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Introduction
This assignment will evaluate a critical incident that occurred in a primary school setting. Before this is discussed further, it is firstly important to understand what is meant by the term ‘critical incident’ (CI). Tripp (2012, p25) defined a CI as an event that occurs and can be deemed as critical through its analysis. This changes the historical ideology that a CI must be something obvious and negative (Tripp, 2012). Thus, in terms of classroom observation, a CI would be one that made the observer stop, think and reflect on what they had just seen. Within this assignment I will begin to delve into the use of wellbeing check-ins in primary schools. I will reflect on what I observed in the classroom environment, beginning to look deeper into the necessity of schools being involved in helping mental wellbeing for children.  
Teaching practitioners must understand and be able to explain why something within their practice is taking place. When analysing an incident, we are taking time to reflect upon and ultimately understand what works in a school environment and what does not. Reflection was understood by Hanks (1979) to mean “to think, ponder or meditate” (Rushton & Suter 2012, P.1). I will attempt to further understand this definition throughout. From reflecting on an event such as why wellbeing check-ins are used in schools, researchers must look through multiple lenses in order to conclude whether this is valuable in the classroom environment. In this assignment, I will use literature to systematically grasp an understanding of the tools used by the practitioner for the promotion of mental wellbeing in their classroom. 

The role of critical reflection
As referred to in the introduction, reflection is important in understanding CIs. Critical reflection allows teaching practitioners to comprehend why an action is taking place within their classroom. Through reflection the teacher can then decide whether this action should continue or whether there should be changes in their practice (Shandomo, 2010). More than this, reflection allows teachers to research alternative ways that they themselves can improve in their practice so that they can develop in their pedagogic skills (Wallace, 2015). 
Many theorists have coined ways in which practitioners can develop their ways of reflection and link what they are doing in the classroom to educational theories. This is a responsibility of educational professionals as we must apply professional knowledge in the classroom that serves a purpose (Wrenn & Wrenn, 2009). How one should reflect is something that has been continually discussed by researchers. There are many ways theorists find suitable to critically reflect. Literature which explores reflection, presents multiple explanations unto how reflection can be applied in educational settings (Berglund, et al., 2012; Crowe and O’Malley 2006 cited in Markkanen, et al., 2020). Teachers can look at these models and decide which way is best to reflect and analyse one’s practice resulting in critical reflection through deep thought, research and written analysis (Rushton & Suter, 2012).
When considering different models, we may think about the work of Gibbs (1988). His model of reflection added onto Kolb’s earlier 4 stage model and suggested there are 6 distinctive stages of reflection. This stages you can see in Fig 1 below.
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Fig 1 – Gibbs six reflective steps cycle 
The University of Edinburgh (2020). Gibbs’ Reflective Cycle. [online] The University of Edinburgh. Available at https://www.ed.ac.uk/reflection/reflectors-toolkit/reflecting-on-experience/gibbs-reflective-cycle.
As we can see in fig 1, these ‘steps’ of reflection allow professionals to consider what has happened during their practice and by the end of the reflective cycle consider a plan of what they will do next. In Gibbs (1988) ‘structured debriefing’ he stated that there is a continuous cycle of improvement. It is interesting to see that Gibbs approach to reflection, saw it as important to discuss feelings as well as evaluating what went well and what could have gone better (Gibbs, 1988 p49). Feelings in reflection allows teachers to analyse their immediate reaction and how this possibly effected their approach. Each step of the cycle has a specific purpose and allows for complete analysis.
We could consider using Gibbs model of reflective practice alongside Schön’s (1991) idea of using a reflective diary. It has been suggested that the most commonly used form of written reflection within teaching practice is the use of a reflective diary, reflective journal, or educational portfolio (Markkanen, et al., 2020). One could argue that this form of reflection allows teaching practitioners to make sense of the reasoning behind something taking place and deeply analyse feelings, professional values and outcomes in a detailed form (ibid). Although, the date on these reflective models is not contemporary, these models are still used within teaching practice today by both practitioners and student teachers. 
