveness of the police service in the UK.
While some studies have evaluated the effectiveness and relevance of HE within policing, there is no research on the implementation of PEQF training specifically within SWP. This research aims to address this by exploring the introduction of degree level education and training for new police officer recruits within the force.
This will provide insight into the practical implications of the programme and its alignment with the broader goals of policing and will fill a significant gap in the literature by providing a more  detailed examination of the implementation of PEQF training in SWP. The findings of this study will also contribute to the broader debates on the role of higher education in policing, as well as assist in the development and improvement of future police education and training programmes.




Chapter 3
Research Methodology.
3.0. Introduction
The research methodology chapter is an essential component of any research project, as it outlines the approach, methods and techniques used to collect, analyse, and interpret data. Defined as ‘the systematic collection and interpretation of information with a clear purpose, to find things out’ (Saunders, et al., 2007, p. 488), research is essential in obtaining and reviewing data in order to inform the evidence base relevant to this research project. 
The choice of methodology should be determined by the research objectives and questions, as well as the researcher's own beliefs and assumptions about the nature of reality and the best way to study it. This chapter will discuss the research methodology chosen for this study, justifying the adoption of the pragmatist approach and a survey methodology by which to undertake primary research.  Furthermore, the approach to secondary research will also be set out, utilising pre-existing CoP data alongside unpublished SWP programme documentation. It will also discuss the benefits and potential drawbacks of this approach and how they will be mitigated. It is important to note that as a senior police officer within the force being researched, the researcher has a personal interest and is considered an insider researcher.
3.1. Research Aims
The aim of this research is to identify, review and evaluate the elements of the SWP PEQF programme and to synthesise the same with the themes identified within the literature review in the previous chapter. To deliver against these aspirations, the researcher has set out a series of objectives (first set out in chapter 1) in accordance with Saunders’ appraisal in that they be “precisely written and lead to observable outcomes” (2007, p. 40).
3.2. Objectives
1. Review and understand the existing academic and empirical evidence base relating to PEQF.
2. Identify and study the existing academic and empirical evidence base relating to design and delivery of degree level work-based qualification.
3. Explore existing South Wales Police programme documentation and College of Policing survey data.
4. Obtain and analyse additional data from existing South Wales Police officers and staff.
5. Assess the findings from existing surveys with current South Wales officers to understand the factors relevant to PEQF.
6. Identify and articulate the factors that impact on optimum PEQF delivery within South Wales Police.
7. Critically evaluate this information to make a series of recommendations to South Wales Police with regards to optimum PEQF delivery within South Wales Police.
3.3. Research Design
Developed by Saunders, et al (2007), the research onion sets out the different stages to be considered when designing research and identifying the optimum approach. The onion analogy provides a visual representation of the way in which each layer needs to be ‘peeled away’ in order to reach the next. The layers within the onion represent different considerations – all of which are dealt with individually within this chapter. In this case the researcher has adopted an overall phenomenological approach. Described as the ‘common meaning for several individuals of their lived experiences of a concept’ (Creswell, 2013, p. 76), phenomenological research deals with lived experience of individuals which is critical to this study.
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Fig 3.
The research onion.
(Saunders, Lewis & Thornhill, 2017).
3.4. Research Philosophy
As is seen from the first layer of Saunders’ research onion, one can consider several research philosophies. 
The researcher has utilised a pragmatism philosophy as a research paradigm, because this considers research activity from a practical sense and will ‘bridge the gap between the scientific method and structuralist orientation of older approaches, and the naturalistic methods and freewheeling orientation of newer approaches’ (Kaushik & Walsh, 2019, p. 255). Pragmatism isn’t limited to a single philosophy and focusses on problem-solving and practical applications of knowledge, which emphasises the importance of context and encourages researchers to consider practical implications of their findings (Creswell 2013; Creswell and Plano Clark 2011). This approach offers further benefits including flexibility, practicality, and the ability to incorporate mixed method data collection (Creswell, 2014). Using a mixed methods approach that combines both quantitative and qualitative data collection techniques enables the researcher to gain a more comprehensive understanding of the research problem (Creswell, 2014). The use of pragmatism in this study also acknowledges the social context in which the research is conducted, and the multiple perspectives of the participants involved (Bryman, 2016). In short, by adopting a pragmatic approach, the researcher recognises the subjective experiences of the participants, alongside the quantitative data provided. 
3.5. Research Approach
The researcher has considered both deductive and inductive approaches as articulated within the onion. The inductive approach is adopted and considered most appropriate within the context of this work. The inductive approach is described as a ‘bottom up’ approach whereby research moves from specific understanding and how that informs a more generalised conclusion (Trochim & Donelly, 2006). In the case of this research, the approach seeks data on specific elements to inform a successful PEQF programme more generally.
3.6. Research Strategy
In determining research strategy, the researcher must identify the method which best delivers the data required while considering additional parameters, such as timescales and available sample size.
The primary research design selected for this study is a survey, which aligns with the aims and is suited to the research question. A survey is a research method that collects data from a sample of individuals using a standardised questionnaire and is a commonly used method of data collection in social sciences. This provides a structured approach to gathering information from a large sample in different locations within a relatively short time frame (Babbie, 2017; Bryman & Bell, 2015). Furthermore, surveys are cost-effective compared to other data collection methods, such as interviews or focus groups (Groat & Wang, 2013).
Secondary data is obtained from grey literature consisting of previous surveys with police officers undertaken by the CoP, alongside unpublished SWP programme design documentation. The CoP conducted a survey with police officers, focusing on their perceptions of the PEQF programme. The survey collected data on various aspects of the programme, including its structure, content, and delivery. 
3.7. Research Choice
As this study obtained data from both primary and secondary sources, the research choice adopted is described as mixed method. The use of closed and open ended survey questions is consistent with this (Saunders, et al., 2016).
3.8. Time Horizon
This study adopts a cross sectional approach to data collection. The study is conducted at a moment in time as opposed to a longitudinal approach where subject’s experiences are researched over time (Saunders, et al., 2016). A longitudinal design is difficult to justify within the context of this research and would require a much longer period than the time available to complete this piece of work (Sedgwick, 2014). 
The approach taken gives confidence that the cross sectional experiences of the interviewees can be considered as representative of the sample cohort with validity (Collis & Hussey, 2014).
3.9. Data collection.
Primary data collection surveys capture the experiences of police officers and staff, to obtain both quantitative and qualitative data. The survey is administered through the online survey platform SLIDO, which allows easy distribution and data collection while ensuring confidentiality and anonymity of the participants. The survey link is to be distributed to the sample audience via email, with an additional reminder sent approximately ten days later.
The primary data survey contains both closed and open-ended questions and is distributed to student police officers that are undertaking or have completed the PEQF programme, along with trainers delivering the programme. In this case, closed questions provide quantitative data while open-ended questions generate qualitative data. Closed questions employ a four-point Likert scale, which provides a higher degree of differentiation compared to the traditional five-point Likert scale. The use of a four-point Likert scale has been shown to improve response accuracy, reduce respondent fatigue and avoid mid point bias (Jamieson, 2004). Whilst closed questions can be analysed statistically, open-ended questions elicit more detailed and nuanced responses to the research questions, allowing participants to provide personal experiences and opinions and to explain their responses to the closed questions. Those questions are structured to enable participants to provide comprehensive feedback, while ensuring that their responses are easily analysed. By using both types of questions, the researcher can collect a rich and varied set of data, providing a deeper understanding of the research topic. Furthermore, the use of mixed methods research can help mitigate some of the drawbacks of using surveys as a data collection method. The themes identified within the literature review informed the basis of the survey questionnaire in order to deliver against the first five objectives highlighted earlier within this chapter. The remaining two objectives are dealt with through the analysis of pre-existing data including previous CoP survey feedback and SWP programme PEQF documentation.
This study aims to establish the views of student police officers and police trainers regarding the integration between their police force and the university, alignment of academic and operational elements, relevance of curriculum, levels of abstraction from operational duty, and effectiveness of communication throughout the programme.
3.10. Data Analysis
The use of SLIDO to host the survey questionnaire provides the researcher with ability to collate, analyse and present the data within this research project. The SLIDO platform collates, codes, and presents quantitative data within chart format, whilst qualitative data will be presented in word cloud and narrative form aligned to the themes set out within the literature review.
3.11. Reliability and Validity
Validity and reliability are essential components of any research study. Validity refers to the extent to which a study measures what it is intended to measure. Reliability refers to the extent to which a study produces consistent results over time (Lobiondo-Wood & Haber, 2018).  
To maximise the validity and reliability of this study the researcher has taken several actions. The primary data collection methods selected are designed to elicit accurate and honest responses from the participants via a combination of closed and open-ended questions. These questions were informed by the themes identified within the literature review to maintain relevance. One of the primary drawbacks of using survey research is the potential for response bias, where participants may provide socially desirable responses or be influenced by external factors, such as the wording of the questions or the order in which they are presented. This can lead to biased or inaccurate data (Fowler, 2103). 
To mitigate this potential bias, the survey questionnaire was pre-tested with a small sample of participants before it was distributed to the larger sample. The use of pretesting enables the identification of any issues with the questionnaire, such as unclear or ambiguous questions, which can be rectified before the survey is distributed to the larger sample. Following pretesting, no issues were identified. Surveys may also suffer from low response rates, which can affect the representativeness of the sample (Dillman, et al., 2014). To reduce this nonresponse bias, the researcher will utilise reminders to encourage participation, enhancing the validity and reliability of the survey results.
The CoP secondary data also consisted of both closed and open-ended questions like those used in the self-administered survey questionnaire, allowing for a comparison of the views and opinions of SWP student police officers with those of other police officers who had previously undertaken the programme. The use of this secondary data is also subject to the same validity and reliability considerations. 
The appositeness of using SWP unpublished data has been considered. The use of unpublished data makes further research, validation and evaluation by other researchers more difficult; however, the specific SWP approach to PEQF is central to the research question posed and its absence would acutely impact the quality of this work. SWP programme information has been included through diagrams, tables and infographics within the body of this research project so as to ensure validity over time. SWP provided permission for the data to be used.
Studies have shown that combining primary and secondary data collection methods can further increase the validity and reliability of the findings (Bryman, 2016). The use of both primary and secondary data within this study is designed to enhance the accuracy and robustness of the findings through triangulation to increase the validity and reliability of the findings. The data collected will be analysed using both descriptive statistics and thematic analysis.
3.12. Ethical Considerations
The ethical considerations are crucial in any research project, and this study is no exception. Ethics in the context of research were defined by Saunders et al as, ‘the standards of behaviour that guide our conduct in relation to the rights of those who become the subject of your work or are affected by it’ (2007, p. 178). As the study involves human participants, ethical considerations are carefully addressed throughout the research process. This study considers the principles of ethical research as outlined by the British Sociological Association (BSA) (2017) and the University's research ethics guidelines, who provided approval for the research activity. The survey questionnaire is designed to be straightforward and not cause distress to the participants either psychologically or physically during the data collection process. The principle of voluntary participation was upheld by ensuring that participants were given information about the study, were informed that participation was voluntary, and assured that participation would remain confidential. The data collected will be used only for the purposes of the research study, and any identifying information will be removed from the data. 
The use of secondary data obtained from previous surveys conducted by the CoP was also considered with regard to ethical considerations. The CoP obtained informed consent from all participants and their data was anonymised to protect their identities. The use of this secondary data will be undertaken in accordance with the same ethical guidelines.  
In summary, the ethical considerations in this study are carefully considered and upheld throughout the research process, with the aim of ensuring that the rights and wellbeing of all participants were protected.
3.13. Conclusion
In summary, this research sets out to obtain, analyse and evaluate research data against the themes identified within the available literature. The researcher adopts a pragmatic philosophy, which affords flexibility in both primary and secondary data collection methods and further justifies the mixed methods approach taken. Primary data will be obtained using online anonymous surveys by police officers and staff that have either completed / are completing the SWP PEQF programme or are training those officers. Utilisation of the online survey platform SLIDO helps to collate and present both quantitative and qualitative data obtained through the use of both closed and open ended questions. Previous CoP surveys and SWP PEQF programme documentation has been collated, reviewed and evaluated as secondary data. Finally, the research is undertaken in line with the ethical approval granted by UWTSD.



Chapter 4.
Data Analysis and Discussion.
4.1 Introduction
The aim of this research project was to critically evaluate the implementation of degree level education and training for new recruit police officers within South Wales Police under the Police Educational Qualifications Framework (PEQF).
The data presented within this chapter will be tested against the below research objectives: -
1. Review and understand the existing academic and empirical evidence base relating to PEQF.
2. Identify and study the existing academic and empirical evidence base relating to design and delivery of degree level work-based qualification.
3. Explore existing South Wales Police programme documentation and College of Policing survey data.
4. Obtain and analyse additional data from existing South Wales Police officers and staff.
5. Assess the findings from existing surveys with current South Wales officers to understand the factors relevant to PEQF.
6. Identify and articulate the factors that impact on optimum PEQF delivery within South Wales Police.
7. Critically evaluate this information to make a series of recommendations to South Wales Police with regards to optimum PEQF delivery within South Wales Police.
4.2.1 Primary data.
The primary data research focusses on 2 groups: police officers who are completing / have completed the SWP PEQF programme (group 1), and police training staff who are responsible for delivering the police training elements (group 2). Both independently completed online surveys. In selecting two groups for survey the researcher obtained views of multiple audiences by which to compare the results, thereby reducing the effect of sampling bias and helping inform a more meaningful analysis (Biggam, 2011).
Once obtained, the data collected was organised, analysed and coded by the researcher. Data analysis is described as:
working with data, organising it, breaking it down into manageable units, synthesising it, searching for patterns, discovering what is important and what is to be learned, and deciding what you will tell others.
(Bogdan & Biklen, 1982, p. 153). 
Firstly, both online surveys were analysed thematically, splitting out quantitative and qualitive data. Quantitative data was analysed using the online Slido survey platform. MS Office tools were used to present this data through descriptive statistics, providing straightforward summaries and graphics with regards the respective samples and the measures. The qualitative data was subject to inductive reasoning and analysed utilising grounded theory methodology (Cresswell, 2014). Both were then compared to identify similarity or conflict. 
4.2.2 Secondary data.
A similar approach was taken with regards to the secondary data obtained during this research work. College of Policing data was organised, analysed and coded by the researcher. Both primary and secondary data was compared with the literature review (synthesis) in chapter two to identify similarity and potentially further expand on any previous research in these areas. 
The researcher’s position within the organisation being studied affords access to unpublished documentation that would not have been available to external researchers. It is important to note that this has not been subject to external scrutiny, nor peer review and should therefore be treated with a degree of caution. Whilst there is a case for its exclusion, to not consider this internal data against the other data sets would undermine the quality of this research work. To mitigate this validity conflict, SWP internal programme documentation has only been subject to light touch review, and this will be reflected in the way the data is described, analysed, and synthesised. This will essentially be confined to two documents to demonstrate the extent by which the SWP programme aligns with the themes identified (Appendices D & E).
4.3 Primary data survey results.
The results of both surveys are subject of description and analysis, and individual responses highlighted where appropriate. The researcher took a thematic approach to presenting this data aligned to those themes identified within the table below and the literature review. 
4.3.1 Primary data – Group 1.
Current and former student officers were contacted via email with a link to the survey. Approximately 85 had completed the survey within one week, with a reminder email sent after ten days. In total 148 officers completed the survey. The profile of the respondents is included within the data results at appendix A. A more detailed analysis will follow within this chapter; however, in summary most respondents reported negatively with regards the SWP and UWTSD programme and that the poor implementation of many of the important features identified within the literature review has translated into barriers to success. The full student officer survey data is appended at appendix A.
4.3.2 Primary data – Group 2.
PEQF Police trainers were contacted via email with a link to the survey.
This generated a good response with 16 of 20 completing the survey. Again, a more detailed analysis is to follow. In summary, they provided more positive quantitative feedback than that provided by student officers; however, this was not always reflected within the qualitative feedback which was frequently more aligned with student feedback. The full police trainer survey data is appended at appendix B. 
4.4 Secondary data – College of Policing.
In their 2022 survey of new police officer recruits, the College of Policing surveyed 5580 new police recruits across England and Wales (College of Policing, 2022). This translated to a 26% response rate from officers that had joined the service since 2019. The survey sought responses from all new starters including those that had been recruited onto non PEQF programmes (IPLDP). Whilst this differential allowed for national comparison of the results between the groups, this research has been focussed on the PEQF entry routes to allow for more meaningful comparison with the SWP programme. More detailed analysis will follow; however, the feedback provided showed a clear distinction between the satisfaction with police force activity in comparison with that of the respective universities. This data also demonstrates how satisfaction with PEQF programmes declines over time.
4.4.1 Secondary data – SWP programme documentation.
This will be dealt with in more detail later; however, in summary many of the important elements identified through this research project are not adequately dealt with and could therefore be considered barriers to successful implementation of the PEQF programme with SWP. 
The below table serves as a reminder to the thematic areas identified within the literature review.
	Table of themes identified within the literature.

	Relevance and alignment of academic theory, operational practice, and programme structure

	Importance of integration between the HEI and force

	Impact of abstraction from the workplace

	Cultural acceptance of PEQF within Police Forces

	Including and contributing to evidence-based policing (EBP)


Fig 1.
Table of themes identified within the literature review.
4.5. Theme 1. Relevance and alignment of academic theory, operational practice, and programme structure.
4.5.1. Group 1 survey data.
The below table depicts a series of visual representations of the student survey data aligned to this theme.
	The integration between the contents of the police training requirements and the university requirements was good.

	

	I would consider that my academic and operational elements were aligned to each other.
	


Fig 4.
Group 1 responses regarding relevance, alignment & structure.
The quantitative data obtained demonstrates significant negative perceptions.
A large proportion (79%) either strongly disagreed or disagreed that the content of the police training elements and university programmes was integrated. 82% strongly disagreed or disagreed that academic and operational elements of the PEQF programme are well aligned.
When asked to explain their response to this question, a number of those surveyed provided thoughtful and well set out responses to open ended questions which shed further light on this area. Most respondents reinforced the negative view displayed within the quantitative data chart above. One respondent stated:
I found our staff at training very good. The training was excellent and they helped to learn at a very high standard and could not help enough when needed. As for Uni work, I felt that there was not much communication and it is hard to get hold of anyone for help.
(PEQF Student 68).
It is noteworthy that only two respondents provided any positive qualitative feedback in this area.
4.5.2 Group 2 survey data.
The feedback obtained from police trainers presented a more moderate outlook in comparison to student officers.
	The police training elements and
the university requirements are well integrated.
	

	The content of the PCDA / DHEP programme is relevant to the police officer role.
	


Fig 5.
Group 2 responses regarding relevance, alignment & structure.
As can be seen above, 75% of police trainers reported that the police training and HEI elements are well integrated (strongly agree and agree). 69% stated that the content of the PEQF programme is relevant to the police officer role.
When asked to expand on this, several police trainers provided qualitative feedback regarding this theme. One conjectured how the content is relevant, but is repeated several times:
The content is relevant however it is evident that sessions have been written in isolation which lends itself to a lot of repetition throughout the programme. There could also be more inclusion of operational process and policy when it comes to how to deal with incidents to make it more relevant to the operational policing role.
(Police trainer 17).
A significant number of police trainers supported the view that programmes are aligned and relevant.
4.5.3. College of Policing new recruit survey 2022.
This identified good levels of satisfaction with police force education and training; however, reported significant levels of dissatisfaction with university education and training. Full details can be found within appendix C.
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Fig 6.
Comparison of satisfaction with force / university education and training.
(College of Policing, 2022).
As can be seen above, 63.3% of PCDA students and 64.5% of DHEP students reported satisfaction with force education and training. Conversely only 18% of PCDA students and 21.5% of DHEP students were satisfied with university education and training. 
Dissatisfaction with university education and training is strongly correlated to lack of support from staff, poor communication, dissatisfaction with remote / online learning, and study requirements whilst off duty.
4.5.4. The South Wales Police delivery model.
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Fig 7.
South Wales Police delivery model.
(South Wales Police, 2019).
The above illustrates the PEQF model adopted by SWP and UWTSD. The initial six months of the programme references joint delivery at a ratio of SWP 80%: UWTSD 20%, whilst the remainder relies on remote online learning and a series of academic assignments submitted to UWTSD. Years two and three reference DHEP and PCDA qualifications delivered by UWTSD in isolation with no reference to the force, other than to set out ‘20% off the job learning’ (South Wales Police, 2019). No reference is made to academic assessment of operational performance, nor of any innovation in assessment methodology. Academic assessment relies on many 1000’s of words of academic writing required to be submitted by each student officer within years one to three. It is particularly striking that 10,000 to 12,000 words are required within months 7-12, which coincides with the period when officers land on operational policing teams for the very first time and are required to demonstrate their operational competence to reach ‘independent patrol status’ by week 39 as set out above.
4.5.5. Analysis of primary data.
In analysing and comparing the survey results of both groups – the data demonstrates marked and significant differences which is reflected across several themes. Group one report a lack of alignment of operational and academic elements (82%), whereas conversely 75% of group two agree or strongly agree that the programme is well aligned. This is repeated within the qualitative feedback provided to open ended questions. 
It is not unreasonable to expect different results from different control groups; however, the picture presented by the group one and two feedback is one of disparate and polarising views. The extent by which this is seen is unexpected and came as a surprise. It is the view of the researcher that there may be several potential explanations for this. One is social desirability bias (Edwards, 1957), whereby police trainer respondents may tend to respond in such a way as to appear positive about elements of the programme they are employed to deliver. The researcher’s position within the force may also be a factor. Police trainers are also far more experienced than new recruits and may provide a greater depth of understanding as to the variety in the role of a police officer, and therefore allow a more in depth understanding of relevance – or conversely display the ‘curse of knowledge’ (Kennedy, 1995, p. 249), a term used to describe cognitive bias whereby respondents may answer positively to support the existing culture and practice. A third explanation is that police trainers focus their efforts and attention on the initial police training phase of approximately six months. The group one survey results support the notion that little or no attention is given by trainers to the longer-term elements of the programme, nor the detail of what is required by UWTSD. This is supported by group two survey feedback in that only 50% of respondents said they understood the PEQF programme – though 100% of the group two respondents agreed the importance of understanding the PEQF programme in its entirety (Appendix B).
Responses to open ended questions also drew out some interesting perspectives. Several student officers reported on the comparatively low pay of new police officers – with a requirement to work paid overtime impacting on their time available to complete study. This is an unexpected, but relevant factor which was not identified within the literature review - nor had it previously been considered by the researcher within the context of the impact on time available to study. Whilst this point is not directly concomitant with the themes identified within this research, it will be referenced within the conclusion and recommendations chapter.
4.5.6. Synthesis of primary data, secondary data, and literature review.
The literature review identified the importance of alignment in this thematic area to deliver a good quality PEQF programme. Group one held strong views that the programme design has failed to adequately deliver against this element. Additionally, the secondary data obtained from the CoP, and further emphasised by the SWP programme design demonstrates a significant amount of academic writing alongside the police officer role with little reference to consideration of operational activity contributing toward academic attainment. This aligns with the arguments presented by Hutton (2018), Wood (2020), and Foster and Fleming (2021) within the literature review who are united in their views that PEQF programmes currently place too much emphasis on academic elements at the expense of practical opportunity. Whilst group two feedback offers an almost opposite view, their qualitative data obtained does paradoxically offer some insight to support the views of group one – particularly that whilst the content is relevant, its repetition through the programme could leave some questioning the relevance of hearing the same information several times. One could argue that this further fuels policing’s historic and entrenched anti-academic viewpoint. 
4.6. Theme 2. Importance of integration between the HEI and force
Whilst the first theme relates to alignment of content and activity – this is a similar theme, but more focussed on the relationship between SWP and UWTSD as individual organisations. 
4.6.1. Group 1 survey data. 
	I am satisfied with the level of communication between the police force and the university in regards to the PEQF program.
	

	The level of collaboration between Police trainers and UWTSD staff during my probationary period was good.
	


Fig 8.
Group 1 responses regarding force / HEI integration.
Again, most respondents report dissatisfaction with alignment between both organisations, reporting negatively on both the communication and collaboration.
As can be seen above, there is little agreement that SWP and UWTSD communicate well which each other or are well integrated. 81% reported dissatisfaction (strongly disagreed or disagreed) with the communication between the force and the HEI, whilst 84% strongly disagreed or disagreed that the collaboration between both is good. 
Student officers were asked to elaborate on their responses, with many providing additional qualitative information to the effect that police trainers were unable to deal with queries regarding the academic elements of the programme. They described the university as being unresponsive or unhelpful, with academic work required during particularly challenging operational periods such as when working toward independent patrol status – which requires demonstration of operational competence as opposed to academic. One student officer reported:
There is no alignment. The essays do not reflect everyday policing and the deadline of the first set of essays is set right when you're very busy during your tutorship. You are trying to learn everything about the job, fit into a new team, new shift pattern, a new way of life and then expected to do essays on top at this crucial time.
(PEQF Student 44).
4.6.2. Group 2 survey data.
	From your individual perspective - Force trainers (SWP) and HEI (UWTSD) are well integrated in delivering a seamless programme across the PCDA / DHEP programmes
	


Fig 9.
Group 2 responses regarding force / HEI integration.
In response to the question above, 75% of police trainers strongly agreed or agreed that force trainers and HEI are well integrated across the programmes. It is interesting that this is not reflected within the free text responses to open ended questions on this theme where many respondents referred to the absence of the university in initial training having adverse impact on the students and the perceptions of the programme. This could call into question the validity of the quantitative feedback obtained with regards this theme. One trainer commented:
I believe that it would be beneficial to the students to have more inputs/ contact provided by the university so students would have a better understanding of what is expected of them over the 2-3 year process.
(Police trainer 14).
4.6.3. Analysis of primary data.
Whilst on the face of it, this demonstrates a significant divergence in the feedback data obtained from both groups, the group two acknowledgement that the university are absent from initial police training goes some way to supporting the group one data. It is noted that whilst the themes are different (theme one refers to alignment of content, whereas theme two refers to alignment of both organisations), it is conspicuous that they are extremely closely related. It is therefore suggested that the same factors identified above play out equally in respect of the differences between both groups and any potential bias with regards to this thematic area. 
The researcher’s review of secondary data identified no additional beneficial information specifically relating to this theme. This has been adequately dealt with in the previous section. 
4.6.4. Synergy between primary data and the literature review.
The literature review identified that few forces had successfully integrated with HEIs (Hough and Stanko, 2018; Williams, 2020). The group one findings strongly reinforce this view, supported by the qualitative feedback from group two. Whilst not directly considered within this theme, the secondary data from the College of Policing survey set out in theme one above arguably further strengthens these views. SWP and UWTSD are two agents collectively responsible for delivering one programme. Feedback for forces demonstrates very high satisfaction, whilst university feedback is extremely negative. One could ask how this could be so different for two organisations delivering the same product? Being as the feedback is so divergent it is unsurprising to see strong views with regards the lack of alignment between both.
4.7. Theme 3. Impact of abstraction from the workplace
4.7.1 Group 1 survey data.
	The university's process for awarding academic credit for operational activity in the PEQF program is good.
	


Fig 10.
Group 1 responses regarding UWTSD’s award of academic credit.
As can be seen from the table above – the vast majority of student officers (83%) strongly disagreed or disagreed that UWTSD is good at awarding academic credit to operational activity. This area was further explored within open ended questions by which to obtain more qualitative data around this point – with many students suggesting that a greater weight be placed on operational activity. One student simply said:
 Take into account operational work instead of academic essays.
PEQF Student 10
4.7.2. Group 2 survey data
	The HEI does a good job of minimising operational abstractions for completion of academic work.
	


Fig 11.
Group 2 responses regarding UWTSD’s award of academic credit.
As can be seen above 53% of police trainers strongly disagreed or disagreed that UWTSD minimises operational abstractions for academic work. Whilst this remains at odds with student officer feedback – the differences are less stark. 
4.7.3. College of Policing new recruit survey 2022.
This survey provided valuable data with regards the impact of operational activity on student ability to complete academic work. Several students reported low resources, combined with high numbers of student officers which impacted on the allocation of off the job time by which to complete studies. Respondents considered their protected learning time (PLT) to be generally insufficient, usually made more difficult by regular amendments or cancelations to prioritise operational policing. The introduction of degree level education and training for new recruits has coincided with the Government pledge to increase police officer numbers by 20,000 across England and Wales (College of Policing, 2020) which has significantly increased the student police officer numbers.
4.7.4. South Wales Police documentation.
Appendix D shows how elevated levels of recruitment has translated into 58% of front-line response policing teams in SWP being made up of student police officers (South Wales Police, 2022). 
4.7.5. Analysis of primary data.
It is noteworthy that the questions are framed slightly differently for both groups to take account of group two responding from a distance, which may have some limited impact on comparison. Regardless of this the feedback does add weight to the participant perception that operational activity is not considered to the extent it could be by which to award the qualification. Group one respondents provided more negative feedback than that of group two which could reflect their status as those most impacted by the implications of the programme.
4.7.6. Synthesis of primary data, secondary data, and literature review.
In a previous (2020) review, the College of Policing identified how abstraction levels far exceeded the proposed 20% off the job time, and yet student officer feedback nationally remains that this is insufficient (College of Policing, 2022). Primary and secondary research data aligns in that more is to be done to better establish the relationship between operational and academic elements and therefore reduce level of academic work which will translate into less abstraction from operational work. This accords with Dewey’s principle (1916) that ‘working’ is ‘learning’ (p22). Less abstraction will enhance operational capacity, consequently reducing the necessity for PLT to be amended or cancelled. These elements are interdependent and combine cyclically rather than in linear form and align with the vocational principles (Argyris & Schon, 1974: 1978; Belur, et al, 2019) set out within the literature review.
4.8. Theme 4. Cultural acceptance of PEQF within Police Forces.
4.8.1 Group 1 survey data
	My police degree study knowledge is accepted well by others within force.
	

	As an individual who is studying for / or has completed degree level policing study - my knowledge is considered by South Wales Police.
	

	Do you believe that the nature of policing warrants the status of being a graduate profession?
	


Fig 12.
Group 1 responses regarding cultural acceptance of PEQF within SWP.
The table highlights high levels of student officer feedback to the effect that their graduate knowledge is neither accepted (89%) or considered (77%) by South Wales Police. 
Some of the additional qualitative feedback provides more detailed and valuable rhetoric on the negative feedback in this area. The vast majority of respondents reported that their status as degree holders – or working towards the qualification is totally disregarded by their employer. The fact that they hold graduate knowledge is often considered irrelevant – further reinforcing the elements identified within the literature review with regards policing’s view of academia. One reported how: 
It is not look(ed) upon well by longer serving officers as it is seen as favouring academic inclined individuals and a barrier to possible officers who have better people skills.
(PEQF Student 18).
In addition to this, several officers reported an increasing desire to simply do enough to pass the qualification, with one stating:
Everyone now has it and a lot of people have had a bad experience with it so there is a negative opinion. Everyone just wants to meet the minimum to pass because of how much stress it is on top of work.
(PEQF Student 35).
Disregarding the views of the wider force, it is considered impactive that 84% of students themselves do not feel that the police officer role warrants graduate status. The reasons for this would benefit from further research.
4.8.2 Group 2 survey data
	How well accepted is student officer degree level policing knowledge considered by South Wales Police?
	

	Do you consider that PEQF degree level training and education for new police officer recruits is supported well by supervisors and managers within force?
	


Fig 13.
Group 2 responses regarding cultural acceptance of PEQF within SWP.
The table above highlights that 67% and 69% of police trainer respondents disagree (strongly disagree or disagree) that student officer knowledge is accepted in force or that supervisors / managers support PEQF training and education. This aligns with the feedback provided by group one.
When asked to expand on their survey response, several police trainers provided qualitative feedback on this area which also confirmed the feedback of group one. One articulated that:
There is a lack of understanding and appreciation for police degree holder knowledge within the force.
(Police trainer 3).
No additional secondary data was obtained that could be considered against this theme. 
4.8.3. Analysis of primary data.
It is evident that groups one and two have provided similar feedback in this area. It is also significant that the nature of this theme is less likely to generate bias within group two as the questions are aimed at the force in general rather than the PEQF programme specifically. This could arguably help explain some of the differences between these and previous responses in comparison with group two. It is noteworthy that 84% of group one respondents disagree that policing warrants degree level education and training. It is therefore considered reasonable to draw conclusions about respondent’s lack of support for, and negative perceptions of, the degree level programmes. Respondents are less likely to report positively on a programme they do not perceive to be necessary or justified (Moray, 1961).
4.8.4. Synthesis of primary data and literature review.
Again, comparison of the primary data against the areas identified within the literature review supports the previously identified findings. Policing continues to place little value on academic learning (Lauritz, et al., 2012), and there is little to suggest that the traditional hierarchal dominancy issues set out by Mckenna, Rowe & Wilson (2020), and Berridge and Chan (2020) have been considered or addressed.
4.9. Theme 5. Including and contributing to evidence-based policing (EBP)
4.9.1. Group 1 survey data.
	How well do you understand Evidence Based Policing?
	

	How well embedded is Evidence Based Policing within your programme.
	


Fig 14.
Group 1 responses regarding evidence based policing (EBP).
In responding to the online survey, 82% of student officers reported having a good or reasonable understanding of EBP. This is the first thematic area that has drawn positive feedback from student officer respondents. With regards EBP within the PEQF programme, 20% stated that EBP is well embedded within the programme, with 48% describing it as somewhat well embedded, but could be embedded better. In total 68% of respondents present a more positive outlook than negative. 
When investigating this further in comparison with date of joining, those who joined most recently (April 2022 - March 2023) reported more positively on their understanding of EBP (78%). The remainder remain broadly consistent.
4.9.2 Group 2 survey data.
	Evidence based policing is well embedded within the training programme.
	


Fig 15.
Group 2 responses regarding evidence based policing (EBP).
The above demonstrates that 69% of police trainers either strongly agree or agree that EBP is well embedded within the training programme. This reinforces the group one feedback who also reported positively regarding EBP. 
4.9.3. College of Policing survey 2022.
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Fig 16.
Table depicting understanding of EBP.
(College of Policing, 2022).
The survey responses above identify positive feedback from PEQF students overall with regards their understanding of EBP within the PEQF programmes. On average 78.6% of PCDA students, and 79.9% of DHEP students agreed (strongly agreed or agreed) with the statement ‘I understand what evidence based policing involves’. It is notable that this figure increased in line with length of service with those that have been on the programme longer reporting higher knowledge.
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Fig 17.
Percentage of respondents who agree or strongly agree with each statement on EBP.
(College of Policing, 2022).
As can be seen from the bar chart above, there are good levels of confidence with regards understanding EBP.  79.5% of PCDA students and 78.7% of DHEP students report a good understanding. This is consistent with the previous data set; the however, actual use of EBP (PCDA 27.7% & DHEP 27.1%) in decision making is still far lower, along with supervisor encouragement (PCDA 27.6% & DHEP 27%) around the use of EBP. Strikingly - although IPLDP feedback is beyond the scope of this research project, those levels far exceed those of PEQF programmes. This may benefit from further research in future.
In analysing the College survey data, the comparison between those at different points in the programme demonstrates interesting results.
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Fig 18.
Table depicting levels disagreement with the statement ‘EBP is a fad’.
(College of Policing, 2022).
The chart above highlights a significant shift in the way that EBP is perceived amongst student officers as they move through their programme.  The question was framed from the negative perspective; however, in understanding and translating the data to the positive axis, third year students (PCDA 47.3% & DHEP 47%) reported greater agreement that ‘EBP is a fad’ than year one (PCDA 43.7% & DHEP 33.1%) students.  As can be seen, this differential was most conspicuous within the DHEP community. 
4.9.4 Analysis of primary data.
Again, feedback from both groups is broadly similar in this area with both fundamentally supporting the notion that EBP is well embedded and well understood. Again, potential for any cognitive or response bias is considered as reduced within this thematic area, due to the generic nature of the theme which is specifically referenced within the curriculum (College of Policing 2020) and does not apportion responsibility to either of the survey groups. Group one survey data supports the view that student officers become less positive about EBP over time. 
4.9.5. Analysis of secondary data.
Again, feedback remains broadly consistent across the question set with regards to this thematic area. Most students report positively with regards their understanding of EBP, which improves in correlation with length of service. Interestingly - longer police service corresponds with higher suspicions that EBP is ‘a fad’ (appendix C), suggesting possible lack of confidence it its application. This is reflected in the survey data which shows low levels of use of EBP in decision making and encouragement by supervisors.
4.9.6. Synthesis of primary data, secondary data, and literature review.
This is very interesting feedback – particularly when considering these thematic findings with the previous theme which questions the value of academic knowledge within policing. Both the primary and secondary quantitative data suggest high levels of support for EBP. The literature review identifies the clear interdependence between EBP, academic research and decision making (Hunter et al., 2019; Brown et al., 2020), and it is interesting that EBP has been positively regarded within this research despite many of the linked factors e.g. the acceptance of PEQF knowledge being subject of negative feedback. This may support the notion that EBP is more culturally mature within policing.
This poses obvious questions in respect of reliability in this case. One possible explanation could relate to understanding of the term ‘EBP’. No definition was provided by the researcher, with respondents expected to interpret the relevant questions based on their knowledge and experience. This was also referenced within the secondary CoP data (College of Policing, 2022) as a potential factor to consider when evaluating responses and could be considered as a limitation within this research. This will be dealt with in the next chapter.
4.10. Summary of findings.
This research activity has identified important data by which to consider the quality of degree level education and training for new police officer recruits in SWP. Where these themes have not been adequately considered or implemented – this could translate into barriers preventing successful implementation. These will be set out and summarised within the following chapter – conclusions and recommendations.



Chapter 5.
Conclusion and recommendations.
5.1. Introduction
The previous chapter set out the analysis of the quantitative and qualitative data aligned to the themes identified within the literature review. This chapter will make a series of recommendations which are grounded in the conclusions drawn out within this research project, and will be of value to senior leaders, practitioners, and policy makers within SWP and their contracted HEI, as well as interested parties more widely across England and Wales.
5.2. The research question and achievement of objectives
In order to address the research question, the researcher has critically evaluated the introduction and implementation of the Police Education Qualifications Framework (PEQF) for new Police Officer recruits in SWP. 
This required a series of objectives to be met, which are set out within the table below.
	No.
	Description of objective
	Where this objective was met

	1.
	Review and understand the existing academic and empirical evidence base relating to PEQF.
	Met within the literature review at chapter two.

	2. 
	Identify and study the existing academic and empirical evidence base relating to design and delivery of degree level work-based qualification.
	Met within the literature review at chapter two.

	3. 
	Explore existing South Wales Police programme documentation and College of Policing survey data.
	Met within the data analysis at chapter four.

	4. 
	Obtain and analyse additional data from existing South Wales Police officers and staff.
	Met within the data analysis at chapter four.

	5. 
	Assess the findings from existing surveys with current South Wales officers to understand the factors relevant to PEQF.
	Met within the data analysis at chapter four.

	6. 
	Identify and articulate the factors that impact on optimum PEQF delivery within South Wales Police.
	Met within the literature review at chapter two, and data analysis at chapter four.

	7. 
	Critically evaluate this information to make a series of recommendations to South Wales Police with regards to optimum PEQF delivery within South Wales Police.
	Met within the conclusion and recommendations at chapter five.


