
Target 1 	Continue to proofread your work carefully to avoid written inaccuracies.
Target 2 	Provide your own judgements after providing synthesis and evaluation of the topics you are discussing.


Supporting your discussion with theory, practice, and evidence from literature, critically reflect on how you would support an individual learner whose progress is being affected by specific barriers to his/ her learning during one transition period (horizontal or vertical).
Throughout this assignment I will be critically reflecting on how to support an individual learner whose progress is affected by having an attention deficit hyperactivity disorder (ADHD) during horizontal transitions throughout the school day. The NHS (2021) define ADHD as a condition which affects people’s behaviour. The most obvious symptoms include becoming restless, having difficulty concentrating, and acting impulsively. For the purpose of this assignment, I will refer to child as Sammy.
The class teacher has noticed that Sammy’s behaviour is affecting his progress and support is needed to be put into place. Sammy can often be disruptive when sitting for long periods of time at a beginning of a new session. The teacher has noticed that Sammy can become unsettled when having to switch his attention for example, finishing reading and going into a maths session. Sammy finds it challenging when the classes routine changes. With the diagnosis of ADHD being recent, a meeting was arranged with Sammy’s parents, the class teacher, classroom learning support assistant (LSA), and the schools additional learning needs coordinator (ALNco). Sammy as well as all other children develop physically, cognitively, emotionally, socially, and culturally (SSCE, 2023). It has been noticed that Sammy areas of development which are being affected by is diagnosis of ADHD is social as he often finds it challenging to monitor his behaviour in social situations for example, frequently interpreting others. However, this has caused delays of progression with Sammy’s cognitive ability. The CfW (2020) states that progression should always be at the heart of the curriculum and defines progression as a learner developing confidence, and motivation is a skill, increasing accuracy and proficiency. 
During the meeting, Sammy created a one-page profile (see part 2) where he stated the things he liked, disliked, and needed support with. The Welsh Government (2015) state that one-page profiles enable teachers to personalise the learning to the individual child and allows them to identify how they can support the child further.  Additionally, Sammy worked closely with the team to create a support plan (see part 2) which would be used to create strategies to support him. The strategies used within he supports plan were identified by the class teacher and ALNco but confirmed and agreed upon by Sammy. The class teacher and ALNco ensured that Sammy is aware of what the strategy is and the purpose behind it. Both Vygotsky (1978) and Piaget (2003) state the importance of children being active and responsible for their own learning. However, slight differences with Vygotsky (1978) focusing upon the importance of the teacher creating an environment that maximises the learner’s ability to progress. Sammy’s teacher has ensured the learning environment is set up to  support Sammy for example, creating a ‘calm corner’. 
Fabian (2004) defines transition as a change from one place to another. Dunlop (2007) argues that transition is a wide topic and is not very well defined. However, in 2008 Volger et al. destringed between horizonal and vertical transitions. Horizontal transitions occurring on a regular basis usually being a change in routine, and vertical transitions being a major change in a routine for example, a change of a teacher. Trodd (2012) stated that children’s transitions are a modern event and in the 1900s it was known to not tell children what was happening to avoid worry. Until UNICEF (1989) created the Rights of the Child and required children to have a voice on matters that affected them. 
Bandura’s theory of self- efficacy (1977) looks at how children learn from observation, imitation, and modelling, and motivation.  In addition, applying Bandura’s theory to explore how children experience transitions allows the stakeholders to know where to support. These including Sammy observing children go through transitions smoothly, copying the behaviour of another child, and the teacher motivating him through the transition.  Vygotsky (198) social theory shows agreements that children will learn from others in a social situation. However, it is important to recognise here that Bandura’s and Vygotsky’s theory did not specifically mention how children with ADHD may develop differently. Research has proven that children with ADHD find it challenging to monitor their social behaviour and struggle to read social situations (NHS, 2023). Sammy’s diagnosis of ADHD does influence the way he acts in social situations including, interrupting others, and showing a lack of concentration which can cause rejection by peers (Neumeier, et al. 2008). The CfW (2020) highlights within the health and well-being area of learning, under what matter statements four ‘how we engage with social influence shapes who we are and affects our health and wellbeing.’ Includes a progression step that children can follow rules when in groups and share care and respect for others. Sammy’s ADHD does make this more difficult and requires extra support strategies. Implying Vygotsky (1978) theory that Sammy, would learn how to act in social situations by his peers it could be suggested for Sammy’s teacher to put Sammy in groups with children who show good behaviour in social situations. However, Sorrell (2019) argues that children should be given choices with who they work and work better when they are happier. To overcome, this could be used as a reward process of good behaviour giving Sammy choices of who he would like to work with. It is also important to ensure the expectations are set out clear for Sammy including what is expected of him, the reason for the activity, and a time scale (Lever, 2011). 