Engaging in critical refection in initial teacher training is said to create “the best teachers” (Furlong, 2020, p. 42). The knowledge achieved from reflection is called “professional endeavour” and is said to be necessary in forming “sound professional judgement” (ibid., p. 42). For student teachers, reflecting on a qualified teacher’s practice is a privilege, where there is consideration of what is being done within a classroom by the professional (Rushton & Suter, 2012). Student teachers are able to observe and reflect on the practice of the professional and draw their own conclusions using research to support this. For teachers in Wales it is stated in the code of conduct that a teacher is expected to reflect on their practice (EWC, 2022). When analysing this CI, we can use these models of reflection to aid us in understanding methods that were used by the teaching professionals.

Observation of school and class context
It is imperative to first contextualise when one is reflecting as it allows readers to understand where to incident took place (Shehadeh, 2020). Contextualisation also gives the research credibility and relevancy (ibid). Understanding the wider school and classroom context will allow further thought into why something has taken place in the school. 
The CI that will be discussed took place in a year four classroom within a primary school. In line with BERA (2018) guidelines when describing the school, pupils and staff, I will be anonymising to protect their identities. I will therefore refer to the school as ‘School X’ for anonymity purposes. 
For contextual purposes of the school, I will be using figures from ‘my local school’ which is from a Welsh government website that gives statistics on schools around Wales. The figures on school X were last updated in 2021. At this time there were 434 pupils in the school (Welsh Government, 2021). With 29.5% being children being eligible for free school meals (Ibid). These statistics I feel are essential to note as it will link to what is discussed later in this assignment. It is important to mention that these figures were from 1 year ago and it would be fair to argue that these figures would differ now as 1 of the year groups have left with new students joining. Nevertheless, as these statics are the only one evidenced by a Welsh Government website, I will use this as a basis for this assignment. Within the year 4 class I observed in School X, there were 34 children, this was 2 of the classes put together. The children’s age varied from eight to nine.

Critical Incident 
After observing four classes and looking around school X, I noticed that wellbeing check-ins were used throughout every year group. This promotion of wellbeing in schools, links to Donaldsons purpose of “Healthy Confident individuals who are ready to lead fulfilling lives as valued members of society.” (Welsh Government, 2022) Specifically, his point of children building on their own mental and emotional wellbeing and “knowledge about the impact of … and mental health in their daily lives” (Welsh Government, 2022). It is now essential for schools to build wellbeing in children, ensuring that they meet this purpose. Donalson’s purposes can be achieved in both implicit and explicit ways. In school X I saw the development of this purpose in an explicit way.
When in the year 4 class in school X, I noticed each child would come into the classroom and would go to a table to the left of them. After all the children were sat down, I went over and saw that this was an emotions check-in station. The children had placed lollipop sticks in a jar that had the emotion correlating to how they were feeling that morning. An initial check on how a child feels in the morning might explain to a teacher why a child is acting in a certain way (Department for Education, 2018). Moreover, it allows for the children themselves to understand their emotions which links directly to Donaldsons point that children need to understand their own emotional wellbeing. 
When talking to the teacher, I asked how this check-in station worked. The teacher explained how each child will place a lollipop stick in a jar depending on their mood as they come in in the morning. From this, the teacher discussed how either themself or one of their colleagues will check on the children who may be “feeling sad or angry”. This allows the children to go into depth about their emotions and furthermore, disclose any personal issues they may be facing. The teacher also realised there were limitations in this form of check-in stating “Of course, there will be some children who will just put their stick in sad because they want some one-to-one time”. However, the teacher recognised that some children just need someone to speak to saying that they will “… never negatively react to this because this is sometimes needed. We will also sometimes ask children why they have put their name in happy! I feel like it’s important to get children to talk about their emotions.” This directly links to Donaldsons four purposes as it shows the teacher is encouraging discussion of emotions from all children, developing the child’s understanding of their feelings. 
