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	Professional Experience Template 1Targets:
1. Proofread all future writing to ensure your work is coherent.
2. Develop your writing style to maintain an academic tone, this phrasebook can help with this target Academic Phrasebank (learningsupportcentre.com)
3. Read more literature to develop a secure understanding of key concepts. You will benefit from revisiting the PowerPoints in your personal tutor sessions on 'reading critically' and 'academic writing'.
Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate 4 specific pedagogical principles. (This evidence should be taken from the PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development.



	

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	I carried out a Welsh lesson with the children. Firstly, I done this to develop my Welsh skills as that was my target, however I also wanted to experiment with different types of AFL strategies as it was my first teaching week. The intended outcome from this lesson was to improve my Welsh skills, introduce the past tense to the children and to be able to reflect upon the AFL strategy of using a success criteria. I chose to focus on the standard assessment.

	What have you learned?

	I learnt that the success criteria were better suited to the higher ability groups. It allowed the group to work more independently as they knew what was expected from them and could move onto the next sentence in their own time as the sentence started was there for them. The children being able to check off each sentence in the success criteria was a huge motivation for the children too, as they were able to do this themselves allowing them to feel more control over their work and promote their independence. 

	What next?

	Next time I would consider providing challenges for children who complete the work quickly. I would also maybe challenge group Coch more, as I didn’t expect them to show understanding so quickly about the past tense. Additionally, an area for development would be to prepare more Welsh as when it came to ‘places’ I wasn’t fully confident and had to use google to help. Using Welsh dictionaries would support me in developing my own Welsh speaking skills. I will record any websites and dictionaries I use to support me to share what I have learnt.  With the lower ability groups, they were not able to read the success criteria which helped me understand that this might not be as beneficial for them, something like 'what a good one looks like' might be more beneficial, as I would be able to show this example to the children and go through it with them. I have learnt that the success criteria would be more beneficial if we came up with this together, instead of me just providing this for them which I think would promote more engagement as the children are more involved in the process. 




	Professional Experience Template 2
	

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	I worked with groups to create an 'all about me' poem using the laptops. I chose to do this as it fitted in with the termly topic of 'all about me' and gave me the opportunity to develop my digital competency skills by using the laptops with the children as this is not something I had done before, or something that the children done a lot in the classroom. The intended outcome from this experience was to incorporate ‘blended learning’ into my teaching and explore different teaching styles. 

	What have you learned?

	I have learnt that allowing the children to present their work with the laptops was a successful blended learning experience. The children were really engaged in the lesson and met the intended outcome. This experience allowed me to see the importance of using different teaching styles to engage the children and the importance of children developing their skills using laptops, as I found that the children struggled more with finding the keys on the laptop even though they knew how to spell the word, as they only have experience using lower case letters and all of the letters on the laptop are in capital, so this was the time-consuming area which I learnt the children needed more support and practice with. 

	What next?

	As a result of this experience, I will continue to provide blended learning experiences in my planning. I think by doing this it will provide more engaging opportunities for the children and develop my confidence in different teaching styles. Next time, I would aim to be more organised, I didn’t manage to get the templates set up on the chrome books for the children which resulted in me working 1:1 with children as we only had the template on one laptop. Even though this worked well, the children would have been able to be more independent if they had their own chrome book and it would have been a quicker process. I believe this activity worked well and it's something the children really enjoyed doing as they love using the chrome books. To further the children's learning and provide opportunities for development I would consider allowing the children more independence rather than providing a template for them, I would allow the children to create their own poem using the Chromebook with support from a success criteria to promote support as well as independence. 





	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	I introduced the theme of Anti-bullying week as this was what was happening in the real world outside of school. I engaged in this experience to provide ‘real life authentic contexts’ for the children and additionally as I think it is something really important for the children to take with them in their lives outside of school as it prepares them for the real world and how they can positively approach these situations if they were to ever be in the situation where somebody was being unkind to them or even if they thought they were being bullied. I introduced 'caught you being kind' cards and we created a kindness jar to promote the children to be kind to their friends and go above and beyond for them. We also created a friendship hand, coming up with ideas of what makes a good friend, I done this so that children were aware of what a good friend looks like and so they were able to identify qualities in the future when they begin to make new friends. I chose to focus on the standard Real life authentic contexts as this fitted in well with what was going on in the real world this specific week. All the activities linked to the four purposes of 'healthy confident individuals' and 'ambitious capable learners' as the learners were understanding the impact of unkind words and the impact of bullying, homing in on wellbeing. Additionally, the children were being ambitious capable learners as they are building knowledge around anti bullying and preparing to take this into the real world and apply it to different situations they might face in the future. 