Fig 19.
Table depicting how objectives were met within the research project.
5.3. Main Findings.
5.3.1. Theme 1. Relevance and alignment of academic theory, operational practice, and programme structure.
Previous research identified the importance of alignment in this area. 
The research findings support the previous findings in that force and HEI elements are not well aligned, and that too much emphasis is placed on academic writing whilst failing to consider operational activity by which to award academic credit. The programme is not structured to allow student officers to learn theoretical elements and then embed them within their operational activity, which impacts on participant confidence.
5.3.2. Theme 2. Importance of integration between the HEI and force.
The previous chapter dealt with alignment of content and structure, whereas this theme specifically considers the interaction at organisational level. 
Research identified little evidence to signal an integrated approach. The findings are consistent with the previous research which states that few forces integrated well with HE. Rather than a unified programme, a number of respondents reported how the force and HEI elements felt like separate entities. SWP trainers have little knowledge about the overall programme, whilst the HEI show little consideration of the interaction between academic and operational activity. This is particularly relevant to year one of the programme. Student officers deploy to operational policing teams for the first time and must demonstrate initial operational competence in order to patrol independently. Submission of academic work during this period is considered to be especially challenging.
5.3.3. Theme 3. Impact of abstraction from the workplace.
Again, the findings of this study reinforce the literature. Like many forces, the SWP programme fails to adequately address issues linked to abstraction from the workplace. Several factors combine to inform the requirement and level for abstraction including awarding operational activity, and innovation in assessment. When implemented successfully, this has the effect of reducing academic workload, and therefore reducing requirement for abstraction from the workplace which in turn reduces the likelihood of PLT cancellation in a cyclical manner. This study also establishes that the PLT within SWP is frequently amended or cancelled, or not allocated at appropriate times in line with academic submission dates.
5.3.4. Theme 4. Cultural acceptance of PEQF within Police Forces.
Data analysis of the research findings confirm little support for academic knowledge, reinforcing the long-standing views from those within policing articulated within the literature. Little consideration is given by the force to students’ graduate knowledge, nor their status as graduates - with their knowledge gained through the PEQF generally considered irrelevant. This is reflected in a number of SWP student officers reporting their intention to only complete sufficient work to simply pass the programme and no more.
5.3.5. Theme 5. Including and contributing to evidence-based policing (EBP).
The analysis of the research data suggests that EBP is well embedded within the programme and generally well understood by students; however, the support for the actual deployment of EBP within SWP activity is reported less positively. This aligns with the findings of the theme above in which graduate knowledge is not being utilised in such a way to help inform the relevant evidence base. It is also striking that students view EBP more suspiciously as they move through their respective programmes.
5.4. Recommendations.
The recommendations which follow take account of the themes identified throughout this research study.
5.4.1. SWP and the HEI should invest time and effort in developing the professional relationship in order to establish a positive collaborative programme. This should include effective joint evaluation and governance at all levels alongside joint communication and strategies which inform and support student police officers. Shared awareness and understanding will positively impact student confidence with regards integration across the programme.
5.4.2. SWP and the HEI should consider the content and timetabled structure of the programme design to assist student officers in operationally implementing the academic and theoretical elements of the curriculum. This should include timing, identification, and reinforcement of the most critical elements, alongside additional explanation as to the relevance of more abstract factors.
5.4.3. SWP and the HEI should work collaboratively to ensure that abstraction from operational duty is reduced to the minimum. To achieve this, the HEI should seek to award maximum credit to operational activity and demonstrate innovation in assessment, whilst the force should consider its approach to PLT award and allocation to maintain operational capacity and provide student police officers with sufficient time by which to demonstrate their competence. In considering this, the force should also examine levels of overtime worked by student officers as specifically referenced within chapter four.
5.4.4. The organisations should seek to collaboratively embrace the benefits of degree level education and training by utilising student officer research activity as part of the evidence base within force by which to help inform organisational and operational decisions. This should extend to joint communication materials and the identification, recognition, and reward of high performing student officers.
5.5 Limitations.
Whilst the research approach provided many benefits, the pragmatic philosophy is not without limitations. The primary data collection methods relied on an online survey which was completed independent from the researcher and reduces the impact of the researcher’s position as a senior police officer within SWP, which could inadvertently influence the participant's responses through perceived positional power. Survey research does have drawbacks, and whilst this approach sought to minimise response bias, the researcher’s absence prevented them from ensuring that well considered and conscientious responses were submitted. 
Survey participation cannot be taken for granted and 148 current or former PEQF student officers completed the survey, of a potential audience of 824. This generated a 18% response rate, and it is acknowledged that a higher response rate would afford a higher confidence rating. One could argue that this could impact the generalisability of the findings; however, the consistency of responses, and triangulation of data sets across most thematic areas does give the researcher confidence that the findings are representative. The use of multiple audiences, methods and perspectives in this study has also helped to further mitigate potential bias and therefore the researcher has taken care to ensure that the specific conclusion and recommendations are empirically embedded, robust, accurate and reliable. 
The survey questions around EBP generated conflicting data in comparison with cultural acceptance of PEQF in force despite interdependence. The researcher did not provide a definition of EBP, nor any context around the questions and potential link between the themes. This could go some way to explain the conflict, and on reflection a definition or explanation may have helped focus responses appropriately. 
The SWP PEQF programme has not been subject of previous evaluation and whilst this research project addresses this, no previous evaluation was undertaken with regards the historic police recruit training programmes within SWP. This makes direct comparison impossible.
The researcher acknowledges that many elements combine to contribute to the success (or otherwise) of the subject matter subject to this research. The timescales and wordcount aligned to this research work prevents in depth analysis and evaluation of some of those factors. They would include a deeper understanding of supervisor and manager attitudes, identification and consideration of any relevant governance arrangements within forces, and examination of decision-making process amongst policymakers. Equally, feedback from HEI staff would have provided a valuable additional dataset by which to compare with SWP groups. These are areas which may benefit from further research alongside a wider evaluation of degree level education and training across multiple police forces.
These limitations are acknowledged and justified within the constraints applied to this research project. The researcher has taken appropriate steps to maximise the validity and reliability of the data collected, whilst striving to engage in reflexivity throughout the research process, critically reflecting on their own assumptions and biases. 
5.6 Conclusion.
At a time when the future of police education and training remains debated, it is arguably more important than ever to understand barriers to successful implementation of the PEQF programme.  Several areas are presented for practical consideration by those involved in the design, delivery and governance of the SWP PEQF programme. This research highlights the importance of the nexus between the force and the HEI, and how that directly impacts on the subsequent design and delivery factors which determine the quality of the SWP PEQF programme. It is evident that many of these factors have not been sufficiently considered within the SWP programme, and it is important that the recommendations highlighted within are adopted and addressed to optimise the programme and support the force in delivering against its local, regional and national objectives.
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4. I studied Professional Policing at USW for 3 years. I volunteered with South Wales Police and Gwent for 3 years during Covid period. Prior to that i studied Law and was a teachers assistant with KS2 pupils at a Primary school.
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area. I joined with the intention of becoming a Detective , aware what my strengths and weaknesses are.
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[image: ]Personally it seems that there is little communication from the university. I was disappointed in the University attitude in the little time we had contact with them
[image: ]The university needs to speak to the police about the topics that were studied in university. A lot of topics were totally irrelevant and have not helped me

as a police oﬃcer and there are loads of areas that have never been covered which deﬁnitely should have been. For example no traﬃc was covered in university.
[image: ].
[image: ]UWTSD give very generic feedback and don't communicate very well with their students when requested, their input is always very vague and it always feels like they


Survey (14/51)0 2 6

The next section will consider the levels of integration between the force and UWTSD. (2/3)



give a politicians answer and don't really listen to the students or offer enough help when students don't pass an exam or degree workbook ﬁrst time.
[image: ].
[image: ][image: ]poor ok
[image: ].
[image: ][image: ]N/A Okay
[image: ]Little integration between force and UWTSD

I feel the one to one meetings provided the detail required to assist with the uni work.
[image: ][image: ]ok
[image: ][image: ]Yes, agree Okay
[image: ].
[image: ]ok
[image: ]Having separate emails I tend to forget to check the university one especially with the amount of work as an oﬃcer I have to do
[image: ]GOOD


Survey (14/51)0 2 6

The next section will consider the levels of integration between the force and UWTSD. (3/3)


[image: ]Integration is not the best, SWP training during the initial 6 months is training on passing the exams prepared by the UWTSD. the initial training does not set up new Oﬃcers going on to division.
[image: ]Ok
[image: ]very minimum
[image: ][image: ]in relation to the below question it was a felling of us and them between trainers and UWTSD. Agreed
[image: ].


Survey (15/51)1 4 5

The level of collaboration between Police trainers and UWTSD staff during my probationary period was good.

Score: 1.7



46%
39%










12%

4%



Survey (16/51)1 4 7

The integration between the content of the police training elements and the university requirements was good.

Score: 1.8



41%
37%







18%





3%



Survey (17/51)1 4 7

I would consider that my academic and operational elements were aligned to each other.

Score: 1.7



51%






31%




15%



3%



Survey (18/51)0 9 7

Please explain your response above
(1/39)



[image: ]The academic learnings have no impact/ crossover to operational conﬂict management (varying in scale of threat/ risk /harm), and how oﬃcers physically, mentally and emotionally respond to such situations. Further the academic elements also have no structured programme to give oﬃcers

functional requirements / understanding of custody, detention and case ﬁle building / submitting process. Essentially the academic elements only serve to allow opportunity for oﬃcers to develop scientiﬁc writing skills, which has no bearing on preparing / developing front line oﬃcers.
[image: ]The topics are the same and give a breadth of understanding. But it's better to experience ﬁrst hand.


Survey (18/51)0 9 7

Please explain your response above
(2/39)



[image: ][image: ]I believe that there has been no relevance between uni work and the actual job. When I have discussed workbooks with others from my cohort it seems that it is not just me. The police side was very clear but I do feel the need for more realistic scenarios would beneﬁt. Also the use of the radio could be better delivered such as point to point, more team work like on shift.
[image: ]We would watch a power

point and discuss a certain topic before completing a practical based around that topic.
[image: ]The degree material was not relevant to the operational training as it was an academic viewpoint, so they were no aligned.
[image: ]not aligned at all I feel I do not use any of the academic requirements to assist me
[image: ]Often the university assignments were not applicable at all to daily


Survey (18/51)0 9 7

Please explain your response above
(3/39)



response duties - thousands of words on how to deal with stress, in a very stressful job, whilst being required to do own research in own time by university = stress
[image: ]I felt that some of the university content we learnt was not very relevant to everyday policing
[image: ]In university, we never covered the basic skills and knowledge that we would go on to need in training, i.e,. radio, ﬁtness levels etc. Hardly any practical's were

done in university where we would be at a crime scene or incident to gain a better understanding of what would be expected of us as an oﬃcer.
[image: ][image: ]did not provide enough relevant legislation to help with practical Although interesting the topics and assignments often did not assist me in improving my day-to-day work.
Some topics were helpful for general knowledge and more knowledge


Survey (18/51)0 9 7

Please explain your response above
(4/39)



is always helpful towards the role of a police oﬃcer. However, it was not targeted to assist with improving many aspects of being a police oﬃcer.
[image: ]The topics of the essay were not aimed at the core roles of response policing. For example one of the topics focused on policing the road network.
[image: ]The university element seems like essays for the point of ticking a box. The

actual research and producing of essays did not help me in my role and in fact made it more challenging than just focussing on the job. For example, workbook 1, the ﬁrst essay was about resilience. Writing an essay about how doing yoga and breathing exercises does not help


Survey (18/51)0 9 7

Please explain your response above
(5/39)



me as an oﬃcer. I would much rather prefer a more intense OCP to check I am learning the correct skills than write essays. The feedback given by the university for these essays is simply horriﬁc. It is minimal and does not show how to improve them, and you can see as they marker is going through the essay, they couldn't care less by the time they get to the last essay, putting one or two comments about punctuation, for an entire

essay. This further makes the university side of the job feel less important and like you're just jumping through hoops to please them. It is further infuriating when, as a degree holder who has already proven their ability to write an essay, is expected to write essays for a qualiﬁcation they simply don't care about. We're here for the job, nothing else.
[image: ]Some aspects of the academic side in


Survey (18/51)0 9 7

Please explain your response above
(6/39)



training were then reﬂected in the operational elements, for example the stop and search lessons were practiced well through practical's. However since being out on shift I feel there could be more focus on operational elements during training, more OST training / practical's etc.
[image: ]There was not enough operational exercises compared to the academic criteria that was being taught. For

example I think it would have been a lot better that we spend the week learning about a subject and then doing a practical exercise on it - this was only done a handful of times in comparison to the amount of subjects we got taught.
[image: ]I personally do not feel that the academic elements have beneﬁted my operational elements much if


Survey (18/51)0 9 7

Please explain your response above
(7/39)



at all. Apart from knowledge on legislation, like deﬁnitions and points to prove, I have struggled to see the link. In terms of writing; I ﬁnd academic writing is nowhere similar to the style of writing required when completing work documentation - statements, updates, etc
[image: ]I found very little alignment between the police training element and the university requirements. If anything they were run as

two completely separate entities, with class content delivered as a tick box exercise with minimal relevance to operational policing.
[image: ]By almost completing the full amount of workbooks/assignments prior to the workload being halved, it was diﬃcult as PLT's and Rest Days were often cancelled.
[image: ]I believe that a more practical approach to learning the operational role would be beneﬁcial.


Survey (18/51)0 9 7

Please explain your response above
(8/39)



[image: ]The content of the degree course and the operational requirements of the job were not aligned with each other at all, and the level of collaboration between UWTSD and Police Trainers was also poor. This was due to the fact the degree programme was working towards one goal, and the trainers needed to work towards a different one. The content contained in the degree programme is not relevant to day to day Policing, due to the

academic nature of the content. This means that beyond learning legislation, knowing about certain studies which can directly relate to the way we Police communities, the course content is largely background knowledge as there is a major sociological focus on studies and not anything that


Survey (18/51)0 9 7

Please explain your response above
(9/39)



I felt I could directly use to help me improve at my job role. While this may not be accurate, this is my perception of my own experience, however, it feels as if the university staff were interested in only achieving a degree result, and the operational element was irrelevant to them in achieving their goal. The limited input from the University Staff also made
achieving the degree more challenging,

and a ﬁtting improvement to the delivery of the programme would be to have dedicated tutors or focus groups to discuss workbooks or tasks throughout the degree programme, either held on Teams or via infrequent in-person days at University, to allow students to engage more with the programme and to conduct peer learning with eachother in order to achieve a better result.
[image: ]Essays do not prepare or assist


Survey (18/51)0 9 7

Please explain your response above
(10/39)



with operational aspects. In fact they detract time away from being able to rest between shifts.
[image: ]very little integration only 3 practical's not enough for the information required to cover.
[image: ]It feels like the university don't understand the role and what goes on, when doing the workbook it feels that they don't really want our own reﬂection on the work even though

its a reﬂection degree, it feels all they want to know is how well you can research and back up your own personal experiences even though its your own words or thoughts.
[image: ]During initial training, the training we were given was heavily focused on passing the exams and university work. There was minimal highlight on how to be


Survey (18/51)0 9 7

Please explain your response above
(11/39)



effective operationally and i feel as if there should be more of an emphasis on this in order to better prepare for persons to be operational
[image: ][image: ]The communication between the university and the policing school was minimal. A lot of the information on PowerPoints was out of date and was incorrect also. The communication wasn't great. The stress of doing university

work whilst policing was often overwhelming and drained moral The uni did not give any input after ﬁnishing initial training other than the at times vague feedback for the assignments submitted to them which was not always enough to base an improvement on
[image: ][image: ]I do not feel that oﬃcers require a degree to carry out roles such as response policing.
[image: ]Throughout the course we were made aware of a lot of


Survey (18/51)0 9 7

Please explain your response above
(12/39)



new changes that had been made within policing, however the program didnt cater for this and therefore we were being taught practices that were no longer able to be used. Such as cannabis warnings and the way in which hate crimes were dealt with. It felt as though we were being taught just to pass the uni exams rather than knowledge that was required to fulﬁl our role as a police oﬃcer.
[image: ]not enough time

and support from the uni in relation to the policing aspect of it. Also, the course does not accommodate policing in practice, policing is not academic and does not support the use of college of policing sources when we are governed by them
[image: ]I feel there should have been more practical elements closer to the end of training.
[image: ]Whilst I understand and respect the expectation that academic


Survey (18/51)0 9 7

Please explain your response above
(13/39)



work would need to be completed in our own time, I felt that the university overlooked many elements of the varied pattern of police working when arranging submission dates, which the force also added to with the often impractical arrangements of PLT days. Giving PLT on a second night shift, for example, is wholly impractical for achieving academic output.
[image: ]All elements aligned well, the content in

the classroom transferred well to operational policing
[image: ]The university did not communicate with SWP. There were many times in training where there was conﬂicting information. One example is an exam contained questions relating to a topic which had


Survey (18/51)0 9 7

Please explain your response above
(14/39)



not even been covered in training. Out of training there was little support from the university regarding essays etc. Also conﬂicting information relating to a very ambigious question, where it was unclear if students had to write one essay and pick 1 of 5 titles and write 5,000 words on this topic OR write 5 x 1000 word essays on each topic. This was clariﬁed after students asked, but

this was close to deadline date which caused stressed for a lot of people. However the uni did offer to accept either essay.
[image: ]the GDIP was harder than my actual Law degree, I never knew what the university wanted from me
[image: ]Often felt as if the university and the course work they assign does not align with the practicalities of the role of police constable speciﬁcally in response.
[image: ]The university were


Survey (18/51)0 9 7

Please explain your response above
(15/39)



not considerate of the role of a response oﬃcer and demanded work on all days off which meant that oﬃcers were not getting breaks. The uni also demanded information that plays no relevancy to the role of front line police
[image: ]The degree scheme offers nothing to enhance your role as a Police Oﬃcer.
[image: ]Not much input from university. Never saw a tutor/lecturer (due to COVID)

They was a lack of communication between both departments and a lack responsibilities or awareness. Each department blamed the other. There was a lack of time to complete work given.
[image: ][image: ]Lack of collaboration between UWTSD and SWP - especially in the planning stages of this programme but throughout. This is obvious with through the


Survey (18/51)0 9 7

Please explain your response above
(16/39)



following: - Year 1 spent focusing on becoming a PC with not detective input - OCP not matching placements and requirements of our roles in Year 2 - no ﬂexibility with this. Tick box that impacted on students enjoying investigative placements - recruited Degree holders to put us through another Degree - content of assignments and work had no positive impact on my knowledge , learning and understanding in the job.

Not enough focus on the actual role of a police constable, too much time spent learning theories
[image: ][image: ]When I or others in training asked about uni work we were often told to email the university ourselves and ﬁnd out. Questions that we would often ask about the exams and the uni side


Survey (18/51)0 9 7

Please explain your response above
(17/39)



of the training were either told that the trainers cannot answer them or didn't know the answer. It was very rare also that the uni would give in person talks even after covid restrictions lifted.
[image: ]I found our staff at training very good. the training was excellent and they helped to learn at a very high standard and could not help

enough when needed. As for Uni work, I felt that there was not much communication and it is hard to get hold of anyone for help.
[image: ]I Joined SWP through the Police NOW DHEP scheme linked to Huddersﬁeld University
[image: ]I felt that the university work was completely focused to a completely different area to response policing. Most


Survey (18/51)0 9 7

Please explain your response above
(18/39)



question were pitched towards neighbourhood/safeguarding/whole investigations of complex incidents which is not what response predominantly deal with.
[image: ]During initial training, UWTSD did not attend nor hold any sessions. Throughout the two years, they hosted 1 information session each year setting out

the tasks. I personally made contact with the university whilst studying - on the ﬁrst occasion they were helpful however, on the second they were not. The university had little regard for the demand in our operational role and there appeared to be a massive disconnect between the two. Having studied at a university prior to joining, I found the quality of feedback on essays to be quite poor.
[image: ]I genuinely and


Survey (18/51)0 9 7

Please explain your response above
(19/39)



whole heartedly feel that the degree and academic side of the probationary period has very little relevance to how the actual job itself is carried out. The degree in no way shape or form makes anybody a better police oﬃcer.
[image: ]Training delivered by the police trainers was relevant to what was required during the academic exams and trainers provided speciﬁc support around this such as legislation and technical deﬁnitions - this

may have detracted from learning more regarding the operational side of policing. There was little to no relevant input from the university staff in regards to any aspect of the course.
[image: ]As I was part of the Police now programme, they run a separate course speciﬁcally for NPT fast track. Therefore a lot of our topics were taken from


Survey (18/51)0 9 7

Please explain your response above
(20/39)



this and not speciﬁc to investigations or CID. This was the same for assignments on our ﬁnal year asking us how we can combat knife crime in our area and how we have dealt with these problems. As such our course
was heavily NPT related and so was training. What would have been better was more speciﬁc and related training to ensure

we were ready for the requirements of CID and not a role of no relevance to us with operational demand.
[image: ]Operational and academic elements are slightly aligned however, only the OCP is aligned, as in, the OCP is due at the end of the academic period with the university, the other


Survey (18/51)0 9 7

Please explain your response above
(21/39)



elements such as workbooks and assignments are sporadically placed throughout the year. I feel not much consideration of divisional workload has been taken into account when it comes to these assignments/workbooks.
[image: ]I felt as if we were given no support from from the university - they police trainers did the best they could. However, clear communication from the university of what was expected.
[image: ]I have found that all

aspects of my current position have been relevant to the work i am carrying out with the university work and the sources that come with the university have been very beneﬁcial in supporting my work.
[image: ]The degree has provided little to no beneﬁt to me as a police oﬃce. The degree has not helped me develop as an oﬃcer or to understand the requirements of the job.
[image: ]the content of learning from


Survey (18/51)0 9 7

Please explain your response above
(22/39)



UWTSD has little to no relevance to actual everyday Policing and should be updated.
[image: ]They refer to reﬂection more on actions rather than showing your understanding of what is required.
[image: ]I felt that what we were learning was relevant, however, I sometimes felt that the university work took precedence over learning to become a police oﬃcer.
[image: ]I feel as if the university work

was not relevant to my police work Police side was great, however the university wasn't so great!
[image: ][image: ]I felt that during initial training the practical sessions were of more value to operational elements than the academic sessions.
[image: ]From the ﬁrst assignments that were set after leaving 6 months classroom input. Which for me was very little due to


Survey (18/51)0 9 7

Please explain your response above
(23/39)



covid 19, the assignments were very much based upon "TELL ME ABOUT AN INCIDENT WHERBY YOU HAVE DEALT WITH A CERTAIN INCIDENT INVOLVING A VICTIM, SERVICE USER OR OFFENDER" I was not
exposed to these and I had a small window where I was expected to learn the role of a PC from my tutor and complete the OCP. Therefore I was limited to examples I could use or talk about
in details because I hadn't

had the opportunity. This seemed as though the university had not realised that examples were diﬃcult to come by. In past feedback, after the question starting in the same way, I was told to write as if I was not a police oﬃcer again this is diﬃcult to do when they are asking me to talk about an incident where I played apart.
[image: ]I personally feel the police training team and the university


Survey (18/51)0 9 7

Please explain your response above
(24/39)



requirements were quite well aligned. By this I mean that the university visited the training location on one occasion for open questions during my initial training, and the training lessons, panoptos and presentations were
purely directed towards the training exams and so in turn the university qualiﬁcation. Additionally, I personally feel the university have been approachable for one to one

support sessions. Despite this however, I feel, which I believe many others do also, that the theory based majority of training does not well align with operational requirements in the real world environment. Here, I feel far more


Survey (18/51)0 9 7

Please explain your response above
(25/39)



practical based training, and response policing speciﬁc tuition (such as the array of different writing styles required in the role for different forms and systems) would better support the transition between initial training and joining an operational team.
[image: ]There is no alignment. The essays do not reﬂect every day policing and the deadline of the ﬁrst set of essays is set right when you're very busy during your tutorship. You are

trying to learn everything about the job, ﬁt into a new team, new shift pattern, a new way of life and then expected to do essays on top at this crucial time.
[image: ]The difference between what the Police trainers were trying to teach and what the University wanted was huge. The University want an in depth analytical


Survey (18/51)0 9 7

Please explain your response above
(26/39)



type of writing comparing various different things and theories. Where as the police wanted a more recolective way of learning, much more beneﬁcial to being a police oﬃcer. On numerous occasions my feedback from the University was "You're writing too much like a police oﬃcer" which is ridiculous.
Trying to learn how to write statements, PPN's and

Updates is hard enough to learn without adding the confusion of a completely pointless and unnecessarily stressful academic qualiﬁcation.
[image: ]Police initial training is more based around the uni than the job and when you go out on division it becomes clear how demanding the job is and thanks to the whole Uni and SWP set up oﬃcers go out onto division I equipped for the job in hand. When on


Survey (18/51)0 9 7

Please explain your response above
(27/39)



division it is stressful and demanding and the last thing needed is university work. We get PLT days which are not enough and work needs to be on our days off and as result there is no time to switch off. PLT days can often be cancelled as well. We are told there are 1to1 sessions with the uni there fore us but these are cancelled regularly and are also impossible to arrange around the job.
Unfortunately the starting pay for

the police is not great and oﬃcers do overtime because of the general demand and for ﬁnancial reasons decreasing the amount of time there is for uni work and increasing stress levels. The impact that this university work has on oﬃcers mental health is becoming overwhelming from what I have seen. This combined with the OCP, incident check list and all the challenges of the job make for a stressful situation.
[image: ]The academic syllabus


Survey (18/51)0 9 7

Please explain your response above
(28/39)



was not reﬂective of operational requirements of the job
[image: ]I believe it is a good thing that we are allocated 2 PLT days a month, however this is not nearly enough time and I regularly spend the majority of my rest days attempting to complete the uni work
[image: ]Unsure if I understand the question correctly. However, training was very theory heavy, there

were not enough practical exercises to align academic and operational elements. EXAMPLE: SOFR training, we were provided a PPD3 that highlighted 'how not to do it' and did not see an example of how it should be done correctly. EXAMPLE: Learning theory on suspect and witness


Survey (18/51)0 9 7

Please explain your response above
(29/39)



interviewing, however not being shown an interview, but then being expected to complete a practical.
EXAMPLE: Being taught how to complete witness and suspect interviews, and then completing a practical, however not being shown an interview. As a visual learner, I found this diﬃcult to grasp.
[image: ]The assignments do not assist me in learning how to do my role. The

exams and learning for the exams took over my learning experience during training.
[image: ]Being an oﬃcer is completely different to what the training offers. I am ﬁnding the work load and studying hard work
[image: ]Police Staff/Tutors were great throughout. UWTSD staff would not answer questions put to them directly and would often fail to answer the question. I do not fully understand the purpose of reﬂective essays assigned


Survey (18/51)0 9 7

Please explain your response above
(30/39)



by UWTSD in relation to a policing purpose. I feel that the university and SWP are separate entities. I fully understand the purpose of the OCP and it is purpose in relation to policing.
[image: ]There was very little practical information. It was all around theory and research and nothing that really taught me about the realities of policing and real life guidance. The university gave no input and just sent a few emails and were very unsupportive.

COMMUNICATION WAS OK, HOWEVER VERY DIFFICULT TO COMPLETE WHILST ON SHIFT AND AJHVING PLT CANCELLED AND WORKING ON BEING RETAINED ETC
[image: ][image: ]The academic assignments having nothing to do with what makes a police oﬃcer and are merely a tick box exercise. I have taken nothing away from them that would be useful in my career.
[image: ]Initial training focuses on passing exams. not divisional experience
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Please explain your response above
(31/39)



[image: ][image: ]The roles and responsibilities of the job, at it's core, are totally different to the academic work required There was much more focus on academic work rather than preparation for operational work.
[image: ][image: ]I feel that the majority of the university work is in no way beneﬁcial to operational policing. I joined whilst the covid pandemic was beginning to expand. I appreciate that there were a

great deal of unknowns which had to be worked around as my 'training' period was an incredibly ﬂuid situation. That said, I actively engaged with the University in relation to the written academic work and don't feel that I was adequately supported. I asked for initial drafts or workbook responses to be reviewed and received feedback


Survey (18/51)0 9 7

Please explain your response above
(32/39)



that it was not up to the required standard and to read the powerpoint again. When I asked if a subsequent version could be reviewed - I was told no, as I had two responses which had been reviewed already. This was really early on after receiving the workbook and I felt as if I'd been cut adrift straight away. There was little to no communication between us as students and the Uni tutors.

I could not ascertain the level of communication between IPLU staff and the Uni. In terms of the programme, the academic workbook does encourage critical analysis of situations, as well as some level of reﬂection - however, this is also provided by the initial tutorship phase. What you're submitting


Survey (18/51)0 9 7

Please explain your response above
(33/39)



felt like an overly academic exercise, with a view to submit articles for peer reviewed journals and other academic publications. I believe that there is a complete disconnect between what you are dealing with during your 'professional' capacity, and what is being requested of you in your 'academic' capacity.
[image: ]So far i have experienced very little clariﬁcation and detail on how oﬃcers

are meant to comlete university work alongside operation duties. There is a large expectation to not only do operation duties to the best of our capabilities but to then in our own time complete university work to the best of our capabilities leaving


Survey (18/51)0 9 7

Please explain your response above
(34/39)



no welfare time. This was never explained to my self or peers at any stage that we would need to sacriﬁce our own wellbeing for a degree. And this does not account any personal obligations that i need to attend as we.
[image: ]At times, there was a lack of communication regarding the course and would be diﬃcult to obtain responses in rewards to questions raised.
[image: ]It’s all very confusing, mixed messages and no clear objective

I felt the academic requirements were demanding and cluttered in comparison with what's required operationally. The modules did not ﬂow very well from one to the next, and often felt disjointed.
[image: ][image: ]I didn`t feel that the assignments were helpful with operational policing.
[image: ]I am grateful for the opportunity to obtain a degree and i was happy to do so when i joined. However since joining and undertaking the degree there are


Survey (18/51)0 9 7

Please explain your response above
(35/39)



a number of issue that I have with the degree. I feel that the uni work does not assist or support my day to day role as a police oﬃcer. Th university staff don't understand that they service students who are all on different shifts and arrange for video meetings either during shifts or whilst coming of nights. I also feel i would have beneﬁted form actual lectures along with work or subject areas that supported my development in the job.

The University elements when I left training school didn't match up with what I was learning in my tutorship period where I was being asked about incidents and relating them to theories when I had no experience to back up my academic work.
[image: ]Feedback given was to create a scenario..
[image: ]Police trainers prepared me accordingly prior to exams conducted by UWTSD, however academic
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Please explain your response above
(36/39)



work such as essays did not bring value to the learning process.
[image: ]Unfortunately, though on paper you were not recognised as a resource, on shift we were seen as another oﬃcer. This meant that many times, PLT days were cancelled to make up numbers on shift. There was very poor communication to facilitate this.
[image: ]i understand it is for a degree but the real aspect of policing is the operational side of

things eg explaining more about why some forms are ﬁlled in and how they are ﬁlled in correctly.
[image: ][image: ]Often throughout training it appeared there was a separation between the police trainers and the university staff. The police trainers were clearly trying to gain information from the university staff, on behalf of student, but seemed to be met with a brick wall. There was no alignment, operational
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Please explain your response above
(37/39)



[image: ]needs were supposed to be put to the side to allow for academic work One of the reasons the degree is in place was to make a person a more competent police oﬃcer. I would disagree with this statement as even though you may the academic elements of research into policing, it does not assist you operationally and does not even help when it comes to Case ﬁles etc. I have never felt at an all time low in my

life apart from when I have been failing my academic requirements of the job yet I believe and my supervisors believe I am a competent oﬃcer. The time it takes to complete assignments and degrees in your own time is too much when working full-time, this is too stressful on one person and you can never switch off from the job and have rest days.
[image: ]NOT SPECIFIC TO THE ROLE. DID NOT HELP ME DEVELOPE AS A POLICE OFFICER.




[image: ]
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Please explain your response above
(38/39)



[image: ]From my experience especially during the ﬁrst six months of initial training, we received very little input from the university side. I would like to state that the initial police trainers were great and I have very little complaint there, they were supportive and encouraging. The issues however in the initial training was regards to the university
side where there was little communication directly to us and staff did not always

seem to know what the university were expecting. The course felt very much so like there was the police side and then the separate university side. I joined during the height of the covid-19 lockdown which could explain some of the diﬃculties.
[image: ]So far the academic workbooks have related to incidents that I have attended.
[image: ]each department does not know or know how


Survey (18/51)0 9 7

Please explain your response above
(39/39)


to communicate with another. Questions were asked in training and the trainers would say they would speak to the uni. this did not happen You ask a question and you are told you need to contact another person but nobody knows how to get in touch with that person


Survey (19/51)1 4 8

My operational activity allowed me to implement my academic learning.


Score: 2.0



39%

32%
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Survey (20/51)1 0 7

In what ways could the police force and university work together more effectively to enhance the PEQF program?
(1/36)



[image: ]Started operational policing with several months of cancelled academic PLT days due to them being scheduled on weekends which an embargo was put on.
These were never re-scheduled. Further when I

started there were originally 2 PLT days per months for DHEP, however this was deemed not required and cut down to 1 day per month with a few months of operational policing. have face to face interaction with uni
[image: ][image: ]Remove the amount of work required - or, make it more reﬂective.
[image: ]The academic work allocated


Survey (20/51)1 0 7

In what ways could the police force and university work together more effectively to enhance the PEQF program?
(2/36)



by the Uni often felt far more appropriate to a higher rank. operational policing should be the majority and less strategic and organisational
[image: ]Look at the course as a whole, and the actual relevance of what is being asked.
[image: ]Compliment each other more as I felt the exams set by the university looked to catch

us out rather than test the knowledge. Personally I felt two exams was not a test of knowledge and it didn't reﬂect what was being taught. I felt tests set by the university after each section along with our practical assessment would have worked better.
[image: ]More practical work and focus more on the operational activity.
[image: ]I do not think it is
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(3/36)



[image: ]possible to make academia and practical policing skills align entirely. I believe the university staff taking lectures and teaching the material is essential as Police trainers are not qualiﬁed to do so and cannot be expected to know what is required. less course work in order to enable me to carry out my role effectively with less stress
[image: ]The university could deliver

more of the lessons
[image: ]by letting the Police trainers design the time table.
[image: ]have more of an emphasis on practicals
[image: ]Give more details on what to expect from us and the training before training commences, to allow us know what to expect and decide on whether that route/career is for us etc.
[image: ]unsure


Survey (20/51)1 0 7

In what ways could the police force and university work together more effectively to enhance the PEQF program?
(4/36)



[image: ]The essays could be more tailored to align with the actual operational role of a police oﬃcer. Better communication is needed between SWP and the university. I had one interaction with the university via teams during my 2 years. This was mostly due to covid. But it felt that I was teaching myself most of the time.
[image: ]The topics taught

in training around which the exams are focused on could be more related to core roles of response.
[image: ]The topics studied. Lots were not relevant and not helpful.
[image: ]I think there should be more focus on the operational side of policing, and being able to use the academic


Survey (20/51)1 0 7

In what ways could the police force and university work together more effectively to enhance the PEQF program?
(5/36)



side of policing operationally. There's a lot of focus on the power points and exams but not a lot on the operational and putting the legislation to practice. I think if the uni lessons were slightly more practical and there was real life situations used as examples it would have been beneﬁcial for when we go on shift.
[image: ]There needs to be

more effective collaboration and a better designed programme between the both - there is little to no point learning about stop search powers, theft and burglary in week 1 but then going to university to learn about Harvard referencing and the basics of essay writing when you have an essay due on search, theft and burglary. In my


Survey (20/51)1 0 7

In what ways could the police force and university work together more effectively to enhance the PEQF program?
(6/36)



experience the fact that we had an exam approaching on "X,Y+Z" but then attended university to learn about something completely different was poor organisation and counter productive - this also left my class frustrated as all they wanted to do was learn about what exam they had approaching instead of something that would not be useful for another few months.

And understanding from both sides to create a cohesive approach to training, to prepare oﬃcers with the ability to do the job in hand and transfer the legislative content/knowledge into operational policing.
[image: ][image: ]The university work focussed more on, references and extra reading, which in my experience, did not have any impact on my police


Survey (20/51)1 0 7

In what ways could the police force and university work together more effectively to enhance the PEQF program?
(7/36)



work. If anything, the university work puts extra strain on your policing, as it is always on the back of your mind.
[image: ]I believe that the university supply the minimal amount of support to students as they can. Police trainers were highly knowledgeable and helpful in contrast.
[image: ]As stated above, to hold more peer

focus groups around workbooks, or exam prep would help peer learning to achieve better results. More contact time with university staff, lecturers, or even PhD students would assist with the learning programme. The programme feels more like a package that they just deploy to the Police and


Survey (20/51)1 0 7

In what ways could the police force and university work together more effectively to enhance the PEQF program?
(8/36)



tell them to get on with it. Rather than paying for ongoing teaching, it feels like the Police are paying for a pre-made degree package. The bottom line is that to feel like there is more effective working together, more contact time would be required.
[image: ]I believe it is vital for the university to provide inputs throughout the

PCDA / DHEP period as I only received one input on referencing which was not of beneﬁt to assist me in understanding how to write / plan an academic essay. I would insist that the Lecturer's of the University deliver sessions throughout the training period


Survey (20/51)1 0 7

In what ways could the police force and university work together more effectively to enhance the PEQF program?
(9/36)



so that students can best understand what is required of them concerning the assessments and/or coursework. I believe that the University need to provide more detailed academic feedback and have input on student reviews which are solely based on operational performance not academic performance.
[image: ]Do away with the

University scheme all together. more practical exercises not everyone learns through books and power points, people learn through doing
[image: ][image: ]More practical training
[image: ]I believe the focus on University work should focus on daily tasks/everyday work we accomplish daily.


Survey (20/51)1 0 7

In what ways could the police force and university work together more effectively to enhance the PEQF program?
(10/36)



Being able to ﬁll out certain forms effectively, writing structures for OEL inputs etc.
[image: ][image: ]2 PLT days a month are not enough. I think there needs to be more work to make training more realistic to how real life policing.
[image: ]I do not believe the course is beneﬁcial and should be discontinued.
[image: ]As I completed the professional

policing degree before joining the police, I believe that it would have been beneﬁcial if during the police degree we had some sort of opportunity to have a work placement within the police.
[image: ]A style or format of assignments which works around time spent policing, reﬂecting how diﬃcult response policing can be as well as how much extra time is spent on shift instead of being able





[image: ]


Survey (20/51)1 0 7

In what ways could the police force and university work together more effectively to enhance the PEQF program?
(11/36)



to go home on time to focus on writing an essay on a subject which may not actually pertain to elements of policing which are relevant to the ﬁrst 2/3 years of the job.
[image: ]We often brought up issues to the tutors when something came up and asked them to take it back to the uni but we were told that the uni wouldnt change anyway
[image: ]encourage more policing and

less academic work
[image: ]Communicate more effectively and have more input in the content of the university exams. Core policing topics such as burglary and theft did not come up in either exam. Exam appeared to be more geared to university rather than policing.
[image: ]The largest criticism I have in this regard relates to feedback


Survey (20/51)1 0 7

In what ways could the police force and university work together more effectively to enhance the PEQF program?
(12/36)



I received to one of my essays. I was informed that my work was written "from the perspective of a Police oﬃcer". Given that this is the very purpose of the degree program, it suggests to me that the university work is not actually aligned to the job. Steps should be taken to treat the academic element as less of a standalone degree program and more akin to an apprenticeship.

students to visit the university once a month
[image: ][image: ]i believe a more integrated program would be better with response and training to consolidate the learning. however i understand the logistics of this may be diﬃcult. i do feel like there is little support for those on the PDCA course who have no idea how to academically write.
[image: ]More practical's


Survey (20/51)1 0 7

In what ways could the police force and university work together more effectively to enhance the PEQF program?
(13/36)



[image: ]making the workbook questions more relevant to the practicalities of response policing i.e. consideration of legislation / policy, rather than reﬂective work.
[image: ]Conduct lectures and learning in person and be available to answer oﬃcers when they request
[image: ]Offer a scheme relevant to the job and a

role that enhances the learning of the oﬃcer rather than something which is deemed by the vast majority of students as no worth while
[image: ]It felt like they were opposed to each other. Uni had no input and were not engaging. The content in the uni program is not realistic and
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(14/36)



does not reﬂect actual policing. I would much rather be learning skills that would aid my job not theories and writing essays. Driving, MOE, stinger, etc
[image: ][image: ]Scrap any university involvement. College of policing is suﬃcient Abolish the collaboration
[image: ]I believe I was very lucky and attended calls which covered all aspects of the

reﬂection requirements. I think the university should take in to account that not all Oﬃcers would have experienced some incidents which you are asked to reﬂect upon so maybe there should be more options for reﬂections. For example, asking to reﬂect on how you dealt with cultural differences. An Oﬃcer
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(15/36)



who works in Cardiff may have had far more experiences to write about compared to an Oﬃcer who works in the valleys, or a more rural location. Sergeants and supervisors could be made more aware of University requirements to ensure students gain these experiences after the tutorship phase.
[image: ]To listen to the students needs, to provide

appropriate support and guidance to those who have a neurodiversity. To allow more time to complete the Uni elements within police time.
[image: ]I am not sure about the PEQF programme however on the DHEP programme - engaging with and listening to student feedback before continuing to
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(16/36)



roll out the programme. LDS department not supportive or helpful , not receptive to any feedback - University and the force could create a custom OCP and programme - geared towards entrants who want to become detectives and have interest in investigative work. Make the tick boxes match the roles so that learning and

development on the job is immersive with the theory rather than separate elements that cause extra pressure.
[image: ]Less focus on theories and more focus on the actual role of police constable and more practical training
[image: ]Remove the reﬂection style questions from the criteria. These questions do not beneﬁt day to day performance within
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(17/36)



the police. The questions that are asked are too focused on these and not legislation, procedure etc
[image: ]I think we should have Uni lessons aswell as training lessons.
[image: ]More PLT days as the work load was to much and could not be completed with just 2 PLT days per month
[image: ]Make sure the work being done on the streets is understood and acknowledged by university.

Topics should be discussed between the university and police, if this is done then the questions need to be geared towards response police oﬃcers
[image: ][image: ]Set more manageable tasks and provide more study time for students. Additionally, the university should provide taught lectures in persons as is normal for degree programmes.
[image: ]Line managers to
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(18/36)



have more understanding of what the student Constable have to do- I often had my line manager calling me on PLT to do things like ﬁles to assist other people because they didn’t realise how much work had to be done.
[image: ]I have found it diﬃcult to contact the university for support around the programme, whilst there are email addresses and the HUB

forum, I seem to have chosen to ask on days where everyone is unavailable - this was especially prevalent around exam times.
[image: ]Make the programmes more speciﬁc and tailored to the crimes, investigative mindset and methodology’s around those crimes.
[image: ]I believe assistance in preparing for exams and a more extensive understanding
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(19/36)



for doing the workbooks afterwards would help including clear dates of submissions.
[image: ]Lessen the workload. This is due to the workload of the job on division. Case ﬁles and other calls that require progression add up and then the university work added on top of this proves very stressful as

when on rest days you are required to be thinking of and actively reﬂecting on work, calls and workload, therefore resulting in less time to relax and unwind from work and more time stressing and becoming resentful.
[image: ]To be blunt, the university needs to communicate clearly, it was not clear what they expected.
[image: ]N/A
[image: ]Unsure how, bit the uni


Survey (20/51)1 0 7

In what ways could the police force and university work together more effectively to enhance the PEQF program?
(20/36)



[image: ]work and job related work together rather the same time is to much Program should be more relevant to actual policing, instead of discussing theories on topics that oﬃcers will oﬃcers will have no use in understanding through their careers.
[image: ]better understanding what is expected from the learner at stages in the job role.

