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Introduction

This assignment sets out to provide a critical evaluation of an observed critical incident, within a classroom. This will be researched and  linked to theorists and theories, as well as the Four Core Purposes of the new curriculum in Wales , and Professional Standards for Teaching and Leadership set out by Welsh Government.  

Tripp (2012) defines a critical incident as being “an interpretation of the significance of an event.” It is also stated by Tripp (2012) that “to take something as a critical incident is a value judgment we make, and the basis of that judgment is the significance we attach to the meaning of the incident.” 
Critical incidents are not always something ‘critical’ or seen as ‘catastrophic events,’ but appear to be ‘typical,’ and are critical through analysis. 
Critical incidents are seen as important and according to Joshi (2018) critical incidents are important as they allow practitioners to identify good practices of teaching which can be adopted. It allows practitioners to adapt the practices that are not working greatly  in order to improve them. 

The critical incident that has been observed and will be investigated in this assignment is from a Year 4 class of 32 pupils, in a small english medium school in South Wales. The critical incident observed was of grouping pupils in terms of ability. The observer noted that the teacher had four tables in the classroom, ranging from tables of high to low achievers.  Please see Appendix C. 

Within the assignment the critical incident observed of grouping pupils in terms of ability, will be researched and linked to the New Curriculum for Wales, in particular the Four Purposes. Additionally, possible theorists, such as Vygotsky and Piaget will be investigated, linking with the observation. 






The Role of Critical Reflection

This sub-section sets out to determine the role of critical reflection and its importance within the teaching profession. 
Sutherland (2013) states that critical reflection is important as it allows us to “look beyond our own circumstances to the external factors,” that may influences the choices and actions we take.  
Dewey (1989) states that there are three attributes to being a reflective individual which are, open mindedness, whole- heartedness and responsibility. Greenberger (2018) states that open-mindedness “refers to freedom from embracing preconceived notions in light of new ideas or evidence. It can also mean a receptivity to new ideas.” Whole-heartedness refers to being completely focused on the  topic of interest, and not paying attention to other events. the Third attribute of being a reflective individual refers to responsibility, as being “aware of the consequences of ideas and being open to adopting these conclusions when they reasonably follow from known facts.”
In order to critically reflect, an individual must be able to consider other factors beyond ones opinion.

Examples of reflective theorists/ theories include those of Kolb’s 1975 and 1984 Experiential Learning Model, Gibb’s 1988 Reflective Cycle and Schön’s 1978 Classification. Potter (2015) states that Kolb’s theory is based on the work of Dewey and Piaget and that Gibbs’ (1988) Reflective Cycle is an extension of Kolb’s Experiential Learning Cycle. 
Wain (2017) stated that Gibbs developed the idea of a reflective cycle to help encourage learners to “think systematically about the different phases of an activity or an experience.” Gibbs reflective cycle has six different stages: ‘Description,’ is when the learner recalls the events and “draws on the powers of observation to remember with accuracy.” The second and third elements are ‘Feelings,’ this is when the pupil or learner identifies the reactions to the events and ‘Evaluation’ is when the learner weighs up the positives and negatives of the experience.  ‘Analysis’ is when the learner “marks personal interactions against published literature and research.” The final two areas are ‘Conclusion’ and ‘Action Plan.’ ‘Conclusion’ is when the individual summarises the responses of the event and looks at what has been learned and what actions would be best in the future. ‘Action Plan’ is “a method used to formalise the outcomes of the learner’s reflection” (Wain, 2017). Please see Appendix D for further details.  

Research shows, together with the observation, highlighted the importance of teachers being suitable reflectors. Slade et al (2019) states that ensuring teachers are critical reflectors, enables them to examine their own thoughts, perspectives, biases, and actions and allowing them to develop and gain new skills and knowledge to better their teaching standard. 
This interlinks with the Professional Standards for the Welsh curriculum, which has five values and dispositions. These are Leadership, Professional Learning, Innovation, Collaboration and Pedagogy (Education Wales). Within the new Curriculum for Wales, being a reflective practitioner plays a big part. One of the Professional Standards in education is Pedagogy for Professional Learning (Welsh Government). One of the key elements of the Pedagogy Professional Standards is reflective practice, which talks about practitioners having the opportunity to reflect critically and being open to the views of others and reactions. Ensuring you are a critically reflective teacher is paramount, ensuring that your own personal opinions are separated from the views of others.   



