When explaining these check-ins, the teacher also acknowledged that the children may change their emotions during the day and can change where they put their lollipop stick accordingly. The children being allowed to change their mind on how they feel, exhibits to the children that a person’s emotions can change throughout the day. This also allows the children to check-in with their feelings continuously throughout the school day.
Later, the teacher also introduced the class worry monster. “This is our worry monster! This is something else we will check throughout the day and if there is a note in there, we will discuss this worry with the child. The children will put notes in with their name on and will tell us if there is something they are worried about…” Again, this shows clear links to Donaldson’s purposes. This method of checking on a child’s wellbeing is a way of ensuring all children are developing the ability to discuss their feelings, specifically the children are developing knowledge of “…how to find the information and support to keep safe and well” (Welsh Government, 2022). 
I can see throughout the teacher’s explanation, that they were normalising discussion of emotions with the children. It is important that the children are also allowed to explain to their teacher about why they feel a certain way as this promotes conversation and allows children to get support if they are feeling upset. Donaldson’s purpose of wellbeing as an intended outcome for children is deeply explored here. I will discuss this further throughout.

Literature Review
In every average size classroom in the United Kingdom, it has been noted that 3 children have a mental health issue (Neagle, et al., 2018). By the age of 14 it is said that half of all mental health issues will have begun (ibid). The prevalence of mental health issues is growing in the UK and is arguably the reason why today it is seen as vital that wellbeing is promoted in the classroom. 
When we are considering wellbeing in terms of mental health, we could think about what it means to have good mental health. The world health organisation and Calouste Gulbenkian Foundation (2014) defined good mental health as being “a state of wellbeing in which every individual realises his or her own potential, can cope with the normal stresses of life, can work productively and fruitfully and is able to make a contribution to her or his community.” (Giles-Kaye, et al., 2022, p. 2). We can consider this definition when trying to understand why wellbeing check-ins are used to assure young people are supported in having good mental health in schools. 
Since a growth in open discussion of mental health, it has been noticeable that there is a rise in statics of children struggling with mental health issues. It could be argued that the rise of children struggling with mental health issues has been the reason for a therapeutic turn in education. Hayes (2005) suggests that there are what sociologists are calling ‘therapeutic values’ and these values are replacing the traditional idea of what education should be. There are now claims that educational professionals are adopting a “therapeutic ethos” (ibid, p180). This is something that is adopted by schools as they are now encouraged to develop a ‘mentally healthy’ environment (Norwich, et al., 2022). The promotion of good mental health is now being developed through wellbeing check-ins as well as other activities such as mindfulness and circle time (Hayes, 2005). This book was written 17 years ago, however, these ideas are still seen in today’s school environment. 
The adoption of a therapeutic type of schooling, is different to what schools have historically been considered necessary for. This new form of education is progressive, exhibiting a shift from classic education. This has resulted in critiques from traditionalists who suggest that the focus of emotional development is diminishing academic development (Hyland, 2010). However, as mentioned previously the statistics given by Neagle et al (2018), state that by the young age of 14 many children have a diagnosable mental health issue. We can explore this in relation to the definition of good mental health. 
It can be understood that if a child has a mental health issue they will be unable to realise their own potential, cope with stress, work well and contribute to their community. Critically looking at this, it could be contended that poor mental health could therefore jeopardise a child’s school career. An American study by McLeod and Fettes (2007) supports this argument. Data in this study showed that children with mental health issues were less likely to graduate from school and attend post-secondary education (McLeod & Fettes, 2007). Therefore, this suggests that the therapeutic turn in education is to support a child’s academic success, this would oppose the critique given by traditionalists who believe focus on mental health takes away from academia. This opposes the view that emotional development goes hand-in-hand with academic development. If children are struggling with poor mental health in primary, this will likely result in educational trouble continuing throughout their educational career (ibid). If issues were recognised and supported earlier, there is potential that children who were struggling with their mental wellbeing would be able to succeed without any boundaries in front of them. This gives validity in having a therapeutic turn in education.