I'm not sure, I believe it is probably being run the best way it could be, however, this is a diﬃcult job to work a degree around.
[image: ][image: ]Being in your tutorship , completing your OCP and completing your ﬁrst work booklet is over whelming .
Once your become independent you then have no uni work or
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(21/36)



ocp. I believe that the uni booklet could be completed once you have completed tutorship , this would then ease the pressure and can concentrate on your tutorship .
[image: ]Make the university work more relevant to the duties undertaken as a police oﬃcer
[image: ]In terms of setting exam questions I feel the police force and university could work

together more effectively. Some of the questions seemed as if they were there to catch people out. With some questions, though they were relevant to professional practice, the tariffs seemed too high. An example would be 12 marks for describing the Gibbs reﬂective model.
[image: ]The training that is provided I feel needs to be more
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(22/36)



focussed on surrounding real life examples and the completion of the relevant documentation required for oﬃcers to obtain charging decisions by the CPS / Police. The level of academic detail that reports police produce
need to be started in training school so students hit the ground running, and when they are with

their tutors dring the tutorship they can focus on learning the role and how to deal with incidents.
[image: ]More in person visits from the university and to somehow reduce what I felt was a 'them and us' type feeling between both parties.
[image: ]The university work should enhance everything you're learning on shift.
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(23/36)



It should be more 'actual' policing based. Teach us more about traﬃc, drugs, the criminal justice system, ﬁles. The way it is set up at the moment is that you are writing essays about abstract concepts that you have no interest in when you are on response with a workload coming out of your ears and all the pressures of a new role on the frontline.

There is no need for an academic element to training to be a police oﬃcer. It causes too much stress on new recruits and is the primary cause of probationary oﬃcers leaving the job. Of all the people who left the police in 2022-2023, 42% left due to the academic requirements. Its worth noting that just over 50% was due to retirement.
[image: ][image: ]If this program is
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(24/36)



to stay oﬃcers need more PLT days in order to complete the assignments or the assignments need to be massively reduced. I think the university also need to lower the expectations as a lot of oﬃcers have not gone to university previously for a reason and personally my academic ability is not of a university level and
this really makes things

challenging. There are so many new oﬃcers that are good at their jobs but risk their job as a police being effected by the uni workload and it would be a shame to loose oﬃcers through incomplete uni work or stress of it as response is under enough pressure as it is.
[image: ]The uni side of the work needs to be more aligned with the operational requirement
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(25/36)



[image: ]More PLT days
[image: ]Collaborate on the lesson planning. It was clear the university had completed the lesson material and it was delivered by training staff.
[image: ]Training staff were excellent, however there were some lessons that became confused due to the way the lesson material was written. Less focus on academics more

focus on scenario based learning changing the time spent in class and maybe consider having 6 months in class, 6 months on the job and then back in the class room for 6 months before going back on the job.
[image: ][image: ][image: ]UWTSD need to able to answer queries and complaints coherently. Adapt the requirements to include more
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(26/36)



practical elements or things that you would encounter and be able to use in every day policing.
[image: ]MORE ACCOMODATION AND TIME TO UNDERSSTAND THE DEMAND AND LEARNING IT TAKES FOR THE ROLE OF A POLCIE OFFICER ON SHIFT AND HOW THE UNIVERSITY WORK CAN BE IMPACTED ON THE ABOVE
[image: ]Be more clear on when things are due.

Offer examples and support of the work.
[image: ][image: ]assistance with Oﬃcers who may not have a degree type education. to be told its on moodle when asking for assistance is not very assuring There has to be a greater focus on what is expected of police oﬃcers performing the role of response oﬃcer in this day and age.. a large percentage of
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(27/36)



the degree focused on long term planning or goals and implementation of theory. but this is not used day-to-day. it is aimed for higher ranks in specialist roles.
[image: ]Response sagt-chiefs are not aware of the level of work needed to be completed and as a result they

cancel our PLT days whenever it suits them. The university do not give any where near enough support on how to complete the workbooks or assignments until it comes to the dissertation where the support has been much better as we have our own supervisor. I feel this is needed all the way through the 3 years.
[image: ]Make the uni academic work more accurate
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(28/36)



to operational response work rather than on models and problem solving which is not used by response units
[image: ]More understanding of the time required to complete university work is required. When you factor in cancelled rest days, training days and the fact that your ﬁrst rest day is effectively spent

recovering from a night shift oﬃcers already have the bare minimum of time to themselves. To then have to use this to complete a degree is in no way beneﬁcial to oﬃcers.
[image: ]Greater integration of the academic requirements and the operational side of things. The academic workbooks feel like an
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(29/36)



overtly academic exercise. It takes away from reﬂection of situations you're reﬂecting upon and actively encourages you to go looking for 'academic' references which will satisfy the university. In my experience, this ends up with you trawling the UWTSD online library for references you can crowbar into your answers. Also, splitting

up the larger workbooks and drip- feed the assignments throughout the year. The 2nd year with a full workbook and then a full compliment of assignments created a ridiculous amount of pressure at the
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(30/36)



same time. If they were broken up into more manageable chunks, such as one or two questions per month, I'd like to think you'd have less people burning the candle at both ends.
[image: ]Lower the work load or introduce a work based approach. Allwoing oﬃcers to complete there degrees by conducting effective policing duties and providing that as evidence of there capabilities.

More lectures about academic work, ie how to write an academic essay etc
[image: ][image: ]The course currently is not beneﬁcially for operational oﬃcers as it only increases the level of strain student oﬃcers are currently under. At times, the


Survey (20/51)1 0 7

In what ways could the police force and university work together more effectively to enhance the PEQF program?
(31/36)



university work is not beneﬁcially towards improving oﬃcers knowledge in regards to the job. The PEQF would be further beneﬁcial towards oﬃcers by implementing further courses.
[image: ]Face to face regular input from uni. Aligned objectives.
[image: ]Some of the material was outdated. Whilst I appreciate the subject

is always rapidly changing, it's not acceptable to put out slides and material that is currently 5-6 years old, yet expect students to be diligent with timekeeping around a busy schedule. Put bluntly, the university
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(32/36)



[image: ][image: ]is probably making a lot of money from this partnership, but are being extremely lazy in their responsibilities; Old materials, and never receiving any meaningful input from the university staff leads to a strange mixture.
[image: ]minimise the work load or allocate more PLT. Help new oﬃcers manage their stress as it is diﬃcult not only

learning a new role which carries high risk it s hard to complete a university course at the same time. Cover subject matters that will beneﬁt oﬃcers day to day work. for example Legislation, processes etc. I have joined under two year program whereby I have already came in with the degree. I
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(33/36)



found it quite unnecessary to spend my own time after full time work on writing essays, as I have done it previously whilst completing my degree. In my opinion this should be removed from two year program considering everyone joining via that route already has a degree.
[image: ]Active communication that would allow the university to tailor questions and learning

that aligned more with operational duties. Many of the questions were either irrelevant or to such a degree that you would have to try to ﬁnd very speciﬁc calls to meet the requirements.
[image: ]More open communication between force learners and university staff. university staff members on site within the learning centre
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
(34/36)



[image: ]It is my opinion that the academic side of the program should support any operational learning/experience. Throughout the program it was apparent that the two were very separate.
Although the questions asked were often to reﬂect on incidents, it was marked in a manner where models and theories took priority over operational practice.
[image: ]make it relevant, the work

expected sometimes had no relevance to what I was doing operationally, for example, whilst in tutorship writing an essay on when I have been in a leadership role in the Police.
[image: ]I don't believe police require a degree and I am of the belief that IPLDP which is still being used by other forces is the most effective model to use. I do
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
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agree the training elements may need to be extended or certain other aspects at the role need to be taught through more, but a degree is not the best way forward.
[image: ]CREATE A PROGRAMME THAT REFLECTS THE SPECIFIC ROLE THAT THE OFFICER DOES. ALLOW TIME FOR LECTURES/CLASSES FOR

STUDENTS INSTEAD OF JUST GIVING ESSAYS TO STUDENTS TO COMPLETE WITH A FEW POWERPOINTS FOR HELP.
[image: ]The university could be more present, physically as the staff trainers are. The university would frequently state any questions then email but there was no personal contact, we were told the names of people
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In what ways could the police force and university work together more effectively to enhance the PEQF program?
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we could reach out to but then other people would contact us from the university with no clue of what we had done or where we were in regards to the university work.
[image: ]Complete more things via the ocp instead of academic writing.
[image: ]The uni work in no way develops you as an oﬃcer. the questions are not relevant to policing

and it just affects your mental health. At times I would want to look into the role of policing more in my own time but i was unable to do this as i had to do uni work. Thus making the uni work counter productive in developing as a police oﬃcer
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I am satisﬁed with the level of communication between the police force and the university in regards to the PEQF program.

Score: 1.8
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Survey (22/51)0 1 9

The next section will focus further on the interaction of the operational and academic elements
(1/2)



[image: ]ok
[image: ].
[image: ].
[image: ]ok
[image: ].
[image: ]Operational and academic programme did not match or interact - happy to provide further concrete examples if needed.
[image: ]N\A
[image: ]During training there was

very little communication between the police and the university. It took numerous students emailing numerous times to get any form of response from the university. I feel that not all of the university is fully aware that the students on the PEQF course are not actually attending the university and do not
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The next section will focus further on the interaction of the operational and academic elements
(2/2)



have personal tutors. Some feedback from the university has stated "speak with your tutor before submitting this assignment" however we have not been formally informed of any tutor being appointed to us and are under the impression that we do not have a personal tutor to assist with assignments and proof reading.
[image: ]Okay

ok
[image: ][image: ][image: ]Yes, agree Okat
[image: ][image: ]. OK
[image: ]OAY
[image: ]Ok
[image: ]I did not feel they were relevant to each other at times.
[image: ]Understood.
[image: ].
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The PEQF program enables me to continue to develop operational skills and knowledge while studying.

Score: 1.8



47%





30%


19%





3%



Survey (24/51)1 4 6

I feel that the university is good at awarding academic credit to operational activity in the PEQF program.

Score: 1.6



58%









28%



13%


1%



Survey (25/51)1 0 1

How do you think the PEQF program impacts on student abstraction from operational duties? (1/29)



[image: ][image: ][image: ]Minimum abstraction from an oﬃcer POV, it's only a few days per month, not unlike oﬃcers taking leave. However from a force POV with very limited response resources to even cover basic minimum oﬃcer requirement of shifts - I imagine it's a noticable impact. Especially for my team which is 50% student oﬃcers. negatively and adds stress University assessments do

not allow me to switch off from a laborious and stressful job. I also juggle this with caring for my partner's mental health. Removing the university side would allow me to refresh myself and return to work more focused.
[image: ]On an individual level for the participant i see no issue, however on a smaller team with multiple students it can impact
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How do you think the PEQF program impacts on student abstraction from operational duties? (2/29)



negatively on staﬃng levels. Abstractions such as PLT should be placed where needed I.E around hand in dates to maximise their usefulness.
[image: ][image: ]it is a distraction from operational PLT was nice when it was actually allocated however the impact was minimal.
[image: ]N/A
[image: ]Can be a lot of added pressure and stress to

complete academic work rather than focusing on the job itself.
[image: ]There is a huge impact of protected learning days on a student constables initial practical learning time during the ﬁrst few years in the job. It is also greatly impacted by the number of students resulting in arranging protected study days being very diﬃcult.
[image: ]I feel it does not abstract however there
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are numerous cancelled PLT days which then makes me have to carry out the bulk of my uni work in my own time
[image: ]Obviously the PLT days take you away from shift. However without the PLT days I would have struggled to complete the assignments
[image: ][image: ]Gives you the basic skills and knowledge going forward and to perform your operational duties. do not do degree

PLT days abstract oﬃcers from shift, however these are necessary to complete the work.
[image: ][image: ]As response teams are now made up of mainly young in service PCs the PLT days each month have a big impact on resources and other oﬃcers being able to book leave.
[image: ]The academic pressure is huge and I think the revision for exams and
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[image: ]the power points overweighs the operational aspect. A lot of the time is spent learning legislation from power points and trying to memorise legislation instead of trying to understand it and put it into practice ready for operational duties.
[image: ]Im unsure if you are referring to PEQF as a whole to include both PCDA and DHEP or if these questions are referring to

any and all policing qualiﬁcations. In my experience the abstractions from operational duties have not been common apart from PLT days. I personally think that the abstractions from operational duties are detrimental to my professional development as at this time in my career/development I believe that what I need to become a
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better oﬃcer is more experience, and not to be spending my time studying theory that has little application in the real world or spending hours doing a speciﬁc style of referencing.
[image: ]It impacts negatively, with PLT days not allocated with resources/demand in mind. PLT days are necessary for oﬃcers to complete some of this academic learning, but not the day after a nightshift,

or during a busy period of policing. Furthermore, there are so many young oﬃcers at present, the demand for PLT days has a signiﬁcant impact on the resources available to shifts.
[image: ]From my short time on response, I have noticed that there is very little experience left on response now, and with student
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abstractions for PLT's, it puts further demand on operational duties, as most teams have at least 3/4 persons that are on PLT's.
[image: ]I dont believe the current PEQF academic program post initial 6 months helps operationally. The amount of work to be completed can distract from an already demanding role.
[image: ]If longer serving oﬃcers were serving on Response,

this would be a non issue. Due to the fact most oﬃcers on response are within their probation, engaging with the PEQF programme, and then coupled with the fact that they each have 1-2 PLT days per month, this adds up quickly for a team, meaning that there is almost constantly someone off just to complete
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the university work. This reduces the ability to take leave or to go on courses when still on a response team. This is compounded by the fact that after being conﬁrmed in rank, those few that remain on a response team usually get selected to serve in the investigations hub, at least within the CAV BCU.
[image: ]I believe that student abstraction impacts operational duties in

respect of staﬃng levels, however I feel it is necessary for students to be abstracted so that they can complete the work that is required. One PLT day a month does not detract from operational duties. It does however eat into restdays which in turn mean you return to work already fatigued.
[image: ][image: ]The PEQF program negatively impacts on operational duties as it takes up


Survey (25/51)1 0 1

How do you think the PEQF program impacts on student abstraction from operational duties? (8/29)



a very large proportion of the student's time outside of operational duty and adds more stress to an individual who is already trying to acclimatise to a job which is already demanding on it's own.
[image: ]It makes students tired for operational
[image: ]It doesn't, the university don't really want to know what you have done or your own

knowledge, it feels they just want to know how well you can read books and research your own experiences and prove that what we have done and know. It feels like they don't believe what you say unless there is some evidence somewhere to prove it.
[image: ]The PEQF was better when they reduced the workbooks. Year 1 and 2 was very diﬃcult taking away your focus from the job.
[image: ]I do not think there is any
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need for the university work, it exhibits your learning operationally as there is a lot of time to be off work.
[image: ]One PLT was not suﬃcient, it wasn't ever really possible to do university work whilst on duty and was mentally draining post shift.
[image: ]heavily, burdens then with stress and diminshes the quality of social life on limited rest days
[image: ]Response teams are heavily

affected by the abstractions from shifts both for attachments and PLT days where sometimes multiple oﬃcers have these at the same time I don't think it has any major impacts on duties.
[image: ][image: ]takes a massive toll on rest days and working hours
[image: ]The PEQF program was hugely stressful for everyone I spoke with. The general
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consensus being that to combine a high stress job and a high stress academic process was wholly unhelpful. The program weighs over oﬃcers to an extent where I feel it could adversely effect their effectiveness in their role.
[image: ]it does not take them away from it physically but deﬁnitely impacts home life and mental health
[image: ]it does not allow oﬃcers to develop and takes away oﬃcers from the front line

Doing this course alongside a full time job adds additional stress and strain for no reward as the degree does not improve me as a police oﬃcer.
[image: ][image: ]Massively impacts to the point that our number of PLT days were halved. Many cancelled in other sectors. Not engaging and not supportive.
[image: ]Lots of PLT days that could be training days instead
[image: ]It was diﬃcult to balance both
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[image: ]university work and full time job. When I was in my second year there was no impact as I was the only student on the team. Now there are 5 students on my team (10 Oﬃcers) so the impact of PLT and attachments are huge. We currently have 3 students on a hub attachment at the same time from 1 team.
[image: ]The demand of completing work and essays while working a full time job

was relentless and nearly impossible. The amount of work required for those oﬃcers who were in the ﬁrst two intakes compared to the newer oﬃcers now is extremely unfair as they will receive the same degree outcome.
[image: ]Hugely. The amount of extra University work was not made clear to entrants prior to us giving up previous jobs
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to join the Force. Huge demands in terms of a academic work that distracts from day to day duties.
[image: ]It takes valuable time away from the practical side of actually learning hands on training
[image: ]The PEQF unbalances the work life balance that is seen as vital. I am often working on uni work on rest days or thinking about the

uni work while I have a big work load in work. There have been cases that my 4 rest days usually consist of only 1
[image: ]I think Uni is a added stress to training to become an oﬃcer and it has no relevance to our work.
[image: ]Massively. If they were allowed the time they need then they would be abstracted a huge amount. But they arent allowed the time they need so arent abstracted that much.
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[image: ][image: ]It is diﬃcult to manage, however I do not feel that the amount of work required is manageable in the amount of time given, Especially around the culture of non-voluntary overtime and cancelled rest days Students are not protected and PLT is often cancelled due to 'low numbers'.
[image: ]Actually working on the job teaches you how to police. Studying for the degree does not.

Any abstraction seems to have a substantial effect on response policing
[image: ][image: ]Massively - Shifts which are already limited are having to cover students on numerous PLT days and also allow them time in work due to catch up due to the volume and research required on those, whilst balancing a home life and well being.
[image: ]If there are assignments that require
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reﬂection there is a small amount of impact, however some assignments speciﬁcally state not to reﬂect on incidents.
[image: ]Increased unnecessary workload and stress.
[image: ]The programe impacts the job massively. Even though the work has been reduced, for those on a PCDA degree with no previous university experience it

takes up a lot of the individuals time, vital time that should be used to understand the job requirements and work related to it.
[image: ][image: ]The added stress of completing a full university degree, on top of an already stressful and demanding job, has created unnecessary stress and an extremely poor / unsustainable work / life balance Yes, Students are more
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worried failing university work than dealing with everyday demand
[image: ][image: ]I feel that the degree is a constant stress in the back of my mind while conducting my operational duties. PLT days massively affect abstractions as RMU don't often check to see what numbers are like before assigning PLT
[image: ]Diﬃcult
[image: ]Too early in my tutorship

to rate this currently
[image: ]I think there is a big impact on students when they are being expected to study for the degree aswell as their operational duties. Students are often pressured by timelines and the ability to complete essays or assignments, which are being completed when oﬃcers need downtime to decompress
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from the working week. During my probation period I had feelings of leaving the role because of the pressures expected of me. Although PLT was implemented this was also reduced, and often not together which disrupted your opportunity
to study un disturbed. Addiitonally as a new oﬃcer / student people feel compelled

to opening their work issue laptop to complete their studies but ﬁnd themselves doing hours of unpaid work. This is because as oﬃcers look on NICHE for examples to help aid their studies they spot the "URGENT TASK or EMAIL" and begin working, in addition to research and study.
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It is easier said than done to a new oﬃcer not to answer emails or work related tasks on rest days as you want to keep ahead of the game and not disappoint. As a result student and oﬃcers are not getting suﬃcient rest or down time.
[image: ]Personally I do not bring PEQF impacts to my operational duties, apart from utilisation of my

monthly PLT allowance. Where however the PEQF has heavily impacted however is into my personal time, where I can conﬁdently state I have dedicated at least some time to PEQF work on every single rest day I have received since joining the police. Admittedly I have done this to perform as best as I
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[image: ]can academically, and I understood I would need to provide personal time prior to joining the police, however the amount of personal time I have given greatly exceeds the guidance/estimated volume which was stated prior to joining. I feel this has been because the amount of time required to perform well academically is extremely high. Numbers on shift are

extremely poor and student abstractions do not help in the slightest. The beneﬁcial attachments (Traﬃc, PPU etc.) have been taken from us for that exact reason. Those are the things we need. We need experience and contact with other departments, but they are taken off us in favour of PLT days writing essays.
[image: ]PLT days are often cancelled due to staﬃng issues. Oﬃcers young
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in service are often cancelled on Rest Days for events and other operational requirements so where is the time meant to be spent completing the work? This causes oﬃcers to go off sick with stress and are not supported by the university.
The abstractions for attachments with other departments are also cancelled a lot. I had my Roads Policing, Intelligence, Public Service Centre

and CID attachments all cancelled as there wasn't enough people on shift for me to be released to complete them.
[image: ]Massively, whilst in pro a toon competing uni work trying to progress our police careers with training courses is impossible.
[image: ]Too much
[image: ]PLT days are positive but there needs to be more
[image: ]Minimally - only when given 1 study day a month.
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[image: ]It causes shortages on shift and also oﬃcers come in stressed due to work due for the university
[image: ]I feel that I am having to use my spare time and off duty days to deal with university work and ﬁnding the work and home life balance a struggle
[image: ]I do not see the purpose of reﬂective essays going to the university. The reﬂective essays are relevant to policing not university.

SWP have poor standards when it comes to allocating your PLT time. They just take it away when it suits them but are not communicating this with the university so there are no allowances for your work being due. The university also makes a lot of last minute changes on requirements and so you can waste a lot of time doing work they no longer want.
[image: ][image: ]MORE ALLOCATED TIME AND
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[image: ]PLT DAYS FOR STUDENTS NA
[image: ]Two PLT days a month is not enough to complete the amount of work when you have to factor in home life and various other activities, some oﬃcers have children/ new-borns but oﬃcers are then stresses about completing essays.
[image: ]1 day for DHEP per calendar month is the current amount

allocated. I don't think this allows for much study time.
[image: ]Very little compared to the level of work that is required. I feel more PLT days should have been offered. Shift are already short without the students completing PLT so PLT is not the problem when discussing staff shortages.
[image: ]There are abstractions which effect shift however it is needed and i think the abstractions are suitable for the work required.
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[image: ]Massively. Your exhausted by the end f your working week however you then have to write about topics that do not make you learn anything.
[image: ][image: ]The pressure of having to complete university assignments when oﬃcers should be resting not only adds to stress levels but also contributes to fatigue and burnout. In terms of abstraction, not much. PLT days

are assigned, however I found that they were sometimes cancelled. In terms of the impact on my rest days
[image: ]- borderline catastrophic at points. I think the PEQF draws students attention away from operation duties and makes a less effective force.
[image: ]The academic work is always on your mind and can be stressful with deadlines.
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Having PLT is essential for the student but detrimental to shift and raising workloads
[image: ]I believe the PEQF program impacts on students abstractions from operational duties due to the level of work necessary. Student oﬃcers are trying to learn how to operate as an oﬃcer such as dealing with call, necessary paperwork and implementing safeguarding measures. This

at time can lead to students being stressed and drained after completing a shift. The added stress of completing university work despite the added PLT day can create further stress and students are unable to focus solely on improving as an oﬃcer.
[image: ]During my probation students were having two PLT days a month due to the extensive extra
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work we had to undertake for the course. I understand that since my probation, the quantity of work that students have to complete has been lessened however the PLT has been reduced to one da a month. In my experience, I felt like I did have suﬃcient time with two PLT days and
I do not think that 1 PLT day is suitable. In essence, the

PLT days are usually put mid set meaning students would often have to ammend a sleeping pattern and then have one day to do university work. I don't believe this is suitable and this puts further stress on oﬃcers.
[image: ]One day off per month which is only beneﬁcial if child is in school. It would be more beneﬁcial to spend one day a month in the hub and work on case ﬁles
[image: ]It adds stress to
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[image: ]operational oﬃcers' lives. This is a common theme across the force. Massively adding more stress to the oﬃcers and shift work naturally does not help with this.
[image: ][image: ]I feel that i have the PLT days to go home and work, where i then worry about the work i need to do on shift. Young oﬃcers already stressed about joining such an important job are facing more

stress due to PEQF program requirements. I found it quite distracting, stressful.
[image: ]Many teams are limited on resources. Therefore taking students away from shift creates more calls and potential missed opportunities for learning. It is a very diﬃcult balance.
[image: ]massive effect on duties as constantly in the back of the mind is university work
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and between juggling it with family life and work life its a massive impact
[image: ]I have tutored multiple students now and it is clear that the stress of writing exams far outweighs the stress of performing their response role. Individually the abstractions for PLT days aren't a major issue.
However, it is not uncommon for a

response team to now be made up of a majority of probationers. This is when the issues occur. I had done the maths on one quiet shift and, essentially, the team were down an oﬃcer one set every month due to PLT.
[image: ]it impacts massively, I had care commitments which had to be missed out on due to the academic work, the
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University did not care that I would work late or have my tour of duty changed to suit the organisation.
[image: ]Takes too many oﬃcers off the streets where that is the best place to become more conﬁdent and learn the job. Most response teams are made up

of students and this causes problems when there is too many PLT days that overlap and get cancelled etc which puts more stress on teams and supervisors. NEGATIVILY. EXTRA STRESS CAUSES SICKNESS AND LESS TIME TO CONSIDER PERSONAL DEVELOPMENT IN THE ROLE.
[image: ][image: ]The abstractions from operational duties were diﬃcult to manage, oﬃcer workloads are high
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and student oﬃcers are being given workloads to manage, then at the same time oﬃcers being abstracted on PLT and specialist detachments whilst workloads continue to be added to. The arrangement of abstractions could also be poorly timed, a colleague of mine was
on his HUB attachment, directly in to his driving course, resulting in 6 weeks away from response, his workload continued to increase

and then in the middle of that the university workbooks were released, resulting in him feeling very overloaded and burnt out.
[image: ]Trying to ﬁnd the time to complete the academic side of things can be diﬃcult on times.
[image: ]With so much uni work to complete. PLT days are implemented and to cope with demand, attachments
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are removed which takes away learning and education in the job role we have actually signed up to do. PLT days were taken from 2 to 1 and often put in place on a last night shift so you would lost part of the day sleeping. This was unfair
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[image: ]The current implementation is shockingly poor if the intent is to actually develop knowlegable oﬃcers. There needs to be clear block of academic study as it relates directly to frontline response duties. However this would mean more time away from operational duties, which already don't have enough operational oﬃcers. The current implementation feels like it only serves political ideology and not realism.

less work removal.
[image: ][image: ][image: ]To reduce impact of low staﬃng consider backﬁll. Attachments should also be at at more considered times of the students probation I.E The hub which places emphasis on interviewing, ﬁle building
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and general prisoner admin should be early ideally in the ﬁrst year. compared to more speciﬁc attachments I.E PPU traﬃc where a more conﬁdent student later in their probation will learn more.
[image: ]PLT was cancelled/moved - Sometimes to days after workbooks were due. If this wasn't the case this would be an improvement.
[image: ]N/A
[image: ]Less university work.
[image: ]Less pressure on students

to move protected learning days to accommodate demand and low staﬃng levels. Possibly putting all protected learning days together so the student has a solid block of time to work on their assignments - having a protected learning day after a night shift or late afternoon is not practical.
[image: ]less coursework
[image: ]More practical's and less classroom based presentations.
[image: ]unsure
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[image: ]I think abstractions are necessary in order to give students the chance to succeed at both the job and the academics.
[image: ]Attempting to balance out the number of young service oﬃcers on shift. Utilising OT to cover oﬃcers who are on PLT.
[image: ]I think during power point lessons if we were able to be given scenarios with different routes / outcomes and then discuss with trainers the

different routes to take it would be beneﬁcial for when we become operational. There's a lot of legislation to learn and being able to memorise it is easy for some, but putting into practice and understanding when it can be used
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or when you need to alter the course and make a different decision is what I found I lacked during training. In practical's mostly, I found they'd go from being a straight forward domestic to a really complicated incident that we weren't ready to deal with or the incident didn't ﬁt the deﬁnition of legislation which left me not knowing how to deal with
it. By giving us multiple situations and allowing us time to think of new routes to

take when dealing with incidents I think it develops quick thinking ready for operational duties. I also think if we were able to understand policy and processes that response oﬃcers use daily and practice them during training it would come as second nature when we join shift.
[image: ]I believe the PLT days are useful for getting work done, however if there was not as much of a
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focus on the academic side of things then you would not need to give PEQF program oﬃcers more time off.
[image: ]Smarter allocation of PLT days Forward planning as to where oﬃcers are allocated to complete there tutorship/probation.
[image: ]I
[image: ]I dont believe the current academic requirements post initial 6 months are necessary for the role.
[image: ]The issue boils down

to total oﬃcer numbers. Because of the low numbers across the board, there is no simple solution to this.
Each department needs staﬃng equally. What might have a positive impact on the numbers would be to have a mandatory 6 month term within the Investigations Hub for every oﬃcer, meaning that longer serving oﬃcers are more inclined
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to remain on response, assisting with the number of abstractions throughout. This would also mean that the abstractions don't just affect the front line, and will affect the investigations hub as-well, while also maintaining a large part of the student oﬃcer portfolio and exposing them to more complex cases and teaching oﬃcers to manage risk effectively.
[image: ]I would suggest that in addition to, or in replace of a protected

learning day students attend sessions/lectures at the University so that students can receive inputs from lecturer's concerning what is required in the next assignment i.e. the topic areas which will need to be researched / read upon.
[image: ]Do away with the academic programme in its current format
[image: ]I think that the PEQF program could be improved by putting
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a greater emphasis on operational practicalities rather than theoretical models.
[image: ]more weight on the operational work EG the OCP more scrutiny, harder to achieve forcing more oﬃcers to do more take more operational role on and less weight on the essays
[image: ]Be a more reﬂective programme, the degree doesn't not help me with my operation duties it more hinders the opportunity to learn operationally.

Less university work, or scrap the university all together make it internal and a police thing only I belive that the collaboration with the university adds nothing to the programme
[image: ][image: ]I am ﬁrm in the belief the university does not improve oﬃcers and should be discontinued.
[image: ][image: ]In all honesty I do not know Realistically, I rarely felt that my police work was reﬂected in
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the degree program and that typically, we were presented with studies or hypotheticals that had no connection to the job itself. To that end, if there is an intention to continue with a degree program, it would more effectively be done by completing this over a shorter period during which we are removed from active police duties. For example, complete the university work in a 3-month full time period before returning to unhindered police work.

no idea - i do think there is an onus on students to utilise their PLT appropriately
[image: ][image: ][image: ]scraping the degree program offer an operational course rather than academic.
[image: ]not require academic input. There is clear evidence in academic journals that police and high education will not get on as they have two completely different agendas. Uni is all about retrospective and policing is mostly reactive.
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[image: ]more useful operational training - oﬃcer safety, Niche, Case ﬁle building Etc
[image: ]Provided with more time to study or complete the work set out.
[image: ]I think if the beneﬁts for tutoring were better, then this would allow students to be dispersed proportionally across all teams.
[image: ]The concerns I raised throughout my Uni time were not heard and i often was left without

the correct guidance or support. I was advised to contribute my own funds to have specialist support to complete the requirements of the uni work as the uni were unable to fund the support as the degree programme didn't ﬁt into the Disabled Students' Allowance due to it being a Apprenticeship.
[image: ]Less academic work that only ticks a box. Harvards referencing (1 per 100-150 words as
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requested) does not make us better detectives or oﬃcers and we have all already done this as part of our Degree. If any academic work is required - it could be directly related to investigative roles in Year 1- as reﬂective accounts only.
[image: ][image: ]More focus in training on real life policing and less time focused on writing essays and exams Remove the uni side of the PEQF, either that or have

questions based more on literature reviews and developing a balanced argument to a relevant topic. What we are expected to write a 2,000 essay on reﬂection of an incident is often done with a 10 minute coffee break after the call. This is not beneﬁcial to becoming a better oﬃcer. Another option could be to have more hours dedicated to uni, doing a full time job as well as the uni is exhausting.
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[image: ]I feel that instead of assignments there should be more practical or training in the classroom with things that are relevant to becoming a police oﬃcer. I agree that the exams were a good way of learning police oﬃcer work when in training. However, I feel that the Uni work is an unnecessary added stress.
[image: ]More resources on response.
[image: ].
[image: ]Police oﬃcers joining should have the option to take on

the PEQF programme, this would protect those oﬃcers and ensure that they are given adequate time to study (more PLT to be allocated to those oﬃcers choosing to opt in).
[image: ][image: ]Take away the degree aspect. Student oﬃcers, even those in tutorship are still counted as a number contributing to staﬃng levels - If tutee constables were not counted, staﬃng levels of competent PCs would possibly reﬂect this.
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[image: ]Less detail required in assessments and essay. From a 3000 word essay to 1000-1500. The police is all about detail and being concise. Therefore this would reinforce these day to day values and put less of a requirement on oﬃcers to spend hours and hours researching and typing.
[image: ]I do not know. It would be diﬃcult to write at the level required to complete the degree when reﬂecting on police

incidents. I personally do not learn much for the job of a police oﬃcers from the assignments required by the university.
[image: ]Make the university work relevant to the role, it is not clear what was expected.
[image: ]Get rid of the degree. You don't need a degree to talk to people, complete case ﬁles in a timely manner, better work life balance, keep the public safe, take criminals off the street
[image: ]by removing the programme


Survey (26/51)0 9 0

How do you feel this could be improved?
(13/20)



[image: ]To consider more operational elements to be more in line with Police actions and learning to gain an overall understanding of the actions.
[image: ]I'm not sure it could be improved to have the outcome of a degree.
[image: ]Better communication and planning from RMU
[image: ]Too early in my tutorship to rate this currently
[image: ]I feel PLT should be reviewed and better protected if this

degree programme is to remain. I believe that having 3 months of PLT "6 days" of PLT should be scheduled every three months instead of two a month. This would allow a solid two weeks from a "set" that oﬃcers could invest time without collecting new work to concentrate on their work. Additionally I feel the course could either be diluted further by taking more examples from work based competencies.
[image: ]Further reduction of academic
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How do you feel this could be improved?
(14/20)



workbook/assignment/dissertation volume, despite appreciating there has already been a reduction.
[image: ]No more abstract essays and those days to be used on attachments were actual valuable learning can be done.
[image: ]Drop the degree to assist in the retention of new recruits.
[image: ]I am aware that the uni have already reduced the workload but

I think they should seek different alternatives rather just writing essays. It would be nice if there were more practical options for oﬃcers to complete the degreee should the degree continue to exist. More PLT days
[image: ][image: ]NA
[image: ][image: ]better understanding from sargeants on the frontline of the demand put on new oﬃcers Having more PLT
[image: ]Essays based on
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How do you feel this could be improved?
(15/20)



policing theory as opposed to action. I personally feel that police actions and reﬂections should be dealt with by SWP.
[image: ][image: ]Make the work requirement more practical or operational policing based so you are able to apply your every day work to the degree and therefore not have to learn to be a police oﬃcer and learn the university degree at the same time. SEE ABOVE
[image: ]The academic work is

not helpful to being an operational police oﬃcer at all.
[image: ]More PLT or more understanding form the University
[image: ][image: ]yes, and the days oﬃcers are allowed to take PLT is restricted to non-weekends which can be diﬃcult Oﬃcers should be required to completed a minimum of 5 years on response before changing departments.
[image: ]I think this is fairly accurate already, i would suggest
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How do you feel this could be improved?
(16/20)



[image: ]that students are abstracted form night shifts as a student oﬃcer is likely to learn more in regard to operational duties on day and afternoons shifts rather than nights The requirement to join is to have a degree or get one as you work. The topics you learn about need to be relevant to policing.
[image: ]There is no need for the PEQF program. Whether an individual can write

academic essays has no bearing on whether they will be a good police oﬃcer.
[image: ]Student oﬃcers will require PLT in order to complete the work given. If you take that away in order to ease the pressure on shift resources, you'll only create further problems when people cannot keep up with the academic work required. It's hard enough already without making changes.
[image: ]As stated above reduce work load
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How do you feel this could be improved?
(17/20)



[image: ]or introduce new ways to show competency in policing that is not based on pure academic writing. no longer require the degree
[image: ]This could be improved by eliminating the course work and assignments element. It would be further beneﬁcially for student oﬃcers to undergo further courses to which could expand their knowledge

and understanding of the job. This would be increasingly beneﬁcial if students are struggling to understand a particular element of the role such as NICHE or writing comprehensive updates
[image: ]It’s not beneﬁcial. I would need a period of leave to work on essays, for motivation, reading and developing ideas.
[image: ]Probably more time to be able to complete academic work alongside work. It is
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How do you feel this could be improved?
(18/20)



2023; we should NOT be expected to put so much work in outside of work in our own time to achieve accreditation/qualiﬁcations for our job roles. It should be paid and have ample scheduled time to complete it, like any other job-speciﬁc training does. During my training I
was appalled at the amount of time and effort that was expected of me outside of working hours, unpaid, just to be able to

stay aﬂoat and not get overwhelmed by the expectations of my learning. I think the good will of oﬃcers is routinely taken advantage of.
[image: ]more PLT days or less work
[image: ]I have no idea. The role of a police oﬃcer is unlike anything i have encountered. Whilst i enjoy the role, the uni work has caused a lot of additional stress on myself and my family.
[image: ]As mentioned above I think this can
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How do you feel this could be improved?
(19/20)



be improved by removing university involvement in programs where it is required by oﬃcers to join with a degree.
[image: ]Students should be allowed longer with the tutor to learn and develop before answering many of the questions and essays.
[image: ]Questions that make sense in the assignment, questions about policing work which is on the level we work not up to departments we cant get experience on
[image: ]Use more operational examples

instead of academic.
[image: ]Find a new route rather than a degree route. Also, if it was to stay give students an improved amount of time to complete work, it does not help that PLT has so many rules such as not being held in August or December or weekends.
[image: ]NO DEGREE PROGRAMME OR ONE THAT HELPS THE INDIVIDUAL REACH THE GOALS THEY WANT IN THE JOB SUCH AS HELP
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How do you feel this could be improved?
(20/20)



TOWARDS WORKING FOR A PARTICULAR DEPARTMENT. E.G. SPECIFIC HELP IF WANT TO WORK FOR CID, TST, FIREARMS, PPU, ETC.
[image: ]Whilst I appreciate that the logistics of managing individual students timetables, PLT abstractions and university workbook release dates are diﬃcult I felt that I had very little say or control in when PLT was given. PLT being released at the sametime as the workbooks

would have beneﬁted me greatly as often I was just doing the workbooks in my own time because PLT would be given after the workbooks due date or with only a few days left leaving me with a scramble to ﬁnish the work.
[image: ][image: ]No matter what programme entry you join everyone gets 2 PLT days remove the uni work



Survey (27/51)
Have you experienced any challenges in balancing your operational duties with your academic studies in the PEQF program?

Yes

No


1 4 7





78 %

22 %


Survey (28/51)1 1 3

Please explain your response above
(1/31)



[image: ]Operational duties have loaded me with heavy demanding workload and stress. Some of this is natural, other dependant on external factors such as team cohesion, supervisor expectations / behaviour etc However having to spends many personal times days off completing assignments only added to stress rather than spending the time off as rest days to counter operational stress.
[image: ]when you ﬁrst start you are learning a new role which

carries high responsibility and your body is adjusting to working shifts so when you do get a rest day it is hard to study, have a social life and recover from shift work.
[image: ]I simply do not have the time to be an effective academic and an effective police oﬃcer.
[image: ]At times i had both large work books and assignments due within a short period of each other whilst maintaining


Survey (28/51)1 1 3

Please explain your response above
(2/31)



my working pattern leading to taking annual leave. This could be addressed by better planning of times for workbooks
[image: ]sacriﬁcing your down time to do university work
[image: ]Short staffed would mean I would often not get chance to sort my OCP out
[image: ]N/A
[image: ]Having to perform work before an afternoon or late shift. For example having to complete work on

essays in the morning prior to a long shift impacting on energy levels during that shift.
[image: ]Stayed up really late a few times to ﬁnish university work and then that has affected me the next day by feeling tired on shift.
[image: ]It is almos impossible and greatly stressful. Completing both at the same time is very contradictory and the university work is not
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Please explain your response above
(3/31)



something that more expereinced oﬃcers can help with as they have not experienced it themselves. Shift work is not a lifestyle suited to academic study. Also, many people do not have a suitable work space at home so I believe having access to a library or study space is essential - as you would have if you were studying for a degree anywhere else.
[image: ][image: ][image: ]as stated in answer above The PLT days gave balance do not do uni work

Due to having completed a two degrees prior to joining SWP I was already aware of the standards of what is required to complete a degree. As such I felt able to balance the job and my university work. At times this added more stress to an already stressful job.
[image: ][image: ]I aimed to complete the academic as soon as it was released.
[image: ]Since joining CID, I'm doing a very demanding role with my own workload while trying to write


Survey (28/51)1 1 3

Please explain your response above
(4/31)



essays on my rest days. These are rest days for a reason. I shouldn't be expected to work out of hours for the university work. I'm not paid enough for that. Some of us left much higher paying jobs to come to the police because we have a passion. This does not, and will not help with retention
when we're expected to work out of hours. PLT days are the only paid time we have to complete this work, but they are often moved or cancelled,

sometimes you're called to work on your workload instead due to urgencies as well. A single day a month doesn't cover the amount of work expected from us.
[image: ]During the initial 6 months we were given a lot of time to revise and catch up on work from the training staff. Since being on shift I've found it slightly more diﬃcult to ﬁnd the time whilst working shifts, however the PLT days are a huge help and make a difference.
[image: ]In my experience we


Survey (28/51)1 1 3

Please explain your response above
(5/31)



had to complete multiple essays along side a very stressful and already time consuming job so it is a lot to balance but not that diﬃcult.
[image: ]I do my work on my PLT days and on rest days, I have a healthy balance in my eyes.
[image: ]I managed my time effectively and was able to complete all of my studies during my allocated PLT days.
[image: ]Coming home from working TOD's and

then needing to complete my academic studies. This put a strain on my wellbeing and family life.
[image: ]It was a great deal of hard work but I was able to manage my time effectively to complete my studies and be operational.
[image: ]Learning on the job, caseﬁles having a workload is diﬃcult on its own and even more so when having to complete


Survey (28/51)1 1 3

Please explain your response above
(6/31)



academic studies. Oﬃcers do not want to open their work laptop on rest days as they see their operational workload.
[image: ]Due to the demands of the role I am regularly required to stay on to complete workload and have been known to work on my rest days unpaid to complete workload.