Observation/ Context

The observation in which this assignment is based, took place in a South Wales, English medium primary school with 252 pupils aged 3-11. 43 of whom attended the nursery on a part-time basis. The school identifies that 17% of pupils have an additional learning needs, which is just under the national average of 21% of pupils (Estyn, 2017).
In line with BERA (2018) guidelines “the confidential and anonymous treatment of participants’ data is considered the norm for the conduct of research.” This means that throughout this assignment of observation, only so much information can be shared, and pseudonyms may be used. 
The schools Estyn inspection in 2017 highlights that the standards of ‘wellbeing and attitudes to learning, teaching, and learning experiences, care, support and guidance and the leadership and management of the school’ were at the judgement grade of ‘good.’ 
The Estyn Report (2017) states that the school pride themselves on being a “happy, lively and successful school which provides exciting learning opportunities for pupils.” Literacy, Numeracy and Digital Competency skills are the driving force behind the school’s curriculum, which was highlighted during the observation. 
The Estyn report (2017) states that a recommendation for the school is to “provide opportunities for pupils to develop their creative music skills,” which interlinks with the new Welsh Curriculums’ Areas of Learning of Expressive Arts (Welsh Government, 2022). 

The Year 4 classroom that was observed consisted of four groups of tables, with which the pupils were arranged in regards to their abilities. The classroom was an inviting room, with a range of different subject areas and wall displays, which included the key Areas of Learning and Experiences (AOLE) of Mathematics and Numeracy, English, Literacy and Communication, along with an area of Welsh. 

The observation sessions took place over 2 days, with 3 critical incidents recorded that can be seen in Appendix A, B and C. 






Critical Incident

The critical incident that was observed and will be discussed was grouping pupils in terms of ability. Within the class of 32 pupils, there were 4 tables arranged in order of ability. The tables were arranged in a ‘L’ shape, enabling the teacher to have access and visibility to all pupils. On one table were 10 high achieving pupils, followed by another table of 9 high to intermediate pupils. The remaining two tables situated the two lower ability groups, 8 pupils  of intermediate to low ability pupils and then the lowest ability group of 5. The class teacher mentioned that she had used this method of seating for many years, and on some occasions allowed the pupils to sit with friends for some group work or free time. 
This grouping format according to McCoach et al (2006) is called “ability grouping.” 

The Four Purposes for Welsh curriculum, which are ‘Ambitious Capable Learners, Enterprising Creative Contributors, Ethically Informed Citizens, and Healthy Confident Individuals’ (Welsh Governments, 2020). 
Donaldson’s Report (2020) states that being an ‘Ambitious Capable Learner’ means that children will be “ready to learn throughout their lives.” ‘Ethical Informed Citizens’ suggests that they are “ready to be citizens of Wales and the world.” ‘Enterprising Creative Contributors’ implies that pupils are “ready to play a full part in life and work.” ‘Healthy Confident Individuals’ meaning they are “ready to lead fulfilling lives as valued members of society.”

During the observation session, the critical incident noted was in relation to pupils being grouped in terms of ability within a Year 4 class setting. This could interlink with becoming ‘Ambitious Capable Learners.’ The areas of becoming Ambitious Capable Learners were those who, set high standards for themselves and enjoy a challenge, are able to question and enjoy solving problems. Additionally, they can explain the ideas and concepts they are learning about, and can use digital technology creatively to communicate, analyse and find information (Welsh Government, 2020). 
From observing the class it was illustrated that pupils were all eager to ask and answer questions and enjoyed problem solving. Within each ability group, the work was tailored to each ability set meaning that each individual was able to contribute to their full potential, without being held back or challenged to a point beyond their capability. All pupils were taught the same topic, however tasks and worksheets were varied, enabling them all to ask and answer questions about the topic or area of learning and experience. Each ability table, no matter of their capability all had high standards and expectations to meet. The pupils appeared happy to participate and take on a new challenge. This interlinked with one of the Four Purposes being ‘Ambitious Capable Learners’ specific to “questioning and enjoy solving problems,” along with “setting themselves high standards and seek and enjoy challenge.” 
Additionally, interlinking with the sub-area about the use of digital technology,  during the observation session, all groups participated in an activity of the same ability of looking for places on Google Earth and locating different places on a map. This demonstrated the use of digital technology for the class as a whole.  For this task pupils were able to sit with friends from other ability groups, which appeared to work well. From observation it gave pupils an opportunity to improve on team working skills, but also enabled the higher achieving pupils to assist others, without them being aware. This interaction provided a positive dynamic to learning via pupil peers. 






















