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Part 1
In Iceland and other Nordic countries they believe that it is of the upmost importance that children play outdoors. Nordahl and Johanson (2014) refer to academic papers and government studies that indicate the benefits of a more outdoor lifestyle for children and families. These findings have now been incorporated into the school curriculum and actioned, enabling children to gain the benefits of learning, and retaining knowledge, which come from the provision of education in an outdoor environment.
It has been normal practice to teach both primary and secondary school children in an outdoor setting in Iceland for some time, with 70% of schools in Reyjkavik adopting an outdoor curriculum, (Oladottir,2008).  
In conclusion, even taking into account the different effectiveness of individual Teachers and differing resources, an outdoor curriculum has palpable benefits to children’s education and well being.
Adapted from:
Noradahl, K. and Johannesson, I. (2014) ‘Icelandic teachers’ views of using the Outdoors’ Education 3-13: International Journal of Primary, Elementary and Early Years Education.    Vol 44, No 4, September 2014, 391-406. 









Part 2
This essay will be about Forest Schools. According to O’Brien and Murray,(2006)  “it is an inspirational process that offers children, young people and adults regular opportunities to achieve and develop confidence and self esteem through hands on learning experiences in a woodland environment”.
There is a growing culture of concern about the woodland environment which has resulted in many families shunning these areas all together in favour for more sterile, manmade environments such as indoor play areas or game based technologies, Murrey and O’Brien, (2006).  Worryingly, research has shown that if children do not gain experience of playing in the natural environment from a young age, then they will not take their children to experience these places when adults.  This establishes an un-healthy cycle of behaviour which ensures that the whole family forego the benefits, both physical and emotional, from time spent in a woodland environment.  In Thompson, Aspinall, Bell, Findlay, Wherrett and Traviou, (2004), they state that learning outdoors is very different to learning in a classroom environment and that the Welsh Government has responded to this challenge by promoting Forest Schools throughout the foundation phase.
Reference list:
Welsh Assembly Government,(2009) Outdoor Learning Handbook. Cardiff: WAG.
 Aspinall, P.et al. (2004) Open spaces and social inclusion:  Local woodland use in central Scotland.Edinburgh: Report to the Forestry Commission.
O’Brien, E. and Murray, R.(2006).  A marvellous opportunity for children to learn:  A participatory evaluation of forest school in England and Wales. Farnham:  Forest Research


Part 2b
To answer the question ‘why is it important that students avoid plagiarism?’ I will first give a quick explanation of what plagiarism actually means. It refers to when someone copies others work without giving any credit to that person, for example, without acknowledging them in the bibliography or reference section.  
Shelly Mitchell (2013), states that the reason why students should avoid plagiarism is for many reasons, firstly because it is wrong to take credit for others work and to falsely benefit from the gained academic success that would follow.  Also the flip side of this is that if you get caught plagiarising then you will be awarded no marks which should be avoided.
Secondly, and most importantly, a student cannot demonstrate their grasp of a subject if they haven’t undertaken the academic thought processes needed to write about a chosen subject in their own words.   
Thirdly, academia would not be able to move forward if students were only taught to copy and paste others work.  New insights are often gained by reading other peoples perspective on things, we all respond differently to alternative styles of teaching and so learn easier if taught by people who have the same reasoning skills as ourselves. 

Downes (2018) notes that It is false to surmise that you only need to reference when you use a direct quote, you should always give credit to other peoples work by following the recognised, academic format.
The reasons are 5 fold:
· It provides proof of the academic research that you have undertaken
· Adds academic credentials to your subject
· Allows readers to study the sources given 
· Give credit to others ideas and work 
· Avoid accidental plagiarism
Downes and Evans, (2018)
The statement that ‘Wikipedia is a good place to search for information for your academic assignments’ is false.  It can be used as a starting point to get an overview of a subject but should never be used as a quoted source.  This is because it has not been peer assessed or substantiated; therefore it cannot be trusted as a source of fact.  Identifying Academic Sources (OWLL. Massey. ac.nz. 2012)

Instructions for a long quotation – more than 30 words or 2 lines
· Always start new paragraph
· Make sure the paragraph is indented
· Do not use quotation marks
· The authors name and the year of publication should be included in the text,          (in-text citation)
Downes and Evans, ( 2018)

In the e-book Using Evidence Effectively, it states that “Most of the assignments you will do in university will ask you to make an argument, to take a stance, or to prove a hypothesis. The best way to do this is to research the topic, develop a thesis statement, hypothesis, or claim and then use evidence to support this claim”. (Guelph, No date)
It can be very daunting to a new student to have to write their first academic assignment.  It is very important to understand the process of undertaking academic writing.  The first step would to recognise and read the correct academic sources, these could be governmental, academic or from industry.





Below is a list of five sources which would be acceptable for academic study:
· Academic journal articles
· Text books
· Current news articles
· Organisational documents
· Websites
Identifying Academic Sources (OWLL. Massey. ac.nz. 2012; University of Wales T, S, 2018).