	What have you learned?

	Engaging with this experience allowed me to understand the importance of providing real life authentic context for the children and additionally to see them building knowledge to equip them in the future was really rewarding. I also learnt how this experience was important for the children, as they were involved in the experience, everything they done this week was their own ideas as the focus of ‘kind words’ was something the children experience day in day out.  I gave out lots of 'caught you being kind' cards, which showed the children were going above and beyond this week. The only thing I found, was it was difficult to keep on top of all the enhanced provision activities and give positive praise for these as there was a lot going on in the classroom which the children were carrying out independently. One implication for the learners was writing notes for the kindness jar, as a lot of children needed support with writing and spelling which resulted in them avoiding writing in there. This went well, and it is definitely something I will share with my future classes.

	What next?

	I will continue to plan and deliver lessons than include real life authentic context as I learnt how important this is for children, and how this will benefit them when they leave school. Next time I teach anti-bullying week, I will ensure I keep on top of any enhanced provision activities and give lots of positive praise to the children and share these with the class to ensure all children are motivated to complete these activities. The only thing I would change is the amount of support I give to the children. I would like the children to provide a word each to create a word cloud of lots of different kind words. The resources I made for this lesson will definitely be used in the future and shared with future classes as the week went really well, I will also use examples of children's work with future classes to show the amazing achievements and different kind words the children were able to come up with. 




	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	I introduced Remembrance Day to the children. I engaged in this experience I this was something going on in the real world, and I wanted to develop my confidence in delivering ‘cross curricular’ lessons. The children wrote Remembrance Day poems using their five senses, we completed this in their language books with the use of full sentences and adjectives. We then used expressive arts to perform the poems as a group, including DCF as the children found and downloaded photos of poppies from the internet to use as their green screen background. Additionally, as the children were sequencing the events, they were showing understanding of humanities, understanding that the past can be divided into periods of time. 

	What have you learned?

	I learnt that the having a theme to a lesson made the cross curricular approach to teaching much more exciting and engaging for the children. I was worried that for my lesson to include more than one area of the curriculum it would not be engaging for the children, and it would be difficult. However, after discussing with my mentor different ways I could make the lesson ‘cross curricular’ I instantly felt at ease and learnt how simple it can be to include more than one area of the curriculum into my lesson.  Providing a cross-curricular approach is important to the children as it allows them to make links between their learning in a more creative approach, it engages the children's imagination as they are having fun at the same time as learning, the Remembrance Day activities definitely met the intended outcomes as all of the activities were completed successfully and with enthusiasm from the learners. I shared the videos the children created on the google classroom for parents to see, I also stuck QR codes in their books and created a display outside the classroom so the QR codes can be scanned from the display too. 

	What next?

	I will definitely be making more of a conscious effort to include cross curricular activities in my lesson plans. This is really beneficial for the children as they are not aware they are covering more than one area in one activity which makes it more engaging. If I was to teach this lesson again, I would ensure to provide a challenge for the higher ability groups to further their learning. I would definitely challenge higher ability groups to write the poem independently rather than as a group. For the 1:1 child, I would consider working 1:1 rather than as a group and encourage independence so that the work was her own. Remembrance Day is definitely an area I will look into carrying out more research around to develop my own understanding and enable me to demonstrate more enthusiastically to engage the learners further. I think the children would benefit from experiencing real life context around this subject, for example having somebody in to re-tell the story, visiting a museum which would provide a more interesting hands-on experience for the children which might support their understanding further. 
