However, in order to address mental health in the classroom teachers themselves must have good emotional literacy. Giles-Kaye et al (2022), study suggests that teachers struggled to recognise when a child needed support. Nevertheless, in the Welsh curriculum, mental wellbeing is considered one of the areas of learning expectation. This means educators must learn about how to promote wellbeing in the classroom. Touching on what was stated earlier in the essay, this is why reflection of CIs such as the one discussed in this essay is important. If wellbeing techniques are used within teaching practice, educators must first know what works within a classroom environment to support mental wellbeing. If teachers have this emotional literacy, which is now part of knowledge a teacher must have to understand the curriculum, they will be able to identify and help the children who are struggling. Although this is promising, as teachers are learning about how to assist children who are struggling, some argue that this is adding to the complexity of being a teacher.
While there are clear arguments of why it is important that teachers support children by promoting wellbeing in the classroom, there are also indications that this can cause issues for educators. Giles-Kaye et al (2022) research suggested that although educators are wanting to support children’s mental wellbeing, this can result in staff ‘feeling overwhelmed and pressured’ (Giles-Kaye, et al., 2022, p. 11). This could be because of the complexity of the educator’s role (ibid). It is also a query of whether this should be a role of schools. Schools have always been a place where children are present for academic purposes, if there are wellbeing check-ins this could be taking away from learning time. 
When looking at arguments presented by Giles-Kaye et al it is important to consider context. Although Hayes (2005) arguments hold truth and are supported by contemporary articles, Giles-Kaye et al have written the article since the development of Covid-19. This would have added a lot more pressure to the education system as this resulted in problems that weren’t previously as predominant in primary schools becoming a bigger issue. Nevertheless, Covid-19 saw an increase of mental health issues in primary schools (Gilligan, et al., 2022). Thus, surely researchers such as McLoed and Fettes (2007) would likely argue that this is even more of a reason why the focus needs to shift to mental well-being. This can be concluded by looking back at what we discussed earlier, Hayes (2005) research suggests that mental wellbeing and learning go hand in hand. More than this, statistics relating to socio-economic status also supports the therapeutic turn in education. Children from lower socio-economic backgrounds have been recorded as more likely to develop mental health issues (Mental health foundation, 2016). This is important to note, as stated previously many children within school X receive free school meals meaning they are from lower socioeconomic backgrounds. This would suggest necessity in supporting these children’s mental wellbeing in schools to improve academic success. 
Despite this, the therapeutic turn in education has been one that has led to much discussion. Critique of the use of wellbeing prospects in school, suggest that this can encourage ‘a culture of narcissism and victimhood’ (Wright, 2014). Adding to this, wright discusses how the promotion of wellbeing in the classroom may be detrimental to a child’s academic work. Ecclestone (2011) says that more focus on psychological elements could leave them without a ‘solid educational foundation’ (Wright, 2014, p. 143). On the other hand, we may consider Maslow’s hierarchy of needs theory, this would strengthen the argument that the implementation of wellbeing in the curriculum is a necessity. Maslow’s 1970 theory suggests that there are five hierarchal levels that every human needs. Two of these levels being Esteem and self-actualisation. Both of these ‘needs’ will depend on one’s mental health, as argued earlier to have self-respect and self-esteem a child must have good mental health. Again adding to previous arguments that the progressive therapeutic turn in education is a positive addition to schools.
