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Part One
To begin, this paper will focus on the fact that students are subject to substantial change in their attitudes towards studying when they have left secondary schools for academic institutes within further and higher education. This change can be considered a daunting prospect and should therefore be considered a challenging obstacle that all students will face on their journey through education. Within primary and secondary schools, students have been grouped with peers who are around the same age, yet when they enter further and higher education, ages greatly vary, and this should result in the realisation by professional practitioners that students bring a variety of different life experiences into the classroom environment. Furthermore, this contributes towards a mixed class culture and requires the tutor to be adept in the theory of classroom management in the post-16 sector. This observation is further explored by the writer and lecturer, Mervyn Lebor (2017, p.3), who used his own personal experiences within the education and training sector to analyse how tutors can contend with, difficult, challenging or disruptive students within their classrooms. Lebor (2017, p.1) also stresses that his findings can translate into other teaching and learning fields, which can include the medical profession and business sector. A brief case study that identifies the need for behaviour management has also been included in this paper.
	Therefore, this paper will reach a conclusion that suggests a revision of current thinking and guidance that promotes successful classroom management and effective learner engagement, combined with the ability of setting out clear learning objectives, as key to ensuring a positive learning environment for current and future generations of students.
	This paper has been designed to consider current legislature concerning classroom management with special emphasis placed on the role of digital technologies that have been designed to benefit academic institutes and their staff. Two key pieces of legislature will be explored throughout this academic essay which will reach the conclusion that despite current legislature being informative and insightful, with the experiences and backgrounds of students constantly changing, it must be considered vital for local and governmental authorities to continue updating and developing official guidance for professional practitioners to cater for the needs of their students. The professional practitioner will also play a significant role here and should contribute towards case studies when possible. 
	Due to the inclusion of digital technologies within this paper, the Welsh Government’s 2019 publication Effective post-16 transitions and data sharing: a short guide for schools and post-16 learning providers and UNISON’s 2018 publication Managing difficult behaviour in colleges will be the main sources used within this essay. UNISON’s publication largely concentrates on the performance of the professional practitioner, which is essential because of how they interact with their students. As has been argued in 2018 (UNISON, 2018) by the independent behaviour advisor to the Department of Education and contributor to UNISON, Tom Bennett, students come into further and higher education with their own aspirations, histories and personal lives, yet usually wish to achieve the same goal as their tutors, a good education. To provide further emphasis on Bennett’s argument (UNISON, 2018), he claims that UNISON’s guidance will enable tutors to positively influence the behaviour of their students, regardless of their background.
	With the rising significance of digital platforms in the general field of education, academic institutes across Wales now have access to student information through the action of information sharing which is in accordance with the Welsh Government’s publication Effective post-16 transitions and data sharing: a short guide for schools and post-16 learning providers. This should be considered an important tool in the realm of education that can be utilised by tutors in the post-16 sector when students are transitioning into further and higher education. By having access to student data, the Welsh Government (Welsh Government, 2019) argues that a successful transition process would be achievable and allow students an opportunity at developing their retention skills which will help further their progression and, ultimately, offer all students the best opportunity at attaining their full potential. The Welsh Government’s (Welsh Government, 2019) guidelines argue that through academic institutes reviewing students’ prior attainment and their strengths and weaknesses, which should be considered valuable components to students continuing their academic journey, practitioners will be able to adequately prepare for the academic years ahead. It is hoped that this will enable academic institutions to ensure that their students are enrolling on courses that are suitable to their requirements and desires. It would be considered a mistake to think that this information would only be open to the teaching staff because student support services will also be provided with the information which will enhance the student experience.