The intended focus of this assignment is to critically reflect upon a chosen aspect of a pedagogical principle to develop future planning and teaching which will develop children’s development and progression. After reflecting upon the use of assessment for learning (AFL) strategies during my professional teaching experience, ‘AFL’ will be the focus of this assignment. Assessment for learning allows learners to provide meaningful feedback which results in teachers providing effective and meaningful adaptations to ensure individuals needs are being met (Donaldson, 2015). Good teaching and learning require assessment for learning principles (Donaldson, 2015). This supports the decision to implement different AFL strategies into my teaching practice, allowing for development and experience of different strategies to secure the best strategy for learners to raise achievement (William, 1986). The Welsh Government (2014) acknowledged the weaknesses of the understanding around different assessment for learning approaches. However, the evolving curriculum acknowledges the weaknesses and provides emphasis on assessment for learning which the progression steps are set out to form the basis of. It will be beneficial to broaden my understanding and knowledge around the area of AFL with the changing curriculum to allow development of my teaching and planning to ensure development and progression for learners by providing meaningful feedback on next steps for learners through AFL (Donaldson, 2015). ‘Assessment’ falls under one of the professional standards for teaching and leadership, stating teachers should promote an understanding of a range of purposes and practices for assessment (Welsh Government, 2019) therefore a literature review will be completed to discover and critically reflect upon AFL strategies to allow an in depth understanding to be formed, to develop and establish next steps in my teaching. 
Assessment for learning can be defined as gathering evidence from learners about what they have learnt and what they already know, to decide where learners are in their learning journey to establish the next steps to promote learner development. Learners need to engage in AFL so that teachers can understand that they are learning, the learning needs to be challenged for support to be given to move learners on to the next stage of their learning (Gardner, 2012). Welsh Government (2020) states that learners are central to assessment as it is designed to support every learner to make progress, assessment provides a holistic approach for learners as strengths and weaknesses are identified which allows areas for development and next steps for learning and teaching. Assessment should take place on a day-to-day basis; however, it is important for teachers to understand why each assessment is taking place and what will happen with the findings, for it to be beneficial (Welsh Government, 2020). Assessment fall into two different categories, summative and formative.  Lau (2015) portrays formative assessment is a ‘good’ tool for assessment which tutors should strive towards using as it has most positive impacts on students. Additionally, this replicates the guidance in the Curriculum which strives towards using formative assessment to ensure learners are placed at the centre of the approach (Welsh Government, 2020). However, Taras (2009) discusses a positive link between summative and formative assessment stating that summative assessment should be seen as a positive, as progress and next steps can be identified by teachers from marking exams and tests as it shows clearly what has been learnt and understood, arguing that summative assessment is beneficial for teaching and learning. On the other hand, it is important for learners to understand where they have gone wrong, re-reading and self-assessing exam papers and tests promotes in depth learning and understanding, showing a strong link between AFL strategies and learner development (Black et al, 1998). 
Black et al (1998) confirms four key aspects of AFL which he considers as ‘different strategies’ to take into teaching. The four strategies include questioning, feedback, peer and self-assessment and the formative use of summative assessment. The new curriculum focuses on learner progression and aims to use assessment as part of a self-improving system (Welsh Government, 2015). Therefore, choosing the focus of peer-assessment will allow progression and development in teaching by delving deeper into the benefits and limitations to the focus. Peer assessment can be defined as the process of making judgements of peers’ work, providing feedback which aims to improve the quality of another learner’s work (Spiller, 2012). 
Peer assessment can encourage self-regulated learners as it allows learners to manage their own learning by acting upon peer feedback (Lui and Carless, 2007), this encouraging active engagement for learning. Self-regulated learners become motivated, lifelong learners who are determined to achieve (Lapan et al, 2002). Welsh Government (2020) emphasises the importance of this by suggesting learners should have the opportunity to engage directly in the assessment process by providing opportunities for peer assessment. Peer assessment encourages development of skills, creating a strong link with one of the four purposes of the curriculum, ‘enterprising, creative contributors’ as learners are sharing their skills to benefit their peers (Welsh Government, 2020). Learners had limited opportunities to peer assess during PTE1 due to the busy working environment and time restraints. However, with the emphasis on learners becoming self-regulated, this suggests an importance for allowing time and opportunities for peer assessment to allow learners to be at the centre of assessment.  