I also have a young family at home which is highly demanding in itself. To complete university work on top is extremely stressful and impacts all aspects of my life.
[image: ]Yes, it was very diﬃcult to manage the PEQF program with operational shifts. Often PLT days would be cancelled and I had to do the assignments on my rest days


Survey (28/51)1 1 3

Please explain your response above
(7/31)



[image: ]therefore not giving me any time off. The assignments had deadlines and were mandatory and therefore I had no choice other than to complete them in my own time.
[image: ]From the perspective of having PLT days, especially if they are on day shifts on a response pattern, they massive impact your ability to get

enquiries conducted for your workload, as a day shift in a busy sector is often the only shift you can effectively conduct these enquiries. On several occasions, my protected learning days have either been cancelled or moved to a different date to suit operational demand. I understand the requirement to


Survey (28/51)1 1 3

Please explain your response above
(8/31)



support and facilitate operational demand, however I believe that contingencies should be in place to facilitate this as there are now going to be numerous students with protected learning days whom are going to need the time to complete their work in line with deadlines. I found that I became increasingly stressed trying to balance my operational and

academic duties as at times, I received cancelled rest days close to a deadline date which added additional pressures.
[image: ]Operational life is very busy and demanding on family. I have two young children and completing essays on my restdays is very diﬃcult.
[image: ]A large proportion of shifts require
0.5 - 2 hours working on, combined with cancelled rest days and training days, it is hard to balance


Survey (28/51)1 1 3

Please explain your response above
(9/31)



operational duty with multiple extra- hours dedicated to a work oriented pursuit. This is especially true when other demands on an individual's life are present.
[image: ][image: ]children family daily living of running around doing jobs in a busy household add in university work Managing workload is a new step for most new intakes and handling this newfound stress alongside the timelines

of university workloads creates a lot of stress which is usually subsided by sacriﬁcing personal life time.
[image: ]As a DHEP detective I am having to tackle the uni work OCP and revising for my NIE which is a lot of work and limits your work life balance to almost obky work with most rest days being taken up with either university work or revising for other things
[image: ]I struggled to balance the two, especially


Survey (28/51)1 1 3

Please explain your response above
(10/31)



with ADHD by the time I had ﬁnished the shift I felt mentally drained and struggled to put words onto paper
[image: ]There is a considerable amount of work needed to complete the PEQF programme whilst balancing working shifts (often for people's ﬁrst time working on shift patterns) and oﬃcers rarely ﬁnish shifts on

time. This is in addition to having to stress about going home and completing additional academic work. Then oﬃcers are expected to use time of rest days to complete work as well.
[image: ]PLT days don't align well with Uni assignment due dates/resubmission dates
[image: ]I have two young children and trying to learn a completely new role along with trying to
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Please explain your response above
(11/31)



complete a university degree whilst working a full time job and a single parent is challenging.
[image: ]I have found that I have had to use a lot of my own time during rest days and after/before shift as well as my PLT days to complete the work required.
[image: ]I dont feel 2 extra days a month is enough to enable you complete the amount work required within the PEQF
[image: ]All work has to be completed in own time

I think that 1 or 2 more PLT days could be utilised to ensure academic work is up to date. Hard to do uni work on rest days due to tiredness from shift pattern and the need to switch off and unwind from policing on these days.
[image: ][image: ]My PEQF work took a backseat to my job to such an extent that I felt I was doing only what I had to in


Survey (28/51)1 1 3

Please explain your response above
(12/31)



order to pass and did not give it the dedication that I gave to my ﬁrst degree or postgraduate study prior to joining the Police.
[image: ]I felt ﬁne, but i know oﬃcers with children struggled doing work at home
[image: ]very diﬃcult to juggle shift work, family life, sleep and uni work
[image: ]the PLT have assisted in giving me time to do my uni work, with only a few days of my free time being used.
[image: ]Deadlines are unrealstic on

top of carrying a workload / calls and having time off
[image: ]Having to work in my own time while being tired from response is not manageable long term.
[image: ]Very stressed for the whole two years. I didn't have a social life and this severely impacted my outlook. I do not feel I have beneﬁtted and considered leaving purely based on this.
[image: ]Lack of time for essays/workbooks. Working on Rest days to


Survey (28/51)1 1 3

Please explain your response above
(13/31)



complete and then having RD's cancelled due to recourses.
[image: ]I completed the course before the amount of work was lowered so found it diﬃcult to balance. It was diﬃcult to balance home and work life when you are doing a full time job in policing and then having to go home and continue to write and think about it.
[image: ][image: ]Ridiculous expectations of oﬃcers I found I was using PLT to keep up with my workload. For example I used a PLT

day to complete a Coroner’s ﬁle. As a student I was given more of a workload compared to other colleagues as I felt it was an easy option because I was new and less likely to complain. This meant I would use annual leave and rest days to complete academic work.
[image: ]Not being able to response to victims and complete caseﬁle on time due to the demand of completing uni work.
[image: ]Pressure ﬁtting in the amount of academic work


Survey (28/51)1 1 3

Please explain your response above
(14/31)



, OCP as well as adjusting to 3 Specialist Crime Departments in Year 2- without knowing where I will end up. No support from the LDS department who instead, have pushed to bring the OCP deadline forward - 4 months forward . This has caused huge stress on myself and my colleagues.
[image: ]Starting on response is a massive learning curve and the worry of

having to write university work takes away the enjoyment and adds stress
[image: ]One day a month for DHEP is not enough, during university before I joined I would often spend 20-30 hours of research on an assignment alone. I am having to do university work while on my rest days, which is the last thing I want to do after working a set.
[image: ]I ﬁnd it diﬃcult to ﬁt work, shifts, family home and assignments in. However it


Survey (28/51)1 1 3

Please explain your response above
(15/31)



is manageable, just added stress that stops me concentrating on becoming a competent oﬃcer.
[image: ]Lack of understanding of the time that was needed. And no sympathy in the lead up to deadlines.
[image: ]See above
[image: ]It is an unrealistic expectation. The academic work was not diﬃcult, what was diﬃcult was the expectation to work a 40 hour shift
,working unsociable hours and complete

academic assignments with only 2 days a month. This programme is a full time degree however, there is no where near enough protected time allocated to complete.
[image: ]I have managed to get a lot of my university work done on my PLT days.
[image: ]I have found the requirement to complete a degree whilst working full time extremely


Survey (28/51)1 1 3

Please explain your response above
(16/31)



stressful and diﬃcult to manage. The amount of work required to complete essays, workbooks, OCPs, dissertations and exams is a lot and balancing this with a personal life as well as managing stress from operational duties has been very challenging.
[image: ]I am fortunate to have a partner living aboard and a friendship group working Monday to Friday.
Therefore the

shift life has massively beneﬁted me and allowed to me complete these requirements while everyone else is busy.
[image: ]After dealing with the job then remembering you’ve got essays to complete on your days off can be negative and I can see why it’s put people off.
[image: ]Hugely. I ﬁnd it very diﬃcult to complete any academic work within the allocated PLT days and ﬁnd that I have to do the
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Please explain your response above
(17/31)



university work on rest days which proves to be very unhealthy as I am constantly thinking of and doing work through the whole week.
[image: ]The family work life balance
[image: ]Well thought out time management has allowed me to be able to manage my operational duties and academic studies without/little stress
[image: ]It is hard to complete assignments and work books as well as eorry about

a work load on response, case ﬁles, see family and spend time with children
[image: ]Operational duties, which can have real life consequences on victims and the reputation of South Wales Police, always take priority over academic work. Academic work has to be ﬁt in completely after shifts and the two days per month PLT
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Please explain your response above
(18/31)



is no where near suﬃcient. The PLT days are also hindered by the fact that deadline for things such as case ﬁles etc may need to be met on those days, taking away from any PLT that could reasonably completed.
[image: ]Yes as some of the responses are not realistic to what has been attended by on the duties or given opportunities so that you can learn in great detail.
[image: ]I feel that sometime I have to do uni

work in work time in order to meet deadlines.
[image: ]I was able to balance my duties and university work
[image: ][image: ]Working full time and studying whilst balancing home life Very early in the programme
[image: ]I have often struggled with being able to concentrate on giving victims the best service possible because my stress levels
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Please explain your response above
(19/31)



are that they cannot take any more work. Subconsciously, I am thinking about how much work I had to complete for my PCDA and the looming deadlines, and then with my workload increasing it began getting too much where it behan making me unwell. Not sleeping properly and generally "dread" coming into work for little salary and all this stress,
[image: ]I have not brought the challenges of the PEQF program to work

with me, however this has resulted in a large personal life impact.
[image: ]I have spent PLT days doing operational work because I need the time to deal with my workload.
[image: ][image: ]Rest days were constantly cancelled to work night shifts affect 2 days not just one. This along with cancelled PLT days thst were never reinstated Response policing is demanding and stressful


Survey (28/51)1 1 3

Please explain your response above
(20/31)



especially when you are new and trying to ﬁnd time to do uni work can only be done on rest days as PLT days are not enough. This does not give much chance to have a life outside of the job.
[image: ]Academic work cannot be completed effectively in the PLTs days provided, in order to complete the work to an agreeable standard, the hours required impacted

greatly on homelife. Balancing the Uni work with child care was a challenge. I has no work / life balance whilst teh was outstanding work
[image: ]I do not think about the uni work when on shift, it is when I am not on shift and on so called 'rest days' that I am experiencing challenges balancing the uni work and home life
[image: ]I have not been out of training and operational
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Please explain your response above
[image: ](21/31)



[image: ]long enough to really give a well informed answer.
[image: ][image: ]Learning this role takes a lot of mental challenge and I ﬁnish work exhausted, but then have to continue with my uni work. It is hard to balance completing uni work with my work load and responding to G1's
[image: ]As before yes, my work load has increased and ﬁtting in the studies around dealing with G4's that I tend to do either on days off or coming in early

I manage time effectively. Constantly having PLT cancelled. THE JOB IS DIFFUCLT AND REQUIRES A LOT OF LEARNING AND ADJUSTMENT TO SHIFT LIFE AND FINDING THE BALANCE BETWEEN SHIFT AND PERSONAL LIFE AND TIME MANAGMENT. MORE ALLOCATED TIME SHOULD BE GIVEN TO ALL STUDENTS AS I KNOW FROM EXPERIENCE AND SPEAKING TO OTHER STUDENTS IT WAS VERY DIFFICULT TO MANAGE EVERYTHING


Survey (28/51)1 1 3

Please explain your response above
(22/31)



[image: ]I failed my ﬁrst work book and was very stressed due to just moving out. I was talking to other oﬃcers and just be told Reg 13 out is very disappointing. I was very fortunate for my SGT to give me station time during quiet night shifts to complete the work.
[image: ]oﬃcers are often cancelled on rest days when they have been planning to study and this has a negative effect.
[image: ]PLT days are always cancelled before a deadline

is due. When asking for this to be stopped we are told we should 'plan better' even though we plan our uni work in for the PLT days. Atleast 6 rest days a month are spent doing uni work but its hard to do this after recovering from night shifts.
[image: ]It was time consuming and hard to balance as there were times when paper work had to be completed which prevented students from going on operational work
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Please explain your response above
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[image: ][image: ][image: ]I’m exhausted most days and having to sit and do uni work just takes what free time I have with my family. Joining the police puts a lot of pressure on your relationship never mind the additional uni work Having already obtained a degree and a masters I am personally used to academic writing so do not ﬁnd it too diﬃcult.

However, for those who have never written essays before, have no experience of referencing etc. the pressure would be much different. I'm joined as someone older than the majority of new recruits. That came with pre-existing family life and the academic work regularly burnt my rest days in order to complete the work. You have to
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Please explain your response above
(24/31)



get your feet under the table on shift, manage your incident checklist, fairly extensive OCP by attending incidents - which can be done, and then slapping a fairly extensive academic workload on top. To be managed on 1 / 2 days per month, as well as your own time. The issue
is, that time needs to be somewhat ring-fenced as you're having to try and catch up on some semblance of adequate rest - which you're not

guaranteed as a response oﬃcer. I personally experienced burnout and didn't feel I could trust the Uni tutors to provide guidance based on my ﬁrst year.
[image: ]I have personally found it very diﬃcult to ballance work and university. I ﬁnd that the university belives it is more important
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Please explain your response above
(25/31)



then oﬃcers conducting safe and consistent policing duties. The expectation of oﬃcers to write and research academic papers while trying to balance operation duties is pure madness when oﬃcers rest days are short and limited. This does not inude student oﬃcers having cancelled restdays or oﬃcers having to work overtime to makeup for a low pay. This all adds up to a poor work-life balance
[image: ]It can become very

stressful when shift is short and you have an essay deadline
[image: ]At times, I have experienced a great diﬃculty in balancing my operational duties such as keeping on top of workload and the number of calls with my academic studies.
After completing a shift or a set in particular if I have had to work on, I have felt mentally and physically draining to which I cannot focus on completing my academic studies


Survey (28/51)1 1 3

Please explain your response above
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[image: ]Students are brand new oﬃcers and in my opinion, the training delivered does not adequately prepare people for operational response policing.
I'm appreciative of the fact that theory is vital but there are some elements that were taught which have not beneﬁted my operational day to day policing whatsoever.
Additionally, these new oﬃcers are expected to both operate as police

oﬃcers with little experience (which is stressful enough) and then also take up their own rest days doing uni work. To me I see there being little time for de-compression during the initial few months. I'm sure it would be a suitable amendment for the university work to be delayed until oﬃcers are passed out of their tutorship period. This would allow oﬃcers to focus solely on becoming competent prior to moving onto the academic ﬁeld.


Survey (28/51)1 1 3

Please explain your response above
(27/31)



[image: ]Time management- BDU overtime, unable to take leave due to staff shortages, managing home/family life, fatigue after night shifts. Low motivation. Need to rest on rest days. Unable to fully enjoy the job as always concerned about work books etc.
[image: ]hard to balance academic studies while doing operational duties as there isn't much time between shifts especially if we are kept

on shift for longer periods and rest days should be to rest not to stress about doing all the university work As above.
[image: ][image: ]trying to complete the academic work whilst juggling shift work and running a home is very diﬃcult especially when you are also trying got learn a new role which deals with the most vulnerable of persons.
[image: ]I have struggled. I have sacriﬁced time with
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Please explain your response above
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my family and hobbies in order to complete work which has caused stress and on many occasion caused me to rethink my career choice.
[image: ]Family life and cancelling of PLT was a major factor in balancing the university work
[image: ]PEQF program brought a lot of stress on top of ﬁlling my every day duties as an operational oﬃcer. I did sacriﬁce my annual leave on completing PEQF program duties.

I was always on teams that were very busy and often PLT days were cancelled. I also felt that my main learning was out on shift. The more I was able to be out on shift and learn, the more I could put into my essays and workbooks
[image: ][image: ]I have aimed to be organised and tried to make the most of any down time in work and at home to do my work
[image: ]Low numbers on shift, Covid pandemic,
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Please explain your response above
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inability to have learning days or having to use learning days to catch up with my operational work. Not seeing family due to having to catch up on academic work which was already impacted by operational demands.
[image: ]I do not believe I am always coming in to work 100% due to the stresses of the degree and what makes this feeling even worse is that, I constantly think all my

time and effort is going to wasted if I fail this degree, so this makes me go into work with poor morale and I can't always work to the best of my abilities.
[image: ]FEELING OVERWORKED AND NOT ENOUGH TIME FOR R&R BETWEEEN SHIFTS WITH THE ACADEMIC WORK. MORE SO WHEN ORKING IN A BUSY SECTOR. HARD TO LEARN
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Please explain your response above
(30/31)



THE ROLE AND HOW TO DO ACADEMIC WRITING AT THE SAME TIME WHEN THE INDIVIDUAL HASN'T BEEN IN HIGHER EDUCATION FOR A LENGTH OF TIME.
[image: ]I have two young children at home, whilst I do have an academic background which was beneﬁcial for me. I struggled with the workbooks and what was expected of me and felt that very little of the academic side was explained to me

and had to rely on my previous understanding of academia.
[image: ]Especially in regards to referencing, oﬃcers were being penalised in workbooks for not referencing using the Harvard system correctly which if you were never taught how to do it can be extremely complex. I have 2 young children, so ﬁnding the work life balance as well as university work on top can be diﬃcult.
[image: ]The uni work with
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Please explain your response above
(31/31)


little support was stressful and affected my mental health while trying to learn and be the best that i can at a demanding job
[image: ]Shift demand due to shift patterns
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The university's process for awarding academic credit for operational activity in the PEQF program is good

Score: 1.7



49%




34%






14%


3%

1	2	3	4


Survey (30/51)0 9 7

In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(1/16)



[image: ]Cannot think of any ways it beneﬁts. Can think of many other ways it does not.
[image: ]if it allows for less assignments therefore less stress it can only be a good thing
[image: ]It's interesting, but my time would be better spent recovering from operational duties.
[image: ]awarding academic credit for operational activity provides the student with

a sense that they are learning the operational side of policing on the job and that integration helps reduce the need for more strictly academic work such as assignments
[image: ]no beneﬁt
[image: ][image: ]Less workbooks is a good thing. Gives a sense of achievement within a safe learning environment
[image: ]Not sure
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(2/16)



[image: ]Operation activity is most important and the academic study is viewed by most as 'just something that has to be done' I do not believe many students aspire to obtain good results, rather just pass it and focus on their career.
[image: ]it does not
[image: ]It means that oﬃcers can tick off things they are actually required to do for the role

gives student oﬃcers conﬁdence and motivation into carrying out operational work.
[image: ][image: ]do not do degree
[image: ]We are training to be good at the role of a police constable. By being awarded credit for being good at our job encourages oﬃcers to work harder
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(3/16)



in their role and to succeed. This also gives more opportunities to succeed for people who learn differently or who may not usually exceed at the academic side.
[image: ]I do not feel that it does beneﬁt the individual oﬃcer. However I can see from

an organisational perspective the beneﬁts of having a workforce with academic accreditation when requesting pay rises.
[image: ]This makes complete sense. Awarding academic credits for showing you can do the job improves the skills required. As previous said, a more robust OCP would be much better.
[image: ]Gives students motivation and job satisfaction.
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(4/16)



[image: ]Again Im not sure what this question is asking - in my experience there has not been any credit awarded for operational activity
[image: ]It encourages student police oﬃcers to get involved and play a more active role in operational activity. I have found that I have learnt the most since coming out of the initial training by doing things

myself, especially since becoming independent. By placing an emphasis on operational activity, oﬃcers are able to learn about the things that impact them day to day and not theory which often is not as useful.
[image: ]Operational activity is ultimately - doing the role, and the job that you are going to be doing. More weight should be given to the achievements, competencies and
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(5/16)



experiences oﬃcers gain in this area. Awarding this also motivates and encourages oﬃcers who are capable of doing the role, but may be less academically inclined.
[image: ]I do not believe that awarding credit for operational activity is a beneﬁt. I joined the police force to be

a police oﬃcer and not to write essays / assignments and I fully enjoy being a response oﬃcer. From ﬁrst hand experience, with working with other oﬃcers and knowledge of the drop out rate, I believe by adapting this process, potential oﬃcers with good people skills and life experience are put off from joining the police force.
[image: ]None
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(6/16)



[image: ]This means that the degree is not entirely focused on theory, and is rewarding operational competency. This is akin to a Paramedics Degree and allows oﬃcers to demonstrate their skills and abilities in order to be recognised for their achievements.
[image: ]I do not think that awarding academic credit is beneﬁcial to

student Police oﬃcers, although a degree or diploma is obtained, I believe that it is not of beneﬁt to the role, if anything I know it creates added pressures and stresses.
[image: ]OCP seems to be a tick box exercise that for myself in CID has not been amended to suit.
[image: ]oﬃcers gain the experience in their job through doing the role instead of doing an essay.
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(7/16)



[image: ][image: ]you gain a degree makes them fell brainer
[image: ][image: ]It encourages pro-active policing and areas that have not been covered during daily duties. Areas that have not been awarded could be targeted areas of improvement I don't belive it makes any
difference as a lit of the best oﬃcers do not always exceed academically

It doesn't
[image: ][image: ]Potentially for promotion, otherwise is a hinderance
[image: ]To check whether you are competent in doing your job properly.
[image: ]It is hard to say how, as I have seen little of this in reality. The completion of a portfolio,
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(8/16)



whilst valuable to determine our abilities, felt wholly disconnected from the PEQF program & the program disconnected from the role.
[image: ]sense of achievement and boosts motivation
[image: ]it beneﬁts those without a degree - but not degree holders really
[image: ][image: ]it does not No beneﬁt.
[image: ]I do not feel like it does

provides additional qualiﬁcation It acknowledges practical skills as
[image: ][image: ]some people are not academic but
can still complete the role of a police oﬃcer to a high standard.
[image: ]To allow
[image: ]It doesn’t. From what I have seen , learning on the job , practising skills and engaging with cases is what beneﬁts student police oﬃcers.
[image: ]I think this is very sensible as
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(9/16)



[image: ]operational policing is the job we have signed up to do and I think there should be more focus on this. The only credit I have received so far is from senior oﬃcers for my work as a police oﬃcer and not the university.
[image: ][image: ]maybe a pass out award ceremony. Rewards the hard work and prevents

burn out and drop in motivation. It reduces the academic workload and makes students think about what incidents they have attended I feel little academic achievement
[image: ][image: ][image: ]from completing the DHEP course. It allows oﬃcers to learn while actually doing their job.
[image: ]This appears to reduce the work
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(10/16)



requirement of essays, workbooks & dissertations.
[image: ]Unknown ?
[image: ]I have no idea. I was not aware that the university did award academic credits for operational activity.
[image: ]N/A
[image: ]It doesn't
[image: ]Operational activity being used as academic credit means there is a better work-life balance for

oﬃcers, and the degree is more relevant to the role of a police constable.
[image: ]None
[image: ]Allow me to be conﬁrmed in rank and gives me some further details of understanding.
[image: ]Not sure.
[image: ]It gives oﬃcers a better understanding of theory behind policing
[image: ]Improves standards of
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(11/16)



professional practice and provides benchmarks for performance. Also drives a culture of learning and high performance though incremental goals.
[image: ]This helps minimise the work expected from portfolios or workbooks which does reduce the stress to oﬃcers.

It has been nice to see for new oﬃcers the increase in the academic credit being awarded for operational activity but also upsetting as we had worbooks cancelled which had been submitted and not added to my ﬁnal award which could have given me a better ﬁnal result.
[image: ]It rewards students for real life strong performance within the operational policing role.
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(12/16)



[image: ]It does remove some of the pressure.
[image: ]It doesn't. The degree counts as nothing towards being a police oﬃcer.
[image: ]It doesn’t
[image: ][image: ]I'm not sure it does.. None
[image: ]Helps to identify strengths, which can lead to a boost in conﬁdence and self esteem.
[image: ]it doesnt

I didn't think it does
[image: ][image: ]I personally do not see the beneﬁt. If the course was considered a Masters I think people would engage better.
[image: ]This feels like it is being applied to actually being a police oﬃcer.
[image: ]ADDITONAL QUALIFICATION
[image: ]It does not
[image: ]It does not beneﬁt, having a good uni score on an essay about how the IOPC
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(13/16)



and HMICFRS investigate police does not beneﬁt from how Police Oﬃcers deal with victims and subjects.
[image: ][image: ]I don't understand academic credit this will remove some of the academic paperwork and allow other learning styles to show their strengths
[image: ][image: ]I do not feel it does. I wouldn't say the

academic credit overtly beneﬁts student police oﬃcers. You reﬂect on incidents to provide the responses. However, I'd argue that someone trying to learn any form of occupation would be doing this if they approached it with the correct attitude. That said, I can't argue with the process. You submit answers - you get academic credit. It works.
[image: ]Any sort of credit
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(14/16)



that accounts for actual policing is very weclomed but not enough
[image: ]I don't see how it does. Being academically marked for doing my job is no different to the oﬃcers on shift who do not have a degree
[image: ]I do not believe this beneﬁts oﬃcers greatly. I believe a better understanding towards the operational duties as an oﬃcer is far more beneﬁcial

None- public want oﬃcers to have interpersonal skills, not academic skills.
[image: ][image: ]yes
[image: ]I don't really think it has more value than superﬁcial, short-lived value.
But it is always nice to actually be recognised as the expectations are very high considering the usual workload and working hours.
[image: ]it uses real life examples
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(15/16)



to learn and reﬂect upon allowing for better development of the oﬃcer.
[image: ]I have no idea.
[image: ]I don't believe it does
[image: ][image: ]more relative to job we are doing Being able to award academic credit for operational activity will only reinforce the correct behaviours and operational knowledge for oﬃcers within their probation.

This would lessen the pressure on oﬃcers to complete pointless academic work which is incredibly time consuming and has no relevance.
[image: ][image: ]Gives student oﬃcers pride and makes academic students happy they have achieved something.
[image: ]DO NOT KNOW.
[image: ]Most oﬃcers I have spoken with joined the job to
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In what ways does awarding academic credit for operational activity beneﬁt student police oﬃcers?
(16/16)



[image: ][image: ]become a police oﬃcer and there typically has been little interest in obtaining a degree, myself included, I had no interest in getting a degree or diploma and saw it simply as a hurdle I had to overcome to get the job. The more academic credit given to oﬃcers is a beneﬁt simply because it is the oﬃcers getting rewarded for doing the job they are interested in.

It doesn’t necessarily. It doesnt


Survey (31/51)0 8 3

Are there any aspects of the PEQF program that you feel could be improved to better minimise student abstraction from operational duties? (1/14)



[image: ]No. If you want to teach students non-operational academics, they will need time / abstractions away from operational policing.
[image: ][image: ]reduce the volume of work Workload.
[image: ][image: ][image: ]no, abstractions will always be a part however better planning as earlier stated would be a beneﬁt a non degree entry route Unsure
[image: ]N/A

Less university work None
[image: ][image: ][image: ]N/A
[image: ]More days to do student work.
[image: ]If more practical aspect of assessment could be included. That could take place within the role and in the workplace this could reduce abstractions. This would mean less time spent off work completing essays
[image: ]I do not feel that
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Are there any aspects of the PEQF program that you feel could be improved to better minimise student abstraction from operational duties? (2/14)



the number of PLTs provided are suﬃcient to complete the academic work.
[image: ]the only abstractions we get from operational duties for the PEQF programme is PLT - I do not think PLT should be minimised if this is what this question is in reference to. I cant see how else student oﬃcers get abstracted from operational duties.
[image: ]The amount of work

and the style of writing. Apart from spelling and grammar, the way that you write an essay is entirely different to the way you would write in work.
[image: ]Yes, the length and number of essays required is not necessary. Understanding could be managed in far less time consuming measures.
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Are there any aspects of the PEQF program that you feel could be improved to better minimise student abstraction from operational duties? (3/14)



More competency based measures such as accessed drives/calls and possibly assessed talks/chats to prevent the need for continuous essay writing.
[image: ]By halving the amount of work that has already been done, I believe this is a positive in relation to abstractions.
[image: ]Aspects of the university academics post initial 6

months should be revised and streamlined further.
[image: ]As discussed above, having an even spread of student oﬃcers on 6 month attachment or abstraction to the Investigations Hub would give them exposure
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Are there any aspects of the PEQF program that you feel could be improved to better minimise student abstraction from operational duties? (4/14)



to more incidents and also to help develop their student oﬃcer portfolio, along with sharing the demand of PLT abstractions between response and investigations.
[image: ]Do away with the program in its current iteration.
[image: ]more operational weight on the results
[image: ]make the es-says more generic in relation to topics to be covered

Minimise the amount of work Discontinue the course
[image: ][image: ][image: ]Less work - more on the job related work with less written such as the OCP to prove you have dealt with incidents eﬃciently
[image: ]I dont feel there has been any abstraction
[image: ]As explained above, I feel the most effective answer is to complete
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Are there any aspects of the PEQF program that you feel could be improved to better minimise student abstraction from operational duties? (5/14)



the PEQF workload in a period during which we are removed from police work and treated as full-time students with lectures and university support that was otherwise not available to us under the current system.
[image: ]more PLT
[image: ]sickness is the only abstraction really - so support?
[image: ]all of it
[image: ]The degree should be

entirely reﬂective practise rather than essays that are not in any way relevant to response and more towards roles we have no experience in.
[image: ]Be realistic and not so heavily focused on academia.
[image: ][image: ]Get rid of PEQF altogether Some Attachments could be
considered during the initial police
[image: ]training phase. To try and change
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Are there any aspects of the PEQF program that you feel could be improved to better minimise student abstraction from operational duties? (6/14)



[image: ]the workbooks into practices or completing more detailed OCP Please see answers above.
[image: ][image: ]I feel short answer questions based more on what we have dealt with as response oﬃcers would suit the programme better and it gives students a chance to show their learning and understanding Removed the reﬂection side of the

university criteria and have questions in which you have to write a balance argument for.
[image: ]Link the work into practical on duty work.
[image: ]More acknowledgement of practical success. Rather than having to evidence everything in lots of written documents. Line managers could conﬁrm peoples success.
[image: ]No, abstractions are incredibly
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Are there any aspects of the PEQF program that you feel could be improved to better minimise student abstraction from operational duties? (7/14)



[image: ][image: ]valuable to students. Abstraction is necessary to complete any work, even if workload is reduced. remove the degree
[image: ]Further reducing work requirement of essays, workbooks & dissertations.
[image: ]Any attachments - these should be on a request bases as they would ensure oﬃcers aren’t away for numerous

days/ weeks on attachments they don’t want to be on during probation. Like on the DC fast track I was placed on a RPU attachment to hit OCP requirements ? A department we have limited contact with nor criminal dealings with ?
Therefore these 3 days would have been better used gaining further experience with CID.
[image: ]If there was less work
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Are there any aspects of the PEQF program that you feel could be improved to better minimise student abstraction from operational duties? (8/14)



from the university, this would contribute to less stress. This is a stressful enough job as is without added stress from needless amount of university work. One workbook/assignment would be enough from the university, not a whole workbook and two full assignments, as well as the OCP and the workload from the job itself

is overwhelming and is was it pushing students to abandon the police as it is, frankly, relentless.
[image: ]If the university work was speciﬁc to the role, there would be an overall beneﬁt
[image: ][image: ]Uni work in general No
[image: ]None
[image: ]Reduce the workload to reduce amount of PLT needed
[image: ]Too early in my tutorship
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Are there any aspects of the PEQF program that you feel could be improved to better minimise student abstraction from operational duties? (9/14)



to rate this currently
[image: ]Besides removing the need for a degree level study.
[image: ]Further reduction in workbook/assignment/dissertation  volumes.
[image: ]As stated above, abstractions from duties should be to learn. Let us learn from oﬃcers on OCU, Traﬃc, CID, PPU, RIT, Intel, Hub.
[image: ][image: ]End the academic requirement. There needs to be

less of a workload and the incident checklist also puts people under pressure. Once this is done once I don’t know why it needs to be repeated.
[image: ]Less work
[image: ][image: ]Unsure at this point. reduce the online learning/panapto's
[image: ]Essays based on theory not reﬂective practice.
[image: ]Requirements being less
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Are there any aspects of the PEQF program that you feel could be improved to better minimise student abstraction from operational duties? (10/14)



essay heavy.
[image: ]WORD COUNTS AND AMOUNTS OF WORK REQUIRED SHOULD BE REVIEWED. OFFICERS STRUGGLE WITH MANAGING THIS WHILST ON SHIFT.
[image: ]All of it. It is merely a tick box exercise
[image: ]more academic award for operational work
[image: ]There should be no abstraction from operational duties.

You can't manage student abstraction and expect the work to be completed.
[image: ][image: ]As stated, evidence based work whereby fully complted investiagtions and proof of policing abilities is better then academic writing.
[image: ]At present oﬃcers are doing a full time degree as well as full time work. With other providers the degree
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Are there any aspects of the PEQF program that you feel could be improved to better minimise student abstraction from operational duties? (11/14)



is undertaken part time over 7 years. This should show the pressure put on an oﬃcer before adding family life.
[image: ][image: ][image: ][image: ]Remove the academic side completely and let Sargents give feedback on oﬃcers ability Previous oﬃcers who didn't have to do any qualiﬁcations might suggest you get rid

of it altogether, but I'll let the numbers speak for themselves in due time. If it's proven useful and isn't as much of a detriment to mental health and stress levels as I believe it to be, then keep it in. minimise the online lessons or at least streamline. use face to face teaching to assist people in the understanding of academic writing. All of it. The
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Are there any aspects of the PEQF program that you feel could be improved to better minimise student abstraction from operational duties? (12/14)



subject material needs to coincide with the day to day role.
[image: ][image: ]Less abstractions for attachments I think it can be improved be minimising student workbooks/ essays. As mentioned before those essays do not seem to improve the
[image: ]way I work as an operational oﬃcer. Allowing the learning to be in line with operational learning.

Reﬂective learning would be a good example of this
[image: ]more credits weight on things like the OCP even if this is made longer and harder to achieve over academic work. eg keep the essays but less total weight to the results in there for the overall result.
[image: ][image: ]take into account operational work instead of academic essays Unfortunately I do not know the
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Are there any aspects of the PEQF program that you feel could be improved to better minimise student abstraction from operational duties? (13/14)



best answer for this. Workload has been reduced since I started and I am still struggling a lot due to not being academic and the uni staff are very unhelpful from personal experience with them in 1 to 1 meetings. More PLT days can be allocated but this just causes a knock on effect on response teams

as there is too many people that are taken off shift and are not getting enough on the job experience.
[image: ]MORE WORK FOCUSED ON WHAT YOU ACTUALLY DO DAY TO DAY.
[image: ]Less academic writing and referencing required. Most oﬃcers do not need to know about theories or ideas proposed by professors to effectively complete their roles.
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Are there any aspects of the PEQF program that you feel could be improved to better minimise student abstraction from operational duties? (14/14)


[image: ]N/a
[image: ]change the whole program so oﬃcers can do policing attachments as previous oﬃcers have done
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Survey (32/51)
How relevant is the academic content to your Police oﬃcer role to date?

The content is entirely relevent 6 %
Most of the content is relevant
13 %
Some of the content is relevant

None of the content if relevant
23 %


1 4 7









58 %
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Which area of the content is most relevant?








The areas around response
legislation, policies OST

Self reﬂection reports Vulnerability Online lessons

The legislation Year1

Powers

reﬂective practice

law and understanding


Stress and resilience

the assignements
specialist subjects OCP

Police powers


neighbourhood

Very little exams

Legislation

The legislations communication

being operational	behaviour models


RESPONSE

diversity


the law

Workbooks

N/A

The research required

reﬂective learning

the tasks assigments

policing

Stop search

Student Portfolio

opertaional content

Unable to remember


Understanding legislation

operational challenges
The reﬂection tasks

Practicals / deﬁnitions

The law asapect
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Which area of the content is least relevant?






Every item the uni set.

accedemic assigments

leadership theories


Leadership

Policing Practice Project community policing strat
strategic content

team dynamics essay
the degree
ﬁtness


practical session
history of policing


every thing elseassignments



what makes a victim

Workbooks


problem solving



Uni degree work The majority
History

University essays Majority
Theories/research

Research methods

Traﬃc

theory

problem solving models


relﬂective essays doesnt help operationally

N/a theories


essay wrtiting

Reﬂection

reﬂective practice

relevantdoesnotmeanuseful

Most of the assignments exampling academic theory
Theories -need more words

The role of a constable
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I received good communication as to why the academic content is concluded within the programme.

Score: 2.0




37%


34%



27%











3%

1	2	3	4



Survey (36/51)
Would clearer explanation have helped you to understand why certain areas were included within the curriculum?

Yes

No


1 4 3





73 %

27 %
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How relevant is the academic content to your future aspirations within policing?
(1/15)



[image: ]Not at all. Coming to the end of years two I cannot think of any way the academic study has beneﬁtted me. However the day-to-day lived experienced and learning how to manage diﬃcult people and investigate crimes of operational policing has and will continue to shape these aspirations.
[image: ]Not very
[image: ]They do allow for new topics and areas to be explored .

semi-relevant, i accept that policing is broad therefore it is diﬃcult to capture this to suit a wide demographic
[image: ][image: ][image: ]no relevance not relevant
[image: ]None. I am looking to apply for ﬁrearms.
[image: ]I can see how it beneﬁts in the promotion boards
[image: ][image: ]Maybe when applying for a specialist role or promotion. My current aspiration is
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How relevant is the academic content to your future aspirations within policing?
(2/15)



to pass the NIE - I was hoping my PEQF study would assist this but none of it has been relevant. So currently, nothing.
[image: ]not relevant
[image: ][image: ]not very relevant relevant
[image: ]for future roles and promotion later on down the line.
[image: ]There was a lot of information that may assist with specialist roles. But

no guidance on promotion or how to access different pathways within the role.
[image: ][image: ]I think the learning whilst completing operational duties is the most relevant part of any future aspirations. I do not think the academic content is accepted as relevant within the organisation outside of student oﬃcers and LDS. Completely irrelevant. Doing the NIE was the
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How relevant is the academic content to your future aspirations within policing?
(3/15)



[image: ]most useful thing I've done so far. Not relevant really. Apart from choosing your own topic for dissertation.
[image: ]A lot of the programme is relevant such as the every day operational duties like arrests, stop search DV etc. I think majority of the content i use is stuff i've learnt

since being out on shift. The basic knowledge of stop search and arrests are beneﬁcial, however actually dealing with incidents and following SWP policy has all come from being tutored on shift.
[image: ]IT is all relevant just some topics are more than others. In regards to future policing then again it is all relevant because student oﬃcers have to be aware of basic legislation and policing powers in order to carry out their role
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How relevant is the academic content to your future aspirations within policing?
(4/15)



and learn whilst in the role. The academic content is very relevant for initial police but I believe the academic content is only relevant for training purposes - everything else you learn whilst doing the role of a constable.
[image: ]Not particularly relevant as it was not explained how the content could impact your future aspirations
[image: ]The legislation within the ﬁrst 6 months is helpful

and provides a good basis for working the role.
[image: ]I don't feel at this stage in my career this content was relevant.
[image: ]I do not believe that the content is relevant for my future career aspirations as it did not cover a majority aspects of the role I wish to specialise in.
[image: ]I presume that will depend on how much bearing the force give to the achievements. However,
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How relevant is the academic content to your future aspirations within policing?
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I do not feel it has helped my understanding or assisted me in any way.
[image: ][image: ][image: ]some of the content is relevant. very relevant to rise up the ranks not relevant
[image: ]depends on where I want to progress.
[image: ]There hasn't been enough emphasis on specialist roles within policing and i feel that i have learnt

more about those roles from colleagues or personal research than inputs from the teams or roles themselves.
[image: ]Not at all
[image: ][image: ]Not relevant at all none
[image: ][image: ]I don't believe it is No relevancy
[image: ]im not sure
[image: ]I think having a qualiﬁcation will be beneﬁcial if I wished to
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How relevant is the academic content to your future aspirations within policing?
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go for promotion later in my career or even if I wished to apply for jobs externally it will prove I can obtain a high level qualiﬁcation while working an intense professional role.
[image: ]Not at all. The academic content did little to provide any meaningful insight into the paths open to us for progression.
[image: ][image: ][image: ]possibly for NPT, traﬃc etc. plays no role in any aspirations Irrelevant completely.

it is not. I joined the police to be active and an asset not a degree holder.
[image: ][image: ]Investigations -
[image: ]I believe it is relevant. I enjoyed completing the academic work and gave a 100% throughout. I believe I have a good knowledge of offences, powers and policies where colleagues
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How relevant is the academic content to your future aspirations within policing?
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often ask me for advice. My knowledge has been obtained from the academic content and I believe it stands me in good stead if I decide to pursue promotion.
[image: ]If the degree abled to support applications for promotion and prevented completing further post degrees while as a new SGT or Inspector.
[image: ][image: ][image: ]Not relevant Not relevant Not relevant

the academic work gives knowledge into policing however it is not relevant to practical work on the job for response work.
[image: ][image: ]Very. All content is useful for promotion. Some more relevant to speciﬁc departments that some may never need, but relevant if that is where you end up.
[image: ]Unsure
[image: ]its not relevant
[image: ]I do not feel that the essays
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How relevant is the academic content to your future aspirations within policing?
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and workbooks are at all relevant to my future aspirations, neither is the requirement to obtain a degree.
During initial training, I found the exams relevant to operational policing and found this method of study effective. All academic content following this has been unhelpful.
[image: ]Not - their was nothing in relation to OCGs or drug criminality, nor any talks,

inputs or lessons on the crime. Instead it was all about being the change in policing an rushing promotion ? And never explained how we’re the change. Also was told to challenge and report everyone ?
[image: ]Was the same Slogan over and over Not relevant, I do no see how completing this university course beneﬁts my future aspirations as a police oﬃcer. I have
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How relevant is the academic content to your future aspirations within policing?
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learnt very little from the academic side of this course that I can implement into the practical side of this job.
[image: ][image: ]Not relevant Not at all
[image: ][image: ]Not relevant at all not at all
[image: ]Not sure.
[image: ]If I were to specialise into investigations then there were certain pieces of work that was around investigations

Too early in my tutorship to rate this currently
[image: ][image: ]Somewhat relevant. I ﬁnd the research element of all workbooks/assignments to be a good insight into the array of policing areas. The requirement for strong academic writing skills however I ﬁnd to be of little relevance to roles within policing and many
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How relevant is the academic content to your future aspirations within policing?
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future aspirations, whereby I feel I could dedicate a lot more time to research and true learning of policing areas/theories if less importance was placed on topics such as harvard referencing and assignment writing skills to evidence the reading I have completed.
[image: ]Not relevant. Experience working with departments would give a much better contribution to future aspirations.