	Through the careful application of these policies set out by the Welsh Government (Welsh Government, 2019), professional practitioners would also be adhering closely to the professional standards that the Welsh Government, in partnership with educators within the further education and work-based learning sectors, determined in 2017, primarily because it would be benefiting teaching and learning that would in turn promote suitable learning strategies that are to the benefit of their students. Furthermore, if professional practitioners were to abide by these behaviour guidelines (Welsh Government, 2017), they would be demonstrating a commitment to their learners and showcasing their professionalism. Not only would they be demonstrating sound intuition through the information available online, but tutors would also be broadening their own capabilities which would reflect their determination to further their own development.
	Through the application of these guidelines (Welsh Government, 2019), the Welsh Government believe that tutors would be able to consider the needs of vulnerable learners, particularly students with additional learning needs (ALN) and for those who care for adults and children. This would then progress to later provide future generations with adequate time and resources that will ensure student needs are accommodated.
	Behaviour management in further and higher education is key to protecting students and staff, and these strategies should begin when students are still in secondary school. Although most of these students do not fall under the umbrella of post-16, an article written by Abbie Wightwick (2022), the education editor for Wales Online, writes that several students across Wales are in possession of dangerous weapons and drugs whilst on school grounds and are verbally abusive towards members of staff. However, this is not immediately identifiable with a problem in behaviour management within a classroom but is indicative of a problem away from school and without decisive action has the potential of spilling into the post-16 sector. According to Wightwick (2022), schools within Swansea are under extreme pressure to address this crisis and they strongly believe the method of expulsion is not the solution despite more schools endorsing such an approach. According to research carried out by the Wales Negotiating Committee Further Education (WNCFE, 2021), the principal factor to this downward trend is poverty, with all its attendant social issues, closely followed by the Covid-19 Pandemic which Wales is still recovering from.
	In conclusion, legislation surrounding behaviour management is due for revision considering the long-lasting effects of the Covid-19 Pandemic which greatly affected many students on a global scale. According to a study by Student Minds (Student Minds, no date), students found their lives radically disrupted and the need to stay at home also caused disruption with the development of their social skills. In addition many students struggled with mental health issues (Student Minds, no date) and found themselves floundering and in desperate need of support because of this substantial change to their daily lives. Therefore, the WNCFE (WNCFE, 2021) suggests that tutors remain calm and assertive, minimising punishments like removing students from the room, suspension or expulsion as these actions would cause difficulties to the mental health of the affected students. Balanced against this, of course, is the maintenance of a safe, healthy and optimal learning environment which meets the needs of all students. This suggests that the WNCFE (WNCFE, 2021) would have all disciplinary actions dealt with on campus which will then allow the tutor to support the student to reach their full potential. Therefore, it is now fundamental for professional practitioners to have clear and concise learning aims and outcomes, along with a clear set of rules and directives that the learners are aware of as well as strong class leaders. Provided these guidelines are followed and that there is a consistency in their approach, it is to be hoped that tutors across the country will be able to act as role models to their students and provide the support needed within the classroom environment.