However, one challenge for peer assessment might be time restraints. Working in larger groups results in peer assessment being time consuming and difficult to manage, resulting in less engagement and motivation from learners (Chin, 2016). This was the case in PTE1, due to lessons running back-to-back, teacher marking was the quickest way to keep on top of progress. Learners are required to spend time peer assessing, thinking about how their marking is going to be valuable to their peer and how progress is going to be made (Black et al 1998) emphasising the time that needs to be given for a purposeful peer assessment that can be used to build the teaching and learning process (Donaldson, 2015). Topping (2009) proposes that a learner with time can provide quality and in-depth advice whilst peer assessing with ‘greater immediacy than teacher feedback’, highlighting that peer assessment needs time to have purpose. Planning and following timings in PTE1 were essential to ensuring the lessons ran smoothly, therefore significant time was not provided for learners to provide in depth, purposeful peer feedback. Understanding that significant time promotes in depth quality feedback, time will be planned and taken into consideration for peer assessment in PTE1 block 2, to ensure quality and meaningful feedback that benefits learners. 
Despite the time restraints, peer assessment provides scaffolding for learners (Vygotsky, 1978) as the learners are following guidance that has been given by peers to move onto the next level of learning, by learners passing their skills on to peers, which is emphasised to ensuring the learner is at the centre of assessment for learning (Welsh Government, 2020). However, although peer assessment provides scaffolding, peer assessment can cause negative feelings between peers when receiving negative feedback or improvements from their peers which can affect friendships (Panadero, 2016). On the other hand, Rotsaert et al (2018) overcomes the challenge of negative feedback by using anonymity whilst peer assessing, this releases pressure from the learners resulting in positive attitudes from the learners, allowing learners to feel confident whilst peer assessing, ensuring quality and relevant feedback is given to ensure development. Likewise, (Kulenovic, 2018) states peer assessment promotes self-confidence. However, research from Rotsaert et al (2018) considers young adults, younger children are less likely to be influenced and offended by their peers (Brown, 2004). However, Brown (2004)’s research lacks validity as it is not recent. More recent research states using anonymity to peer assess does not reflect real life authentic context which is important in allowing learners to become self-regulated. (Rotseart, 2018).
Ploegh et al (2009) raises the question about measurement of quality whilst using peer assessment as an AFL strategy. Providing a criteria for learners to follow is a possible advantage for overcoming negative attitudes and the measurement of quality in peer assessment, as Plough et al (2009) states effective peer assessment relies on a quality criteria with clear guidelines for learners to follow when they are assessing peers work. Showing a strong link between providing criteria and measurement of quality. More recent research by VanShenkhof et al (2018) states creating a success criteria ensures effective and quality peer assessment as learners have a clear objective of what to follow. 
A success criteria is written by the teacher or developed by learners to describe what a successful piece of work looks like (Ditchburn, 2019). Success criteria is often set out as a check list or presented as an excellent piece of work so learners can see what is expected of them and make judgements on their work referring to the success criteria (NCCA, 2015). Williams (2018) states that sharing criteria with learners is one of the five key strategies for improving formative assessment. Creating a success criteria for learners helps understand what it expected from them, as not all learners perceive a task in the same way (Williams, 2018). 
Sharing criteria encourages independent and motivated learners as learners are provided with clear specific attainable goals which spark motivation even in leaners who are hesitant in their learning (Fisher et al, 2019). Additionally, motivated learners seek to close the gap between where they are with their learning, and where they need to be in comparison to the success criteria, this gap is called ‘disequilibrium’. This is the stage where new information cannot link or fit in with what the learner already knows, or as Piaget refers to as ‘schemas’ (Piaget, 1952) linking strongly with one of the four core purposes of the curriculum ‘ambitious capable learners’ as learners are ready and motivated to learn throughout their lives (Welsh Government, 2020), seeking to close the gaps throughout their learning journey which can be done with the scaffolding of a good success criteria, as learners are provided with a map of how they will get to their destination, signalling the learner in their learning journey (Fisher et al, 2019).  
However, learners must understand how to move forward with their learning to plan their next steps and therefore teachers should support learners in how to use the success criteria, taking away independence from learners (Read et al, 2009). This conflicts with Black et al (1998) who emphasises the importance of learners taking responsibility for their own learning and become active learners, as learners are guided by the teacher. Additionally, Donaldson (2015) highlights the importance of inspiring children to want to learn and to learn independently, which success criteria has been seen to do if it is understood by the learners. 
Clarke (2008) argues that success criteria is only beneficial if it is generated by learners, otherwise it is meaningless and does not impact on learning, this way learners are involved in the process which engages learners and results in motivation. Similarly, VanShenkof et al (2018) discuss the importance of learner involvement in developing success criteria is likely to improve understanding, which results in quality feedback. Experiencing the use of success criteria in PTE1 highlighted a barrier of learner involvement, as learners were at different abilities and a young age, therefore the success criteria were planned and differentiated and given to the learners. A barrier arose when learners of a lower ability were unable to read the criteria, resulting on less independence for the task. However, understanding the importance of involving the learners and generating the success criteria with them, this will be planned and taken forward into PTE1 block 2 to ensure engaged, motivated learners who can become active, independent learners (Black et al, 1998). However, research by Clarke (2008) considered primary school aged children which acknowledges the age barriers and suggests scaffolding, which allows learners to create a success criteria with the support of the teacher, to ensure learning is being developed. 
