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Language learning is a challenging and complex process because invisible language knowledge is stored in people’s brains (Blume and Lust, 2016). People all experience the challenge and complexity of learning a new language and for many of them, second language learning is confusing and mysterious. Why can some people learn a language quickly while others always struggle? As a key area of linguistics and language learning, second language learning attracts more attention from scholars. This critique tries to make a brief introduction of the factors that Patsy M. Lightbrown and Nina Spada mentioned in their article, which influence second language learning, and more discussion will move to motivation which attracts the writer’s interest. Meanwhile, this critique also tries to probe into the limitation of this article—the neglect of external factors like socio-cultural factors, personal learning experiences, psychological factors, etc.
I. Introduction
Second language learning is complex, which captures the interests of many scholars who devoted themselves to studying this area. They explored some theories, practices, factors, etc. Language contexts, psycholinguistic perspective, individual differences, the Input Hypothesis, and the Critical Period Hypothesis (Krashen, 1981; Krashen, 1982; Krashen, 1985; Ellis, 1994; Dörnyei and Skehan, 2003) were discussed by many scholars. All of these can be put into language learning and teaching practice. The factor that influences second language learning is a popular research subject. This critique focuses on the article selected from Patsy M. Lightbrown and Nina Spada’s book, which has some effects in this field and presents several important first- and second-language acquisition theories and approaches and provides a thorough reference for comprehending the ideas and procedures behind teaching and learning second languages (Lightbown and Spada, 2000). 
II. Overview of the Article
In the article, Lightbown and Spada discussed six factors that could influence second language learning. To explore the intricate interactions between unique qualities and language acquisition, they investigate how different characteristics of learners may affect language learning outcomes. And they also encourage further relevant research. In this part, the writer will briefly introduce these six factors and the overall response to this article. 
1. Personality Characteristics
[bookmark: OLE_LINK2][bookmark: OLE_LINK1]Extroversion, empathy, inhibition, and other personality characteristics are widely studied by scholars. Some scholars found that personality characteristics influenced language learners’ communication skills and they highlighted the challenge of this factor because it was complex and difficult to clearly define and measure these characteristics (Lightbown and Spada, 2000; Novikova et al., 2020). Additionally, they concluded that the interaction with other factors should be discussed about the influence on second language learning.
2. Intelligence
[bookmark: OLE_LINK3]Many scholars discussed intelligence in the context of second language learning and stressed the complexity of this concept, which contained many abilities and could not only tested by traditional IQ tests (Genesee, 1976; Lightbown and Spada, 2000). They held an open attitude towards this factor and called for relevant research on intelligence in second language learning. 
3. Aptitude
[bookmark: _Hlk162177112]Many scholars held a positive attitude towards aptitude and regarded it as an important factor affecting learning speed and efficiency (Carroll, 1993; Lightbown and Spada, 2000). Additionally, they used some empirical examples to illustrate the effects of this factor and highlighted the significance of realizing the individual differences in second language learning (Lightbown and Spada, 2000). 
4. Motivation and Attitudes
Many scholars stated the importance of this factor and its influence on language learning outcomes (Norton, 2019) and explained the difference between integrative and instrumental motivations, which influenced the success of second language learning (Gardner and Lambert, 1972; Lightbown and Spada, 2000). Meanwhile, some also proposed that it was difficult to define the relationship between motivation and learning with the decision question about the high motivation and success of Peter Skehan (Lightbown and Spada, 2000).
5. Learner Preferences and Beliefs
Some scholars emphasized the importance of this factor and encouraged teachers to respect the learners’ preferences for particular teaching methods and materials and to create an inclusive and effective language learning environment to meet the needs of different learners (Schmeck, Ribich and Ramanaiah, 1977; Lightbown and Spada, 2000). Also, they concluded that learner beliefs would influence the progress and satisfaction of second language learning, especially for old learners (Lightbown and Spada, 2000).
6. Age
[bookmark: OLE_LINK4]Some scholars held the opinion that age had a huge relationship with second language learning and introduced the Critical Period Hypothesis (Lightbown and Spada, 2000; Muñoz, 2008). Lightbown and Spada gave three examples with two approvals for this hypothesis and one disapproval. Finally, they concluded that this factor was still debated and could not easily draw a conclusion but they proposed that young learners had a native-like language proficiency while old learners had different accents and grammar from native speakers (Lightbown and Spada, 2000). 
7. Overall Response to the Article
The article of Lightbown and Spada provides a professional scope for teachers and learners to have a clear and deep understanding of second language learning with the integration of theory and practice. The content of this article is clear and well-organized with examples as evidence for every factor. The writer agrees with their opinions about these six factors.
However, the limitation of this article is the neglect of external factors. This article focuses much on the internal factors and teaching in class, which ignores the interaction of internal and external factors. As Vygotsky’s Sociocultural Theory presented the cultural background provided a way for people to explore the world, interact with others, and understand themselves (Vygotsky and Cole, 1978). The factors of different socio-cultural backgrounds, learning experiences, education environment, and language policies cannot be underestimated. There should be more discussion on socio-cultural factors, such as the interaction in society, cultural practices, and people’s cultural identities. The latest research outcomes should be combined in this article to enrich the deep understanding of second language learning. 
III. Discussion about Motivation
Motivation is the most important factor in second language acquisition (Ellis, 2015). Many scholars conducted empirical studies on the influence of learning motivation on second language acquisition and found that high motivation was helpful for the success of second language acquisition (Gardner and Lambert, 1972; Dörnyei, 2005; Taguchi, Magid and Papi, 2009). In this part, the writer will make a specific discussion on the types, theoretical frames, influential factors, and improving strategies of motivation. 