The research that has been used allowed discussion of why mental health support is needed, how schools can promote good mental health and what critiques there are about the therapeutic turn in education. Much literature supports the use of therapeutic tactics in an educational setting however, this is not unanimous. From the research above we can summarise that children need to have good mental health so that they can succeed in education although traditionalists may argue otherwise. The necessity to look after children’s wellbeing has increased over the years which suggests that whether educators agree or disagree with the therapeutic turn of education, it is needed. It is fair to say educators may be unsure of how they are supposed to approach the issues of mental health difficulties due to lack of emotional literacy (Giles-Kaye, et al., 2022). To ensure that this concern is addressed, there will need to be more training focused on promoting mental wellbeing in the classroom. As health and wellbeing must be taught according to the new Welsh curriculum, teachers are expected to have knowledge in this and if they do not they would need to partake in professional learning as expected in the teaching standards. From what has been discussed, it would be fair to say that there must be a way to increase emotional literacy while also not diminishing other aspects of education in primary schools.



Reflection, evaluation, and next steps
Throughout, I have reflected using Gibbs (1988) six step reflective cycle. I have described the CI, I have evaluated whether the therapeutic turn in education is positive or not and have analysed the incident. Some steps I have not looked at include feelings, conclusion and what my next steps would be withing my own practice.
The wellbeing check used in school X allowed for the children to explore their own emotions as soon as they came into the classroom. Although some academics such a Wright (2014) consider how schools may not be the place to focus on wellbeing, other researchers discuss the benefits this has on a child’s education. I saw in the classroom how every child had the confidence to express how they were feeling and more than this discuss with the teacher about their emotions. From this we see how the children are developing in their own emotional literacy. As discussed by Mcloed and Fettes (2007), by creating an environment in school where children can discuss their emotions overall academic success can be achieved. 
We can see in the curriculum how health and wellbeing is now imbedded. This means that in Wales, the government have seen how looking at wellbeing is of great importance. This means that it is no longer an option of whether to explore wellbeing in the classroom but a necessity. If we were to take the stance discussed by Wright (2014) it could be argued that this is taking away from other important areas of the curriculum however, the growth in the number of children with mental health issues suggests a need for developing promotion of good mental health in the classroom. To do this it is necessary for teachers to expand their own understanding of emotional literacy. Although school X took a direct way of ensuring there was mental wellbeing in the classroom, it is possible that health and wellbeing could be addressed in other ways in school. It may be that children do research on wellbeing and different emotions, this way they are developing other academic skills also. This could be a way to fit in with both progressive and traditionalist views.
From what I have discussed, it is clear that there is importance in discussing mental wellbeing in the classroom. School X explored the use of lollipop sticks and a worry monster however, these are not the sole ways that children can think about their emotions. As mentioned by Hayes (2005), we can use circle time for this or if the matter is more private we can encourage children to talk to a member of staff. There are also many other ways schools have explored mental wellbeing such as ‘The colour monster’ book or through YouTube videos. The more awareness there is on mental wellbeing, the less stigma and the better help that children who are struggling can get.
One of the final steps of Gibbs (1988) six step cycle is ‘action plan’. In the context of this CI, I take this to mean how I will consider wellbeing in my own practice. After research I believe the use of wellbeing check-ins is something I will use within my classroom. I will use multiple methods to ensure all children feel free to communicate their feelings. More understanding of emotional literacy again means less stigma around serious mental health problems which is why I see that checking on mental wellbeing is important. I also believe that this will ensure happier pupils and that checking in on how a child feels can completely change where they will end up on their academic journey. As research suggests wellbeing check-ins will most definitely aid in a child’s success and I believe teachers should do anything in their power to ensure children have the best possible outcomes. 
Conclusion
Throughout this assignment I have looked at a CI that occurred in School X. The CI that I reflected on looked at the use of wellbeing check-ins within the classroom environment. Although there are many factors that contribute to why schools may not be the ideal place to look at mental health (Giles-Kaye, et al., 2022), there has been clarity shown unto why the promotion of mental well-being is important in schools.