Literature Review

Within the literature review, literature, theorists, and theories that interlink, back up and critique the observation area in terms of grouping according to ability, will be reviewed, researched, and investigated. 
The key areas of research that will be considered within the literature review are theorists Vygotsky and his Zone of Proximal Development (ZPD) and Scaffolding theory, along with Piaget’s view of Cognitive Development and the Welsh Curriculums Assessment for Learning. 

Ambreem (2017) states that “the theoretical developmental knowledge which proposes relationships between group work and pupils’ cognitive and social learning” is believed to be based upon the theories of Piaget and Vygotsky. Piaget’s theory of cognitive development and Vygotsky’s theory of social learning and development, also known as constructivists’ (Slavin, 2014). Both theorists remain significant today and their theories still influence the current education system.  
The research of Vygotsky and Piaget recognises that mixed ability grouping is also beneficial for pupils. This was acknowledged in the observation session, as it highlighted the benefits of sharing learning experiences amongst mixed abilities, enabling work within friendship groups, as well as allowing the higher achievers being able to support low ability pupils.  

McLeod (2014), states that Vygotsky’s theory suggests that development depends on interaction with other people. There are three elements to Vygotsky’s theory, one being the Zone of Proximal Development which Vygotsky defines as being “the distance between the actual developmental level as determined by independent problem solving and the level of potential development as determined through problem solving under adult guidance or in collaboration with more capable peers” (Vygotsky, 1978).
The Zone of Proximal Development has 3 stages which are ‘things the learner can do on their own, things they can do with assistance and things that they cannot do’ (Bekiryazci, 2015). 
Vygotsky believed that learning is based upon interacting with other people. Bekiyazici (2015) stated that from Vygotsky’s theory, learners first study in the Zone of Proximal Development (ZPD) is from receiving assistance from their peers, and that it is very effective for pupils to work in mixed level groups. It is also stated that all classes and groups can be defined as mixed, even if the teacher believes they have been arranged in terms of ability, as no individual pupil is exactly the same, making it difficult for teachers to meet the needs of each individual. This is an example where ability grouping can be beneficial as the pupils can learn from their peers, even in the same ability group and may sometimes be from those more knowledgeable. 

In addition, the Socio- Cultural theory of Vygotsky links with ability grouping is the theory of scaffolding. Vygotsky’s ZPD theory, is at the heart of scaffolding (Gonulal et al, 2018).
Volman et al (2015) define scaffolding in education as being “the support a teacher offers to move the student toward his/her potential understanding,” meaning adapting lessons, resources, and teaching methods to help students succeed and improve their understanding. 
It is stated by Volman et al (2015), that scaffolding refers to the support that is contingent and is aimed at “the transfer of responsibility for a task.” Contingent support is support that is tailored to a student’s understanding or ability. For example, ability grouping is a mean in which the support is tailored to greater a student’s understanding and therefore better suited for their ability and needs. Wood et al (1978) states that they labelled support as contingent when the teacher increases the degree of control in “reaction to students failure,” or decreases the “degree of control in reaction to a student’s success.” This is called the contingent shift principle. 