Having joined a specialist unit shortly after promotion I can honestly say the academic content has had no relevance to my role.
[image: ][image: ]Not at all. People with aspirations to join TST or ﬁrearms will not need a uni degrees
[image: ]Not all all at DC / PC level , maybe at Sgt / Insp
[image: ][image: ]Unknown Very relevant
[image: ]not relevant at all
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How relevant is the academic content to your future aspirations within policing?
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[image: ]Not very relevant
[image: ]The initial training content has deﬁnitely given me a ﬁrm understanding of policing. I look forward to transferring it to response policing.
[image: ][image: ]Unknown as everyone has to do it. RELVENT UNDERSTANDING OF DIFFERENT DEPARTMENTS AND THE ROLES THEY UNDERTAKE
[image: ][image: ]Not relevant at all. It is not relevant,

Answering a question as to why the IOPC and HMICFRS investigate police forces is more than what a student PC needs to know.
[image: ]Not relevant at all.
[image: ]fairly however there is further programs as part of the promotion process and this feels like a repeat of work if you have completed the PEQF
[image: ]It isn't.
[image: ]Some of the content I sourced
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myself for assignments I will likely refer to again when I ﬁnally go down the path to specialisation. I've always had a speciﬁc area in mind and I purposely selected assignments that reﬂected my intended career path.
[image: ]The academic contents dont give me any aspirations within the police as i belive the academic content draws me away from conducting

day to day poliving and allowing me to conduct poliving in a way that allows me to experience different sides of policing
[image: ]I am no different to oﬃcers with no degree. The content will not make me a better oﬃcer
[image: ]Unsure.
[image: ]I can't say yet.
[image: ]possibly relevant the leadership theories allow for a deeper understanding as to why and how some
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supervisors lead and allows you to consider what type of leader you may be one day
[image: ]Not relevant
[image: ]It is completely irrelevant. It mostly relies on my experiences and the decisions made and I do not think it is necessary to discuss those outside of work.
[image: ]I have found that I learn as I develop in my role. Many things I will need to reﬂect upon and most likely re- read

some aspects are very relevant others i believe are relevant for those at inspector level or above With the degree scheme being well utilised, there is no beneﬁt for future aspirations as everyone also has the degree.
[image: ][image: ][image: ]Unfortunately, this degree has put a lot of stress on me and put me at an all time low. All I've ever wanted to do was policing yet I feel this 3 years
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if I make it will burn me out and I don't see myself staying in the career for the future due to the effects this has had on my mental health by worrying every day constantly for 3 years, especially when I have had emails from training Sergeants
threatening Regulation 13 meetings. At times I have even felt so low and stupid that I have isolated myself at home from people

and felt like breaking down or worse, due to the constant stress of feeling I am not good enough to continue with the job.
[image: ]NOT RELEVANT. MAYBE FOR INVESTIGATIVE AND MANAGMENT ROLES.
[image: ]I would potentially like to go down the route of working with child protection, there isn’t much academic content covered.
[image: ]it is not relevant. All oﬃcers have the
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same qualiﬁcation therefore it does not become a sought after qualiﬁcation as it is known as a requirement to stay in the job


Survey (38/51)1 4 4

How well do you understand Evidence Based Policing?

Very good understanding


I have a reasonable understanding

Some understanding
17 %
[image: ]No understanding 1 %

28 %



53 %
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How well embedded is Evidence Based Policing within your programme.

Very well

20 %
Somewhat well, but could be better

A little, but could be far better

Not at all
3 %






29 %



48 %
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In your opinion, how well is Evidence Based Policing considered within South Wales Police and how decisions are made

It is very well considered


It is sometimes considered

it is rarely considered
10 %
it is never considered
4 %

37 %



49 %


Survey (41/51)0 2 8

The ﬁnal section will refer to your experience on how PEQF is viewed within South Wales Police. (1/5)



[image: ][image: ]Poor. Not one student (out of dozens and dozens) I have spoken to about this topic has ever said it was valuable to their development. Not well viewed
[image: ]Always come secondary to operational work and is an afterthought. Since completing my initial training I have received no contact from anyone within training regarding my progress of the second year essay work.

ok
[image: ][image: ]We're mostly disliked. Coming to an investigative role, most have 5+ years experience on response before getting there and dislike the fact we have 'jumped the queue'.
The course is constantly slagged off as producing oﬃcers who don't know what
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The ﬁnal section will refer to your experience on how PEQF is viewed within South Wales Police. (2/5)



they're doing and a single bad apple in a cohort very easily tarnishes the rest. This view is held by not only constables, but higher ranks too that disagree with the program or how it is being conducted.
[image: ]I think many struggle with the degree and needing to do it whilst on shift, since speaking with colleagues and previous students many have

found it diﬃcult. I understand the need to do it however believe a lot of it isn't relevant to the operational job.
[image: ]This is a very sore/topical subject amongst oﬃcers who are both experienced and new to the role. I have experienced a lot of negative and positive arguments for and against the PCDA/DHEP programme however the most common view/opinion is
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The ﬁnal section will refer to your experience on how PEQF is viewed within South Wales Police. (3/5)



that the degree programme shouldn't continue as SWP are missing out on valuable candidates who either think that they HAVE to have a degree to join or don't want to do a degree in order to join SWP.
[image: ].
[image: ].
[image: ]ok
[image: ].
[image: ]A lot of the trainers/experienced oﬃcers were

often stating how it wouldn't last. Throughout the last 18 months on so , when out on Division and within Specialist Crime departments , 90 % of opinion has been negative
[image: ][image: ][image: ]N/A Okay
[image: ][image: ]a little bit OK
[image: ][image: ]Yes, agree okay
[image: ]I would say from experience that
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The ﬁnal section will refer to your experience on how PEQF is viewed within South Wales Police. (4/5)



the vast majority of oﬃcers disagree with the PEQF (from students themselves to oﬃcers with experience).
[image: ]The degree element is thought of as unnecessary and overly focused on for new oﬃcers. I have not spoken to a single oﬃcer who has a positive thing to say about it.
[image: ].
[image: ]ok
[image: ]STUDENT OFFICERS HAPPY

TO ENGAGE BUT EVIDENT IT IS A STRUGGL TO MANAGE EVERYTHING WHILST ON SHIFT
[image: ]Not popular
[image: ]I would say overall it is viewed negatively and a waste of police oﬃcers time especially when numbers are low and teams are losing multiple oﬃcer to PLT days I believe it is felt that an oﬃcer will learn more on the job.
[image: ]it is looked at like an unwanted relative at a
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The ﬁnal section will refer to your experience on how PEQF is viewed within South Wales Police. (5/5)


party by some and by others it is embraced
[image: ].
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My police degree study knowledge is accepted well by others within force?


Score: 1.6



51%



38%










8%
3%

1	2	3	4


Survey (43/51)1 0 0

Please explain your response above
(1/20)



[image: ][image: ]Nobody cares about academic ability. Oﬃcers value an oﬃcers who can calm situations, keep others safe, make good decisions and manage front line situations. it does not make you a competent police oﬃcer
[image: ]As above, it is received negatively and is seen as a necessary pain in order to keep our jobs. There is not enough time and

I am mentally, physically drained. I have had to undertake Occupational Health sessions and therapy due to stress and the university programme does not aid this.
[image: ]The PEQF is widely disliked by more experienced oﬃcers who state " it was better before " but have very little understanding of the


Survey (43/51)1 0 0

Please explain your response above
(2/20)



aims of the new program. This attitude then sadly trickles down the the current students who become disillusioned by the university work they have to send time doing whilst others tell them it was better before and " a degree doesn't make you a better oﬃcer " I believe an option to keep the PEQF for oﬃcers with higher aspirations but also a non PEQF route would help manage these negative aspects
[image: ]The degree requirement

will be very diﬃcult for staff with family's.
[image: ]it does not hold any value, experience in the job does
[image: ]I have spoken to multiple oﬃcers. Including S/I's not one has said that a degree is a beneﬁt to the job and has turned people who would have made excellent oﬃcers away from the job, or has caused them to leave due to the stress of the uniwork
[image: ]I was lucky as the team I am
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Please explain your response above
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on all have come through the same process
[image: ]No example of anyone acknowledging it's value. It is seen as just another hoop to jump through.
[image: ]It is not used, it is viewed negatively. Those who are not undertaking the study show no interest and state they are just grateful they did not have to do it.
[image: ]everyone I have spoke to does not recommend it
[image: ]colleagues could get

resentful that you were off shift and didnt see the work that went in to doing uni work
[image: ]To others a degree is just a degree and nothing more.
[image: ]Oﬃcers who have longer service are not positive about the degree and this has a negative impact on those completing it. It is felt that police oﬃcer do not require this level of education, many oﬃcers are very successful and effective without this.
[image: ]I feel that the degree is
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Please explain your response above
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seen as a hurdle to get over for student oﬃcers on the path to completing their probation. I do not think that the oﬃcers who have not completed this pathway have any regard for the knowledge learned by the academic pathway.
[image: ]This is really dependant on the person answering this survey. I feel when I apply my knowledge in a group discussion, it

is accepted by my team and they know I know my legislation etc. However, this may not be the case with others.
[image: ]The oﬃcers with more experience are the oﬃcers who have been in for years, As of yet i'm not sure the degree has given anyone the upper hand. Since completing the ﬁrst work book I haven't gained any extra knowledge on how to do the role as of yet.
[image: ]Personally police degree study knowledge isnt accepted due
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Please explain your response above
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to the fact that it is police degree study knowledge. Knowledge is Knowledge it doesnt make a difference where you have obtained this information or knowledge from. If there is a scenario where two oﬃcers are debating legislation or points to prove for example no one cares how experienced you are or if you have
this knowledge from a policing degree or not. This question is slightly

irrelevant in my opinion because weather you join SWP with or without a degree or you have been in for 20+ years without a degree policing knowledge is either right or wrong with the origin of that knowledge is irrelevant.
[image: ][image: ]They accept some of the knowledge but experience is valued above all Those who joined prior to the police study degree do not understand it; both its
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Please explain your response above
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relevance and what it entails. Those who are being made to complete it in order to join the police have a great resentment of the police study degree, and those who have completed it are ﬁlled with relief that it is over.
[image: ]Due to the drop out rate, it appears that it may attract persons that are not quite suited for policing.
Furthermore, it has been suggested that people join during this process to get a "free degree" and then leave the job.

Degree knowledge does not seem to be very relevant during everyday policing. Attending calls, engaging with members of the public and speaking with colleagues provides more vital knowledge.
[image: ][image: ]A lot of oﬃcers do not ﬁnd it relevant and are relieved they did not have to do the degree.
[image: ]Many view the degree as irrelevant and not needed. PLT days highly impact the team.
[image: ]I feel that the study knowledge
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Please explain your response above
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is well accepted by others, however they may have a limited understanding of what the university degree contains.
[image: ]A majority of oﬃcers I have spoken to / I am surrounded by discredit the university degree/diploma and often state that it does not enhance the ability and/or capability of oﬃcers.
[image: ]Again I am unsure how the force view the scheme. However peers have

a dim view on it. If anything it is seen as a negative.
[image: ]older oﬃcers dont understand why there is a need for a degree as they have been doing the job without one.
[image: ]Every oﬃcer I have spoken to have said the same answers it has no relevance towards our operational duties just put more stress and workload on oﬃcers to the point that home life balance has been severely affected
[image: ]its valid but in every call is unique
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Please explain your response above
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[image: ]and can't be done as per book. I believe oﬃcers think that the university teachings aren't
applicable to operational policing and units tend to focus on what was taught to make us operational is more important.
[image: ]People seem to think it is pretty much pointless and I would agree myself
[image: ]I do not know how to respond
[image: ]From speaking to many oﬃcers and people that are interested in becoming an

oﬃcer, the idea of a degree does fear some people of joining.
[image: ][image: ]Negative view by majority of oﬃcers Nobody wants to do it, other than to keep their job in the force.
[image: ]Others oﬃcers do not think you should get PLT days but do not understand the amount of work we have to do
[image: ]A lot of people feel that you do not need a qualiﬁcation to deal
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Please explain your response above
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with members of the public. Also a lot of negativity towards Detective intake.
[image: ]Most oﬃcers feel that the degree program is an attempt to treat policing as a graduate profession but in reality this has little actual value. This job is learnt through doing it, rather than reading about it and to that end, waxing lyrical to colleagues about what the degree program says is likely to do little other than alienate you from your peers.

Many suggest that it is not needed a lot of people believe it is pointless,
[image: ][image: ]added stress ontop of a stressful job
[image: ]and a lot of people leaving the job. Having a degree makes no difference to my peers
[image: ]Many see the course as insigniﬁcant in comparison to what can be learned on the job and the practical side of policing.
[image: ]the force hates the program and oﬃcers wish for it to be scrapped
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[image: ]It is seen as a pointless exercise by the majority of oﬃcers that have completed it and are doing it. It is also seen as irrelevant by experienced oﬃcers who seem to be confused as to why oﬃcers are being put under the stress of a degree.
[image: ]Not accepted by many. It is a waste of time and impacts the actual learning required by the job. New probationers

are too busy to learn how to do case ﬁles etc etc which is a key aspect of their job.
[image: ]anyone with more than 3 years service is not interested in it
[image: ]Very few people enjoy completing the degree and the general consensus is that being a good academic does not mean that you will be a good police Oﬃcer.
[image: ]Response , Hub , CID & Spec Crime have all expressed how us “students- should not be here”. A lot of negativity.


Survey (43/51)1 0 0

Please explain your response above
(11/20)



[image: ]I personally have not heard much positive feedback about the degree programme
[image: ]I have never spoken to a person who has said that they found the PDCA or DHEP course beneﬁcial to their career.
[image: ]It makes no difference really. as you need to know the hands on side of policing more that the academic side of policing, I think.
[image: ]Massive prejudice against the scheme from long in

service oﬃcers. No acknowledgement of the potential beneﬁts.
[image: ][image: ]People appear to view the pcda/Shep program negatively Negative experiences.
[image: ]How the job is carried out is a lot different to what is taught in the degree and therefore the carry over is just not there.
[image: ]I am unsure
[image: ]Knowledge relating to operational policing is widely accepted
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Please explain your response above
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however there has not been a need to use the majority of knowledge I have been required to research during my studies.
[image: ]Everyone is positive and accommodating to us however, others have been fair and explained that they don’t agree with the programme as we are missing valuable time on response dealing with people and learning the skills and communication which is fair.
[image: ]There is not much that can be

practically implemented from the degree and others within the team and other teams agree and ﬁnd it needless and unnecessary.
[image: ]Unnecessary to the role
[image: ].
[image: ]The degree does not appear to be relevant for any other purpose other than being able to say you have a degree to apply for other jobs outside of the police.
[image: ]Work life balance does not allow learners to succeed to high level degree
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[image: ]It's not really accepted, nor disregarded
[image: ]It has become the norm
[image: ]I don't feel I have enough experience of how knowledge is accepted by others to rate this effectively.
[image: ]Colleagues from both the PEQF and pre PEQF have not commented that this route of entry has made a better quality police oﬃcer. The PLT that students are

provided does have an impact on colleague within a team and especially when there are several. This has impacts on leave and general staﬃng levels. There are no added beneﬁts associated with completion of this course.
Ultimately you receive your degree if
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you pass, but oﬃcers are passing these courses with no ﬁnancial incentive or career incentive. The fact that PEQF students are now degree holders having studies they should be valued higher and an incentive to complete it should be fast tracked salary progression.
[image: ]Whilst I am personally positive towards the requirement to study, and thankful of the opportunity and reward of a degree, I feel it is no hidden

fact that the vast majority of people are highly negative towards the degree program, which in my opinion creates an organisational resentment towards the program overall.
[image: ]Degree study knowledge very often does not equate to the real world.
[image: ]Other oﬃcers don't care if you have a degree in policing or completed the
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Please explain your response above
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PEQF entry route. All anyone cares about is operational competence. I cannot speak for other departments however on my department you are judged on your knowledge and use of the NDM, law and tactics taught to you in training.
[image: ]I have not heard any oﬃcer say the degree is good
[image: ]Everyone appears to be accepting of the degree.
[image: ]Most oﬃcers do not believe the degree

makes good oﬃcers on the front line
[image: ][image: ]Iv never had that conversation Everyone I have spoken to hold no objections or negative feelings.
However, there are the complaints that I share that some of the essays assignment are irrelevant.
[image: ]Everyone now has it and a lot of people have had a bad experience with it so there is a negative
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Please explain your response above
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opinion. Everyone just wants to meet the minimum to pass because of how much stress it is on top of work.
[image: ]OTHERS UNDERSTAND THAT IT IS INTERGRATED AND MANDITORY
[image: ]Student Oﬃcers seemt o have an understanding that the degree is useless and Oﬃcers with service deem the Degree to be useless to traditional policing.
[image: ]oﬃcers who have longer in service dismiss the study and oﬃcers who have completed it

It is not look upon well by longer serving oﬃcers as it is seen as favouring academic inclined individuals and a barrier to possible oﬃcers who have better people skills.
[image: ][image: ]Having the degree means nothing internally
[image: ]The general consensus is that the a degree is completely unnecessary in respect of doing a good job as an operational police oﬃcer.
[image: ]I can't really speak
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for others. Their perception of the programme is their perception.
[image: ]It is accepted however there is a lack of understanding from oﬃcers completing the degree why it is beneﬁcial
[image: ]A degree does not make someone a good police oﬃcer. Unfortunately, I feel as though this limits the pool of potential applicants

from individuals who have the potential to be professional police oﬃcers simply due to the extra academic work from the university. People are struggling.
[image: ][image: ]It is widely known and accepted that those already in the job just don't agree with the process, and show disdain for
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the recruits coming through until they "prove themselves" to be worthy or knowledgeable. Anyone suggesting otherwise is surely very sheltered or naive.
[image: ]As above
[image: ]There is a very negative view of the program. A lot of younger oﬃcers are being recruited and through my observations there are very few older people joining who could potentially bring experience and best practise from other industries/businesses.

Some of the oﬃcers seem to not respect this entry route.
[image: ][image: ][image: ]Other oﬃcers want you to prove yourself within the execution of the job. Knowledge can be learnt. some doing the job for a long time dont understand why it is done others understand the pain in the time taken to get it done.
[image: ]It appears that nobody particularly cares about any police degree knowledge.
[image: ]Oﬃcers I have spoken to on the scheme
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are simply trying to do the bare minimum to pass the course as it is something that they want to just get over with.
[image: ]I have spoken to others on the PCDA route and some are also feeling the same as me at times. Also, other senior or experienced oﬃcers disagree that you should do a degree and the majority have told me they would not do the job today if they had to do a degree.
[image: ]MORE PEOPLE LEAVING THE ROLE

DUE TO THE WORK. OTHER OFFICERS DOES NOT SEE THE DEGREE MAKING BETTER OFFICERS.
[image: ]Most persons I have spoken with have agreed that a degree is not required for policing. As strange as it is to say policing is less about a strong knowledge base of speciﬁc areas of knowledge as much as a general understanding and common sense
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as well as a good grounding of right and wrong. I know several people who I consider to be good police oﬃcers who have left the job or want to leave the job purely because the university work is too much academically for them.
[image: ]There are a number of different entry routes which I don’t feel is understood by others within the force.
[image: ]If there is anything within the content

that is applicable this would be implemented
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What are your peers / supervisors/ senior managers view on PEQF?







Largely negative



Unhelpful

Not needed for the role
Unnecessary

Unneccessary
should be scrapped

took us away from shift waste fof time

Stopping people joining Very positive

frustration at plt stressful

its not necessary

Of the same opinion.

nonplussed

good

unknown - compliant
not a lot of knowledge


NecessaryUnknown



too much work

Negative


worthless

Not rated

usefulish
Ridiculous

poor

deterrent

Unsure

positive

Pointless


waste of time

Time consuming
the degree is useless

he likes the idea very simalar

unfair question

Unneccesary

They dont understand it


N/A

takes away resources

Waste of time/ money.

Not made their views know


Waste of money They dislike it.

not enough characters Positive and supportive
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As an individual who is studying for / or has completed degree level policing study - my knowledge considered by South Wales Police.
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29%
24%







4%
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Please explain your response above?
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[image: ][image: ]Nobody cares about academic ability. Oﬃcers value an oﬃcers who can calm situations, keep others safe, make good decisions and manage front line situations. What I learned for the degree is not used in my day to day role
[image: ]My previous roles and degrees are of value due to coming from a research and critical thinking background. The

cultural and social elements of my degree allow for me to present my knowledge and experience towards decision making.
[image: ]I feel i have learnt a lot during the process and manged to research and write a dissertation on a topic i feel strongly about
[image: ]experience valued over completing essays
[image: ]Not once has anyone asked about what I learnt about reﬂecting on my well


Survey (46/51)0 7 4

Please explain your response above?
(2/12)



being, how I dealt with certain things, or about the results of my dissertation.
[image: ]I feel I learn more by actually doing the role to get used to the terminology and processes on the front lines
[image: ][image: ]It has never been referenced. Many see it as a negative or a hinderance as they believe if you have entered during the degree scheme, your level of practical ability will be low. I feel none of the university

work is aimed at an oﬃcer on response and is more suited to an oﬃcer on NPT
[image: ]I'm not seen any differently. The police as a whole are so focused on length of service and collar numbers. They're not concerned whether I have a degree. In the future, it wont make me any more likely to move up the ranks because they wont disadvantage those who didnt have one previously...so there is no real beneﬁt to it


Survey (46/51)0 7 4

Please explain your response above?
(3/12)



[image: ]It is not recognised and just a degree by colleagues.
[image: ]Having completed my probation my degree is not mentioned and has little bearing on my day-to-day work. I am judged on how well I do my job as a whole.
[image: ]I do not feel that anyone outside of the LDS have enquired about my knowledge levels.
[image: ]I dont feel i have gained any extra knowledge since submitting my ﬁrst workbook. I think all knowledge i have learnt

so far has been from my tutor / colleagues who have not completed the degree or from my past PCSO role.
[image: ]I feel as if I have just as much knowledge as someone who joined prior to the policing degree was mandatory. All police oﬃcers learn and retain information differently


Survey (46/51)0 7 4

Please explain your response above?
(4/12)



and again the fact that they completed a policing degree is irrelevant because once they are in a policing role you learn how to police effectively on the job.
[image: ][image: ]I don't think it makes much difference, I am still viewed as new A degree is irrelevant in everyday policing
[image: ]South Wales Police value the degree program highly and the legislation knowledge is helpful.
[image: ]I feel that the degree has

not assisted me with achieving any speciﬁc job related goals and has no impact on my future aspirations.
[image: ]I am unsure, you would need to speak with my SGT
[image: ]some of the university work is designed for a higher level of oﬃcer sgt or above.
[image: ]The PCDA requirements have no relevance to policing. The workbooks required from us do not help me to do my job as a police oﬃcer. Reﬂective


Survey (46/51)0 7 4

Please explain your response above?
(5/12)



writing on incidents I have attended does not help me to do my job nor does it help with my conﬁdence to do the job.
[image: ]I never get asked about the degree from any peers, people talk about the degree but that's just to complain, line managers or supervisors never asked about the degree unless its needed unless its around PLT days
[image: ]I have acquired separate knowledge before joining SWP, enough to say, most don't care

I believe that the inputs i have provided with knowledge provided by the university has beneﬁted certain cases and incidents i've been at and made me an effective colleague
[image: ][image: ]I don't know
[image: ]I feel like it has been beneﬁcial completing the degree as it has enhanced my knowledge but I think it would have been more affective if there was some sort of placement during the time in university.


Survey (46/51)0 7 4

Please explain your response above?
(6/12)



[image: ]It is taken as a given, not as a specialism
[image: ]My knowledge is considered fairly well, especially by colleagues who are younger in service than myself. But what value I have in this regard has been developed through my own hard work and attempts to understand the job and has little to do with what knowledge I gained from the PEQF program.
[image: ][image: ]no different to any other oﬃcer The degree is a waste of time

and attracts the wrong crowd to the job. Oﬃcers who can not deal with any communications/conﬂict situations are in the job
[image: ]The degree has absolutely no bearing of how I am viewed as a police oﬃcer.
[image: ]its not acknowledged
[image: ]May know knowledge but unsure how to implement it or the processes.
[image: ]Colleagues who have not completed PEQF often ask advice on deﬁnitions,


Survey (46/51)0 7 4

Please explain your response above?
(7/12)



powers and offences which they may have not studied in depth.
[image: ]Most experienced oﬃcers always say that a Degree will not make any of us good oﬃcers or detectives.
Some do see the value and are supportive.
[image: ]Most people see the degree as a tick in a box that just needs to be done to allow you to continue as an oﬃcer
[image: ]My knowledge of policing has been praised in the past but there is always room for learning

and I am still very young in service so there is still alot to be learnt.
[image: ]I have no idea if it considered by them at all.
[image: ]Unsure
[image: ]Positively as I’m doing so I am Now a PIP2 investigator and have supported with evidence my ace on the department and team
[image: ]I have not gained any new knowledge that can be practically implemented and I


Survey (46/51)0 7 4

Please explain your response above?
(8/12)



have not received any form of acknowledgement from SWP that this knowledge is applicable.
[image: ]The job will not account you any different for having a degree for internal job progression or promotion
[image: ].
[image: ]The norm now
[image: ][image: ]It is still very early in my tutorship. Do not fully understand the question.
[image: ]I feel the organisational view of yourself is based predominantly

on work based performance as opposed to academic performance. As an Authorised Firearms Oﬃcer. I believe South Wales Police do not look at my academic abilities and qualiﬁcations when I am doing my job. They look for me to follow the correct policies and procedures and the law when dealing with high threat incidents.
[image: ][image: ][image: ]Practical experiece is valued more The knowledge I have of the role has come


Survey (46/51)0 7 4

Please explain your response above?
(9/12)



from working on the job, not the uni work
[image: ]I am unsure as have not received feedback, however, i believe it to be positive
[image: ]This degree has no relevance to my ability to complete my job on a day- to-day basis.
[image: ][image: ]Not had the conversation I dont know.
[image: ]INCREASES KNOWLEDGE AND UNDERSTANDING
[image: ]we are not asked for knowledge and

opinions. we do the job as told Knowledge comes from on the job experience and not from writing essays about the calls we have done.
[image: ][image: ]I don't think it is considered at all it is just the seen as the way i joined the police.
[image: ][image: ]I am not sure how it is considered. I have completed the programme.
How it is considered by SWP, I'm not
sure.
[image: ]I do not see any evidence that


Survey (46/51)0 7 4

Please explain your response above?
(10/12)



my degree will be considered by SWP
[image: ]The degree appears to simply have been a tick box exercise that I had to undertake. I don't personally feel as though it made me a better police oﬃcer or enhanced my learning. I felt as though it

was only there to serve a purpose for someone else rather than the persons who completed the course. All in all, it led to a lot of lost rest days, increased stress and time away from actually policing.
[image: ]Police oﬃcers require colleagues with experience, not education
[image: ]I don't feel my knowledge has been relevant at all
[image: ]I don`t feel it changes opinions regarding my knowledge
[image: ]I feel i still have a lot to learn


Survey (46/51)0 7 4

Please explain your response above?
(11/12)



and that the uni work has hindered by progression. Instead of working or reviewing calls i attend and going back over the legislation etc.
[image: ][image: ]You learn on the job. I do not feel there is a necessity to have a degree to show that you are capable of doing the role. If anything, many people will be turned away from doing this role for that reason. more experienced oﬃcers explain that they have

the same knowledge without the degree.
[image: ][image: ]It is not taken into account Unknown, I feel the degree is not recognized by the force when people pass as they have had so many new recruits do the degree routes.
[image: ]I FEEL IT HAS HINDERED MY PROGRESSION AS I HAVE LESS TIME AND ENERGY TO LEARN AND DEVELOPE IN MY ROLE AND EXPLORE FUTURE AVENUES I LIKE TO PERSUE IN MY CAREER


Survey (46/51)0 7 4

Please explain your response above?
(12/12)


[image: ].
[image: ]the course is not applicable to policing so it is not sought after knowledge


Survey (47/51)1 4 2

Do you believe that the nature of policing warrants the status of being a graduate profession?

Yes
16 %
No
84 %



Survey (48/51)
Is / Has your training provided you with the skills to perform your role.

Yes

No


1 4 3




69 %

31 %



Survey (49/51)
Is / Has your training provided you with the conﬁdence to perform your role.

Yes

No


1 4 3




59 %

41 %



Survey (50/51)
Is / Has your training provided you with the knowledge to perform your role.

Yes

No


1 4 3




72 %

28 %


Survey (51/51)0 2 5

Thank you for your support in taking part in this survey.
(1/5)




[image: ]No worries. I am still waiting on my basic skills certiﬁcates to come from UWTSD btw.
[image: ]thank you
[image: ]Training has taught me the knowledge and skills needed to be operational, whereas, university has taught me legislation and presentation overload etc.
[image: ]Apologies for the rant in the answers!
[image: ]I found this

survey sometimes confusing in asking about the PEQF in regards to if it is asking about the new DHEP/PCDA programme or other ongoing learning and qualiﬁcations. I joined the DHEP programme close to the age of 30 and therefore had the university/academic experience AND some
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Thank you for your support in taking part in this survey.
(2/5)



life experience before joining - I ﬁnd this to be the less common experience since the DHEP/PCDA programme started as it seems to attract either young PC's straight from uni without or hardly any life experience OR people with life experience and no academic degree. I personally believe a mix of both is the ideal candidate but I can see how this is diﬃcult. The PCDA/DHEP programme doesn't

seem popular with any PC's as the DHEP students have already done a degree and are forced to complete 2 years instead of 3 years to not receive anything of value or substance at the end. The PCDA students havent been to uni and therefore ﬁnd the degree very diﬃcult. I do also think that the PCDA/DHEP programme is putting off people applying for the role of PC.
[image: ].


Survey (51/51)0 2 5

Thank you for your support in taking part in this survey.
(3/5)



[image: ]some of the training has provided skills and knowledge but i would not say it has been overwhelming. This job is a very much learn on the job role.
[image: ]I reference the training received from my tutor as oppose to anything I learned prior to tutorship other than the basic understanding of the law.
[image: ]Thank you. I have had some amazing support with my placements so far.

The biggest thing that could be improved on - is the support LDS give students once they are out of the classroom ; equipping operational staff with knowledge of what we need to do and mentors.
[image: ]I think the six months training before coming into the police was very useful and very good training,


Survey (51/51)0 2 5

Thank you for your support in taking part in this survey.
(4/5)



also the exams to help learn the job. However, the Uni side of the course I ﬁnd irrelevant.
[image: ]N/A
[image: ][image: ]No problem No worries
[image: ]..
[image: ]The last 3 questions I assumed refer to police training and not the academic qualiﬁcation.
[image: ].
[image: ]ok
[image: ]YOU ARE WELCOME

You’re welcome
[image: ][image: ]Training has provided some of the basics to fulﬁl , however i feel the rol eit self is quite a culture shock.
[image: ]Thank you for the survey. Hope these answers help.
[image: ]WHEN MENTIONING TRAINING, I AM REFERING TO POLICE TRAINING NOT THAT PROVIDED BY THE UNIVERSITY.
[image: ]I do not wish to come across as if I am ranting or overly


Survey (51/51)0 2 5

Thank you for your support in taking part in this survey.
(5/5)


negative about the training, I would again like to stress that the support received from South Wales Police has been massively positive. There have been diﬃculties regarding the university and academic side of the course which I hope I have outlined above.
[image: ].
[image: ]The policing aspect, being on shift with peers to prepare me for my role





Appendix B.
Police trainer survey responses.









PEQF Survey - Initial Police trainers
12 Apr - 22 May 2023

Poll results

2

Table of contents


[image: ]Survey



Survey (1/23)0 1 6

1. From your individual perspective - Force trainers (SWP) and HEI (UWTSD) are well integrated in delivering a seamless programme across the PCDA / DHEP programmes


Score: 2.8



69%













19%

6%	6%



Survey (2/23)0 1 6

2. The police training elements and the university requirements are well integrated.


Score: 2.9



63%










25%


13%


0%



Survey (3/23)0 1 6

3. The HEI are well embedded in initial Police training


Score: 2.3



38%	38%








19%





6%



Survey (4/23)0 1 4

4. How well should the HEI be embedded?
(1/3)



[image: ]The HEI should have an equal input to the Initial Police Training program when it comes to the academic guidance and structure of the course.
[image: ]it should be embedded without noticing that there is a disparity between an operational viewpoint and an academic viewpoint
[image: ]It should be perfect but not, other options should be available to allow a diverse workforce
[image: ]I believe that it would

be beneﬁcial to the students to have more inputs/ contact provided by the university so students would have a better understanding of what is expected of them over the 2-3 year process
[image: ]extremely well collaboration is key if either party is to make it work.
[image: ]More contact sessions with students, but their has been recent improvements with this
[image: ]I think that the HEI


Survey (4/23)0 1 4

4. How well should the HEI be embedded?
(2/3)



[image: ]should deliver more sessions where there is a greater academic / educational focus. For example sessions like problem solving. There has deﬁnitely been improvements in the working partnership with University Staff over recent cohorts. The y should be embedded throughout the program
[image: ]Better. There is little communication between police and HEI
[image: ]unsure

A blend of delivery between police trainers and hei would beneﬁt students and allow hei to deliver more academic subjects such as criminology.
[image: ][image: ]They should be more accessible and present within the Initial Police Learning.
[image: ]The HEI should have a far greater involvement in the initial phase not only from a delivery perspective but


Survey (4/23)0 1 4

4. How well should the HEI be embedded?
(3/3)


[image: ]to ensure that the students feel part of the University process as much as possible as a traditional student. The HEI should play a greater role in the delivery / maintenance of the PEQF lessons and material.


Survey (5/23)0 1 6

5. Before you attended the PEQF brieﬁng with Supt Evans – how well did you understand the programme design across the 2 / 3 years?

Score: 2.7



38%

31%




19%

13%

1	2	3	4


Survey (6/23)0 1 3

Please explain your rating above
(1/2)



[image: ]I don't feel like I had a great understanding of the process of what happens for the students once they leave us after 6 months.
[image: ]It was never explained to me until Supt Evans gave his input.
[image: ]I had a good understanding of what was expected over the initial 6 months and a partial understanding of the work required once on division.
[image: ]i did not appreciate the ﬁnal year push the students have

to give i have a better clarity surrounding it now
[image: ]In all honesty was aware of what we do as police re course content but beyond PEQF was limited in my knowledge.
[image: ]I am aware that after leaving initial police learning the students have to complete their OCP, attachments and University assignments. This knowledge however was


Survey (6/23)0 1 3

Please explain your rating above
(2/2)



quite limited as once the students leave initial police learning we have minimal involvement with them over the remainder of their probationary period.
[image: ]I was not aware of the changes until the presentation with Supt Evans
[image: ]I knew it fairly well
[image: ]I have a reasonable awareness over the past few years and know how it is structured.
[image: ]I have been working on the programme since it

started and I feel I have a good understanding.
[image: ]I didn’t know what the future looked like for Police recruitment or training.
[image: ]I have been part of PEQF since it's project stages prior to implementation, delivered material as a Trainer and now as part of the PEQF team.
[image: ]Due to my role I had a good understanding of the PEQF programme design.


Survey (7/23)0 1 6

6. Academic and operational elements are aligned to each other well.


Score: 2.4



38%








19%

25%



19%
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7. The programme design is well communicated to oﬃcers in initial police training


Score: 3.0



50%








25%	25%








0%



Survey (9/23)0 1 6

8. It is important that initial Police trainers understand the overall programme design?


Score: 3.9



94%


















0%	0%	6%



Survey (10/23)0 1 4

Please explain your rating above
(1/3)



[image: ]I feel like the most feedback we have is that the students would like to have more practical elements within the training as it is very heavy theory based especially within the ﬁrst 3/4 months
[image: ]They are the people delivering the course.
[image: ]this will affect delivery of the programme
[image: ]A good knowledge base will allow trainers to better

prepare students for what is expected over the 2-3 year process and questions/ concerns could be addressed as part of the ﬁrst week of training.
[image: ][image: ]they are the ones delivering the programme, if they don't appreciate and understand it how can they stand and teach it with credibility Have a more rounded perspective of the journey of the student


Survey (10/23)0 1 4

Please explain your rating above
(2/3)



[image: ]police oﬃcer and be able to provide constructive and relevant feedback. it is extremely important that trainers understand the overall programme design as the ones delivering it but also being able to answer student concerns and queries about what they can expect over the 2 /3 year programme.
[image: ][image: ]We are the trainers who are delivering the programme Trainers should know the

full extent of the programme so that they understand what students need to go through and answer questions about it if asked by students.
[image: ][image: ]As trainers you need to know the structure of the course so the students get a good quality product. They play an important role in shaping student attitudes from the start. Being knowledgeable shows understanding and commitment


Survey (10/23)0 1 4

Please explain your rating above
(3/3)



to the programme as opposed to not knowing, which would make students think the qualiﬁcation was not important.
[image: ][image: ]We need to understand a process fully to be able to implement it fully. The PEQF Trainers are at the forefront of the delivery and deal with the students on a daily basis.
They need to be able to understand the programme in order to sell

the positives and the reasons behind it rather than negativity around 'police oﬃcers don't need degrees' thus helping to fuel rather than negate negative attitudes by students towards the PEQF programme.
[image: ]An understanding of the overall programmes design will improve trainers delivery / engagement with students throughout their Initial Training Phase.


Survey (11/23)0 1 6

8. It is important that Police area training teams understand the overall programme design


Score: 3.9



88%


















0%	0%

1	2

13%

3	4


Survey (12/23)0 1 3

Please explain your rating above
(1/3)



[image: ]If we are aware of the full program each student is undertaking, it allows us to give that guidance to the students when they are with us and what to expect.
[image: ]To be able to explain to the students and understand the pressure they are under.
[image: ]to provide appropriate support and feedback
[image: ]ATO's will be the teams that continue the students process

until completion so is important they know what is expected.
[image: ]this is pertinent for the SO to have the right ongoing support when they leave initial learning - there have been issues with PLT on division and the consensus is the students feel forgotten about and time pressures make them want to leave. the atos can ﬁght for the plt to be honoured properly
[image: ]It is important for the purpose


Survey (12/23)0 1 3

Please explain your rating above
(2/3)



of Standardisation so all departments are aware of what is expected and everyone working together more effectively.
[image: ]It is extremely important that AT teams understand the overall programme design as they are supporting and reviewing the students after leaving initial police learning and until conﬁrmed in rank. AT teams therfore need to have a good understanding of University / organisational expectations of the students.