Research has demonstrated that the therapeutic turn in education became more of a necessity due to the rise of children struggling with mental health problems. The affect that this has on a child’s academic success indicates the need for schools to help children’s wellbeing. It therefore has been argued throughout this essay, that there is in fact a need for well-being to be promoted in school. This is not only because of health and well-being being one of the areas of the Welsh curriculum, but also because of a child’s need for good mental health in order to succeed.
This research only looked at two elements of well-being check ins, this being the therapeutic turn in education and the development of emotional literacy. If there was more time it would be important to look further into more literature that addresses well-being in school and comparisons being drawn between educational outcome and mental health. This would strengthen the argument throughout. Moreover, by looking at different methods used within different schools, I could have identified a method of well-being check ins that worked best. 
One of the EWC teaching standards indicates the need for professional learning. In this assignment I have looked at the CI in depth, learning about the reasoning behind why wellbeing check-ins take place within a classroom. From this learning I can conclude that CIs allow for exploration within education and deepens a teacher’s knowledge of education itself.
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Appendix

OBSERVATION/FIELD NOTES: Please note - these records have been copied in from my STEER document.
Record 1
Date and time, year group: 		Monday 26th September 2022	9:40 	Year 1			
Where and When: Context of the observation – subject/AOLE, general classroom context		This took place in the classroom just after the register and morning reading. 	The children were sat on the carpet while the teacher discussed with them the plan for the morning. These plans included the children participating in “Rainbow Challenges”.	There were different tasks depending on the colour purple was literacy, red was numeracy, green was creative, yellow was ‘funky fingers’, blue was ‘small world’ and orange was movement. 	There was clear direction on what was expected out of each of these tasks meaning that the children were aware of what to expect at each of the tables.	I can see from my experience in other year groups how all of these connect to the multiple areas of the curriculum.				
What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)			(I will refer to the classroom teacher as ‘the teacher’, the teaching assistant as TA and the child I am discussing here as Child A for anonymity purposes.)		When the teacher began explaining the tasks for the day Child A began to fidget on the carpet moving about the carpet while kneeling. The Teacher noticed Child A continue to move and distract the other children on the carpet so calmly said, “On your bottom Child A otherwise I will have to sit you next to TA.” Although Child A did stop moving to begin with, they remained on their knees. After two minutes Child A began to go back to moving about. Again, the teacher calmly said, “Again, Child A I am asking you to sit on your bottom.” I can see here the teacher was reinforcing the rule that they had set and was giving Child A another chance to listen. 		Child A did not acknowledge what the teacher had said and began laughing and moving about again. The teacher then followed through with what they had earlier stated and said, “Okay you can now go and sit next to TA, I’m really upset with this behavior from you today.” I would say that this is a form of operant conditioning as discussed by B.F Skinner in 1938 and 1953 and was a form of positive punishment. I would argue that this is because the teacher is ‘adding’ having to sit next to the TA (adding a stimulus) to decrease the behaviour that Child A was exhibiting. 		Although Child A did go off task a few times I did notice that the teacher used the ‘catch them being good’ technique. When Child A was staying on task in the Farm part of the rainbow challenge. The task was not exactly followed by Child A, I noticed the teacher seemed to recognise that they were attempting to follow what was being asked. Later, the teacher re-enforced this good behaviour when the children had come in from their break, stating to the whole class, “Earlier on Child A made a lovely tractor out of lego.”	I think this is experience has been very important, as it allowed me to explore the way that the teacher used more than one behaviour management technique to benefit Child A’s learning experience. Later when Child A was on the carpet they stayed still and crossed their legs. This shows that not only did this tactic help the pupil’s learning experience, but it also stopped the repetition of this type of behaviour later on. 		Child A did continue from when they began until lunch time on this one task however, as this was self-led, and he made this choice it was positive that Child A stayed focused.		It is also important to note that child A seemed to listen to instruction from peers. I will here introduce Child B.		When on the carpet just before leaving for lunch, Child A began fidgeting again not sitting down properly. Child B said “Child A no, we sit like this for the Teacher” Child A sat with his legs crossed immediately. This leads me to wonder in Child A would have listened first ask.	
Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?		Behaviour management techniques	Children may seem distracted but still have understanding	Constructivism – Children helping children 							
Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)			Later me and another student teacher asked Teacher A about Child A, we were told that he had recently moved to the UK and was new to the school. 		It was morning time and Child A was seemingly tired.		The class is attached to another class, there is a lot going on		The child being in a new environment means he is getting used to the rules still								




Record 2
Date and time, year group: 		26th September 2022	13:40	Year 2
Where and When: Context of the observation – subject/AOLE, general classroom context		After lunch in the classroom. The teacher was working with a group of children on their literature work I see, I think, I wonder.				
What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)		The children had to complete a task where they studied an image from the book that they read and from this had to state what they see in the image, what they think is happening in the image and what they wonder from the image. 		After the children did this the Teacher asked the child how they found the task (Easy, Moderate or Difficult). The child then works with the teacher to state what they believe they did well in their task and what they think should be a target next time.		The teacher who I will refer to as teacher B had a conversation with Child B:	Teacher B: You’ve done so well today! What do you think your star and wish should be? Lets look back to what we wrote last time.	Child B: I think my writing has been really good today, look even finger spaces.	Teacher B: I agree, you have been writing beautifully. Let’s think of a target. 	Child B: I think I need to expand more on my sentences. 	Teacher B: That’s a very good one we’ll work on that for the next activity!		When asking Teacher B how the wishes work she told me that each time they participate in these Assessments of their work together they look back at what their targets were previously to see if they have achieved this. 								
Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?		AFL. How this assesses how the children are working if they are reaching their own targets and are where they need to be.	The curriculum and how it is based around the individual child							
Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)											


Record 3
Date and time, year group:		27th September 2022	8:35	Year 4
Where and When: Context of the observation – subject/AOLE, general classroom context		We were in the classroom. This observation would be related to the the Health and Well-being AOLE.		The children had just began coming in and put what looked to be lollypop sticks with their names on in a jar.		
What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)		Each child would come into the classroom and go to the table to the left of them. 		When I went over before the register started, I saw that this was an emotion check in station. The children all were placing their sticks in how they were feeling that day. When talking to the teacher I asked how this works. The teacher said “Each morning the children will come in and place their sticks in the emotion they are feeling. They are allowed to change this throughout the day if they want to. Me or one of my classroom colleges will then check-in to make sure the children who are feeling sad or angry get spoken to at some point that day. We explained this to them at the beginning of the year and also discussed what these check-in points are for, so they have an understanding why they are doing this. Of course, there will be some children who will just put their stick in sad because they want someone to one time, and we never negatively react to this because this is sometimes needed. We will also sometimes ask children why they have put their name in happy! I feel like it’s important to get children to talk about their emotions.” 		Later, the teacher also introduced us to the class worry monster. “This is our worry monster! This is something else we will check throughout the day and if there is a note in there, we will discuss this worry with the child. The children will put notes in with their name on and will tell us if there is something they are worried about. Sometimes these worries are related to work but on other occasions it could be a safeguarding issue that children have been too scared to say out loud. So, I find this resource really helpful in promoting wellbeing in my classroom.”					
Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?			I can look at this in terms of why mental health is important to begin exploring at a younger age.		Mental health in the curriculum. – Therapeutic turn in education		How this effects a child’s ability to work in school.		Does this help children’s awareness of others emotions?		How effective a check in point is – Will some children just put their stick in happy because everyone else is.										
Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)			I think it was necessary to discuss the use of these check in points with the classroom teacher. I noticed when walking around the school that these were put in classes all classrooms. (maybe explore how this could possibly fit to theorists ideas on children processing of emotions?) 					
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