It is highlighted that ability grouping is a form is scaffolding as it is a means of support to help improve the potential of a student’s understanding. For example, ability grouping in a classroom is there to improve pupils understanding and needs, as the tasks, lessons and teaching methods are then tailored to the groups specific needs. Such as for a lower achieving group, the teacher is able to teach at a rate that suits their needs using terminology that works for them, and vice versa with a higher ability group. The teacher can challenge the higher ability pupils with tasks and rely on them to work independently. 

Based on the evidence to support the observation and theory of mixed ability grouping, Bartlett et al (2016) state that having mixed ability groups would increase equal opportunities, help with less rejection and classification. Additionally, it would benefit the teacher as there would be greater control since “mixed grouping avoids the emergence for a sink mentality and promotes group cooperation, better relationships and a reduction in competitive behaviour.” 

However, an article by Lyle (1999) states that McAvoy, the lead of the teachers union interprets the government’s view that “setting is good and mixed ability is bad.” Following on from this, the article also states that Woodhead, Chief Inspector of schools believes that the issue to underachieving pupils “can be solved by setting pupils according to ability.” From the observation it was noted that the pupils grouped according to ability all worked at a similar rate, were able to talk and reason with their peers in regards to the ability set tasks. 
Assessment For Learning (AFL) is another area that interlinks with grouping pupils in terms of ability. This is a form of formative assessment. 
Cambridge Assessment (2022) states that assessment for learning is “an approach to teaching and learning that creates feedback which is then used to improve students performance.” It enables pupils to become more involved in the learning process and as a result gain confidence, self-esteem, and resilience. AFL encourages pupils to ‘think like a teacher’ in becoming more active in their learning. It is also states that efficient teachers incorporate Assessment For Learning into their lessons.
Westbroek et al (2019) defines Assessment For Learning as “focusing on monitoring the quality of learning process and providing continuous feedback to guide learning and teaching which can positively influence the learning process.” 
Assessment For Learning connects with grouping children in terms of ability. This process supports the critical incident observed. However, if a pupil is within a mixed ability group then their confidence may be lacking as when their peer or self-assessing work of someone of a higher ability than themselves, it is likely to make the individual feel less able and this will impact their self-esteem. It could be suggested that mixed ability grouping may result in pupils seeing themselves as a failure compared to their peers. 

Jones (2005) states that the Personalised Learning Model has five key components and the main one being Assessment For Learning. The Personalised Learning Model is based on personalised learning for pupils. Some of the additional components contained within this model are ‘effective teaching and learning strategies and curriculum entitlement and choice.’ Linking this with ability grouping, this model could imply that ability grouping might be more beneficial with some pupils or year groups, and tailor making it according to the individuals and abilities. 

Assessment for Learning is a way for teachers to see and measure students’ performance. Meaning ability grouping may often be the most appropriate option, however, in other occasions may be less beneficial. This is dependent on the AFL outcome in terms of pupils performance. Ability grouping may be more beneficial as it helps with custom instruction and a custom pace, and the opportunity to learn from one another. 
However, critically the drawbacks of ability grouping are that it labels pupils and can make the lower achievers feel less able than their peers which lowers self-esteem, self-confidence and creates additional work for teachers (Gautam, 2022). 




Reflection, Evaluation and Next Steps

The role of critical reflection has been described by Briggs (2003), according to Morrow (2011) as being described as “an extended and abstract outcome of learning, “ which demonstrates that students absorb knowledge and skills during their higher education experiences. Dewey (1933) describes critical reflection as being “problem solving, or investigation brought by a moment of doubt.” The process of critical reflection could be considered as being “thinking about the conditions for what one is doing and the affects” (Steier, 1991). Critical reflection simply provides a framework to think differently about ways of working with various issues and obstacles to overcome, whilst helping teachers make meaningful changes to improve the outcomes for children. 

There are a number of key theories linked with reflection, key theorists such as Kolb (1975 and 1984), Gibbs (1988), Schön (1978) and Brookfield (1998 and 2005).  Kolb’s theory was in relation to the Learning Cycle, which Stice (1987) describes as having four stages which are ‘Concrete Experience, Reflective Observation, Abstract Conceptualization and Active Experimentation.’ Gibbs’ Reflective Cycle (1988) is an extension of Kolb’s Experiential Learning Cycle according to Potter (2015). Wain (2017) stated that Gibbs reflective cycle is to help encourage learners to think thoroughly about the different stages of an activity or an experience. Gibbs reflective cycle has six different stages: ‘Description, Feelings, Evaluation, Analysis, Conclusion and Action.’ Please refer to Appendix D for further details.  