The credibility of the source must always be taken into account, for instance an academic journal article would give authority to your work, whereas an internet blog may not deliver the same academic credentials.  Also, consideration should be given to current the material is; it should be less that 5 years old otherwise it may be considered out of date.  The exception to this rule would be if the article is considered groundbreaking or a benchmark in its field. Identifying Academic Sources  (OWLL. Massey. ac.nz. 2012)
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Part 3
A critical response to - ‘Yes, but... ’: rhetoric, reality and resistance in teaching assistants’ experiences of inclusive education,(Suzanne Mackenzie, 2011).
Catherine Collings
[bookmark: _Hlk527658475]The article ‘‘Yes, but...’: rhetoric, reality and resistance in teaching assistants’ experiences of inclusive education’ by the author Suzanne Mackenzie is a research paper that was published in the British Journal of Learning Support in 2001. This essay is a critical response to Mackenzie’s article in which I will attempt to critically analyse her work and provide arguments to back up my findings.  As Mackenzie explains, “this research examines the role of teaching assistants (TAs) working with children with special educational needs (SEN) in an increasingly complex and diverse context”,(Mackenzie, 2011).In this paper, Mackenzie explores the changing function of TAs within the educational system with a focus on effectiveness of inclusion within the classroom, as well as individual experiences of “ambiguity, tension and contradictions”, (Mackenzie, 2011, p. 1).
Mackenzie states that the article is inspired by the approach of O'Brien and Garner (2001), who report on the concerns that the TA role is being marginalised by contractual arrangements and poor pay.  Evidence for this is presented using TAs personal life histories of working with children with SEN in an educational setting. This style of using subjective interviews is very powerful and persuasive allowing Mackenzie to give her subjects a ‘voice’ to acknowledge and address their concerns about the day to day realities of ‘inclusion’ (2011, p.65).  Mackenzie concludes the article by stating that “relationships between TAs and Teachers in the study were full of tensions, misunderstandings and even antagonism”, (2011 p.70).  She finds that although her subjects are generally happy in their roles, TAs in general experience ambiguities and conflicts regarding inclusion.
The articles structure is very successful in its use of subjective language within the life histories.  They are the correct size to hold the reader’s attention, and provide details of the subject’s backgrounds and future desires which give us insight into their motivations and allow empathy. The life histories follow each other consecutively, making a very strong impact on the reader, however, there is a danger that such subjective language which is not backed up with any alternative perspectives, for instance, from other professionals working in the settings, can lead to intrinsically unbalanced conclusions.  For instance, in Devecchi and Rouse,(2010), while this study has a different focus, the authors have talked to TAs, Teachers and Special Needs Professionals, and in doing so have presented a more balanced perspective of the effectiveness of inclusion and show a more positive attitude from TAs.
A case could also be made that the methodology used to collect data was intrinsically flawed, and if Mackenzie had taken a more ethnographic and balanced approach to data collection, as in Devecchi and Rouse(2010), then a more relevant and insightful conclusion could have been reached. By this statement I mean that Mackenzie’s sample group of 13 TAs could be considered insufficient to make any convincing conclusions, and the relating factor that they had all worked in schools in east London could indicate that their strong feelings of “ambiguity, tension and contradictions”, (Mackenzie, 2011, p.64), were a localised phenomenon to those inner-city schools.  If we look at Devecchi and Rouse (2010) then we see a picture of how excellent schools with focus on inclusive teamwork results in motivated TAs and good outcomes for social inclusion; They state that “how schools deploy, train and include TAs also has an impact on what and how TAs can contribute” (Devecchi and Rouse, 2010 p.98).
Additionally, we are informed that all the subjects were studying for a part time foundation degree at the author’s university and had responded to adverts placed in 2 major special needs magazines plus an on-line appeal. Consequently, it would seem logical to conclude that as the subjects had all chosen to respond to the adverts, they were probably dissatisfied and held strong views about their roles. Mackenzie could possibly have avoided this situation by carrying out a more ethnographic study within the school settings where inclusion takes place.  Mackenzie uses the layout of the article to solidify her beliefs early on in the article when under the heading of ‘The voice of the TA’.   Here she writes that “TAs have little say in what happens to them and appear to be often excluded from discussions about the children of whom they have expert knowledge” (Mackenzie, 2011, p.65) so even though Mackenzie qualifies this statement by informing us that there are other sources that dispute this claim through quoting the likes of Devecchi and Rouse (2010), she has set out her aims succinctly.
Another consideration when evaluating the current relevance of Mackenzie’s article is if her findings are now out of date.  From 2011 to 2017, the number of full time TAs in England have increased from 255,100 in 2014,(DFE, 2014, P 1) to 262,845 in 2017,(DFE, 2017) which is an increased workforce of 8,100.  This has produced a huge shift in attitudes to the role of TAs within the educational framework of schools as a whole, starting with the Green Paper ‘Support and aspiration: a new approach to special educational needs and disability’(DFE, 2011).As the Head Teacher of Northampton’s School of Education states, “Teaching Assistants work alongside Teachers in a professional capacity to provide dedicated and committed support to a wide range of pupils across the entire breadth of the curriculum”  (Evening Telegraph, 2013).This quote was taken from an article celebrating the huge role of TAs through their support of National Celebration Day for Teaching Assistants on Friday, November 29th.

In conclusion, I find that Mackenzie’s article is a qualified success within the specification that she has set for herself to ‘acknowledge the voice of the TA’  and to draw attention to the ‘Yes, but…..’ rhetoric, reality and resistance that TAs often experience.  However, although being an interesting reference, it cannot be considered a conclusive work to define how most TAs feel about inclusion and their role today.  Firstly because of the way that the study was carried out using only qualitative data derived from a subject group both insufficient in size and self-selected. Additionally, the article is now 7 years out of date with TAs roles greatly evolved since its writing, and their contribution to education overall recognised and greatly respected (Devecchi and Rouse 2010; Saddler H. 2014; Evening Telegraph 2013).  Consequently I would suggest that multiple ethnographic case studies need to be carried out within mainstream schools across England to produce a more current and conclusive overview of Tas’ experiences of, influences over and evolving role within inclusion today. 
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