Area training should know the full extent of the programme so that they understand what students need to go through and answer questions about it if asked by students.
[image: ][image: ]so they can offer the support to the students following the initial phase of the training.
[image: ]As above, they play an important role in encouraging and motivating new recruits and


Survey (12/23)0 1 3

Please explain your rating above
(3/3)



if they don't understand then students will think it is not relevant or important.
[image: ]They also need to know the importance of their roles within the initial learning phase.
[image: ]Similar to my previous point. There is a general lack of understanding as to the reasons why the PEQF was introduced and all you hear from BCU is 'police oﬃcers' don't need degrees. If the Area Training Teams

were able to sell the positives on BCU it may help to start shift the negative perception of the PEQF which is a shame as it is the most professional product we have had in initial training.
[image: ]An understanding of the overall programmes design will improve area training teams delivery / support and engagement with students throughout their Tutorship
/ Mentoring phases.
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9. HEI assessments within initial Police learning are appropriately timed within the calendar


Score: 2.9



75%













19%

6%
0%
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10. The HEI does a good job of minimising operational abstractions for completion of academic work

Score: 2.4



47%	47%
















7%
0%



Survey (15/23)0 1 6




Score: 2.7



63%










25%




6%	6%



Survey (16/23)0 1 2

Please explain your rating above
(1/3)



[image: ]I cant comment on the Operational abstractions of the HEI work when the students are out on division but I feel that it would be taken into consideration if a student required longer to complete a piece of work due to the commitments of their full time job.
[image: ]I think the issue is not the relevancy, the issue that the students are being taught content that they are not able to put any

context around, which not only makes it diﬃcult to teach, but makes it diﬃcult to maintain the interest and enthusiasm when delivering the topic.
[image: ][image: ]some of the topic areas have a distinct difference between operational and academia Sometimes there is to much content in relation to theory rather than practical SWP application.
[image: ]some parts of the programme are given too


Survey (16/23)0 1 2

Please explain your rating above
(2/3)



much time dedication where the operational law is sometimes far more relevant ( ie stop and search and case ﬁles over aces )
[image: ][image: ]Most content is relevant, however there are some areas that student PCs may not come across or will in future.
[image: ][image: ]The content is deﬁnitely relevant however it is evident that sessions have been written in isolation which lends itself to a lot of repetition throughout the programme. There

could also be more inclusion of operational process and policy when it comes to how to deal with incidents to make it more relevant to the operational policing role. the base content is relevant, however some times there is an over emphasis of academia compared to practical knowledge It is relevant to the role although I have minimal knowledge on work required by the university after the initial police learning


Survey (16/23)0 1 2

Please explain your rating above
(3/3)



[image: ]More of a curriculum issue but there are no sessions on ﬁrearms offences.
[image: ]The content of what is being taught is extremely relevant to being a Police Oﬃcer. The design of the course is very good.
[image: ]I appreciate that this is a degree or graduate diploma however it is supposed to be a vocational degree. Some of the indicative content is so obscure that when updating material it is

challenging to ﬁnd as there is little guidance from the College of Policing. There are also gaps in the curriculum which frontline oﬃcers need to be aware of such as ﬁrearms legislation.


Survey (17/23)0 1 6

11. The relevance of the programme content is well communicated to oﬃcers?


Score: 2.8



63%








31%






6%
0%



Survey (18/23)0 1 6

12. ‘evidence based policing’ is well embedded within the training programme?


Score: 2.7



56%














13%

19%


13%


	


Survey (19/23)0 1 6

13. Do you consider that PEQF degree level training and education for new police oﬃcer recruits is supported well by supervisors and managers within force?


Score: 2.3



63%










25%




6%	6%



Survey (20/23)0 1 3

Please explain your rating above
(1/5)



[image: ]I believe after nearly 5 years of this process people are now more rational about the reason behind why as Police Constables a degree is important and is a beneﬁt for the oﬃcer and the organisation.
[image: ]there are many anecdotal complaints from oﬃcers that the subject matter is not relevant to response policing and

that the PLT days are moved by supervisors due to 'operational necessity' due to the lack of resources.
[image: ]Losing to many good applicants because it puts them off as its too academic
[image: ]With all the new student oﬃcers now going through the training i believe there is a better understanding and support than at the beginning when very little was known about the degree requirements.


Survey (20/23)0 1 3

Please explain your rating above
(2/5)



[image: ]alot of oﬃcers feel the programme is divisive not attracting more mature applicants - not enough time dedicated to operational policing and practical application leading to poorer decision making on the ground. its mainly a generation and age issue, the lack of maturity in this young workforce is affecting integration
[image: ]It depends on the area, Policing by its very nature is busy and sometimes think the academic

side takes a back seat and is not always seen as a priority for the student oﬃcer
[image: ]I think that there is a general view from oﬃcers who have not completed the PEQF degree level training that there is no need for new recruits to have a degree to be a good police oﬃcer.
[image: ]Oﬃcers and staff outside of LDS appear not to understand it and its importance, and therefore tend


Survey (20/23)0 1 3

Please explain your rating above
(3/5)



to be dismissive of it, thinking we are not training them with things they need to know.
[image: ]I feel that there are mixed views in force in that it gives additional work to do for a degree when the job is busy most of the time and some support the view that having a degree adds a professionalism to the current process.
[image: ]As more people go through the programme, awareness is being raised so it is not unusual now.

However, PLT is seen as a problem by senior managers on BCU as it makes resourcing diﬃcult.
[image: ]Not my personal opinion, but speaking to colleagues from BCU, they ﬁnd that the majority of the new students now are academically minded as a lot of them are straight


Survey (20/23)0 1 3

Please explain your rating above
(4/5)



[image: ]from School or higher education, but lack a lot of qualities that Police Oﬃcers require on the streets, which may be due to lack of life experience & communication skills. Certainly from the SWP initial perspective and the delivery side, resources have been poured into the PEQF and with uplift and

COVID this has been necessary due to those additional challenges.
However from a maintenance point of view as a collaboration with Gwent, there has been no involvement from them, they purely use the material that we develop and maintain so it has required more resources from SWP than might otherwise have been required had they shown any motivation to provide resources
[image: ]Frontline staff / managers and


Survey (20/23)0 1 3

Please explain your rating above
(5/5)


the force need to be better educated with regards to the numerous PEQF entry routes available to new recruits applying to South Wales Police (and other entry routes) and what each entry route includes / entails. An information page of Bob would be beneﬁcial to all members of staff whereby they could view timelines / details of each entry route that could assist them when supervising / managing and supporting student oﬃcers.
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14. How well accepted is student oﬃcer degree level policing knowledge considered by South Wales Police?

Score: 2.2



53%






33%






13%


0%

1	2	3	4
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Please explain your rating above
(1/3)




2

[image: ]The Oﬃcers with years of service will always relate it back to - well I didn't need to complete a degree to join the job but when the bigger picture is seen it is becoming more accepted.
[image: ]as 14
[image: ]With all the new student oﬃcers now going through the training i believe there is a better understanding and support than at the beginning when very little was known about the degree requirements.

i havent seen an issue with knowledge base more the practical application of the knowledge
[image: ][image: ]I think it is still early days and change of culture into people's perceptions of how a degree in policing can complement Oﬃcers knowledge and decision making..
[image: ]I haven't really been made aware of any thoughts / opinions when it comes to the standard
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Please explain your rating above
(2/3)



of knowledge held by new student oﬃcers to say whether it is well accepted or not.
[image: ]as above
[image: ]I feel that policing should be open to those who do not want to do a degree and just want to be a police oﬃcer as well as the current entry routes. I think that it the current routes are accepted by others in the force with some concern about the amount of university work that has to be juggled with a demanding job.

The seems little appetite from the Force to beneﬁt from the research projects.
[image: ][image: ]Having the degree does give students the knowledge of Policing, and I’m sure if they wish to specialise in a certain part of Policing, it can work to their advantage, but I don’t believe a degree is required to become a good Police Oﬃcer.
[image: ]Unfortunately, I still hear the same phrase 'police oﬃcers don't need degrees' from other oﬃcers
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Please explain your rating above
(3/3)


and general negativity around the PEQF despite it being in place since 2019. In fact, on speaking to a PCSO who is interested in joining, she was of the opinion that we were dismantling PEQF and reverting back to a non-entry degree route.
[image: ]There is a lack of understanding and appreciation for police degree holder knowledge within the force.
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Thank you for your supporting in completing this survey. Please use the space below to add any additional comments that you feel are relevant.



[image: ]I am aware from feedback with previous students would like more practical based scenarios.
[image: ]It has all been a learning process since the implementation in 2019 with uplift and COVID thrown in for good measure. We are in a far better place than 2019 with many lessons
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[bookmark: Summary]This pack presents headline findings from the 2022 New Recruits Survey, supplemented with findings from qualitative interviews with 22 PCDA student officers from six early adopter forces. The survey measures officers’ experiences and attitudes towards their education and training, support, workload and wellbeing. The analysis is mainly focused on comparisons between those on the new entry routes for policing established by the College – the Police Constable Degree Apprenticeship (PCDA) and Degree Holder Entry Programmes (DHEP) – and the traditional Initial Police Learning and Development Programme (IPLDP) route.


Strengths – education and training
· Survey respondents on the new entry routes were more satisfied and saw greater value in the education and training they received from their force than those on IPLDP.
· A greater proportion of respondents on the new entry routes said that the education and training from their force had prepared them and provided confidence for the role, compared to those on IPLDP.
· Understanding and awareness of evidence-based policing and problem solving was generally high across all entry routes – but was highest amongst those on the new routes and higher over each year of service.
· College DHEP respondents held more positive attitudes associated with a procedurally just approach to policing, including on how they view victims, quality of service and fair treatment of the public.

Strengths – support
· Satisfaction with support from tutor constables, force trainers and line managers is high on all entry routes but was highest on the PCDA, with a greater proportion being very satisfied with the support they receive.



Areas to consider – education and training
· In contrast to how force learning was perceived, respondents on the new entry routes had lower satisfaction and less positive attitudes towards the education and training they received from their university. Satisfaction was low last year and lower still in this year’s survey.
· Generally, respondents in years 2 and 3+ were less satisfied with their force and university learning compared to those in their first year.
· Satisfaction with force education and training was most strongly correlated with – but not necessarily driven by – satisfaction with support from force trainers, and to a lesser extent, line managers and tutor constables.
· Satisfaction with university education and training was most strongly correlated with satisfaction with support from university staff, online learning, the amount of study being clearly explained during recruitment and, for PCDA respondents, the opportunity to gain a degree having been influential in them joining the police.

Areas to consider – mental wellbeing, work-life balance and workload
· Overall, mental wellbeing and work-life balance are experienced similarly across IPLDP and the new entry routes. PCDA respondents had slightly better mental wellbeing, and DHEP slightly better work- life balance, than those on IPLDP.
· On all routes, respondents in years 2 and 3+ typically have worse mental wellbeing and work-life balance than those in year 1.
· The longer PCDA and College DHEP respondents spent on their programmes, the more likely they were to report that their protected learning time had been cancelled or postponed and that they were using their rest days for study or off the job learning.
· The amount of study required for the PCDA and College DHEP was reported by respondents as not being clearly explained during the recruitment process, again most keenly felt by PCDA respondents in year 3+.
· All of these issues correlate with mental wellbeing and workload. On all routes, worse mental wellbeing and work-life balance were also most strongly correlated with dissatisfaction with support from tutor constables, force trainers and line managers.



[bookmark: Summary_]Education and training – interviews
· Examples of impactful learning within the PCDA were identified by interviewees but they felt the curriculum could be more tailored to the practical needs of the role.
· Delivery was felt to be hampered by the introduction of online learning, perceptions of poor communication and disjointed working between the force and university.
· Views of the programme were often informed by the value individuals attached to university or academic learning and the importance they placed on the degree-level qualification.

Mental wellbeing, work-life balance and workload – interviews
· The PCDA was consistently viewed as a demanding programme by interviewees, involving multiple and competing commitments.
· Managing study, police work and family life (for those with caring responsibilities) was widely considered by interviewees as a substantial challenge, which increased in the final year, and in a few cases had serious implications for wellbeing.
· Interviewees typically felt the protected learning time (PLT) provision was insufficient. Managing programme workload was reportedly made more difficult by cancellations or changes to their allocated study time, usually introduced so operational policing could be prioritised.
· Planning ahead, managing deadlines, making an early start to assignments and using PLT effectively were felt to be effective strategies for managing workload by those interviewees who felt they were coping better.



· This pack presents headline findings from the 2022 New Recruits Survey and is supplemented by findings from qualitative interviews with 22 PCDA student officers from six early adopter forces.
· Between March and May 2022, the College worked with the Home Office to deliver a survey that would support both the College evaluation of the Police Constable Degree Apprenticeship and Project Uplift Programme.
· The survey was sent to:
· All new recruits, on any entry route, that joined between 1 February 2020 and 30 November 2021
· All recruits on the PCDA and College DHEP (i.e. not Police Now) that joined before 1 February 2020
· Data on those who joined last year between 1 February 2021 and November 2021 has been shared with the Home Office. These respondents all completed a set of shared questions and were then evenly split to either complete:
· A College set of questions on evidence-based policing, problem solving and procedural justice
· 
A Home Office module focused on attraction and retention
· Respondents that joined before 1 February 2021 were not asked to complete the Home Office questions and only completed the College and standard questions.
· The survey analysis in this pack is mainly focused on the differences between respondents on the new entry routes and Initial Police Learning and Development Programme.
· Analysis is also presented on the different experiences of those within each entry route based on the length of time in the force, sex and ethnicity.
· Further detail on the approach to survey analysis is covered in appendix. Data tables to accompany the charts and narrative are included.


· [bookmark: Introduction]In total 5,580 new recruits completed the survey (a response rate of 26%).


	Table 1. Number of respondents by entry route and length of time in force

	
	Year 1
	Year 2
	Year 3+
	Total

	PCDA
	749
	1,054
	349
	2,152

	College DHEP
	760
	738
	115
	1,613

	Police Now DHEP
	91
	116
	6
	213

	IPLDP
	375
	661
	323
	1,359

	Other DC
	55
	68
	20
	143

	Other
	21
	58
	21
	100

	Total
	2,051
	2,695
	834
	5,580






[image: ]


[bookmark: College_sample_and_questionnaire_design][image: ]College sample and questionnaire design




New recruits joining between 1 February
2021 and
30 November 2021

n=2,872

New recruits joining between 1 February
2020 and 31 January
2021

n=2,498

All recruits on PCDA and College DHEP that joined before
1 February 2020

Standard questions on:
· Motivations for joining and intention to stay
· Education and training
· Wellbeing, work- life balance, protected learning time, and inclusion
· Support
· Demographics




College of Policing questions on:
· Evidence-based policing
· Problem solving
· Procedural justice


		©nC=o2lle1ge0of Policing Limited 2022
n=5,580
n=3,866
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Entry routes
· Respondents on the PCDA and College DHEP were significantly more satisfied with their force education and training than those on IPLDP.




Percentage of respondents satisfied or very satisfied with force education and training
80
70	64.5	63.3
55.9

60Percentage (%)

50
40
30
20
10

Length of service
· On all entry routes there was a significant difference in satisfaction between respondents in year 1 and year 2, with those in year 2 being less satisfied.
· For IPLDP respondents only, there was also a significant difference in satisfaction between years 2 and 3+; IPLDP respondents in year 3+ were the most dissatisfied.
Percentage of respondents satisfied or very satisfied with force education and training
8069.2
70.5
70.9
60.8
53.4
55.8
59.2
55.6
46.2

70
60Percentage (%)

50
40
30
20
10
0


0
College DHEP



PCDA



IPLDP

IPLDP			PCDA		College DHEP Year 1	Year 2	Year 3+



Comparison with 2021 survey overall
· Overall, satisfaction with force education and training on all entry routes was lower than in the 2021 survey of new recruits. This is partly explained by there being a greater proportion of respondents with longer service in the 2022 sample, who tend to be more dissatisfied.

Comparison of respondents in year 1 in 2021 and 2022 surveys
· Satisfaction with force education and training amongst year 1 PCDA and College DHEP respondents was 10 percentage points lower in the 2022 survey than in 2021.
· The percentage of satisfied IPLDP respondents in year 1 remained consistent, though satisfaction was lower than on the two new entry routes.



Percentage of total respondents satisfied or satisfied with force education and training
90	79.1
80 	74.6	

Percentage of year 1 respondents satisfied or very satisfied with force education and training
9080.6
80.5
67.6
69.2
70.5
70.9

80

70 	63.4	Percentage (%)

60	55.9
50
40
30
20
10
0

63.3

  64.5		70
60Percentage (%)

50
40
30
20
10
0

IPLDP		PCDA	College DHEP 2021 survey		2022 survey

IPLDP		PCDA	College DHEP 2021 survey		2022 survey



Sex
· There were no statistically significant differences in satisfaction with force education and training between male and female respondents on the new entry routes. On IPLDP male respondents were significantly less satisfied than female respondents.

Ethnicity
· Ethnic minorities (including White minorities) on College DHEP were less satisfied than White British respondents. There were no statistically significant differences in satisfaction with force education and training by ethnicity on PCDA or IPLDP.



Percentage of respondents satisfied or very satisfied with force education and training: sex
7062.8
64.0
64.3
65.3
61.3
53.2

60
50Percentage (%)

40
30
20
10
0
PCDA		College DHEP	IPLDP Female	Male

Percentage of respondents satisfied or very satisfied with force education and training: ethnicity
7062.1
63.7
66.2
55.6
54.2
56.8

60
50Percentage (%)

40
30
20
10
0
PCDA	College DHEP		IPLDP Ethnic minorities (including White minorities)	White British
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Entry routes
· Respondents on the new entry routes were more likely than those on IPLDP to see value in their force education and training, with a significantly larger proportion holding more positive views on the statements below.

Length of service
· Respondents in years 2 and 3+ on all entry routes were less positive about their force learning than those in year 1, based on a scale combining the six statements* 



Percentage of respondents who agree or strongly agree with the following statements about force education and training

Relevant to role Provides knowledge for role Gives confidence for role Provides skills needed for role Prepares well for role70.7
82
62.7
77.1
52.1
67.9
58.5
73.8
50.7
70.3
56.6
69

Recognise needs of diverse communities

0	10	20	30	40	50	60	70	80	90
Percentage (%)


Mean attitudes to force learning scores for each entry route
1816 16.1
13.8
14.3 14.6
13
13.5
11.8
12.6

16Attitudes to force learning score (scale 6-30)

14
12
10
8
6
4
2
0
IPLDP			PCDA	College DHEP Year 1	Year 2	Year 3+

IPLDP	PEQF all
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[bookmark: Understanding_satisfaction_with_force_ed][image: ]Understanding satisfaction with force education and training
Relationships with force support
· On all entry routes, satisfaction with force education and training was most strongly correlated with, but not necessarily driven by, satisfaction with support from force trainers.
· On College DHEP and IPLDP, satisfaction with force education and training was also most strongly correlated with satisfaction with support from line managers.
· On all routes, satisfaction with force education and training was also correlated, to a lesser extent, with satisfaction with support from tutor constables


[image: ][image: ]	[image: ]
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Entry routes
· Satisfaction with university education and training was low amongst those on the new entry routes, with only 18% of PCDA and 21.5% of College DHEP respondents satisfied or very satisfied.
· College DHEP respondents were more satisfied than those on the PCDA, though still dissatisfied overall.

Length of service
· On both entry routes those in year 1 were more satisfied and there was a statistically significant difference in satisfaction between respondents in year 1 and years 2 and 3+.
· There were no significant differences between those in year 2 and year 3+ on either entry route.




Satisfaction with university education and training
35	32.4	
28.3 30
29.1
21.4
	18.5	
15.3
19.4
	2.7  3	

30
25Percentage (%)

20
15
10
5
0
Very satisfied	Satisfied	Neither	Dissatisfied	Very
dissatisfied
PCDA	College DHEP

Percentage of respondents satisfied or very satisfied with university education and training
30 	27.6		22.4	
20.9
15.6	15.9
15.5


25

20Percentage (%)


15

10

5

0
PCDA	College DHEP
Year 1	Year 2	Year 3+



Comparison with 2021 survey overall
· Overall, on both new entry routes satisfaction with university education and training was lower than in the 2021 survey.
· 	As with force education and training, this partly reflects the sample containing more officers that are longer in service who tend to be more dissatisfied.

Comparison of respondents in year 1 in 2021 and 2022 surveys
· However, satisfaction with university education and training amongst first year PCDA and College DHEP respondents was also lower in the 2022 survey than in 2021.




Percentage of total respondents satisfied or very satisfied with university education and training
40 	37.2	
3530.9
	21.5	
18

30Percentage (%)

25
20
15
10
5
0
PCDA	College DHEP
2021 survey	2022 survey

Percentage of year 1 respondents satisfied or very satisfied with university education and training
40	36.8	35.9
35	27.6	

22.4

30Percentage (%)

25
20
15
10
5
0
PCDA	College DHEP
2021 survey	2022 survey



Sex
· Male respondents on the PCDA were significantly less satisfied with university education and training than female respondents. There was no statistically significant difference on College DHEP.

Percentage of respondents satisfied or very satisfied with university education and training: sex
30

Ethnicity
· There were no statistically significant differences between White British respondents and those from ethnic minorities (including White minorities), although a greater proportion of ethnic minorities on both routes were satisfied.
Percentage of respondents satisfied or very satisfied with university education and training: ethnicity
30



25	2522.2
20.2
21.1
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	24.1	


20	2021.6
21.4
17.8
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Percentage (%)


15	15

10	10
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0
PCDA




Female	Male


College DHEP
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PCDA
Ethnic minorities (including White minorities)


College DHEP White British
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Entry routes
· The majority of the respondents on both the PCDA and College DHEP did not hold positive views about the value of university education and training, with those on the PCDA agreeing the least with the following statements.

Length of service
· PCDA and College DHEP respondents in years 2 and 3+ were less positive about their university education and training than those in year 1, based on a scale of the six statements.

Percentage of respondents who agree or strongly agree with the following statements about university / HEI education and training

Mean attitudes to university learning scores for each entry route
30






Relevant to role Provides knowledge for role Gives confidence for role Provides skills needed for role
Prepares for role

Recognise needs of different communities

PCDA	College DHEP




26.320.5
17
21.5
9.2
10.7
11.2
14.3
10.1
12.9
23.4












26.6

26

2223.9
24.7
23.4	23.4
21.9
21.8
Attitudes to university learning score (scale 6-30)


18

14

10

6
PCDA	College DHEP
Year 1	Year 2	Year 3+

0	5	10	15	20	25	30
Percentage (%)


* Scale from 6 to 30 where lower values are more positive
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Entry routes
· The majority (41.6%) of College DHEP respondents were satisfied or very satisfied with their education and training overall, taking into account learning from both the force and university.
· PCDA respondents were less satisfied, with a similar proportion satisfied (34.9%) and dissatisfied (34.4%), overall.

Entry routes
· When considering their force and university education and training together, respondents were more satisfied than when considering their university provision alone.
· Overall, PCDA and College DHEP respondents were most satisfied with their force education and training.



Satisfaction with both force and university education and training
45	38.4	
	32.8
	30.7	
26.5	26.1	
22.2	
8.3 9.7
2.1 3.2

40
35Percentage (%)

30
25
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0
Very satisfied	Satisfied	Neither	Dissatisfied	Very
dissatisfied
PCDA	College DHEP
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Satisfaction with different types of education and training
63.3 64.5

	55.9 
41.6
34.9
	18 
21.5

Force		Both force and university	Univesity IPLDP		PCDA	College DHEP
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Entry routes
· The majority of PCDA (61.7%) and College DHEP (61.2%) respondents were not satisfied with the support received from university teaching staff.



Satisfaction with support received from university teaching staff
35

Length of service
· For College DHEP respondents, those in year 1 were more satisfied than those in years 2 and 3+, with statistically significant differences in each subsequent year of service.
· There were no statistically significant differences across the year groups amongst PCDA respondents.
Percentage of respondents fairly and very satisfied with support from university teaching staff	32.1 32.9	
31.2 31.1
29.6 28.3
7.2
7.7
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30Percentage (%)
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40.4

39.9
36.3




36.8




30.1

Very satisfied	Fairly satisfied	Not very satisfied Not at all satisfied
PCDA	College DHEP
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Year 1	Year 2	Year 3+
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Entry routes
· The majority of PCDA (59.2%) and College DHEP (55.6%) respondents were not satisfied with the online or virtual learning they had received, which was first introduced at scale during the Covid-19 pandemic.

Length of time
· On both new entry routes, respondents in year 1 were significantly more satisfied with the online learning they had received than those in years 2 and 3+.

Satisfaction with online learning
4539.6
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	23.5	
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[bookmark: Understanding_satisfaction_with_universi][image: ]Understanding satisfaction with university education and training
Relationships with support from the university and workload
· On both the PCDA and College DHEP, dissatisfaction with university education and training was most strongly correlated (but not necessarily driven by):
· Dissatisfaction with support from university teaching staff
· The amount of study not being clearly explained at the beginning of the programme
· Dissatisfaction with online learning
· Lower satisfaction on both routes was also correlated with:
· More frequent use of rest days for study or off the job learning
· Respondents who had their protected learning time cancelled or postponed were also less satisfied with their university education and training than those who had not.
· Amongst PCDA respondents, dissatisfaction with university education and training was also correlated with the opportunity to gain a degree level qualification being of low influence in them joining the programme.




Learning that was well received
· Most student officer interviewees could identify examples of learning that was relevant, with some going on to explain how this had helped them in their role. Highlighted topics included:
· Law and legislation – going into greater depth and detail over the course of the PCDA, beyond the basics provided in the first weeks of initial learning
· Multi-agency and partnership working – gaining knowledge of different partners and how to make referrals to support the public
· Community policing – providing a historical context to current challenges
· Digital and cyber-crime – providing practical skills for arrival at a crime scene to preserve digital evidence
· Information and intelligence – learning lessons from previous case history and failures associated with high profile investigations
· 
Lessons that sought to apply skills and knowledge to real-world problems were considered particularly engaging, regardless of the professional background of the person teaching. Specialist policing content delivered by guest speakers was also valued.
· A few interviewees suggested that the PCDA had allowed them to develop their critical thinking skills and take a different perspective or that the value of the learning only became apparent towards the end of the programme.


‘Rather than just coming in, doing training school, doing the tutorship, and then, right, you’re out on response and off you go, doing the academic side has just given me that bit of a broader horizon, a bit more of an in-depth knowledge as to how things could be done differently, what the impact of certain things are, how things have gone wrong before, how things need to change. I feel it enables me to not necessarily fall into that policing culture, but kind of try to look at things differently rather than necessarily having a bit of a tunnel vision’
(PCDA student officer)



Where learning could be improved
· Around half of those interviewed held strong views that too much of the university learning they received was not relevant. Some reflected on specific content they felt was particularly unimportant, others that the broader curriculum, with the exception of learning about legislation, was not providing the practical skills for job.
· Lessons that were perceived as more academic or theoretical, such as those on criminology, philosophy and the history of policing, were most commonly mentioned by interviewees as being hard to relate to and detached from the realities of their day-to-day experiences on the frontline.
· The majority of interviewees had a preference for learning that was more practical and skills orientated. They suggested there was an opportunity to re-orientate university learning to provide practical skills with academic rigour. Communication strategies, interviewing and investigation skills or, where the university had the appropriate facilities, how to manage a crime scene.

‘I would rather have spent more time talking about how you do an interview, or what are the building blocks of investigation as per the College of Policing APP, and how you should approach these situations, you know? You could teach academic things which actually correlate nicely with things you’re going to be doing every day.’
(PCDA student officer)
· There was a sense amongst a few interviewees that university learning was not helping provide the skills for response policing and a perception that the learning was more suited for those in more senior roles. Some lessons were thought to be too strategic or out of the sphere of influence of response constables and therefore not helpful for their current role.
· Similarly, some student officers felt there could be improvements in how courses were structured so that learning was less repetitive, sequenced better and more aligned with the tasks faced early on in their careers.



Online learning delivery
· The Covid-19 pandemic meant that in Spring 2020 all university and some force delivered learning moved from face-to-face teaching to online delivery; content remained the same but the method of teaching changed.
· Most interviewees felt that learning online had been a largely difficult and unsatisfactory experience, not helped by the quick transition following lockdown. Nevertheless, dissatisfaction with online learning has persisted beyond its initial introduction due to difficult to navigate university learning platforms and some ongoing examples of poor quality delivery, dominated in some cases by unengaging PowerPoint slides without any student-teacher interaction.
· Interactive lectures and group activities that used chat and breakout functions were viewed as more engaging and good practice.
· Those who considered themselves as not ‘academic’ found remote learning particularly difficult. They felt they were not well suited to the greater amount of self-directed learning involved and would have welcomed more support from university teaching staff.
· A few preferred online learning due to their own learning style and identified some other benefits including reduced travel and greater flexibility.

Communication
· Several interviewees felt that communication between the force and university needed to improve and was indicative of disjointed delivery between the two.
· Miscommunication and changes around study leave, module timetables and rotations were all given as examples. Force trainers were not always aware of the university requirements and there was felt to have been a lack of support from the force when issues with the university had been raised by student officers.
· Amongst a few interviewees, there was a perception that the programme lacked a single person with oversight and uncertainty over who was in charge. For some student officers this could lead to confusion around the PCDA being a ‘university-led’ programme rather than one that was a collaboration between the force and university.
‘Not well structured and integrated between the two. I very much feel like the university and the force weren’t working in collaboration as they should do really.’
(PCDA student officer)



Culture
· Several interviewees found it harder to relate to, and could be critical of, academics who hadn’t worked in policing, who they felt did not have the same sense of shared experience or cultural belonging. They described a ‘them and us’ relationship, where there was a tendency to devalue the experience and knowledge of those without a policing background.
· Some student officers talked of colleagues, who had not undertaken a degree or the broader curriculum offered, and were regarded as good police officers, which led them to question the value in their doing so.
· These views were sometimes influenced by those of peers and supervisors and may reflect a wider culture that favours experience and craft, where learning may be regarded as taking place on the job from a more experienced officer.
· Several interviewees simply saw the PCDA as a requirement to meet in order to become a police officer, with very few attaching value to the degree-level qualification itself or the learning offered.

‘So, for me, I think although the idea of professionalising the police, I can understand where that idea’s come from, I just don’t think the lessons or the inputs are very tailored towards getting cops out effectively and efficiently enough, because really, like I say, the learning comes on the street. It doesn’t come within a classroom. I think that’s where the academics get lost with it. I think they’re trying to be clever in the way that they want to probably think like how police officers think and work and understand us, but in essence they don’t really understand the job because they’re just reading it from a piece of paper and they’re trying to deliver that to us.’
(PCDA student officer)
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Entry routes
· Overall, satisfaction with tutor constables is high on all entry routes with the majority very or fairly satisfied.
· PCDA respondents were significantly more satisfied with their tutor constable than those on IPLDP, with 64.2% very satisfied compared to 54.1%. There were no significant differences between IPLDP and College DHEP respondents.

Entry routes
· Satisfaction with force trainers was also high on all entry routes - but compared with tutors, a smaller proportion were very satisfied.
· Those on the new entry routes were significantly more satisfied, with a greater proportion very satisfied with the support from their force trainer than those on IPLDP.



Respondents' satisfaction with support from tutor constables




56.4
31.9
8.2
3.5





64.2
25.5
7
3.3





54.1
32.3
9.4 4.
2









College DHEP



PCDA



IPLDP


0%	20%	40%	60%	80%	100%
Very satisfied	Fairly satisfied	Not very satisfied	Not at all satisfied

Respondents' satisfaction with support from force trainers
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Entry routes
· Respondents on all routes were also positive about the support they received from their line manager.
· PCDA respondents were statistically significantly more satisfied than those respondents on IPLDP, with 48.5% being very satisfied compared to 41.1%. There were no difference between IPLDP and College DHEP respondents.

Respondents' satisfaction with support from line managers

Length of service
· On all entry routes, satisfaction with tutor constables was higher for those in their first year of service, when the tutoring phase would have been more recently undertaken.
· On PCDA and IPLDP there were no significant differences between those in years 2 and 3+. On College DHEP satisfaction amongst respondents in year 3+ was significantly higher than those in year 2 and with no significant difference to those in year 1.
Percentage of respondents very satisfied with support from tutor constable
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Length of service
· On all entry routes, satisfaction with force trainers was also highest for those in their first year, with those in years 2 and 3+ significantly less satisfied.
· On the PCDA there was also a significant difference between those in years 2 and 3+, although PCDA respondents in year 3+ were more satisfied than those on IPLDP and College DHEP.
Percentage of respondents very satisfied with support from force trainer
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Length of service
· Similarly, satisfaction with support from line managers was highest for those in their first year and there was a significant difference with those in year 2 on all entry routes.
· For IPLDP and College DHEP respondents, there was a significant difference in satisfaction between those in years 2 and 3+, with those in year 3+ more satisfied.
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Sex
· On the PCDA, male respondents were significantly more satisfied with support from their tutor constable than female respondents.
· Amongst College DHEP and IPLDP respondents there were no significant differences in satisfaction with tutors based on sex.

Sex
· Similarly, male PCDA respondents were significantly more satisfied with support from their force trainer than female respondents.
· There were also no significant differences in force trainer satisfaction on College DHEP and IPLDP.
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Sex
· There was also a significant difference in the satisfaction with line managers between male and female respondents on the PCDA, with a slightly larger proportion being very satisfied.
· 	As with tutor and force trainer satisfaction, there were no significant differences on College DHEP and IPLDP based on sex, although they were less satisfied than PCDA respondents overall.
Percentage of respondents very satisfied with support from line manager: sex

Ethnicity
· On the PCDA and IPLDP, a significantly larger proportion of White British respondents were satisfied with support from their tutor than those from ethnic minorities (including White minorities).
· Although more White British respondents were very satisfied on College DHEP, the difference was not significant.
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Ethnicity
· On all entry routes, there were no significant differences in satisfaction with support from force trainers based on respondents’ ethnicity.

Ethnicity
· Similarly, there were no significant differences in satisfaction with support from line managers based on respondents’ ethnicity for any of the entry routes.
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Length of time
· Cancellation or postponement of PLT was more common amongst respondents with longer service, with statistically significant differences between years.
· 38.8% of PCDA respondents in year 3 reported having PLT cancelled or postponed in the last three months.
Percentage of respondents that have had PLT cancelled or postponed in the last three months
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Length of time
· Overall, 9.7% of PCDA respondents and 7.6% of College DHEP respondents had received additional PLT in the last three months.
· There were no statistically significant differences over each year of study.
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Entry routes
· Overall, over half of PCDA respondents reported always using rest days for university study or off the job learning in the last three months.
· PCDA respondents reported using rest days for study or off the job learning more frequently than College DHEP respondents.




Length of time
· Two thirds of PCDA respondents in year 3 reported always using rest days to complete study or off the job learning in the last three months.
· Rest days were used more frequently for both PCDA and College DHEP respondents over each year of study.
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Entry routes
· Around two thirds of PCDA and College DHEP respondents felt that the amount of study required for their programme had not been clearly explained as part of the recruitment process.
· A greater percentage of PCDA respondents disagreed or strongly disagreed that the study requirement had been explained clearly, compared to those on College DHEP.
The amount of study required was clearly explained as part of the recruitment process
45
40 	38.2		30.7	
	27.3
32.4	
	18	
15.9
15.915.9
	2.7  3	
 

35Percentage (%)

30
25
20
15
10
5
0
Strongly agree	Agree	Neither	Disagree	Strongly
disagree
PCDA	College DHEP




Length of time
· Over three quarters of PCDA respondents in year 3+ felt that the amount of study wasn’t clearly explained, with statistically significant differences between each year of service.
· There was a statistically significant difference between year 1 and 2 College DHEP respondents but no difference with those now in the force for a third year.
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[bookmark: Mental_wellbeing]Entry routes
· Overall, PCDA respondents had the highest mean mental wellbeing score and there was a statistically significant difference between PCDA and IPLDP respondents.
· There were no statistically significant differences between College DHEP respondents and those on IPLDP or the PCDA.
· The wellbeing scores of survey respondents were higher than Police Federation of England and Wales (PFEW) members and similar to the general population.
· Wellbeing was measured using the established Short Warwick Edinburgh Mental Wellbeing Scale

Length of service
· In all entry routes, mental wellbeing scores were significantly lower amongst respondents in year 2 than in year 1.
· The mental wellbeing of College DHEP respondents was higher in year 3+ than in year 2, after they have completed their programme of learning, showing no significant difference with year 1.
· PCDA respondents start with the highest mean wellbeing score and although wellbeing was slightly lower in year 3+ than in year 2, the difference was not significant.

Mean mental wellbeing scores for each entry route: length of time in force
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[bookmark: Mental_wellbeing_]Relationships with education and training and workload
· On all entry routes, worse mental wellbeing was most strongly correlated with dissatisfaction towards:
· Force education and training
· Support from tutor constable, force trainer and line manager
· On the new entry routes, worse mental wellbeing was also correlated with dissatisfaction towards:
· University education and training
· Support from university teaching staff
· Online learning
· Respondents on the new routes who reported PLT cancelled or postponed in the last 3 months had statistically significant lower mental wellbeing than those that had not.
· More frequent use of rest days for study and off the job learning, and a perception that the amount of study was not clearly explained during the recruitment process were also correlated with lower wellbeing on both new entry routes.



Entry routes
· Generally, the majority of respondents on all routes had negative responses to the statements on work-life balance.
· Respondents on College DHEP had more positive work-life balance than those on IPLDP and PCDA, based on a combined scale of the four statements 
· There were no statistically significant differences in the work-life balance scores of respondents on IPLDP and PCDA.

Percentage of respondents who agree or strongly agree with each statement on work-life balance
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[bookmark: Work-life_balance_]Length of service
· In all entry routes, work-life balance scores were significantly lower amongst respondents in year 2 than in year 1.
· For PCDA respondents there was also statistically significant difference between year 2 and 3+.

Mean work-life balance scores for each entry route by year

Relationships with education and training and workload
· On all entry routes, worse work-life balance was correlated with dissatisfaction towards:
· Force education and training
· Support from tutor constable, force trainer and line manager
· On the new entry routes, worse work-life balance was also correlated with dissatisfaction towards:
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PCDA		 College DHEP	IPLDP Year 1	Year 2	Year 3+
· 
University education and training
· Support from university teaching staff10.7
10.1
10.2
10.2 9.9
9.1

· Online learning
· Respondents on the new entry routes who reported PLT cancelled or postponed in the last 3 months had statistically significant worse work-life balance than those that had not.
· More frequent use of rest days for study and off the job learning, and a perception that the amount of study was not clearly explained during the recruitment process were also correlated with worse work- life balance on both new entry routes.
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· The vast majority of respondents on all entry routes intend to stay in policing for the long-term, until retirement.
· There were no statistically significant differences between IPLDP and each of the new entry routes.
· 
The main reasons for not intending to stay until retirement were the same for IPLDP, PCDA and College DHEP.
· Over half of IPLDP respondents who were not intending to stay until retirement gave the impact on health and wellbeing as a reason.
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Workload challenges
· The PCDA was consistently viewed as a demanding programme by interviewees, where student officers reported facing multiple and competing commitments. Most interviewees reported struggling to some extent with the workload, fewer reported just about managing and very few felt comfortable.
· Workload pressures were reported by interviewees across all years of the programme but were felt by those in their final year to peak around the dissertation or long project, which some reported as a ‘constant worry’.
· The volume of work on the PCDA had typically exceeded interviewees’ expectations or had been underestimated, with evidence collecting for operational competence portfolios an added draw on time that was felt to be excessive.
· Several interviewees also reflected on the demands of the job itself, which they faced on top of their study and written work. Long working weeks, perceptions that there were too few officers on duty, the impact of shift work on sleep patterns, and attending difficult incidents were all given as the operational context to their efforts to gain a degree-level qualification.
· 
Some interviewees who described themselves as ‘not academic’ felt that the PCDA was particularly challenging and led to worries over whether they would pass their university assignments, and consequently remain a police officer.
‘I have found it very difficult. I’m not going to lie. I am not naturally an academic, I would say. So, it’s been very, very difficult. I think the work- life balance of what they expect you to do whilst being in work, whilst completing your OCP for your probation, whilst doing all the stuff for the degree, is ridiculous.’
(PCDA interview)



Protected learning time
· Interviewees typically felt that the protected learning time (PLT) provision was insufficient. They felt managing programme workload was made more difficult by cancellations or changes to their allocated study time, usually introduced so operational policing could be prioritised.
· PLT was managed differently in different forces, either through centralised duty resourcing or where student officers had ability to book study leave as they would annual leave. The force-led model was felt to provide clarity and certainty but could lack the immediate flexibility of the student-led approach.
· Attitudes amongst supervisors towards PLT were felt to be inconsistent, with interviewees explaining that sergeants differed in their knowledge or awareness of the PCDA. This could lead to some interviewees feeling that their caseload was too high or that their requests for PLT were not always granted.
· 
Even when interviewees felt there was a good understanding, they reported that police work sometimes needed to be prioritised and the demands of the PCDA could not always be accommodated. This was felt to be particularly the case when a team was comprised of several PCDA students, all with deadlines.
‘So, when there’s been times where we’ve been asked to stay on by the supervisor because of call volume or a major incident or something, when it comes down to who’s going to stay on, well, five of the six of us have all got essays due, so five of the six of us all want to go home and get our heads down to do the essays. That’s when the supervisor has to come in and go, “Well, sorry, names in a hat.” There’s been times when I’ve had to work on five hours with a deadline due in 48’
(PCDA interview)



[bookmark: PCDA_student_officer_experiences]Work-life balance
· Some interviewees that felt there could be very little time to decompress after being on duty and in some extreme cases, interviewees were moving from attending harrowing incidents one day, to completing university assignments or their learning portfolio the next. In this context, the university experience was felt to be and additional stress and detrimental to wellbeing.
· Interviewees with family commitments reported facing additional demands on their time which they found very difficult to maintain alongside the PCDA and were exacerbated during the Covid-19 pandemic.
‘You constantly feel like you’re at work. You come home and you’ve got rest days, but then you’re not really having rest days because you’re revising for maths, or you’re having to do some Uni work or vice versa, so it really has a negative impact on your wellbeing.’
(PCDA interview)

Strategies for managing workload
· Planning ahead, managing deadlines, making an early start to assignments and using PLT effectively were felt to be effective strategies for managing workload by interviewees who felt they were coping better. These measures were considered particularly important due to the shift patterns that student officers were working which made it essential for time to be managed carefully.
· However, even those who felt they were managing better than others, reported that a structured study timetable was difficult to maintain due to the nature of the job and working pattern.
· Interviewees reported using annual leave when deadlines were especially tight or the workload heavy but this meant that time for rest and recovery was sacrificed.
‘But yeah, I think if it’s planned in and you’re prepared and you’re going okay, well I need to get this essay done by this week or I need to do this by this, you kind of set yourself targets, then I think you’re all right. But if you’re not prepared, then you’re going to fail. If you leave it until the last minute you’re not going to have enough time.’
(PCDA interview)
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Entry routes
· Overall, awareness and understanding of evidence-based policing (EBP) was high across all entry routes.
· Those on College DHEP and PCDA reported a statistically significant greater awareness and understanding of EBP compared to those on IPLDP.
· Although EBP was well understood, the majority of respondents on all entry routes were unlikely to report using research or keeping up to date with research evidence – and those on the new routes reported using EBP less than those on IPLDP.
· A definition of EBP was provided to introduce these statements, however, it’s possible that this was not read and that EBP as a concept may be misinterpreted by some respondents.