Part Two
This paper will serve as a reflection of my teaching practice and how being introduced to techniques in behaviour management has impacted my teaching style. Using the Driscoll reflective cycle, I will be reviewing one of my lectures in which I explored the relationship between Ronald Reagan and Margaret Thatcher and how this relationship impacted American and British history respectively. In terms of behaviour management, I will be instilling strategies observed in sessions ran by the university’s lecturers. Inclusion of the UWTSD Student Code of Conduct (UWTSD, 2021) will be included within the piece because of its importance to the daily routine of the students who are attending these sessions.
	It is important to know that severe lapses in discipline have not been an issue within this class and although they are open to healthy discussion and debate, conversations are ordinarily respectful. As such, our lectures are rarely disrupted and the students are enthusiastic in their approach to learning which makes standing at the front of the class a privilege. Largely, I believe that this can be associated with the knowledge that my mentor and I set basic classroom rules that were easy to follow. It is believed by Mervyn Lebor (2017, p.2) that setting rules is the first step to operating within challenging environments.
	Fortunately, in the second week of the block, I performed my first observation and that was with one of the lecturers of the humanities at the Lampeter campus who ably demonstrated their professional values and attributes (Avis et al, 2014, p.59). During their session, they introduced themselves to the class, of which there were six students, and spoke about their academic interests and involvement of their previous career which had brought them to Lampeter. This also demonstrated the lecturer’s own professional knowledge (Avis et al, 2014, p.59). Further, it effectively demonstrated the lecturer’s understanding of the professional standards in place in Wales, particularly when building positive and collaborative relationships with students and peers (Welsh Government, 2017). I felt this was an influential icebreaker because it gave the students an opportunity to feel respected. After all, they were instilling trust in this lecturer to provide them with sound knowledge, and by the lecturer being approachable the students appeared to be comfortable when asking questions. Here, treating students in a respectful manner was being demonstrated and is a feature that I will heavily include and develop within my own practice (Welsh Government, 2017). Conversations were warm and friendly, and it was clear that a strong rapport was being built between student and teacher. When answering questions, sources were provided by the lecturer and I will be seeking to incorporate this methodology into my own practice, particularly as it is a feature that should be prominent within the field of history so that students feel motivated and engaged with the subject. Here, I seek to abide by the professional standards (Welsh Government, 2017) by reflecting upon my own values and skills. Afterall, independent study is key to not only being a successful historian, but a capable student.
	After reviewing the Student Code of Conduct that is in place at the University of Wales Trinity Saint David (UWTSD, 2021), it is clear that the students managed to conform to its requirements. For clarification, throughout the four-week block, these six students were consistently professional and their standard of timekeeping did not become an issue (UWTSD, 2021). Each of the six students were regular attendees throughout this programme of study and were respectful of the learning environment and the university’s property (UWTSD, 2021). For instance, litter was disposed of accordingly. By warmly agreeing to my teaching, they showed my mentor and I great respect and in turn proved themselves as valuable representatives of the university for their behaviour was exemplary (UWTSD, 2021). Therefore, Block Four was a considerable success with a class culture that was both inclusive and provided a healthy learning environment.
	However, there was one slight incident that did cause concern and if it had not been addressed accordingly, then the situation could have developed into a severe disagreement. On Friday 3rd of February, shortly after my first observation, I was leading the class and introducing them to the political figures of Margaret Thatcher and Ronald Reagan. I was to provide them with a narrative of the relationship between the two and how this relationship was impacted by external factors, the Cold War for instance. These two play a prominent role within history but their reception within the classroom was lukewarm at best because of the actions they are remembered for. Here, everyone has their right to an opinion, but sometimes it is best to be aware of the susceptibilities and opinions of others when putting forward such views. It was at this point in the lecture that I suspected discussions were going to be rife with political philosophies and ideologies but I stressed to the students that political beliefs will constantly vary within our community, and that over the time we had left, our objective was not to criticise the policies of Thatcher and Reagan and how they interacted with certain classes, but to analyse their economic and foreign policies and how these policies continue to impact modern society. 
	Unfortunately, I failed to take into account the similarities between Ronald Reagan and the 45th President of the United States, Donald J. Trump, and one of the students was aware of this notion and made his position on American politics fervently clear. This came as a surprise to the entire class. This was due to the student not having any affiliation to the United States, yet he held Trump as a “great and astute politician” and used the situation in Ukraine as their example to why they held the former president in such a manner. Away from university I would ordinarily engage in such a conversation, but the remaining students, the majority of whom were female, clearly and understandably held a different opinion. Instead of clearing the air and conveniently forgetting about Trump’s history, I addressed the controversy to demonstrate to the student and the class that although opinions are necessary, there is a time and a place to discuss such things. With the attention of the class, I stayed clear of politics and settled on Trump’s record of being derogatory to women on an international scale and used the writings of Jill Filipovic (2017) to explain how this behaviour was cast into the spotlight during Trump’s presidential campaign. This material is once more beginning to resurface in anticipation of his possible upcoming election in 2024, but despite this profound evidence of Trump objectifying women, he still emerged victorious in 2016 when he beat Hilary Clinton to the White House making thousands of women feel as though they were not valued. I deliberately stayed clear of naming the student and instead concentrated on presenting this information because I did not want to make them feel awkward. I wanted to respect their boundaries instead of making them feel targeted and offer information that perhaps would at least allow them to understand why female members of the class might not hold Trump so highly.
	In future sessions with this group, developing a class management strategy is going to be key when I deliver my next session to them so I can ensure that comments do not stray into personal and offensive territory. I will also be sharing this episode with my mentor at the university so that I can have his opinion and input as I develop my own classroom strategy.
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Teacher Observation One
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	Teacher