1. Types
Rod Ellis (2015) expressed motivation as a complex concept, which contained the reason behind learners’ second language learning desire, the learners’ effort and perseverance, and the following learning behaviors. That is “motivational orientation, behavioral motivation, and attributional motivation” (Ellis, 2015, p. 59). There are some common types of motivation, such as intrinsic and extrinsic motivation, integrative and instrumental motivation, etc. Ryan and Deci (2000) defined intrinsic motivation as an inner value and fulfillment to achieve one event; while extrinsic motivation was for some outcomes, such as rewards or pressure. Both two motivations are helpful for language learning, but they are exclusive, and learners’ intrinsic motivation decreases and educators can provide more activities and reasons for them to improve their intrinsic motivation (Niemiec and Ryan, 2009). Gardner and Lambert (1972) distinguished integrative motivation—a more stable factor, with which learners wanted to learn language skills, and instrumental motivation, with which learners wanted to realize some practical goals.     
2. Theoretical Frames
Theoretical frames of motivation can provide a rationale and explain the development of the motivation process. In second language acquisition, some theoretical frames of motivation were proposed to explore its relationship with language learning.
[bookmark: OLE_LINK7]2.1 Self-determination Theory
Ryan and Deci (2000) proposed the Self-determination Theory, which stressed the importance of the environment that was beneficial for the development of learners in second language acquisition, thus enhancing the motivation for language learning. 
2.2 Attribution Theory
Weiner (1972) introduced the Attribution Theory that people would ascribe the outcomes to internal or external reasons, and these reasons would influence their behaviors. 
[bookmark: OLE_LINK5]2.3 L2 Motivation Self-System
Zoltán Dörnyei (2001) proposed the L2 Motivation Self-System, which explained the interactive relationships of motivations, learning environment, and the concept of learners themselves. 
3. [bookmark: OLE_LINK9]Factors Affecting Motivation
Motivation plays a significant role in second and foreign language learning, which is one of the key factors for language learners in their learning process and high motivation is indeed helpful for success in language learning (Dörnyei, 1994). Therefore, cultivating a high motivation to stimulate language learning is the goal for both language educators and learners. Many scholars did some research on the factors that influence motivation and the writer concluded four factors as follows.
3.1 Interest
Zoltán Dörnyei (1994) stated that interest could influence motivation. If language learners have interests in language or culture, their learning motivation will be high and it is beneficial and pleasant for them to learn a new language. 
3.2 Feedback and Praise
Carol Dweck (2000) stressed that feedback and praise could influence motivation. She explained that praise for intelligence would shape a mindset and stereotype, which would decrease motivation; on the contrary, she proposed to develop a positive language learning environment by praising language learners’ efforts (Dweck, 2000). 
[bookmark: OLE_LINK6]3.3 Social Factors
Gardner and Lambert (1972) highlighted that social factors would affect motivation. They stated that positive interactions and experiences could improve language learners’ motivation, such as support of communities, interaction with peers and neighbors, and participation in social events, etc. (Gardner and Lambert, 1972). 
3.4 Relationship between Teacher and Student
John Hattie (2008) emphasized that the relationship between teacher and student would influence motivation. A positive relationship between teacher and student with support and respect will create a beneficial learning environment, which can foster learners’ motivation and learning willingness (Hattie, 2008).
4. Strategies to Enhance Motivation
The significance of motivation was tested by some scholars (Gardner, 1985; Dörnyei, 2005) and proved that high motivation could help language learners achieve success. Enhancing motivation can promote learners’ learning achievement and fulfillment, help them enjoy the learning process, cultivate their abilities for self-learning, and inspire language learners’ potential, which is crucial for both language learners and teachers. There are some strategies to improve the motivation of language learners.
4.1 Praise and Encouragement
[bookmark: OLE_LINK8]Learning a new language is a complex task, proper praise and support can improve language learners’ confidence, which can help them shape a positive psychological hint and achieve success. Language teachers can create a pleasant and supportive environment by encouraging students to step out of their anxieties about learning a language and hold some activities to release their emotions (Dörnyei, 1994). 
4.2 Clear Goal Setting
A clear and measurable goal can provide a specific direction to language learners (Dörnyei, 1994). If language learners have specific goals, they can design learning plans according to their situations, which can save them time and energy. Meanwhile, language learners will devote themselves to language learning when they have a clear idea about the meaning and value of their learning. Their learning motivation and interests will be inspired.
4.3 Autonomy Promotion and Choice Offering 
One teaching method or material cannot suit all students because they are different and unique. Offering choice to students and promoting their autonomy is to let them choose assignment topics or activities that are under their interests (Eccles and Wigfield, 2002). If students can choose their interesting topics, they will participate in the activities or assignments actively and positively, which is helpful for their individual development and confidence improvement, as well as the enhancement of language learning motivation. 
In a word, motivation not only influences language learners’ learning motivation but also shapes their attitude and emotional experience, which is vital for their success in language learning. Therefore, language educators should highlight it and make more exploration on the enhancement of learners’ motivation.
IV. Conclusion
This critique mainly explains six factors that affect second language learning in Lightbown and Spada’s article and mainly focuses on the analysis of motivation. Through the exploration and analysis of these factors, the writer agrees with the view of Lightbown and Spada. All these factors play significant roles in the language learning process and have a huge influence on language learning. However, the language learning process is complex and it is the intertwined result of the interaction of internal and external factors. Therefore, researchers should pay more attention to this problem and combine recent research to provide more guidance to second language learning practices. 
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