Percentage of respondents who agree or strongly agree with each statement on EBP
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Length of time
· Amongst PCDA and College DHEP respondents, understanding of EBP was higher for those with longer service, with a significant difference between those in year 1 and year 3+.
· Understanding of EBP was lowest on IPLDP and did not change over length of service.

Length of time
· The proportion of respondents on the new entry routes who agreed that they used EBP was lowest amongst those in year 3+, with a significant difference to those in year 1. They were also less likely to keep up to date with research as they spent more time in force.
· In contrast, the views of IPLDP respondents remain consistent, with no significant differences between years of service.
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Entry routes
· Overall, attitudes towards evidence-based policing were generally positive, with most respondents disagreeing with the following (negatively framed) statements.

Percentage of respondents who disagree or strongly disagree with each statement on EBP

48.2

· Those on the PCDA tended to hold more negative attitudes than those on IPLDP, with fewer significant differences between IPLDP and College DHEP respondents.
· A statistically significantly larger proportion of PCDA respondents felt that EBP was only for senior leaders, was not relevant to their role and that experience was more important, compared to those on IPLDP.
· A greater proportion of College DHEP respondents disagreed that evidence-based policing was a fad, compared to those on IPLDP, but there were no significant differences for the remaining three statements.
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Length of time
· As those on the new entry routes progress through their programme and spend more time in force, their attitudes towards EBP become more negative.
· There was a significant difference between the attitudes of those in year 3+ and those in year 1, with a greater proportion of respondents in year 3+ viewing EBP as a fad, only being for senior leaders, not relevant for their role and less important than experience.
· In contrast, there were no significant differences in the attitudes of IPLDP respondents over each year of service, with the exception of viewing EBP as a fad. A greater proportion of IPLDP respondents in year 3+ viewed EBP as a fad, compared to those in year 1.
· Whilst those on the new entry routes became slightly less positive over time, fewer PCDA and College DHEP respondents in year 3+ viewed EBP as a fad compared to those on IPLDP.

Percentage of respondents who disagree or strongly disagree with 'Evidence-based policing is a fad'
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Entry routes
· Overall, views on awareness, understanding and use of problem solving approaches for policing were positive.
· Those on PCDA and College DHEP reported greater awareness and understanding of problem solving compared to those on IPLDP.
· Fewer respondents on all routes reported that they had sufficient training in problem solving – but those on the PCDA were most likely to say that they had.

Percentage of respondents who agree or strongly agree with each statement on problem solving


I was aware of the term 'problem solving' in policing


I understand what problem solving involves


Problem solving techniques are typically useful in helping to deal with the types of





82.7
89.3
90.5

83
88.7
87.5

82.6
80.3

· A larger proportion of IPLDP respondents reported that they routinely practiced problem solving, compared to those on the new routes.
· More IPLDP respondents also felt that problem solving was useful, compared to those on College DHEP, with no significant difference to those on the PCDA

problems officers are asked to resolve

I routinely practice problem solving when dealing with crime and disorder issues


I have had a sufficient training in police problem solving
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· As with EBP, a definition of problem solving for policing was provided in the survey but may not have been read and the concept possibly misinterpreted by some respondents.


I have ready access to information on how to carry out problem solving
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Length of time
· Understanding of problem solving was highest amongst PCDA respondents with at least three years of service, with a significantly larger proportion responding positively to the statement compared to those in year 1.
· Understanding of problem solving was lower after the first year of service amongst IPLDP respondents and remained consistent for those on College DHEP.

Length of time
· On the new entry routes, there were no significant differences across the years of service in those reporting they had sufficient training in problem solving.
· In contrast, on IPLDP there was a significant difference between respondents in year 1 and those in years 2 and 3+ who agreed that they had sufficient training.
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Length of time
· On the new entry routes, a significantly lower proportion of respondents in years 2 and 3+ viewed problem solving techniques as useful compared to those in their first year. There were no significant differences between years on IPLDP.

Length of time
· The proportion of PCDA respondents reporting that they routinely practiced problem solving was lower amongst year 3+ respondents than those in year 1. There were no significant differences amongst IPLDP and College DHEP respondents over each year of service.
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Entry routes
· Overall, respondents on all entry routes had a positive view towards problem solving, also viewing it as relevant and an important part of policing.


Percentage of respondents who agree or strongly agree with each statement on problem solving

Length of time
· The attitudes of College DHEP respondents became slightly more negative over time, with a significant difference in those agreeing with each of the three statements between year 1 and year 3+.
· Amongst PCDA respondents, a significantly lower proportion in year 3+ viewed problem solving as relevant. There were no significant differences over length of service for respondents on IPLDP.




I have a positive view of problem solving in policing



Problem solving is an important part of policing
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Background
· Public perceptions of police procedural justice are important for police legitimacy. When the public see the police as legitimate and feel they are treated fairly and with respect they are more likely to obey the law and cooperate with the police (College of Policing, 2020).
· As such, procedural justice is an important aspect of the PCDA and DHEP curriculum, cutting across multiple learning outcomes including models of communication, community engagement and crime prevention.
· Respondents to the survey were asked a series of 17 questions that focused on interpersonal skills and interactions with the public.
· The questions were then scaled to provide six measures of attitudes and self-reported behaviours important in a procedurally just approach to policing 
· Used in previous policing research, officers who received procedural justice training had more positive attitudes as measured in the survey and also delivered higher quality interactions with the public (College of Policing, 2013).

Entry routes
· College DHEP respondents had more positive attitudes across four out of six scaled indicators compared to those on IPLDP and PCDA, with no difference across the remaining two. These indicators were:
· Attitudes towards victims
· Perceived value of procedural justice
· Attitudes towards delivering quality of service
· Fair treatment of the public
· Generally, there was no difference in the attitudes of PCDA and IPLDP respondents, although PCDA respondents held more positive attitudes towards delivering quality of service.
· There were generally no significant differences between those with or without a degree on IPLDP or PCDA, suggesting positive views on College DHEP may not be due to respondents having a degree.
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Comparisons between entry routes
· One of the key objectives of the PCDA evaluation is to understand whether there are different outcomes for those on the PCDA compared to IPLDP.
· This survey however provided an opportunity to also gather the views of those on the College DHEP, extending our awareness of how the new routes are experienced.
· College DHEP refers to the Standard and Detective DHEP routes developed by the College, with Police Now DHEP routes a separate category.
· The main focus of our analysis has been to test for any statistically significant differences between IPLDP and the new entry routes, either separately or combined; findings are statistically significant to p<0.05.
· Effect size interpretations are provided as an indication of the magnitude of any differences, the larger the effect size the stronger the relationship between two variables.
· The analysis of DHEP respondents presented here has concentrated on the College-developed programmes, excluding those on Police Now.

Within entry route comparisons
· To understand if the PCDA and College DHEP have been experienced differently by those with different characteristics, analysis has been undertaken within each entry route (including IPLDP) separately.
· So far this has concentrated on the length of the time in the force, sex and ethnicity. Ongoing analysis of the survey will mirror that from 2021, and will also include the following protected characteristics: age, disability (including neurodiversity), sexual orientation, as well as caring responsibilities.
Comparisons between 2021 and 2022 surveys
· 	The analysis in this pack was intended to provide headline findings from the 2022 survey but some comparisons with the 2021 survey have been made for reference.
· Whilst this allows us to see how all of those on the new entry routes differ between each survey, these comparisons should be treated with caution due to the different compositions of the two samples, with the 2022 survey containing a greater proportion of those now longer in service.
· Where comparisons have been made between those in year 1 across the 2021 and 2022 surveys it is worth keeping in mind that new forces have implemented the new entry routes between each survey period.



Relationships between different questions
· To help us understand more about the learning experience of respondents, we have tested for correlations between different questions.
· The correlations have concentrated on whether satisfaction with force trainers, tutors, line managers and university teaching staff is associated with outcome measures for:
· Satisfaction with force and university/HEI learning
· Wellbeing, work-life balance and inclusion
· Evidence-based policing and problem solving
· Views on university/HEI learning have been tested for correlations with how influential the opportunity to gain a degree was in joining the service for PCDA respondents.
· With the Covid-19 pandemic causing a shift to online learning, particularly for university delivery, satisfaction with online learning has also been correlated with views on university/HEI learning.
· The effect sizes show the strength of association between two different questions that are significant to p<0.05.

Question scales
· Some questions that are related to each other have been combined to form scales.
· Wellbeing is measured through the widely used Short Warwick-Edinburgh Mental Wellbeing Scale, which is based on seven questions and validated for use in different workplace settings, and used in surveys by the Police Federation of England and Wales.
· New scales from related questions have been developed in this pack for:
· Value of force education and training (six questions)
· Value of university/HEI education and training (six questions)
· Work-life balance (four questions)
· The number of questions and response options dictates the maximum and minimum values for each scale. Mean (average) values for each scale are presented for each entry route, with a statistical test undertaken to compare the means.
· As part of the process, each of the new scales were tested for reliability and were found to have good internal reliability.



[bookmark: Approach_to_survey_analysis_]Length of time – background information and limitations
· Respondent start dates covered within each length of service year:
· Year 1: May 2021-November 2021
· Year 2: May 2020-April 2021
· Year 3+: September 2018-April 2020
· The survey asked for year and month the respondent joined the force, this information was then recoded into the three length of service categories above.
· The survey was conducted during March and April 2022, with a small number of forces chased for responses in May 2022.
· Year of service categories have assumed an April 2022 survey response.
· In quality assuring start dates provided by respondents against new route implementation dates held by the College, we identified inconsistencies between the two.
· Respondents were retained in the sample if their start date was within three months of the entry route implementation date.

Evidence-based policing and problem solving definitions
· 	To introduce the questions on evidence-based policing and problem solving, definitions of each were provided.
“When we talk about research evidence we mean things that can help us develop a better understanding of an issue, or assess the impact of a policing intervention.
This definition can include everything from monitoring data, surveys, observations, case studies, research reports, activity analysis, and process mapping, through to conducting full randomised controlled trials.
Evidence-based policing (EBP) means problem solving using the best available research and analysis.
Problem solving can also be thought of as a structured process in which police and others identify specific problems, analyse them to understand how best to respond, choose responses based on that analysis and then assess whether or not the problem has been solved. You might have also heard this referred to as problem-oriented policing (POP) or as the Scanning, Analysis, Response, Assessment (SARA) process, but we will use the term problem solving in this survey.”
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	Table 1. Relationships and correlations with overall satisfaction with force education and training: PCDA respondents

	Variable
	Less satisfied with force education and training
	More satisfied with force education and training
	P-value
	Effect size
	Effect size value
	Total respondents

	Entry route
	IPLDP
	PCDA
	<0.001
	Small
	r = 0.09
	3,502

	Length of time in force
	Years 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.023
	2,147

	Ethnicity
	No significant difference between White British and Ethnic minorities (excluding White minorities)
	0.970
	-
	-
	2,123

	Sex
	No significant difference between male and female
	0.785
	-
	-
	2,113

	Satisfaction with force support
	Dissatisfied with tutor
	Satisfied with tutor
	<0.001
	Small
	ρ = 0.250
	1,836

	
	Dissatisfied with force trainer
	Satisfied with force trainer
	<0.001
	Medium
	ρ = 0.419
	2,127

	
	Dissatisfied with line manager
	Satisfied with line manager
	<0.001
	Small
	ρ = 0.253
	2,104
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	Table 2. Relationships and correlations with overall satisfaction with force education and training: College DHEP respondents

	Variable
	Less satisfied with force education and training
	More satisfied with force education and training
	P-value
	Effect size
	Effect size value
	Total respondents

	Entry route
	IPLDP
	College DHEP
	<0.001
	Small
	r = 0.088
	2,967

	Length of time in force
	Years 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.026
	1,612

	Ethnicity
	Ethnic minorities (excluding White minorities)
	White British
	0.005
	Small
	r = 0.071
	1,578

	Sex
	No significant difference between male and female
	0.591
	-
	-
	1,575

	Satisfaction with force support
	Dissatisfied with tutor
	Satisfied with tutor
	<0.001
	Small
	ρ = 0.283
	1,411

	
	Dissatisfied with force trainer
	Satisfied with force trainer
	<0.001
	Medium
	ρ = 0.496
	1,604

	
	Dissatisfied with line manager
	Satisfied with line manager
	<0.001
	Medium
	ρ = 0.335
	1,574
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	Table 3. Relationships and correlations with overall satisfaction with force education and training: IPLDP respondents

	Variable
	Less satisfied with force education and training
	More satisfied with force education and training
	P-value
	Effect size
	Effect size value
	Total respondents

	Length of time in force
	Years 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.038
	1,355

	Ethnicity
	No significant difference between White British and Ethnic minorities (excluding White minorities)
	0.512
	-
	-
	1,335

	Sex
	Males
	Females
	0.015
	Small
	r = 0.067
	1,334

	Satisfaction with force support
	Dissatisfied with tutor
	Satisfied with tutor
	<0.001
	Small
	ρ = 0.278
	1,051

	
	Dissatisfied with force trainer
	Satisfied with force trainer
	<0.001
	Medium
	ρ = 0.496
	1,333

	
	Dissatisfied with line manager
	Satisfied with line manager
	<0.001
	Medium
	ρ = 0.302
	1,324







[image: ]


[bookmark: Attitudes_towards_force_education_and_tr][image: ]Attitudes towards force education and training


	Table 4. Attitudes towards force education and training (based on a combined scale of 6 statements):

	Sample
	Variable
	Less positive
	More positive
	P-value
	Effect size
	Effect size value
	Total respondents

	All PEQF v IPLDP
	Entry route
	IPLDP
	All PEQF
	<0.001
	Small
	d = 0.396
	5,293

	College PEQF v IPLDP
	Entry route
	IPLDP
	College PEQF
	<0.001
	Small
	d = 0.437
	5,085

	IPLDP
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	η2 = 0.035
	1,338

	PCDA
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	η2 = 0.016
	2,139

	College DHEP
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	η2 = 0.024
	1,608
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	Table 5. Relationships and correlations with overall satisfaction with university education and training: PCDA respondents

	Variable
	Less satisfied with university education and training
	More satisfied with university education and training
	P-value
	Effect size
	Effect size value
	Total respondents

	Length of time in force
	Years 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.012
	2,141

	Ethnicity
	No significant difference between White British and ethnic minorities (excluding White minorities)
	0.139
	-
	-
	2,117

	Sex
	Male
	Female
	<0.001
	Small
	r = 0.084
	2,106

	Opportunity to gain a degree
	Opportunity to gain a degree of low influence
	Opportunity to gain a degree of high influence
	<0.001
	Medium
	ρ = 0.394
	2,143

	Satisfaction with university
	Dissatisfied with support from university staff Dissatisfied with online learning
	Satisfied with support from university staff Satisfied with online learning
	<0.001


<0.001
	Large


Medium
	ρ = 0.588


ρ = 0.485
	2,141


2,106

	PLT cancelled or postponed
	PLT cancelled or postponed
	PLT not cancelled or postponed
	<0.001
	Small
	r = 0.150
	1,932

	Use of rest days for study
	More frequent use
	Less frequent use
	<0.001
	Small
	ρ = 0.192
	2,119

	Amount of study clearly explained
	Not clearly explained
	Clearly explained
	<0.001
	Medium
	ρ = 0.344
	2,129
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Variable
Less satisfied with university education and training
More satisfied with university education and training
P-value
Effect size
Effect size value
Total respondents
Entry route
PCDA
College DHEP
0.023
Small
r = 0.037
3,752
Length of time in force
Years 2 and 3+
Year 1
<0.001
Small
ε² = 0.013
1,611
Ethnicity
No significant difference between White British and ethnic minorities (excluding White minorities)
0.065
-
-
1,577
Sex
No significant difference between male and female
0.633
-
-
1,574
Satisfaction with university
Dissatisfied with support from university staff Dissatisfied with online learning
Satisfied with support from university staff Satisfied with online learning
<0.001


<0.001
Large


Medium
ρ = 0.596


ρ = 0.448
1,545


1,582
PLT cancelled or postponed
PLT cancelled or postponed
PLT not cancelled or postponed
<0.001
Small
r = 0.112
1,367
Use of rest days for study
More frequent use
Less frequent use
<0.001
Small
ρ = 0.200
1,496
Amount of study clearly explained
Not clearly explained
Clearly explained
<0.001
Medium
ρ = 0.391
1,601
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	Table 7. Attitudes towards university education and training (based on a combined scale of 6 statements):

	Sample
	Variable
	Less positive
	More positive
	P-value
	Effect size
	Effect size value
	Total respondents

	PCDA v College DHEP
	Entry route
	PCDA
	College DHEP
	<0.001
	Small
	d = 0.117
	3,662

	PCDA
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	η2 = 0.034
	2,092

	College DHEP
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	η2 = 0.016
	1,570
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	Table 8. Overall satisfaction with support from university teaching staff

	Sample
	Variable
	Less satisfied
	More satisfied
	P-value
	Effect size
	Effect size value
	Total respondents

	PCDA v College DHEP
	Entry route
	No significant difference between PCDA and College DHEP respondents
	0.958
	-
	-
	3,628

	PCDA
	Length of time in service
	No significant difference between years of service
	0.317
	-
	-
	2,083

	College DHEP
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	η2 = 0.010
	1,545
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	Table 9. Overall satisfaction with online or virtual learning

	Sample
	Variable
	Less satisfied
	More satisfied
	P-value
	Effect size
	Effect size value
	Total respondents

	PCDA v College DHEP
	Entry route
	PCDA
	College DHEP
	0.006
	Small
	r = 0.045
	3,649

	PCDA
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	η2 = 0.007
	2,084

	College DHEP
	Length of time in service
	Year 2 and 3+
	Year 1
	0.008
	Small
	η2 = 0.006
	1,565




manager – PCDA© College of Policin
g Limited 2022


	Table 10. Satisfaction with support from tutor constables, force trainers and line managers: PCDA respondents

	Support from
	Variable
	Less satisfied with support
	More satisfied with support
	P-value
	Effect size
	Effect size value
	Total respondents

	Tutor constable
	Entry route
	IPLDP
	PCDA
	<0.001
	Small
	r = 0.098
	2,895

	
	Length of time in service
	Years 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.008
	1,840

	
	Ethnicity
	Ethnic minorities (including White minorities)
	White British
	<0.001
	Small
	r = 0.060
	1,818

	
	Sex
	Female
	Male
	<0.001
	Small
	r = 0.077
	1,811

	Force trainer
	Entry route
	IPLDP
	PCDA
	<0.001
	Small
	r = 0.079
	2,942

	
	Length of time in service
	Years 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.028
	2,131

	
	Ethnicity
	No significant difference between ethnic minorities (including White minorities) and White British
	0.127
	-
	-
	2,107

	
	Sex
	Female
	Male
	0.030
	Small
	r = 0.007
	2,096

	Line manager
	Entry route
	IPLDP
	PCDA
	<0.001
	Small
	r = 0.076
	3,436

	
	Length of time in service
	Years 2 and 3+
	Year 1
	0.011
	Small
	ε² = 0.016
	2,108

	
	Ethnicity
	No significant difference between ethnic minorities (including White minorities) and White British
	0.681
	-
	-
	2,083

	
	Sex
	No significant difference between female and male
	0.069
	-
	-
	2,073



manager – College DHEP© College of Policin
g Limited 2022


	Table 11. Satisfaction with support from tutor constables, force trainers and line managers: College DHEP respondents

	Support from
	Variable
	Less satisfied with support
	More satisfied with support
	P-value
	Effect size
	Effect size value
	Total respondents

	Tutor constable
	Entry route
	No significant difference between IPLDP and College DHEP
	0.169
	-
	-
	2,467

	
	Length of time in service
	No significant difference between years of service
	0.121
	-
	-
	1,412

	
	Ethnicity
	No significant difference between ethnic minorities (including White minorities) and White British
	0.108
	-
	-
	1,383

	
	Sex
	No significant difference between female and male
	0.501
	-
	-
	1,385

	Force trainer
	Entry route
	IPLDP
	College DHEP
	<0.001
	Small
	r = 0.079
	2,942

	
	Length of time in service
	Years 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.022
	1,605

	
	Ethnicity
	No significant difference between ethnic minorities (including White minorities) and White British
	0.178
	-
	-
	1,572

	
	Sex
	No significant difference between female and male
	0.454
	-
	-
	1,568

	Line manager
	Entry route
	No significant difference between IPLDP and College DHEP
	0.257
	-
	-
	2,903

	
	Length of time in service
	Years 2
	Year 1 and 3+
	0.009
	Small
	ε² = 0.006
	1,575

	
	Ethnicity
	No significant difference between ethnic minorities (including White minorities) and White British
	0.065
	-
	-
	1,544

	
	Sex
	No significant difference between female and male
	0.24
	-
	-
	1,540
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	Table 12. Satisfaction with support from tutor constables, force trainers and line managers: IPLDP respondents

	Support from
	Variable
	Less satisfied with support
	More satisfied with support
	P-value
	Effect size
	Effect size value
	Total respondents

	Tutor constable
	Length of time in service
	Years 2 and 3+
	Year 1
	0.013
	Small
	ε² = 0.008
	1,055

	
	Ethnicity
	Ethnic minorities (including White minorities)
	White British
	<0.001
	Small
	r = 0.099
	1,039

	
	Sex
	No significant difference between female and male
	0.267
	-
	-
	1,040

	Force trainer
	Length of time in service
	Years 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.051
	1,337

	
	Ethnicity
	No significant difference between ethnic minorities (including White minorities) and White British
	0.893
	-
	-
	1,319

	
	Sex
	No significant difference between female and male
	0.680
	-
	-
	1,319

	Line manager
	Length of time in service
	Years 2
	Year 1 and 3+
	<0.001
	Small
	ε² = 0.016
	1,328

	
	Ethnicity
	No significant difference between ethnic minorities (including White minorities) and White British
	0.407
	-
	-
	1,308

	
	Sex
	No significant difference between female and male
	0.798
	-
	-
	1,310
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	Table 13. Protected learning time

	Sample
	Variable
	Fewer respondents
	More respondents
	P-value
	Effect size
	Effect size value
	Total respondents

	Protected learning time cancelled or postponed in the last three months

	PCDA
	Length of time in service
	Year 1
	Year 2 and 3
	<0.001
	-
	-
	1,935

	College DHEP
	Length of time in service
	Year 1
	Year 2
	<0.001
	-
	-
	1,368

	Received additional PLT in the last three months

	PCDA
	Length of time in service
	No significant difference between years of service
	0.477
	-
	-
	1,980

	College DHEP
	Length of time in service
	No significant difference between years of service
	0.716
	-
	-
	1,402
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	Table 14. Use of rest days for study or off the job learning

	Sample
	Variable
	Less frequent use
	More frequent use
	P-value
	Effect size
	Effect size value
	Total respondents

	PCDA
	Length of time in service
	Year 1
	Year 2 and 3
	<0.001
	Medium
	ε² = 0.061
	2,122

	College DHEP
	Length of time in service
	Year 1
	Year 2
	<0.001
	Small
	d = 0.122
	1,497
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	Table 15. Expectations of study time

	Sample
	Variable
	Fewer agree that amount of study was clearly explained
	More agree that amount of study was clearly explained
	P-value
	Effect size
	Effect size value
	Total respondents

	PCDA
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.045
	2,132

	College DHEP
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.010
	1,497



[bookmark: Mental_wellbeing_–_PCDA__]Mental wellbeing – PCDA© College of Policing Limit
ed 2022

	Table 16. Relationships and correlations with mental wellbeing: PCDA respondents

	Variable
	Lower wellbeing score
	Higher wellbeing score
	P-value
	Effect size
	Effect size value
	Total respondents

	Entry route
	IPLDP
	PCDA
	0.05
	Small
	d = 0.068
	3,511

	Length of time in force
	Years 2 and 3+
	Year 1
	<0.001
	Small
	η2 = 0.031
	2,152

	Ethnicity
	No significant difference between White British and Ethnic minorities (excluding White minorities)
	0.395
	-
	-
	2,127

	Sex
	Female
	Male
	0.011
	Small
	d = 0.115
	2,116

	Satisfaction with force
	Dissatisfied with force learning
	Satisfied with force learning
	<0.001
	Small
	r = 0.276
	2,152

	
	Dissatisfied with tutor
	Satisfied with tutor
	0.000
	Small
	r = 0.255
	1,840

	
	Dissatisfied with force trainer
	Satisfied with force trainer
	0.000
	Medium
	r = 0.317
	2,131

	
	Dissatisfied with line manager
	Satisfied with line manager
	0.000
	Medium
	r = 0.348
	2,108

	Satisfaction with university
	Dissatisfied with university learning
	Satisfied with university learning
	<0.001
	Small
	r = 0.158
	2,141

	
	Dissatisfied with support from university staff
	Satisfied with support from university staff
	0.000
	Small
	r = 0.132
	2,152

	
	Dissatisfied with online learning
	Satisfied with online learning
	<0.001
	Small
	r = 0.178
	2,084

	PLT cancelled or postponed
	PLT cancelled or postponed
	PLT not cancelled or postponed
	<0.001
	Small
	d = 0.368
	1,935

	Use of rest days for study
	More frequent use
	Less frequent use
	<0.001
	Small
	r = 0.094
	2,122

	Amount of study clearly explained
	Clearly explained
	Not clearly explained
	<0.001
	Small
	r = 0.177
	2,152
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	Table 17. Relationships and correlations with mental wellbeing: College DHEP respondents

	Variable
	Lower wellbeing score
	Higher wellbeing score
	P-value
	Effect size
	Effect size value
	Total respondents

	Entry
	IPLDP
	College DHEP
	0.735
	-
	-
	2,972

	Length of time in force
	Years 2
	Years 1 and 3+
	<0.001
	Small
	η2 = 0.023
	1,613

	Ethnicity
	No significant difference between White British and Ethnic minorities (excluding White minorities)
	0.086
	-
	-
	1,579

	Sex
	Female
	Male
	0.027
	Small
	d = 0.111
	1,576

	Satisfaction with force
	Dissatisfied with force learning
	Satisfied with force learning
	<0.001
	Medium
	r = 0.337
	1,613

	
	Dissatisfied with tutor
	Satisfied with tutor
	<0.001
	Small
	r = 0.283
	1,412

	
	Dissatisfied with force trainer
	Satisfied with force trainer
	<0.001
	Medium
	r = 0.359
	1,605

	
	Dissatisfied with line manager
	Satisfied with line manager
	<0.001
	Medium
	r = 0.391
	1,575

	Satisfaction with university
	Dissatisfied with university
	Satisfied with university
	<0.001
	Small
	r = 0.211
	1,611

	
	Dissatisfied with support from university staff
	Satisfied with support from university staff
	<0.001
	Small
	r = 0.161
	1,545

	
	Dissatisfied with online learning
	Satisfied with online learning
	<0.001
	Small
	r = 0.174
	1,565

	PLT cancelled or postponed
	PLT cancelled or postponed
	PLT not cancelled or postponed
	<0.001
	Small
	d = 0.356
	1,368

	Use of rest days for study
	More frequent use
	Less frequent use
	<0.001
	Small
	r = 0.121
	1,497

	Amount of study clearly explained
	Clearly explained
	Not clearly explained
	<0.001
	Small
	r = 0.191
	1,602
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	Table 18. Relationships and corelations with mental wellbeing: IPLDP respondents

	IPLDP variable
	Lower wellbeing score
	Higher wellbeing score
	P-value
	Effect size
	Effect size value
	Total respondents

	Length of time in force
	Years 2 and 3+
	Year 1
	<0.001
	Small
	η2 = 0.021
	1,359

	Ethnicity
	No significant difference between White British and Ethnic minorities (excluding White minorities)
	0.396
	-
	-
	1,338

	Sex
	No significant difference between male and female
	0.498
	-
	-
	1,338

	Satisfaction with force
	Dissatisfied with force learning
	Satisfied with force learning
	<0.001
	Medium
	r = 0.412
	1,355

	
	Dissatisfied with tutor
	Satisfied with tutor
	<0.001
	Small
	r = 0.296
	1,055

	
	Dissatisfied with force trainer
	Satisfied with force trainer
	<0.001
	Medium
	r = 0.328
	1,337

	
	Dissatisfied with line manager
	Satisfied with line manager
	<0.001
	Medium
	r = 0.374
	1,328
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	Table 19. Relationships and correlations with work-life balance: PCDA respondents

	Variable
	Lower work-life balance score
	Higher work-life balance score
	P-value
	Effect size
	Effect size value
	Total respondents

	Entry route
	No differences
	0.974
	-
	-
	3,476

	Length of time in force
	Years 2 and 3+
	Year 1
	<0.001
	Medium
	η2 = 0.064
	2,135

	Ethnicity
	No significant difference between White British and Ethnic minorities (excluding White minorities)
	0.892
	-
	-
	2,110

	Sex
	No significant difference between male and female
	
	0.779
	-
	-
	2,099

	Satisfaction with force
	Dissatisfied with force learning
	Satisfied with force learning
	<0.001
	Small
	r = 0.297
	2,130

	
	Dissatisfied with tutor
	Satisfied with tutor
	<0.001
	Small
	r = 0.178
	1,827

	
	Dissatisfied with force trainer
	Satisfied with force trainer
	<0.001
	Small
	r = 0.273
	2,114

	
	Dissatisfied with line manager
	Satisfied with line manager
	<0.001
	Small
	r = 0.258
	2,092

	Satisfaction with university
	Dissatisfied with university learning
	Satisfied with university learning
	<0.001
	Small
	r = 0.233
	2,124

	
	Dissatisfied with support from university staff
	Satisfied with support from university staff
	<0.001
	Small
	r = 0.175
	2,067

	
	Dissatisfied with online learning
	Satisfied with online learning
	<0.001
	Small
	r = 0.246
	2,067

	PLT cancelled or postponed
	PLT cancelled or postponed
	PLT not cancelled or postponed
	<0.001
	Small
	d = 0.472
	1,920

	Use of rest days for study
	More frequent use
	Less frequent use
	<0.001
	Small
	r = 0.289
	2,105

	Amount of study clearly explained
	Not clearly explained
	Clearly explained
	<0.001
	Small
	r = 0.294
	2,117
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	Table 20. Relationships and correlations with work-life balance: College DHEP respondents

	Variable
	Lower work-life balance score
	Higher work-life balance score
	P-value
	Effect size
	Effect size value
	Total respondents

	Entry route
	IPLDP
	College DHEP
	<0.001
	Small
	d = 0.175
	2,941

	Length of time in force
	Years 2 and 3+
	Year 1
	<0.001
	Small
	η2 = 0.035
	1,600

	Ethnicity
	No significant difference between White British and Ethnic minorities (excluding White minorities)
	0.731
	-
	-
	1,568

	Sex
	No significant difference between male and female
	0.958
	-
	-
	1,564

	Satisfaction with force
	Dissatisfied with force learning
	Satisfied with force learning
	<0.001
	Medium
	r = 0.315
	1,559

	
	Dissatisfied with tutor
	Satisfied with tutor
	<0.001
	Small
	r = 0.191
	1,402

	
	Dissatisfied with force trainer
	Satisfied with force trainer
	<0.001
	Small
	r = 0.280
	1,592

	
	Dissatisfied with line manager
	Satisfied with line manager
	<0.001
	Small
	r = 0.278
	1,562

	Satisfaction with university
	Dissatisfied with university learning
	Satisfied with university learning
	<0.001
	Small
	r = 0.204
	1,598

	
	Dissatisfied with support from university staff
	Satisfied with support from university staff
	<0.001
	Small
	r = 0.157
	1,533

	
	Dissatisfied with online learning
	Satisfied with online learning
	<0.001
	Small
	r = 0.197
	1,553

	PLT cancelled or postponed
	PLT cancelled or postponed
	PLT not cancelled or postponed
	<0.001
	Small
	d = 0.347
	1,367

	Use of rest days for study
	More frequent use
	Less frequent use
	<0.001
	Small
	r = 0.286
	1,485

	Amount of study clearly explained
	Not clearly explained
	Clearly explained
	<0.001
	Small
	r = 0.204
	1,589
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	Table 21. Work-life balance: IPLDP respondents

	IPLDP variable
	Lower work-life balance score
	Higher work-life balance score
	P-value
	Effect size
	Effect size value
	Total respondents

	Length of time in force
	Years 2 and 3+
	Year 1
	<0.001
	Small
	η2 = 0.052
	1,341

	Ethnicity
	No significant difference between White British and Ethnic minorities (excluding White minorities)
	0.472
	-
	-
	1,322

	Sex
	No significant difference between male and female
	0.331
	-
	-
	1,322

	Satisfaction with force
	Dissatisfied with force learning
	Satisfied with force learning
	<0.001
	Medium
	r = 0.344
	1,338

	
	Dissatisfied with tutor
	Satisfied with tutor
	<0.001
	Small
	r = 0.170
	1,041

	
	Dissatisfied with force trainer
	Satisfied with force trainer
	<0.001
	Small
	r = 0.255
	1,322

	
	Dissatisfied with line manager
	Satisfied with line manager
	<0.001
	Small
	r = 0.247
	1,328



PCDA

	Table 22. Awareness, understanding and use of evidence-based policing: PCDA respondents

	Statement
	Variable
	Agree less
	Agree more
	P-value
	Effect size
	Effect size value
	Total respondents

	Awareness of EBP
	Entry route
	IPLDP
	PCDA
	<0.001
	Small
	r = 0.095
	2,537

	
	Length of time in service
	Year 1
	Year 2 and 3+
	<0.001
	Small
	ε² = 0.011
	1,488

	Understand EBP
	Entry route
	IPLDP
	PCDA
	<0.001
	Small
	r = 0.090
	2,537

	
	Length of time in service
	Year 1 and 2
	Year 3+
	<0.001
	Small
	ε² = 0.012
	1,488

	Use research to inform decisions
	Entry route
	PCDA
	IPLDP
	<0.001
	Small
	r = 0.182
	2,537

	
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.016
	1,488

	Keep up to date with research
	Entry route
	PCDA
	IPLDP
	<0.001
	Small
	r = 0.159
	2,537

	
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.014
	1,488

	Supervisors encourage use
	Entry route
	PCDA
	IPLDP
	<0.001
	Small
	r = 0.131
	2,537

	
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.011
	1,488



College DHEP

	Table 23. Awareness, understanding and use of evidence-based policing: College DHEP respondents

	Statement
	Variable
	Agree less
	Agree more
	P-value
	Effect size
	Effect size value
	Total respondents

	Awareness of EBP
	Entry route
	IPLDP
	College DHEP
	<0.001
	Small
	r = 0.130
	2,065

	
	Length of time in service
	Year 1
	Year 2 and 3+
	<0.001
	Small
	ε² = 0.017
	1,016

	Understand EBP
	Entry route
	IPLDP
	College DHEP
	<0.001
	Small
	r = 0.119
	2,065

	
	Length of time in service
	Year 1
	Year 2 and 3+
	<0.001
	Small
	ε² = 0.016
	1,016

	Use research to inform decisions
	Entry route
	College DHEP
	IPLDP
	<0.001
	Small
	r = 0.183
	2,065

	
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.031
	1,016

	Keep up to date with research
	Entry route
	College DHEP
	IPLDP
	<0.001
	Small
	r = 0.140
	2,065

	
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.036
	1,016

	Supervisors encourage use
	Entry route
	College DHEP
	IPLDP
	<0.001
	Small
	r = 0.149
	2,065

	
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Medium
	ε² = 0.058
	1,016
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	Table 24. Attitudes towards evidence-based policing: PCDA respondents

	Statement
	Variable
	Agree less
	Agree more
	P-value
	Effect size
	Effect size value
	Total respondents

	EBP is a fad
	Entry route
	No significant difference between IPLDP and PCDA respondents
	0.104
	-
	-
	2,537

	
	Length of time in service
	No significant difference between years of service
	0.391
	-
	-
	1,488

	EBP is only for senior leaders
	Entry route
	IPLDP
	PCDA
	<0.001
	Small
	r = 0.065
	2,537

	
	Length of time in service
	Year 1 and 2
	Year 3+
	<0.001
	Small
	ε² = 0.010
	1,488

	Research evidence is not relevant to my role
	Entry route
	IPLDP
	PCDA
	<0.001
	Small
	r = 0.084
	2,537

	
	Length of time in service
	Year 1 and 2
	Year 3+
	0.015
	Small
	ε² = 0.006
	1,488

	Experience is more important than research
	Entry route
	PCDA
	IPLDP
	<0.001
	Small
	r = 0.069
	2,537

	
	Length of time in service
	Year 1
	Year 2 and 3+
	<0.001
	Small
	ε² = 0.013
	1,488
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	Table 25. Attitudes towards evidence-based policing: College DHEP respondents

	Statement
	Variable
	Agree less
	Agree more
	P-value
	Effect size
	Effect size value
	Total respondents

	EBP is a fad
	Entry route
	College DHEP
	IPLDP
	<0.001
	Small
	r = 0.095
	2,065

	
	Length of time in service
	Year 1
	Year 2 and 3+
	<0.001
	Small
	ε² = 0.016
	1,016

	EBP is only for senior leaders
	Entry route
	No significant difference between IPLDP and College DHEP respondents
	0.388
	-
	-
	2,065

	
	Length of time in service
	Year 1
	Year 2 and 3+
	<0.001
	Small
	ε² = 0.024
	1,016

	Research evidence is not relevant to my role
	Entry route
	No significant difference between IPLDP and College DHEP respondents
	0.909
	-
	-
	2,065

	
	Length of time in service
	Year 1
	Year 2 and 3+
	<0.001
	Small
	ε² = 0.025
	1,016

	Experience is more important than research
	Entry route
	No significant difference between IPLDP and College DHEP respondents
	0.861
	-
	-
	2,065

	
	Length of time in service
	Year 1
	Year 2 and 3+
	0.005
	Small
	ε² = 0.011
	1,016
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Statement
Variable
Agree less
Agree more
P-value
Effect size
Effect size value
Total respondents
Awareness of EBP
Length of time in service
No significant difference between years of service
0.758
-
-
1,049
Understand EBP
Length of time in service
No significant difference between years of service
0.757
-
-
1,049
Use research to inform decisions
Length of time in service
No significant difference between years of service
0.280
-
-
1,049
Keep up to date with research
Length of time in service
No significant difference between years of service
0.155
-
-
1,049
Supervisors encourage use
Length of time in service
No significant difference between years of service
0.116
-
-
1,049
EBP is a fad
Length of time in service
Year 1
Year 2 and 3+
0.001
Small
ε² = 0.013
1,049
EBP is only for senior leaders
Length of time in service
No significant difference between years of service
0.126
-
-
1,049
Research evidence is not relevant to my role
Length of time in service
No significant difference between years of service
0.734
-
-
1,049
Experience is more important than research
Length of time in service
No significant difference between years of service
0.480
-
-
1,049
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	Table 27. Awareness, understanding and use of problem solving: PCDA respondents

	Statement
	Variable
	Agree less
	Agree more
	P-value
	Effect size
	Effect size value
	Total respondents

	Aware of problem solving
	Entry route
	IPLDP
	PCDA
	<0.001
	Small
	r = 0.103
	2,537

	
	Length of time in service
	Year 1 and 2
	Year 3+
	0.002
	Small
	ε² = 0.008
	1,488

	Understand problem solving
	Entry route
	IPLDP
	PCDA
	<0.001
	Small
	r = 0.081
	2,537

	
	Length of time in service
	Year 1 and 2
	Year 3+
	0.012
	Small
	ε² = 0.008
	1,487

	Problem solving techniques are useful
	Entry route
	No significant difference between IPLDP and PCDA respondents
	0.165
	-
	-
	2,537