After evaluating the research and theories to support and challenge the critical observation, it has been highlighted that ability grouping has mixed opinions and benefits. It has evidenced that ability grouping has its benefits, which include improving self-esteem for lower ability students (Miller, 2003), and that the instructions are tailored to the needs of individual groups ability, and pupils are likely to work in smaller groups. 
However, according to Andreavasilopoulos (2012), limitations and drawbacks of ability grouping pupils in school are that it can lower self-esteem and self-confidence of pupils as they may feel that they are not as capable as the higher achieving pupils. Additionally, it is suggested that lower ability pupils become unconsciously labelled as ‘thick.’ Andreavasilopoulos (2012) also states that additional disadvantages of grouping students in terms of ability are that it may cause exclusion and anxiety for pupils, and they may feel less worthy than their peers. Furthermore, it is stated that those in lower ability groups may work to a specific level at a specific rate and  “if students are placed in a grouping where learning is done at a slower pace and concepts are understood in a longer period of time, then some students may work to that level even though they are capable of achieving more.” 
This means that if the ability group covering all Areas of Learning and Experiences (AOLE), then certain pupils may thrive in one AOLE but struggle in another. The ability grouping may then hold them back in certain subjects. 
To overcome this issue, it could be recommended to  allow changeable ability groups within subject areas, this could be seen as a beneficial approach, enabling children to thrive in subjects they do well in, and be supported in those they are less confident in. 
Additionally, the importance of children’s interaction with their peers is paramount. 
Another suggestion that could be considered is to ability group pupils just for core areas such as Mathematics and English and remain in mixed ability groups for other subject areas. Saaris (2019) states that mixed ability groups for pupils in a classroom provided pupils with equal expectations for all students and gives them all equal opportunities.

Additionally, from the observation it was noted that the pupils in the higher ability group received less attention from the class teacher compared to those of a lower ability who required more support. 
Introducing an additional member of staff to support those in the lower ability groups could be a suggested measure to address this. This would enable lower ability pupils to have one to one support, allowing the teacher to provide support to other ability groups. This resource would help to challenge the higher ability pupils further.  However, it is understood that costs and school budgets would have to be considered. It was also noted that the higher ability group of pupils would seek reassurance from the teacher for every little thing. This could be due to lacking confidence, or because they felt they wanted some teacher attention. 

Critical reflection for my own professional and personal development is paramount. Firstly, my professional development in working with children in a classroom setting. Being a worthy critical reflector is essential in ensuring the educational needs of the pupils are met and this will enable me to  make meaningful changes to ensure I meet their individual needs and to improve their educational outcomes. 
Looking at critical reflection from my own personal development, one positive benefit of critical reflection is self-awareness in understanding and development of others, along with helping to develop creative thinking skills. 



Conclusion

To conclude, the critical incident observed and researched has demonstrated the requirement of ability grouping and its approach to teaching. The observation has provided a thorough assessment of the advantages and disadvantages for pupils in a primary school setting. 

The reflection of ability grouping was assessed via means of classroom observation, note taking, see appendix A, pupil interaction and discussion with the class teacher. The research conducted evidenced in support of many benefits of ability grouping for pupils. Some of the recommendations highlighted ways in which the drawbacks and disadvantages can be overcome in order to ensure maximising opportunities of learning, for all pupils, with a range of abilities. 

In summary, it has been highlighted that ability grouping pupils has its benefits but also some drawbacks.  Much research supports the benefits of ability grouping, in particular Vygotsky’s theory when looking at  Zone of Proximal Development (ZPD) and Scaffolding, along with the idea of Assessment For Learning (AFL). 