	Doctor Andy Bevan

	Date
	23rd January 2023


	Group
	Understanding Democracy (HPFY3009)


	Topic/Context
	Democracy? Whose Democracy?


	Notes on the lesson:

	







	After welcoming the students to the class, AB engaged the students by explaining his methodologies, aims, objectives and his personal views on the topic. This opened the room to discussion and questions that were raised were answered and some sources were provided for the students if they wished to explore it further. This helped to maintain the already perceived friendly, insightful class culture by giving the students an opportunity to speak and address any concerns. Quintessentially, AB treated the students like adults, listened and demonstrated reassuring calmness even when the students were surprised by the amount of material being shown. AB ensured that there were hourly breaks for the students to process what had been discussed. I really liked the inclusion of AB’s own research as this provided the lecture with more depth and offered an insight into what the students could achieve in the future. Lastly, despite being a guest lecturer, AB still took the time to reflect upon the assignments which was greatly appreciated by the students who were still unsure of what question they wanted to explore.

	What I have learned:

	









	The importance of a good first impression and the value in using your own research to attract the attention of students, particularly when one considers a topic to be one of their main focal points. If a student raises an issue with current research, remain open-minded and review at a later point. AB spoke of his previous career and announced that he had only been in academia for six years, I found this greatly relevant because three of the students are mature students who are in the process of pursuing a new career. This provided them with a chance to see the opportunities that are out there.

	Targets to improve my own practice (mapped to professional standards):

	
	I could use several of the professional standards here, but primarily my focus will be on building my profile when I am in contact with a new group of students. When I introduce myself to a new group, I am going to ensure that I treat students with dignity, courtesy and respect in order to lessen the anxiety of having a new face at the front of the class. Building and maintaining relationships with peers and learners would significantly ease apprehension also. To know when to present evidence and research to strengthen my analyses on certain subjects will also be a critical personal target as this greatly benefited the flow of the lecture. Here, I would use the work of established popular historians so students can review a wealth of information and is an element that AB used to great effect. In the instance of me using my own research, I should prepare for students to raise points which I can then utilize to strengthen my work. AB was questioned routinely on this matter, yet his answers were informative and respectful. Paying careful consideration to effective lesson management is key and I would ensure ten minutes at the end of future sessions is reserved for a discussion concerning assignments so that the students could voice their concerns long before the stipulated deadline.











Teacher Observation Two

[image: Text

Description automatically generated]

	Teacher

	Lester Mason

	Date
	6th February 2023


	Group
	Understanding Democracy (HPFY3009)


	Topic/Context
	Margaret Thatcher and Ronald Reagan: The Special Relationship


	Notes on the lesson:

	









	LM adopted a chalk and talk approach and checked student knowledge so LM could assess understanding and ensure that their effort was respected. LM then took the time to explain the concepts and opened the room to discussion. LM’s practical experience was clear as LM managed to rifle through the aims and objectives with little disruption. Disruption in this sense implies people asking questions which LM would welcome in time. LM ensured that the information delivered was clear and concise, describing unfamiliar terms when prompted by students. Discussing economic history is always a formidable challenge but LM used real world scenarios that the students were aware of, which contributed towards maintaining a good level of student engagement because this was a difficult two hours. LM also used images to his advantage throughout his presentation so that the students, and LM, would not get bogged down in text. Instead, through the use of digital images, the students were able to see mentioned policies in action which, personally, kept the session interesting.

	What I have learned:

	









	I learned the importance of assessing student knowledge before beginning a lecture without asking questions and simply expecting the students to have done the reading. This gave the class an excellent opportunity to voice their concerns which LM concentrated on addressing fully. Not only does this help develop a prosperous rapport, but it also demonstrates to the students that their opinions are valued and that their lecturers understand that they have made sacrifices to attend these sessions.

	Targets to improve my own practice (mapped to professional standards):

	
	I will seek to develop my own historical knowledge and identify learning programmes that will best suit my students. Building and maintaining a positive rapport with students is key and through facilitating appropriate knowledge in a friendly manner this can be achieved.  I will continue to demonstrate dignity, courtesy and respect to students and aim to become a role model.


















Lesson Plan for my Own Session
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Lesson Plan

	Topic: Reagan and Thatcher
	Class: HPFY3009


	Date: 3rd February 2023

	Length of lesson: 2 hours
	Number of students: 6

	Resources required: Microsoft PowerPoint




	Aim of Lesson
· To explore the policies of Margaret Thatcher and Ronald Reagan
· To explore the political term “neoliberalism” and its impact on the United States and Britain
· To review key economic thinkers who motivated the policies of the two world leaders
· To introduce the special relationship between Margaret Thatcher and Ronald Reagan
· To explore assignment questions


	Learning Outcomes – The Learners Should Be Able To:
· Provide a summary of US and British economic and foreign policies under Reagan and Thatcher respectively
· Define “neoliberalism” and its reputation of being “politics of privatization”
· Name key economic thinkers and their works
· To develop a narrative to the history between Thatcher and Reagan



	Previous student knowledge required for the session:	
Students have been provided with reading material and are expected to have read Chapter 36 from George Brown Tindall and David Emory Shi’s America: a Narrative History. Students have also been provided with the e-book link. Their analyses will be discussed at the start of the lesson. Some of the mature students are already familiar with Thatcher and Reagan and have discussed some key points and their personal experience of life during the tenure of the two politicians to the younger students at the end of our last session.