	
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.014
	1,488

	Routinely practice problem solving
	Entry route
	PCDA
	IPLDP
	0.004
	Small
	r = 0.058
	2,537

	
	Length of time in service
	Year 3+
	Year 1
	0.019
	Small
	ε² = 0.005
	1,488

	Ready access to information on problem solving
	Entry route
	No significant difference between IPLDP and PCDA respondents
	0.948
	-
	-
	2,537

	
	Length of time in service
	Year 2 and 3+
	Year 1
	<0.001
	Small
	ε² = 0.010
	1,488

	Had sufficient training in problem solving
	Entry route
	IPLDP
	PCDA
	0.004
	Small
	r = 0.057
	2,537

	
	Length of time in service
	No significant difference between years of service
	0.114
	-
	-
	1,488
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2022
Table 28. Awareness, understanding and use of problem solving: College DHEP respondents
Statement
Variable
Agree less
Agree more
P-value
Effect size
Effect size value
Total respondents
Aware of problem solving
Entry route
IPLDP
College DHEP
<0.001
Small
r = 0.103
2,065

Length of time in service
Year 1
Year 2 and 3+
<0.001
Small
ε² = 0.012
1,016
Understand problem solving
Entry route
IPLDP
College DHEP
<0.001
Small
r = 0.085
2,065

Length of time in service
No significant difference between years of service
0.213
-
-
1,016
Problem solving techniques are useful
Entry route
College DHEP
IPLDP
<0.001
Small
r = 0.075
2,065

Length of time in service
Year 2 and 3+
Year 1
<0.001
Small
ε² = 0.014
1,016
Routinely practice problem solving
Entry route
College DHEP
IPLDP
<0.001
Small
r = 0.135
2,065

Length of time in service
No significant difference between years of service
0.075
-
-
1,016
Ready access to information on problem solving
Entry route
College DHEP
IPLDP
0.005
Small
r = 0.062
2,065

Length of time in service
Year 2 and 3+
Year 1
0.04
Small
ε² = 0.006
1,016
Had sufficient training in problem solving
Entry route
No significant difference between IPLDP and College DHEP respondents
0.712
-
-
2,065

Length of time in service
No significant difference between years of service
0.887
-
-
1,016


College DHEP
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	Table 29. Attitudes towards problem solving: PCDA respondents

	Statement
	Variable
	Agree less
	Agree more
	P-value
	Effect size
	Effect size value
	Total respondents

	Have a positive view of problem solving
	Entry route
	No significant difference between IPLDP and PCDA respondents
	0.055
	-
	-
	2,537

	
	Length of time in service
	No significant difference between years of service
	0.055
	-
	-
	1,488

	Problem solving is an important part of policing
	Entry route
	No significant difference between IPLDP and PCDA respondents
	0.599
	-
	-
	2,537

	
	Length of time in service
	No significant difference between years of service
	0.098
	-
	-
	1,488

	Problem solving is relevant
	Entry route
	No significant difference between IPLDP and PCDA respondents
	0.812
	-
	-
	2,537

	
	Length of time in service
	Year 2 and 3+
	Year 1
	0.010
	Small
	ε² = 0.006
	1,488
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	Table 30. Attitudes towards problem solving: College DHEP respondents

	Statement
	Variable
	Agree less
	Agree more
	P-value
	Effect size
	Effect size value
	Total respondents

	Have a positive view of problem solving
	Entry route
	No significant difference between IPLDP and College DHEP respondents
	0.920
	-
	-
	2,065

	
	Length of time in service
	Year 2
	Year 1 and 3+
	0.003
	Small
	ε² = 0.011
	1,016

	Problem solving is an important part of policing
	Entry route
	College DHEP
	IPLDP
	0.042
	Small
	r = 0.045
	2,065

	
	Length of time in service
	Year 2
	Year 1 and 3+
	<0.001
	Small
	ε² = 0.014
	1,016

	Problem solving is relevant
	Entry route
	No significant difference between IPLDP and College DHEP respondents
	0.218
	-
	-
	2,065

	
	Length of time in service
	Year 2
	Year 1 and 3+
	<0.001
	Small
	ε² = 0.016
	1,016
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	Table 31. Awareness, understanding and use of problem solving: IPLDP respondents

	Statement
	Variable
	Agree less
	Agree more
	P-value
	Effect size
	Effect size value
	Total respondents

	Aware of problem solving
	Length of time in service
	No significant difference between years of service
	0.793
	-
	-
	1,049

	Understand problem solving
	Length of time in service
	No significant difference between years of service
	0.472
	-
	-
	1,049

	Problem solving techniques are useful
	Length of time in service
	No significant difference between years of service
	0.101
	-
	-
	1,049

	Routinely practice problem solving
	Length of time in service
	No significant difference between years of service
	0.797
	-
	-
	1,049

	Ready access to information on problem solving
	Length of time in service
	No significant difference between years of service
	0.696
	-
	-
	1,049

	Had sufficient training in problem solving
	Length of time in service
	No significant difference between years of service
	0.196
	-
	-
	1,049

	Have a positive view of problem solving
	Length of time in service
	No significant difference between years of service
	0.293
	-
	-
	1,049

	Problem solving is an important part of policing
	Length of time in service
	No significant difference between years of service
	0.543
	-
	-
	1,049

	Problem solving is relevant
	Length of time in service
	No significant difference between years of service
	0.074
	-
	-
	1,049




	Table 32. Attitudes towards procedurally just approaches to policing: entry route differences

	Outcome
	Scale range
	Mean score for each scale (where lower scores are more positive attitudes)
	Statistically significant differences
	P-value
	Effect size
	Effect size value

	
	
	IPLDP (n=1,049)
	PCDA (n=1,488)
	College DHEP (n=1,016)
	
	
	
	

	Attitudes towards victims
	5-25
	13.19
	13.25
	12.44
	DHEP more positive than IPLDP DHEP more positive than PCDA
No significant difference between PCDA and IPLDP
	<0.001
<0.001
0.688
	Small Small
-
	d = 0.197
d = 0.296
-

	Perceived value of procedural justice
	5-25
	11.27
	11.00
	10.56
	DHEP more positive than IPLDP DHEP more positive than PCDA
No significant difference between PCDA and IPLDP
	<0.001
<0.001
0.597
	Small Small
-
	d = 0.220
d = 0.143
-

	Attitudes towards delivering quality of service
	4-20
	11.14
	11.08
	10.50
	DHEP more positive than IPLDP DHEP more positive than PCDA PCDA more positive than IPLDP
	<0.001
<0.001
<0.035
	Small Small Small
	d = 0.237
d = 0.219
d = 0.085

	Building empathy and rapport
	4-20
	9.29
	9.42
	9.25
	No significant difference between College DHEP and IPLDP No significant difference between College DHEP and PCDA No significant difference between PCDA and IPLDP
	0.751
0.077
0.158
	-
-
-
	-
-
-

	Fair treatment of the public
	3-15
	6.49
	6.39
	6.21
	DHEP more positive than IPLDP DHEP more positive than PCDA
No significant difference between PCDA and IPLDP
	0.002
0.031
0.225
	Small Small
-
	d = 0.135
d = 0.088
-

	Fair decision making
	6-30
	10.99
	10.87
	10.79
	No significant difference between College DHEP and IPLDP No significant difference between College DHEP and PCDA No significant difference between PCDA and IPLDP
	0.102
0.465
0.274
	-
-
-
	-
-
-
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	Outcome
	Scale range
	Entry route
	Mean score for each scale (where lower scores are more positive attitudes)
	Statistically significant differences
	P-value
	Effect size
	Effect size value

	
	
	
	Degree and above
	Lower than degree
	
	
	
	

	Attitudes towards victims
	5-25
	PCDA
	12.97
	13.29
	No statistically significant differences
	0.286
	-
	-

	
	
	IPLDP
	12.94
	13.45
	No statistically significant differences
	0.099
	-
	-

	Perceived value of procedural justice
	5-25
	PCDA
	10.65
	11.05
	No statistically significant differences
	0.103
	-
	-

	
	
	IPLDP
	11.01
	11.45
	Degree and above more positive
	0.041
	Small
	d = 0.129

	Attitudes towards delivering quality of service
	4-20
	PCDA
	10.88
	11.11
	No statistically significant differences
	0.281
	-
	-

	
	
	IPLDP
	11.06
	11.18
	No statistically significant differences
	0.454
	-
	-

	Building empathy and rapport
	4-20
	PCDA
	9.43
	9.42
	No statistically significant differences
	0.969
	-
	-

	
	
	IPLDP
	9.22
	9.33
	No statistically significant differences
	0.467
	-
	-

	Fair treatment of the public
	3-15
	PCDA
	6.27
	6.41
	No statistically significant differences
	0.397
	-
	-

	
	
	IPLDP
	6.35
	6.59
	No statistically significant differences
	0.074
	-
	-

	Fair decision making
	6-30
	PCDA
	10.68
	10.90
	No statistically significant differences
	0.298
	-
	-

	
	
	IPLDP
	10.86
	11.08
	No statistically significant differences
	0.215
	-
	-
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Table 1. Sex

Total respondents
Female
Male
Prefer not to say and other
PCDA
2,152
35.5%
62.9%
1.6%
College DHEP
1,613
50.2%
47.5%
2.4%
Police Now DHEP
213
62.4%
37.6%
0%
IPLDP
1,359
37.6%
60.9%
1.6%
Other DC
143
67.1%
32.2%
0.7%
Other
100
37%
60%
3%
Total
5,580




Table 2. Ethnicity

Total respondents
Ethnic minorities (including White minorities)
White British
Prefer not to say
PCDA
2,152
9.5%
89.4%
1.2%
College DHEP
1,613
12.8%
85.1%
2.1%
Police Now DHEP
213
22.5%
76.1%
1.4%
IPLDP
1,359
11.4%
87%
1.5%
Other DC
143
11.2%
88.1%
0.7%
Other
100
11%
87%
2%
Total
5,580







 
Appendix D.
South Wales Police – breakdown of response teams.
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Appendix E
South Wales Police programme overview infographic
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Appendix F
Email to students

Dear Colleague,
I am contacting you to seek your support in providing your views on the South Wales PEQF Programme.
I am currently undertaking a Master’s degree with University of Wales St. David and am completing my dissertation titled,
‘A critical evaluation of the introduction and implementation of the Police Education Qualifications Framework (PEQF) for new Police Officer recruits in South Wales Police.’
I am contacting you as a MSc student, as opposed to my role as a Police Officer within South Wales Police.
I am seeking current and former PEQF students to provide feedback via an online survey using the SLIDO platform.
I can confirm that all responses are 100% anonymous, and that completion is voluntary. Your responses will be analysed to evaluate the current programme and consider any recommendations for the future.
I would be grateful if you could complete the survey accessed via link or QR code below.
[image: Qr code
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Appendix G.
2nd Email to students

Dear Colleague,
I contacted you last week to seek your support in providing your views on the South Wales PEQF Programme. Many thanks to those that have responded to date. 
I am still seeking current and former PEQF students to provide feedback via an online survey using the SLIDO platform.
If you have been unable to complete the survey, I would be grateful if you are able to take the time to do so via the survey link below.
[image: Qr code

Description automatically generated]

I am currently undertaking a Master’s degree with University of Wales St. David and am completing my dissertation titled,
‘A critical evaluation of the introduction and implementation of the Police Education Qualifications Framework (PEQF) for new Police Officer recruits in South Wales Police.’
I am contacting you as a MSc student, as opposed to my role as a Police Officer within South Wales Police.
I can confirm that all responses are 100% anonymous, and that completion is voluntary. Your responses will be analysed to evaluate the current programme and consider any recommendations for the future.
Many thanks


Appendix H.
Email to Police trainers

Dear Colleague,
I am contacting you to seek your support in providing your views on the South Wales PEQF Programme.
I am currently undertaking a Master’s degree with University of Wales St. David and am completing my dissertation titled,
‘A critical evaluation of the introduction and implementation of the Police Education Qualifications Framework (PEQF) for new Police Officer recruits in South Wales Police.’
I am contacting you in my capacity as a MSc student, as opposed to my role as a Police Officer within South Wales Police.
I am seeking current PEQF trainers to provide feedback via an online survey using the SLIDO platform.
I can confirm that all responses are 100% anonymous, and that completion is voluntary. Your responses will be analysed to evaluate the current programme and consider any recommendations for the future.
I would be grateful if you could complete the survey accessed via link or QR code below.

[image: A qr code with a few squares

Description automatically generated]
Many thanks
Justin


Appendix I.
Ethics form
APPLICATION FOR ETHICAL APPROVAL

In order for research to result in benefit and minimise risk of harm, it must be conducted ethically. A researcher may not be covered by the University’s insurance if ethical approval has not been obtained prior to commencement.

The University follows the OECD Frascati manual definition of research activity: “creative work undertaken on a systematic basis in order to increase the stock of knowledge, including knowledge of man, culture and society, and the use of this stock of knowledge to devise new applications”. As such this covers activities undertaken by members of staff, postgraduate research students, and both taught postgraduate and undergraduate students working on dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, quality assurance studies, testing within normal educational requirements, and literary or artistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please see Checklist for details of process for different categories of application.  

Delete the Guidance Notes at the end of the form BEFORE submitting your application


SECTION A: About You (Principal Researcher)
	Full Name:
	Justin Daniel Evans

	Tick all boxes which apply:

	Member of staff:
	☐
	Honorary research fellow:
	☐

	Undergraduate Student
	☐	Taught Postgraduate Student
	☐	Postgraduate Research Student
	☒


	Institute/Academic Discipline/Centre:
	
Institute of Management & Health

	Campus:
	SBC


	E-mail address:
	2016153@student.uwtsd.ac.uk


	Contact Telephone Number:
	07510370509


	For students:

	Student Number:
	2016153

	Programme of Study:
	MSc Policing (Operational & Strategic Leadership)

	Director of Studies/Supervisor:
	Bronwen Williams / Alison Cooke






SECTION B: Approval for Research Activity
	Has the research activity received approval in principle?
(please check the Guidance Notes as to the appropriate approval process for different levels of research by different categories of individual)
	YES
	☒	NO
	☐
	
	Date

	If Yes, please indicate source of approval (and date where known): Approval in principle must be obtained from the relevant source prior to seeking ethical approval
	Research Degrees Committee
	☐	

	
	Institute Research Committee
	☐	

	
	Other (write in)
Alison Cooke
	☒	28.11.22



SECTION C:  Internal and External Ethical Guidance Materials
	Please list the core ethical guidance documents that have been referred to during the completion of this form (including any discipline-specific codes of research ethics, and also any specific ethical guidance relating to the proposed methodology).  Please tick to confirm that your research proposal adheres to these codes and guidelines.

	UWTSD Research Ethics & Integrity Code of Practice

	☒
	
UWTSD Research Data Management Policy
	☒

	

	☐



SECTION D: External Collaborative Research Activity
	Does the research activity involve collaborators outside of the University?
	YES
	☐
	NO
	☒

	
If Yes, please provide the name of the external organisation and name and contact details for the main contact person and confirmation this person has consented to their personal data being shared.as part of this collaboration.

	Institution
	


	Contact person name
	


	Contact person e-mail address

	

	Has this individual consented to sharing their details on this form?
	YES
	☐
	NO
	☐

	Are you in receipt of a KESS scholarship?
	YES
	☐
	NO
	☐

	Is your research externally funded
	YES
	☐
	NO
	☐

	Are you specifically employed to undertake this research in either a paid or voluntary capacity?
	Voluntary
	YES
	☐
	NO
	☐

	
	Employed
	YES
	☐
	NO
	☐

	Is the research being undertaken within an existing UWTSD Athrofa Professional Learning Partnership (APLP)
	If YES then the permission question below does not need to be answered.
	YES
	☐
	NO
	☐

	Permission to undertake the research has been provided by the partner organisation
	(If YES attach copy)
If NO the application cannot continue
	YES
	☐
	NO
	☐




Where research activity is carried out in collaboration with an external organisation
	Does this organisation have its own ethics approval system?
	YES
	☐
	NO
	☐

	
If Yes, please attach a copy of any final approval (or interim approval) from the organisation




SECTION E: Details of Research Activity
	Indicative title:
	A critical evaluation of the introduction and implementation of the Police Education Qualifications Framework (PEQF) for new Police Officer recruits in South Wales Police.


	Proposed start date:
	01.11.22
	Proposed end date:
	09.07.23

	Introduction to the Research (maximum 300 words)
Ensure that you write for a Non-Specialist Audience when outlining your response to the three points below:
· Purpose of Research Activity
· Proposed Research Question
· Aims of Research Activity
· Objectives of Research Activity
Demonstrate, briefly, how Existing Research has informed the proposed activity and explain
· What the research activity will add to the body of knowledge 
· How it addresses an area of importance. 

	Purpose of Research Activity

The aim of this dissertation is to identify what works with regards to PEQF programme design and implementation through review of the academic and empirical evidence base alongside data provided from South Wales Police student Police officers.
This will allow the author to make a series of recommendations as to the future programme design and delivery of the PEQF programme within South Wales Police


(this box should expand as you type)

	Research Question
What are the thematic areas that impact on PEQF delivery within South Wales Police?


(this box should expand as you type)

	Aims of Research Activity
A review of the existing literature identifies several thematic areas which should be considered when implementing a PEQF programme. My aim is to capture the views of relevant participants as to the success of the PEQF implementation within the force based on the themes identified. It is intended to evaluate the research material together with academic / empirical evidence and make a series of recommendations to the force with regards their PEQF programme and delivery.


(this box should expand as you type)

	Objectives of Research Activity
· Review and understand the existing academic and empirical evidence base relating to PEQF.
· Review and understand the existing academic and empirical evidence base relating to design and delivery of degree level work based qualification.
· Review and understand the South Wales Police and College of Policing survey data.
· Obtain additional quantitative survey data from existing South Wales Police officers to include police students and police training staff.
· Explore the findings from surveys with existing South Wales officers to understand the factors relevant to PEQF.
· Identify the factors that impact on optimum PEQF delivery within South Wales Police.
· Make a series of recommendations to South Wales Police with regards to optimum PEQF delivery within South Wales Police.
· Identify and liaise with relevant stakeholders within South Wales Police in order that the relevant recommendations can be considered.


(this box should expand as you type)

	Proposed methods (maximum 600 words)
Provide a brief summary of all the methods that may be used in the research activity, making it clear what specific techniques may be used. If methods other than those listed in this section are deemed appropriate later, additional ethical approval for those methods will be needed.

	· It is intended to utilise existing SWP PEQF survey data to inform quantitative analysis.
· It is intended to obtain quantitative survey data through online questionnaires from SWP PEQF student officers.
· It is intended to obtain quantitative survey data through online questionnaires from SWP PEQF Trainers

The introduction of PEQF has been subject to a number of reviews since inception. There is comprehensive survey data available to the author from the force and the College of Policing. 

A variety of internal / external surveys have been undertaken – all of which have been well supported by interviewees within the South Wales Police cohort. Given these consistently high levels of survey engagement, the researcher is satisfied that this will be an appropriate technique.

It is therefore intended to adopt a mixed methods approach by utilising the existing quantitative survey information as secondary data, but also obtain further survey data through online questionnaires with South Wales Police officers / staff.  The research targets are those who have either completed or are undertaking the PEQF programme, along with police training / directing staff.

The researcher will utilise the online platform ‘SLIDO’ to undertake the questionnaire activity, which is able to elicit the information / feedback anonymously. All relevant participants will be provided with a link / QR code to the questionnaire and no participant details will be known to the researcher.


(this box should expand as you type)




	Location of research activity
Identify all locations where research activity will take place.

	
Within South Wales Police force area
(this box should expand as you type)

	Research activity outside of the UK
If research activity will take place overseas, you are responsible for ensuring that local ethical considerations are complied with and that the relevant permissions are sought. Specify any local guidelines (e.g. from local professional associations/learned societies/universities) that exist and whether these involve any ethical stipulations beyond those usual in the UK (provide details of any licenses or permissions required). Also specify whether there are any specific ethical issues raised by the local context in which the research activity is taking place, for example, particular cultural and/or legal sensitivities or vulnerabilities of participants.

	
N?A

(this box should expand as you type)


	Use of documentation not in the public domain: Are any documents NOT publicly available?   

	NO
	☐

	
	YES
	☒

	If Yes, please provide details here of how you will gain access to specific documentation that is not in the public domain and that this is in accordance with prevailing data protection law of the country in question and England and Wales.

As a South Wales Police officer – the author has access to internal force documentation. This includes student officer survey data, policies and minutes of relevant meetings. Permission has been obtained from the force for this to be used in this way. No personal details will be disclosed as part of this research work.

(this box should expand as you type)





SECTION F: Scope of Research Activity
	Will the research activity include:
	
YES
	
NO

	Use of a questionnaire or similar research instrument?
	☒
	☐

	Use of interviews?
	☐
	☒

	Use of diaries?
	☐
	☒

	Participant observation with their knowledge?
	☐
	☒

	Participant observation without their knowledge?
	☐
	☒

	Use of video or audio recording?
	☐
	☒

	Access to personal or confidential information without the participants’ specific consent?
	☐
	☒

	Administration of any questions, test stimuli, presentation that may be experienced as physically, mentally or emotionally harmful / offensive?
	☐
	☒

	Performance of any acts which may cause embarrassment or affect self-esteem?
	☐
	☒

	Investigation of participants involved in illegal activities?
	☐
	☒

	Use of procedures that involve deception?
	☐
	☒

	Administration of any substance, agent or placebo?
	☐
	☒

	Working with live vertebrate animals?
	☐
	☒

	Other primary data collection methods, please explain in this box
For example, ‘focus groups’. Please indicate the type of data collection method(s) in this box and tick the accompany box.
	☐
	☒

	Details of any other primary data collection method:


(this box should expand as you type)
	
	


If NO to every question, then the research activity is (ethically) low risk and may be exempt from some of the following sections (please refer to Guidance Notes).

If YES to any question, then no research activity should be undertaken until full ethical approval has been obtained. 



SECTION G: Intended Participants
	Who are the intended participants:
	
YES
	
NO

	Students or staff at the University?
	☒
	☐

	Adults (over the age of 18 and competent to give consent)?
	☒
	☐

	Vulnerable adults?
	☐
	☒

	Children and Young People under the age of 18? (Consent from Parent, Carer or Guardian will be required)
	☐
	☒

	Prisoners?
	☐
	☒

	Young offenders?
	☐
	☒

	Those who could be considered to have a particularly dependent relationship with the investigator or a gatekeeper?
	☐
	☒

	People engaged in illegal activities?
	☐
	☒

	Others (please identify specifically any group who may be unable to give consent) please indicate here and tick the appropriate box.

	☐
	☒

	Other – please indicate here:



(this box should expand as you type)
	
	



	Participant numbers and source
Provide an estimate of the expected number of participants. How will you identify participants and how will they be recruited? 

	How many participants are expected?

	
Circa 100

(this box should expand as you type)

	Who will the participants be?

	· Current South Wales Police officers that have undertaken, or are undertaking PEQF training.
· South Wales Police PEQF training / directing staff.

(this box should expand as you type)

	How will you identify the participants?
	Details of approximately eligible participants are held by South Wales Police and have been provided to the researcher.

(this box should expand as you type)





	Information for participants:
	
YES
	NO
	
N/A

	Will you describe the main research procedures to participants in advance, so that they are informed about what to expect?
	☒
	☐
	☐

	Will you tell participants that their participation is voluntary?
	☒
	☐
	☐

	Will you obtain written consent for participation?
	☐
	☒
	☐

	Will you explain to participants that refusal to participate in the research will not affect their treatment or education (if relevant)?
	☒
	☐
	☐

	If the research is observational, will you ask participants for their consent to being observed?
	☐
	☐
	☒

	Will you tell participants that they may withdraw from the research at any time and for any reason?
	☐
	☒
	☐

	With questionnaires, will you give participants the option of omitting questions they do not want to answer?
	☒
	☐
	☐

	Will you tell participants that their data will be treated with full confidentiality and that, if published, it will not be identifiable as theirs?
	☒
	☐
	☐

	Will you debrief participants at the end of their participation, in a way appropriate to the type of research undertaken?
	☒
	☐
	☐

	If NO to any of above questions, please give an explanation 

	Participation in the survey will be voluntary and consent to participate will be safely assumed based on completion of the survey. 

Interviewees will be anonymous – and their details will not be known to the researcher. It will not be possible to identify or retrieve their individual responses, and therefore this could not be removed / withdrawn.


(this box should expand as you type)



	Information for participants:
	
YES
	NO
	
N/A

	Will participants be paid?
	☐
	☒
	☐

	Is specialist electrical or other equipment to be used with participants?
	☐
	☒
	☐

	Are there any financial or other interests to the investigator or University arising from this study?
	☐
	☒
	☐

	Will the research activity involve deliberately misleading participants in any way, or the partial or full concealment of the specific study aims?
	☐
	☒
	☐

	If YES to any question, please provide full details 

	


(this box should expand as you type)





SECTION H: Anticipated Risks
	
Outline any anticipated risks that may adversely affect any of the participants, the researchers and/or the University, and the steps that will be taken to address them. 

If you have completed a full risk assessment (for example as required by a laboratory, or external research collaborator) you may append that to this form.  

	Full risk assessment completed and appended? 

	Yes 
	☐

	
	No
	☒

	Risks to participants
For example: emotional distress, financial disclosure, physical harm, transfer of personal data, sensitive organisational information

	Risk to Participant:

Emotional distress - low risk.
Financial disclosure – low risk.


(this box should expand as you type)
	How will you mitigate the Risk to Participant
It is anticipated that the risk to participants is low. All are serving police officers / staff, with no vulnerabilities identified. 


(this box should expand as you type)

	If research activity may include sensitive, embarrassing or upsetting topics (e.g. sexual activity, drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give details of the procedures to deal with these issues, including any support/advice (e.g. helpline numbers) to be offered to participants. Note that where applicable, consent procedures should make it clear that if something potentially or actually illegal is discovered in the course of a project, it may need to be disclosed to the proper authorities

	
N/A

(this box should expand as you type)

	Risks to investigator
For example: personal safety, physical harm, emotional distress, risk of accusation of harm/impropriety, conflict of interest

	Risk to Investigator:

Nil

(this box should expand as you type)
	How will you mitigate the Risk to Investigator:



(this box should expand as you type)

	University/institutional risks
For example: adverse publicity, financial loss, data protection

	Risk to University:
UWTSD is the contracted PEQF provider for South Wales Police. Adverse research findings could carry reputational issues for the university.


(this box should expand as you type)
	How will you mitigate the Risk to University:

Research findings will be shared with the university for consideration, review and any action deemed necessary. It is important to note that student officer feedback is already obtained by university, force and College of Policing survey activity. It is presented to the university, reviewed and acted upon where necessary.

(this box should expand as you type)



	Disclosure and Barring Service

	If the research activity involves children or vulnerable adults, a Disclosure and Barring Service (DBS) certificate must be obtained before any contact with such participants.
	YES

	NO

	N/A


	Does your research require you to hold a current DBS Certificate?
	☐
	☒
	☐





SECTION I: Feedback, Consent and Confidentiality
	Feedback
What de-briefing and feedback will be provided to participants, how will this be done and when? 

	
As the participants are to be anonymous – it will not be possible to feedback to individual respondents.

A copy of the findings will be made available to each participant on request.



(this box should expand as you type)

	Informed consent
Describe the arrangements to inform potential participants, before providing consent, of what is involved in participating. Describe the arrangements for participants to provide full consent before data collection begins. If gaining consent in this way is inappropriate, explain how consent will be obtained and recorded in accordance with prevailing data protection legislation.

	The researchers request to the eligible participants will set out that engagement with the survey is voluntary and that and decision to take part in the survey will amount to assumed consent from the participant.


(this box should expand as you type)

	Confidentiality / Anonymity
Set out how anonymity of participants and confidentiality will be ensured in any outputs. If anonymity is not being offered, explain why this is the case. 

	Participants will be anonymous and no reference will be made to individuals. No personal details will be known or disclosed.


(this box should expand as you type)





SECTION J: Data Protection and Storage
In completing this section refer to the University’s Research Data Management Policy and the extensive resources on the University’s Research Data Management web pages (http://uwtsd.ac.uk/library/research-data-management/).
	Does the research activity involve personal data (as defined by the General Data Protection Regulation 2016 “GDPR” and the Data Protection Act 2018 “DPA”)?
	YES
	NO

	“Personal data” means any information relating to an identified or identifiable natural person (‘data subject’). An identifiable natural person is one who can be identified, directly or indirectly, in particular by reference to an identifier such as a name, an identification number, location data, an online identifier or to one or more factors specific to the physical, physiological, genetic, mental, economic, cultural or social identity of that natural person.
	☐
	x

	If YES, provide a description of the data and explain why this data needs to be collected:

	


(this box should expand as you type)

	Does it involve special category data (as defined by the GDPR)?
	YES
	NO

	“Special category data” means sensitive personal data consisting of information as to the data subjects’ –
(a) racial or ethnic origin,
(b) political opinions,
(c ) religious beliefs or other beliefs of a similar nature,
(d) membership of a trade union (within the meaning of the Trade Union and Labour Relations (Consolidation) Act 1992),
(e) physical or mental health or condition,
(f) sexual life,
(g) genetics,
(h) biometric data (as used for ID purposes),
	
☐
	
x

	If YES, provide a description of the special category data and explain why this data needs to be collected:

	


(this box should expand as you type)


	
Will the research activity involve storing personal data and/or special category data on one of the following:
	YES
	NO

	Manual files (i.e. in paper form)?
	☐
	☒

	University computers?
	☐
	☒

	Private company computers?
	☐
	☒

	Home or other personal computers?
	☐
	☒

	Laptop computers/ CDs/ Portable disk-drives/ memory sticks?
	☒
	☐

	“Cloud” storage or websites?
	☒
	☐

	Other – specify:

	☐
	☒

	For all stored data, explain the measures in place to ensure the security of the data collected, data confidentiality, including details of password protection, encryption, anonymisation and pseudonymisation:

	All data will be retained on a South Wales Police issued laptop – which is subject to password and biometric protection.

(this box should expand as you type)

	All Data Storage

	Will the research activity involve any of the following activities:
	YES
	NO

	Electronic transfer of data in any form?
	☐
	☒

	Sharing of data with others at the University?
	☐
	☒

	Sharing of data with other organisations?
	☐
	☒

	Export of data outside the European Union or importing of data from outside the UK?
	☐
	☒

	Use of personal addresses, postcodes, faxes, emails or telephone numbers?
	☐
	☒

	Publication of data that might allow identification of individuals?
	☐
	☒

	Use of data management system?
	☐
	☒

	Data archiving?
	☐
	☒

	If YES to any question, please provide full details, explaining how this will be conducted in accordance with the GDPR and DPA (and/or any international equivalent):

	


(this box should expand as you type)

	List all who will have access to the data generated by the research activity:

	Justin Evans


(this box should expand as you type)

	List who will have control of, and act as custodian(s) for, data generated by the research activity:

	Justin Evans


(this box should expand as you type)

	Give details of data storage arrangements, including security measures in place to protect the data, where data will be stored, how long for, and in what form. Will data be archived – if so how and if not why not.  

	As per SWP data retention policy


(this box should expand as you type)

	Please indicate if your data will be stored in the UWTSD Research Data Repository (see https://researchdata.uwtsd.ac.uk/ ).   If so please explain. (Most relevant to academic staff) 

	
No

(this box should expand as you type)

	Confirm that you have read the UWTSD guidance on data management (see https://www.uwtsd.ac.uk/library/research-data-management/)

	YES
	☒

	
	NO
	☐

	Confirm that you are aware that you need to keep all data until after your research has completed or the end of your funding
	YES
	☒

	
	NO
	☐





SECTION K: Declaration
	The information which I have provided is correct and complete to the best of my knowledge. I have attempted to identify any risks and issues related to the research activity and acknowledge my obligations and the rights of the participants.

In submitting this application I hereby confirm that I undertake to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice which is published on the website: https://www.uwtsd.ac.uk/research/research-ethics/ 

	Signature of applicant:
	Justin Evans
	Date: 20.04.23




For STUDENT Submissions:
	Director of Studies/Supervisor:
	
	Date:

	Signature:
	

	



For STAFF Submissions:
	Academic Director/ Assistant Dean:
	
	Date:

	Signature:
	

	



Checklist: Please complete the checklist below to ensure that you have completed the form according to the guidelines and attached any required documentation:
	☐
	I have read the guidance notes supplied before completing the form.

	☐
	I have completed ALL RELEVANT sections of the form in full.

	☐
	I confirm that the research activity has received approval in principle

	☐
	I have attached a copy of final/interim approval from external organisation (where appropriate)

	☐
	I have attached a full risk assessment (and have NOT completed Section H of this form) (where appropriate)  ONLY TICK IF YOU HAVE ATTACHED A FULL RISK ASSESSMENT

	☐
	I understand that it is my responsibility to ensure that the above named research activity will meet the University’s Research Ethics and Integrity Code of Practice.

	☐
	I understand that before commencing data collection all documents aimed at respondents (including information sheets, consent forms, questionnaires, interview schedules etc.) must be confirmed by the DoS/Supervisor, module tutor or Academic Director.

	☐

	I have deleted the guidance notes before submitting the PG2 for consideration






	RESEARCH STUDENTS AND STAFF ONLY
All communications relating to this application during its processing must be in writing and emailed to pgresearch@uwtsd.ac.uk , with the title ‘Ethical Approval’ followed by your name.
You will be informed of the outcome of your claim by email; therefore it is important that you check your University and personal email accounts regularly.



STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should submit  this form (and receive the outcome) via systems explained to you by the supervisor/module leader.

This form is available electronically from the Academic Office web pages: https://www.uwtsd.ac.uk/academic-office/appendices-and-forms/ 



Application Process

All staff research projects and all research students must submit the Ethical Approval Form to the University Research Ethics Committee via the Academic Office (pgresearch@uwtsd.ac.uk).   Staff research directly in relation to personal study for taught undergraduate or Masters programmes should be submitted via the Institute procedures explained below.

Taught masters and taught undergraduate research Ethical Approval Forms are considered within Institutes.  Institutes will provide details of the specific processes for this.  Where the Ethical issues within any single ethical application are of particular concern the Institute will refer these to the University Research Ethics Committee.   Any student activity that involves the collection of primary data needs to undergo Ethical approval, this includes assignment work as well as dissertations.   



Notes for guidance in completion of this form

Section A:  About You
Please complete all relevant sections

Section B:  Approval for research activity
Research proposals must be approved in principle before applying for Ethical Approval.  The proposal approval only becomes final when the ethical approval is received.  

The process for proposal approval varies according the individual and programme of study:
· Research students, by application on form PG1 to the Research Degrees Committee
· Taught students by review of research proposal within Institutes (Institutes provide specific details of these processes)
· Staff, by agreement by the Academic Director/Assistant Dean

Section C:  External Ethical Guidance materials
Many discipline areas are required to operate with the discipline specific codes of research ethics (for example health, psychology, education etc.), any such codes must be listed and you must tick to confirm that you have consulted with these.

Section D:  External Collaborative Research Activity
Provide details of the external collaborative partners, where appropriate you might want to submit a copy of the external collaboration agreement with the Ethical Approval Form.  If the partner requires the research to be subject to its own internal Ethical approval process then please provide details of that process and a copy of any final (or interim) approvals received from the organisation.

Section E:  Details of Research Activity
Remember that the individuals reviewing this Ethical Approval Form may not have seen your research proposal, and also may not be experts in the specific area of your research.  The information provided should therefore be jargon free and clearly stated.
Indicative Title:  please use the same title as used on the research proposal.
Purpose:  the Ethical approval process will want to ensure that the methods you propose are adequate and appropriate to address the research aims and objectives.  Excessive additional data collection can be seen as unethical.
Proposed Methods:  the Ethical approval process seeks to ensure that you understand the methods that are intended, and that the implementation of those methods will be appropriate and without unnecessary impact on respondents.  This section must explain how the methods described will lead to the collection of necessary and sufficient data, but not excessive data.  Please be specific.
Location:  this needs to mention geographical location and also local situation (for example, within Local Authority Offices in Cardiff, using a private room but close to other individuals).  If you are collecting data within an organisational setting then you need to explain the permissions that you have obtained to do this.
Research Activity outside of the UK:  please complete this section in detail, and note any guidance you have received.  Also describe your own familiarity (or not) with the location that you will be utilising.

Section F:  Scope of Research Activity
Please tick ALL of the research activities that might be undertaken.   If any additional types of activity are intended then please add an extra box and describe these.
If you have answered no to all questions in F then sections G and J do not need to be completed.  Section H should be considered, and may be completed.  Signatures are still required in section K.

Section G:  Intended Participants
Please tick all categories that might apply.
Numbers & Source:  if you are using a series of different methods or research activities please list numbers for each stage/phase.  Be clear about how you will find respondents.   Will you use intermediaries, and if so how?  How will you ensure compliance with your sampling strategy?
Information for participants:  all participants should be appropriately informed about the research, what is expected of them and what will happen to the information that they provide.  The Ethical review process does not ask to see this documentation, but requires this to be reviewed and approved by the Director of Studies in the case of research students, the supervisor/module tutor in relation to students on taught programmes and the Academic Director/Assistant Dean in relation to staff research.

Section H:  Anticipate Risks
All research carries some level of risk.  The answers you provide to questions in this section will be reviewed to ensure that you have an appropriate understanding of the type of risks involved and how you can mitigate against these risks. If you have completed a full risk assessment, as required for example for laboratory work, field work, clinical tests, diving operations, or by a collaborative partner, you may append that to this form.  In that case, please tick the box indicating this has been provided.  You will not then be required to complete Section H.
Risk to participants   Think very carefully about how your actions/questions/discussions might affect the people you are involving as participants.  You might identify the risk as small but it would still be a risk.  Many types of question have the potential to make respondents less content with their life / job; you need to recognise and try to ameliorate any such effects
If these are business owners, time with you may reduce profit.  
In some locations physical risk is very real to both participants and yourself, please consider this.
Risk to you, the researcher   Think about where you will meet people, if there are any dangers involved in the location.  If you are meeting people as individuals think about using a public place.  In general do not visit people in their own homes or remote locations.  If you are talking to individuals about certain issues think about how their responses might affect you emotionally.  What about the risk of collecting insufficient data?
Risk to the University   When undertaking your research, you are acting as a member of the University (student or staff).  Professionalism is important, so it is important to be well organised and well prepared. Punctuality, clarity etc. are all part of this.  What will you do to ensure this?  You must ensure you do not harm the good name of the University in any way and do nothing to undermine the reputation of the research it conducts and sponsors.  Upholding high standards of conduct and integrity are vital in this regard. You must also conduct the research in such a way to minimise the potential for claims of negligence made against the University, its researchers and any collaborating individual or organisation. In this respect you should always comply with ethical, legal and professional frameworks, obligations and standards as required by statutory and regulatory authorities, as well as the university’s Research Integrity and Ethics Code of Practice.  Research misconduct in this respect can take many forms, including:
· fabrication: making up results or other outputs (eg, artefacts) and presenting them as if they were real
· falsification: manipulating research processes or changing or omitting data without good cause
· plagiarism: using other people’s material without giving proper credit
· failure to meet ethical, legal and professional obligations: for example failure to declare competing interests; misrepresentation of involvement or authorship; misrepresentation of interests; breach of confidentiality; lack of informed consent; misuse of personal data; and abuse of research subjects or material
· improper dealing with allegations of misconduct: failing to address possible infringements such as attempts to cover up misconduct and reprisals against whistle-blowers

Adverse Outcomes.  Think carefully about the possibilities, and cover here

Section I:  Feedback, Consent and Confidentiality
Feedback to participants:  outline your approach.   Will interview transcripts be shared with respondents to check accuracy?  Will summaries of questionnaire analysis be made available to respondents in some way?   Will an overview report be provided?  How and when?
Informed consent:   Draft letter / e-mail / or heading (or footer) section of questionnaire must be approved by DoS/supervisor (if research student), supervisor/module tutor if taught student, or Academic Director / Assistant Dean if a member of staff.
Confidentiality/Anonymity.  Explain clearly how you will ensure confidentiality and anonymity.

Section J:  Data Protection and Storage
Before completing this section it is necessary to read the University’s Research Data Management information.   The questions that follow are designed to ensure compliance with the Data Protection Act as well as established research protocols.

Many research activities will involve electronic transfer of data and use of data management systems in the summarisation and analysis of data.  You will need to explain these in relation to compliance with the Data Protection Act.
Think carefully about who will have access to your data, this will include supervisors and examiners. Also that a thesis will be made available via the University library and the British Library system.  If you are seeking an access bar for a period of time after completion then mention it here.  If you will provide a copy of your findings, or intend to give a presentation, to a facilitating/ supporting/accessing organisation then explain that in this section.  But also think about the general principle of data sharing, as explained in the Research Data Management information.
In terms of storage of data please ensure security, and also mitigate against loss of data.

Section K:  Declaration
Ensure the appropriate countersignatures have been provided
Look carefully at the checklist and ensure that you comply with and tick all that are relevant to your research.
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I have a reasonable understanding	No understanding	Some understanding	Very good understanding	77	1	25	41	
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A little, but could be far better	Not at all	Somewhat well, but could be better	Very well	41	5	69	28	
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