Reflective practice for practitioners is a key part of Wales New Curriculum . It is highlighted on the Welsh Governments website that one of the elements of ‘Pedagogy for Professional Learning’ is ‘Reflective Practice,’ which is noted as being “opportunities to reflect critically and candidly on current practice and being open to others’ reflections on how practice can be improved or developed.” This means that the practitioners of Wales use reflective practice to better the learning for pupils to see how they can ensure that they improve and how they can be developed.  

Additionally, the Welsh Professional Teaching Standards are described as being the skills, knowledge and behaviours that show excellent practice and support for professional growth.  There are five areas of the Professional Standards which are ‘Collaboration, Innovation, Professional Learning, Leadership and Pedagogy’ (Welsh Government, 2018).  Each professional standard is essential elements for teachers work.  

Finally, being a reflective practitioner is paramount to ensure that every child in Wales receives the greatest support and educational experience of their lifetime. The assessment contained within this report demonstrates the link between the approach taken and reflects the new Professional Standards for Teaching and Leadership in Wales.  
Appendix:

Within appendix A, B and C are the observation forms filled out when on the two observation days within a Welsh English medium Primary school.
Appendix A:

OBSERVATION / FIELD NOTES

Record 1
	Date and time, year group: Reception 26/09/22 at 1pm


	Where and When: Context of the observation – subject/AOLE, general classroom context

The observation took place in the reception classroom, during their humanities lesson. The humanities topic was ‘Lets explore our community.’ 
This lesson took place after lunch (1pm).




	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

All the pupils were sat on the carpet whilst the teacher explained the task and the plan of the afternoon. She explained what the role of each member of staff was this afternoon to all the pupils. 
The class teacher would be doing some assessment booklets of those who had previously been absent, whilst the teaching assistant was going to get pupils to look at and say what they knew about their local area and what was in the local area. Whilst another teaching assistant did a task with the pupils about hand co-ordination. 
All tasks were done in smaller groups.



	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?


· Engagement on the carpet
· Hands on tasks
· Benefits of smaller groups for tasks



	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The introduction of the task was done as soon as they came in from lunch. They were all expected to come in and sit straight on the carpet. 
A lot of the pupils were wound-up after lunch and play time.
The pupils all seemed pretty content and happy with varied task options, and the option to play in between tasks.  



Appendix B

Record 2
	Date and time, year group: Reception 26/09/22 


	Where and When: Context of the observation – subject/AOLE, general classroom context

During the morning sessions (the two sessions before lunch) all pupils were sat on the carpet. They had Jolly Phonics and a Welsh lesson with a lady who came in from the local authority to help teach and encourage Welsh in schools.



	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The same two pupils were constantly distracted and could not sit on the carpet. At one point the teacher gave the one pupil the option of going into ‘Rainbow Room’ (which is an area attached to the classroom, interlinked with the nursery class that is like a play area). 
The one pupil went but within 5 minutes came back into the class and the teacher explained this was because he had the option to leave so chose to return. 
Both pupils found sitting on the carpet quite difficult and the one pupil was provided with a fidget toy. 




	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· Were there any ALNs?
· Was it just because it was lesson where they were talked at rather than it being a hands on lesson?




	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)


All pupils were all sat on the carpet in their coloured groups, with 2 Teaching Assistants, the teacher and myself. The teacher mentioned that one of the pupils who could not sit on the carpet had speech and language issues. 
The Welsh teacher who came in was new to the pupils and some of the staff. 













Appendix C 

Record 3
	Date and time, year group: Year 4 27/09/22


	Where and When: Context of the observation – subject/AOLE, general classroom context

Grouping pupils in terms of ability. 





	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)

The pupils were all sat in terms of ability. They were all provided with a seating plan and were on one of four tables, with the top two tables being the more able higher achieving tables, the next being the middle but lower achieving pupils and the last and smallest table being the lower achieving. 
All pupils took part in the same lessons and areas of learning, just the work was tailored to their needs and ability. 






	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?

· How many pupils have ALN? Were they all lower/ higher achieving? 
· Higher achievers excluded from teachers attention as the teacher is providing the majority of her time spent with the lower achieving pupils. 
· Benefits and negatives of arranging pupils in ability
· What were the achievement levels through this method?