	Anticipated difficulties (if applicable):
Dependent on completing the required reading. If students have not read the chapter or its introduction, then a few minutes will be set aside for the lecturer to provide a brief summary of what is to be explored during the afternoon.

	Professional Standards (where are these being met within the session)
· I will be using the Miners Strike of 1984-85 and discussing its impact on Welsh communities to further explore Thatcher’s strict stance on trade unions. This will demonstrate commitment to exploring Welsh culture when possible.
· I will combine my own knowledge with the theories proposed by historians to strengthen the information being taught. This will be clear for the students to see because I will include excerpts on the PowerPoint presentation where relevant. This will help demonstrate a commitment to the learners and will demonstrate that I am using evidence and research to support my own findings.
· Through giving the students the task of reading chapter 36 from Tindall and Shi’s work, I have given the students an opportunity for independent study and the opportunity to discuss their findings in the opening minutes of the class. In turn this will allow the class to be more interactive. This will demonstrate my willingness to stretch learners and will also provide me with an opportunity to hear their opinions and to enable the students to reflect upon how their research skills are progressing. This also enables students to be responsible for their own learning and is a target that they can all achieve.
· Lastly, during the session, I will evaluate my practice to determine if I have adopted the right teaching strategy which in this case is a chalk and talk approach although I want to broaden my strategies and will be using this session as an opportunity to actively progress. This demonstrates my capability of critically reflecting upon my own values, knowledge and skills.





Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction






Development 















Plenary/conclusion




	Chapter Review/ Assess prior knowledge



PowerPoint












Assess Understanding
	Group discussion




Chalk and Talk/ group discussion/ question and answers/ explanation











Group discussion/ Explanation/ Address any lasting questions
	15 minutes



90 minutes (15 minute break included)










15 minutes





	Assessment Strategies: when and how are they included within the lesson?

To listen to student interpretations of the allocated chapter at the start of the lesson. Being critical would be a mistake with the potential of putting students off, but I am intrigued to hear what they have taken from the piece of reading. I have ensured a few excerpts have been included within the PowerPoint so that we can discuss further at the relevant points.







	Informal reflection (to be completed after the session)

Firstly, it must be mentioned that this session has been passed down to me by one of the university’s former lecturers and, as would be expected, a change to the PowerPoint slides was called for as there were too many complex slides to get through. Regardless, despite a few difficult obstacles that needed to be overcome and will be explored further into this initial reflection, I feel that the lecture went well and the first hour was reserved for discussion of the economic policies of the United States and Britain which, except for one module back in the Spring of 2020, I have not explored in great detail despite performing research. As such, this was a daunting hour and the need to reassess my chosen strategy was required. Instead of chalk and talk, I engaged the students in discussion and brought up definitions of mentioned policies from the Stanford Encyclopedia of Philosophy which had undertaken a study into these political terms in 2021 that I had already researched. I found this methodology to not only be practical considering the difficulties, but also efficient which led to engaging the students during a challenging session and provided us with the opportunity to brainstorm and work together.
As is our normal procedure, we stopped for a break after an hour for the students to have some time away from the classroom and I took this opportunity to review my notes to ensure I could align myself with my lesson plan accurately in the second half of the session. 
During the second half of the session, I led more effectively, and I feel that this was largely due to concentrating on a type of history that is closer to my interests. Students appeared more settled and engaged with the content I was presenting, which helped me regain confidence and composure because, at first, I thought I may have grappled with an overwhelming subject. 
Due to this personal observation, I will be addressing this in the future by reviewing academic pieces that are relevant to political history so that I can develop and sharpen my historical knowledge to then facilitate to students. I will also be looking at my own practice to find a method that will help me develop my presentation skills when the topic proves to be a challenge. 






SMART Action Plan

1. Specific Aim – To develop my classroom behaviour management awareness which will help refine my approach to meeting challenging obstacles within the classroom so that I can provide my students with a safe learning environment.
2. Measurement – I will observe my mentor or peers to figure out a method that will work for me and revise findings from current framework that will help me develop as a practitioner.
3. Attainable – To attain this goal I will seek feedback from my mentor and personal tutor to see what approaches I can successfully incorporate into my practice, thus enhancing my professional development.
4. Relevant - This goal is relevant as it will help develop my knowledge and improve my sessions, thus ensuring I am adhering to professional standards, particularly in terms of critical reflection and the application of feedback.
5. Time-based – I will seek to enhance my behaviour management awareness by the end of Block Six as classroom behaviour management is an important quality for a tutor to possess in modern society and will help me to plan and deliver efficient sessions.
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