To ensure the balance is struck between empowering independent learners, and ensuring the success criteria is understood by learners, a possible recommendation would be the use of scaffolding the learning (Donaldson, 2015). Good teaching includes direct teaching (Welsh Government, 2020), which Hattie (2012), as cited in Welsh Government (2020) defines as modelling a success criteria which provides scaffolding for learners, providing an opportunity for independent learning. 
Scaffolding aids learners to become independent and self-regulating learners and problem solvers, it facilitates learners to build on prior knowledge and helps process new information (Joshi, 2018). Scaffolding helps learners move to the next step of their learning process, it consists of an activity provided by the teacher or a more knowledgeable peer to lead and support the learner (Vygotsky, 1978). Developing a success criteria with the learners to use as the scaffolding to support the learners, allows the teacher confidence in the learners understanding and encourages and supports the learners to complete the task again independently (Vygotsky, 1978), closing that gap that the learners are motivated to close (Piaget, 1952).  Additionally, scaffolding can develop ‘schemas’, which are defined at units of knowledge, as the learners are applying the knowledge they already know and creating a new ‘schema’ to be able to move onto the next steps of their learning by referring to the success criteria (Piaget, 1952). 
The literature discussed shows a strong link between the AFL strategies of peer assessment and success criteria. Developing success criteria with learners encourages motivated independent learners, allowing learners to follow the criteria to improve learners’ confidence in peer assessing, involving learners in the process, and placing them at the heart of assessment which is an important acknowledgement for the development of assessment in the new curriculum (Welsh Government, 2020). 
Professional learning consists of being a reflective practitioner. A reflective practitioner should have the opportunity to reflect critically and candidly on current practice whilst being open to others’ reflections on how practice can be improved or developed (Welsh Government, 2018). Therefore, I will use the literature discussed to identify the next steps in my teaching practice, justifying specific actions I will take into my future teaching practice, as it is important to take on board reflections from literature to improve my practice, ensuring children are receiving the best possible teaching to develop through their lives (Welsh Government, 2020). 
After considering the importance of AFL in the evolving curriculum, the importance of the learner being at the heart of the process is a key aspect for improvement (Welsh Government, 2020) therefore, in future practice I will take this forward with me, ensuring sufficient planning for justifying an AFL strategy to ensure it is appropriate for the task, and understanding how the specific AFL strategy will benefit learners’ development. Additionally, the professional standards for teaching and leadership state that teachers should 
“Ensure assessment is used effectively to pinpoint learning needs for all learners”
 justifying my action of ensuring appropriate AFL strategies as the professional standards state that learners needs must be best met by using assessment techniques (Welsh Government, 2019). 
Research around both AFL strategies discussed in the literature review, peer assessment and success criteria concluded that pupil involvement encourages motivation and self-regulated independent learners. This is a limitation of my first teaching practice PTE1, as I did not involve the learners in developing the success criteria for the Welsh lesson, this resulted in barriers of learners not understanding the criteria, and some learners not being able to read the criteria as it was not simplified enough. Therefore, after considering the importance of including learners in the development of the success criteria, I will ensure I take this into my next block of PTE1, to work with learners to ensure understanding of the success criteria and their next learning steps to ensure development of my teaching and learning. 
Additionally, the literature discussed that involving learners encourages learners’ self-confidence (Kulenovic, 2018). Which supports Maslow’s hierarchy of needs (1943), as learners are becoming independent, and achieving their learning goals, reaching the stage of ‘esteem needs’ within the hierarchy which all humans are motivated by (Maslow, 1943). Justifying my action of including learners in the AFL process to ensure they are developing confidence, and again ensuring they are at the heart of the process (Welsh Government, 2020).
As discussed in the literature, scaffolding learners is important to aiding learners to become independent (Vygotsky, 1978). The literature shows a strong link between scaffolding learners during the assessment process, providing a success criteria for learners to follow whilst they are peer assessing creates a clear guideline and allows learners to have a clear instruction of what is expected within the piece of work, encouraging in depth and detailed peer assessment which also allows learners to feel confidence whilst peer assessing. Therefore, I will ensure success criteria is developed with learners to promote independence and ensure learners are aware of what is expected, to develop their confidence whilst peer assessing. 
Finally, during PTE1 block 2 I will ensure the actions discussed will be taken forward to develop teaching experiences and provide quality learning for learners. I will continue to develop my understanding around the AFL strategies to ensure all learners needs are being met, ensuring I take different perspectives and ideas from my mentor and other staff that I observe being open to improvements, ensuring I am becoming a reflective practitioner effectively using AFL strategies. 
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