	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)

The pupils all seemed fairly happy where they were sat and with the work level/ ability that they were provided with, but sometimes it was noted that the higher ability pupils had no work to do as the pace they worked at compared to the lower ability pupils varied. 

It was also noted that the higher ability pupils would often want clarification from the teacher after every piece of work and sometimes every question, was this because they lacked confidence or because they lacked teacher attention?






Appendix D

Details of Gibbs’ Reflective Cycle. 
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Examples of reflective theorists/ theories include those of Kolb’s 1975 and 1984
experiential learning model, Gibb’s 1988 reflective cycle and Schén’s 1978
classification. Potter (2015) states that Kolb’s theory is based on the work of
Dewey and Piaget and that Gibbs’ (1988) reflective cycle is an extension of Kolb’s
experiential learning cycle.

Wain (2017) stated that Gibbs developed the idea of a reflective cycle to help
encourage learners to “think systematically about the different phases of an
activity or an experience.” Gibbs reflective cycle has six different stages:
Description, which is when the learner recalls the events and “draws on the
powers of observation to remember with accuracy.” The second and third

elements are feelings which is when the pupil or learner identifies the reactions

to the events and Evaluation of when the learner weights up the positives and
negatives of the experience. Analysis is when the learner “marks personal
interactions against published literature and research.” The final two areas are
Conclusion and Action Plan, which with Conclusion is when the individual
summarises the responses of the event and looks at what has been learned and

what actions would be best in the future. Action Plan is “a method used to

formalise the outcomes of the learner’s reflection.”
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 Evaluation:the learner weighs up positive and negative
aspects of the experience

© Analysis: the learner marks personal interactions
against published literature and research

o Conclusion: the learner summarises responses to the
events, what has been learned and what reactions or
responses would be best in future

@ Action plan: a method to formalise the outcome of
the learner’s reflection (McMillan and Weyers, 2013).
Gibbs’ cycle was adapted by Reid (2000) who

portrayed reflection as learning from and reviewing

practice in order to describe, analyse, evaluate, and

subsequently inform (Reid, 2000).

Schon (1983)
One of the most influential interpretations of reflective
practice is the approach of Donald Schon (1983),
who differentiated between reflection-in-action and
reflection-on-action (Figure 2). Schon had an interest
into how people from different professions solved
work problems, and how their learning developed with
experiences within their chosen profession (Reece and
Walker, 2007). He published his first book, The Reflective
Practitioner: How Professionals Think in Action (Schén
1983), after examining five professions: engineering,
architecture, management, psychology and town
planning. His approach has influenced many professions,
but especially nursing and midwifery education (Quinn
and Hughes, 2007). The focus of this model is the
relationship between academic knowledge defined by
universities and the acquisition of clinical competence
in practice (Quinn and Hughes, 2007).
Reflection-in-action refers to the process of
observing thoughts and actions as they occur in order
to make adjustments in the moment. It is the process of
performing ‘on-the-spot’ testing of the situation based
on experience, knowledge and skills. The response is
immediate, drawing on knowledge and experience as
the situation unfolds (Bolton, 2014).
Reflection-on-action is the process of looking
back and learning from experiences in order to affect
future action. It is where students look back on and
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discovery and experience and produced an Experiential
Learning Cycle (Figure 3) to demonstrate that effective
learning takes place as students move through a four-
stage cycle. The model provides a holistic model of the
learning process and is called ‘experimental learning’ to
emphasise the pivotal role that experience plays in the
learning process.

The four-stage model is used well within midwifery
education to demonstrate learning and reflection during
clinical placements. It consists of the following stages:
® Concrete experience: the leamer is assigned a task

whereby active involvement is key to learning
® Reflective observation: the learner takes time out

DESCRIPTION

What happened?

ACTION
If the situation

FEELINGS

arose again, what What were
would y:m you thinking
and feeling?

do?

EVALUATION
What was good
and bad about the
experience?

CONCLUSION
What else could
you have done?

ANALYSIS

What sense can

you make of the
situation?

Figure 1. Gibbs Reflective Cycle (1988)
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