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	The Additional Learning Needs Coordinator (ALNCo) is responsible for identifying, coordinating, and reviewing provisions for learners with Additional Learning Needs (ALN) (Welsh Government , 2021). The work of the ALNCo promotes aspects of inclusive education, focusing on removing barriers within the learning environment and ensuring all learners are supported to achieve their potential (Welsh Government, 2024). Their role reflects the Welsh Government’s commitment to equity and a rights-based approach, underpinned by the United Nations Convention on the Rights of the Child (UNCRC), which emphasises the right of every child to education tailored to their individual needs (Welsh Government, 2022).

	ALN provision in Wales has been significantly reformed through the introduction of the Additional Learning Needs and Education Tribunal (Wales) Act 2018 (Marsh & Jeans, 2018). This Act replaces the Special Educational Needs (SEN) framework, which was widely seen as inconsistent (Welsh Government, 2020). The new legislation streamlines the process, aiming to ensure consistency across local authorities and place learners at the heart of the planning and support process. Under this legislation, the responsibilities of the ALNCo have grown, making their role more collaborative and holistic (Welsh Government, 2021).

	A feature of the new system is the introduction of Individual Development Plans (IDPs), which replace Statements, IEPs, and other plans. The IDP is a legally binding document that outlines the specific support a learner requires and must be regularly reviewed. The IDP process is designed to be collaborative, involving the learner, parents or carers, class teachers, the ALNCo, and possible outside agencies. The ALNCo leads this process, ensuring personalised interventions, and appropriate implementation of support strategies (Welsh Government, 2021). A case study from a primary school in South Wales revealed that while IDPs allowed for more personalised and inclusive planning, the ALNCo’s dual role as a full-time teacher made it difficult to maintain consistency and thorough documentation (Estyn, 2023). This underlines the need for clearer role definition and greater resourcing to ensure the legislation achieves its aims in practice (Welsh Government , 2021).

	Since the introduction of the new legislation, the role of the ALNCo has evolved significantly (Welsh Government, 2021). The legislation redefined the responsibilities of the ALNCo, placing an emphasis on inclusive practice, learner-centred planning and the creation and management of legally binding IDPs (Welsh Government , 2021). This aims to ensure that learners with ALN receive consistent and appropriate support across all educational settings. With these new expectations has come a considerable increase in workload and accountability for ALNCos (Estyn, 2023) .

	During my teaching placement, I had the opportunity to observe the ALNCo in action and gained valuable insights into the scope and challenges of the role. Beyond managing IDPs, the ALNCo supported staff through professional development and one-to-one guidance. She provided differentiated strategies to teachers and teaching assistants, helping them adapt resources to meet diverse learner needs. The ALNCo also led staff meetings to raise awareness about ALN provision and ensure all staff were familiar with the support systems in place. Importantly, she maintained open communication with parents and carers, reinforcing the collaborative and transparent ethos encouraged by the new legislation. However, the ALNCo was also a full-time class teacher, which limited her capacity to carry out some of the administrative aspects of the role, such as timely IDP reviews and regular planning meetings. This practical issue echoes wider concerns highlighted in Estyn’s (2023) review, which noted that many ALNCos face difficulties balancing teaching responsibilities with the demands of their coordination role (Estyn, 2023).

	An effective ALNCo must be well-organised, empathetic, and knowledgeable about both the legislation and the individual needs of learners (Welsh Government , 2021). During my placement, the ALNCo demonstrated these qualities, ensuring that learners' voices were central to planning, in line with the rights-based approach outlined in the UNCRC. She also worked collaboratively with external agencies when necessary and ensured that behavioural and learning plans were realistic and tailored to each child’s context. While the ALN system in Wales offers a more inclusive and transparent framework, its success relies heavily on the support, time, and resources given to ALNCos to fulfil their expanding role effectively (Welsh Government , 2021).
	
	One of the most significant challenges faced by ALNCos is managing workload (Miles, 2024). In many schools, ALNCos are also full-time class teachers, and this dual responsibility greatly restricts the time they can dedicate to their coordination duties (HCB Solicitors, 2021). Estyn (2023) reports that this often results in delays in reviewing IDPs and limits the capacity for early intervention and sustained support. This time constraint can also hinder the ALNCo’s ability to provide meaningful guidance to staff and to build effective relationships with families and external agencies (Morgan, 2024).

	Another barrier is the lack of sufficient and consistent training. This is not only an issue for ALNCos but also for wider school staff who are expected to implement differentiated strategies and inclusive practices (Sinclair, 2024). While new training courses and resources are becoming available, continuous professional development is not always accessible due to time or cost constraints (Welsh Government, 2025). Many schools operate within tight budgets, which limits their ability to invest in staff training, purchase specialist resources, or bring in external professionals such as speech and language therapists or educational psychologists (National Leadership Wales, 2024).

	Communication barriers also pose a challenge. A lack of parental engagement, whether due to work schedules, confidence, or previous negative experiences, can make collaborative planning difficult (Calderon-Villarreal, et al., 2025). Additionally, for families where English is an additional language (EAL), communication can be further complicated, and important information may be lost or misunderstood (Payne, 2024). This can impact the accuracy and relevance of IDPs, as the learner’s full context may not be clearly understood or represented (Murphy, et al., 2024).

	To address these barriers, schools should allocate protected time for ALNCos to carry out their duties effectively (Welsh Government, 2024). This would allow them to manage paperwork, plan interventions, and collaborate meaningfully with staff and families (Estyn, 2023). Additionally, investing in further professional development either through funded partnerships or local authority support, this can improve whole-school capacity to support learners with ALN. Creating accessible communication channels, such as translated materials or interpreter services, can also strengthen relationships with EAL families and ensure that IDPs are fully informed and inclusive (Sandelius, 2024).

	Theories and research relating to Additional Learning Needs (ALN) align closely with the Professional Standards for Teaching and Leadership in Wales, particularly in promoting equity, inclusion, and learner-centred practice (University, 2021). The legislation adopts a rights-based approach, underpinned by the UNCRC, which is clearly reflected in the Pedagogy standard. This standard advocates for inclusive and responsive teaching that adapts to the diverse needs of all learners, ensuring they access the meaningful, high-quality learning experiences they are entitled to (Children's Commissioner for Wales, 2024). The standard of Professional Learning is evident in ALN practice, highlighting the importance of continuous development, reflection, and collaboration in adapting to the evolving educational landscape (Welsh Government, 2025).

	During my placement, I observed how key theories, such as Vygotsky’s sociocultural theory and Bronfenbrenner’s ecological systems theory, were implemented through the ALNCo’s practice. The ALNCo demonstrated the importance of structured planning, differentiated strategies, early intervention and most significantly, valuing the learner’s voice throughout the IDP process. I supported children with ALN and recognised how adult support, peer collaboration, and inclusive classroom environments contribute to positive outcomes. This experience also revealed the complex and demanding nature of the ALNCo role, deepening my respect for the balance they maintain between coordination, teaching, and supporting staff.

	My involvement in ALN provision has strengthened my dedication to inclusive education and has encouraged me to adopt a more reflective, learner-centred approach to teaching. As I progress in my career, I aim to build on this foundation by engaging in relevant professional learning opportunities, keeping up with national policy changes, and developing strong collaborative relationships with families and external agencies. Ultimately, my goal is to ensure every learner’s needs are met and their voices heard in a supportive, inclusive setting.
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