Additionally, the class teacher has shown on the support plan (see part b) that now and next boards will be used for Sammy to give him time scales. In the support plan meeting Sammy was made aware of the purpose of the board to allow him to know what was happening currently and what is happening next. Research has shown that nearly 3 in 10 children with ADHD also have an anxiety disorder which Sammy has shown symptoms of (Psycom, 2022). The NHS (2023) provide a service called ‘Get Hackney Talking’ which is talking therapy that values the importance of children using now and next boards to reduce anxiety. However, it is important to recognise possible limitations with using a now and next board for example, Sammy struggles to pay attention to a task although the now and next board is used to support Sammy through transition, he may still find it challenging to stay focused upon the task (Metcalfe, 2001). The class teacher has made clear to Sammy that he is able to stand up when at the table for a long time and have access to class outdoor area as well being able to take time out to sit in the ‘calm corner’. The teacher has also inserted in the support plan that lessons try to be active to avoid sitting down for long periods. Piaget (2003) believed that children learn though active learning and discover things by themselves. The CfW (2020) state that good learning and teaching encourages learns to take responsibility for their own learning. Whitebread (2002) states that for children to actively learn they must be engaged with the task, be creative, and self-reflective. However, Sammy’s diagnosis of ADHD means he may not always have the ability of these skills (Khan, 2011). With the CfW (2020) focusing one of the four purposes on children becoming enterprising, creative contributors it is necessary to support Sammy through his progression in becoming creative. Contrastingly, Beghetto (2017) argues that creativity is something that does not come naturally to all children and needs to be taught. Additionally, Dere (2019) adds that developing children’s creativity allows them to develop confidence to progress within their development. To improve Sammy’s creativity, the teacher should allow tasks to be child led and encourage children to be open minded (ADHD foundation, 2018). Robinson (2005) argues that teachers need to be sparking creativity for all pupils to originate their own ideas and become imaginate. 
Additionally, Sammy’s teacher has introduced a visual timetable at the start of the day to ensure Sammy is aware of the transitions he will encounter throughout the day (Metcalfe, 2001). The first transition that Sammy finds challenging is going from the morning tasks which would usually include reading, or educational games on the iPads to joining on the carpet for registration. Often the class teacher finds that when moving to another session Sammy can become extremally stressed and disruptive to the class. Child Mind Institute (2023) state that children with ADHD find it challenging switching their attention from one thing to another. Sammy’s class teacher can find this very time consuming by the time that Sammy has calmed down and re regulated for the next session. This taking an extreme amount of time out of Sammy’s learning time. Higgins et al. (2008) state that a class teacher using visual timetables with ADHD children allow them to be prepared of changes they will have to make throughout the day and creates an inclusive classroom.  In addition, Farrell (2000) states that an inclusive classroom is where a teacher re considers teaching approaches to support the needs of all children. It is highlighted within the UNICEF Rights of the Child (1989) that all children have the right to education. It is important to identify challenges with providing an inclusive classroom, including having deleterious effects on other children in the classroom (Letch 2000). Looking closely at visual timetables, this may not be inclusive for all children as not all learners are visual learners. In 1984, Fleming presented four different types of learning styles including visual, auditory, reading/ writing, and kinaesthetic (SK, et al 2017). To overcome this barrier the visual timetable can be made visual, with a voice over, written, or possibly even acted out to include all learners. However, it is important to note the time factor of this (Larios, et al 2023). 
  With Sammy finding it challenging making horizontal changes throughout the day the support plan (see part b) has allowed the stakeholders to identify what they need to do to support Sammy. Vygotsky’s (1978) theory ‘zone of proximal development’ agrees that it is important to recognise what needs to be done to take the learner where they need to be. The CfW (2020) shows similarities through introducing progression steps to monitor where the child is at now and where they need to progress to. Relating to Vygotsky’s theory (1978) the teacher has scaffold the strategies for Sammy to use in small manageable steps to achieve the end goal. This being that Sammy will be able to use these strategies independently to help him manage his emotions. However, Lambert and Cylde (2000) argue that Vygotsky’s theory relies too much upon a teacher or a more knowledgeable other and does not promote independence. Sammy’s class teacher has identified strategies to support his independence including the ‘calm corner’ which is used when he feels that he needs time to regulate his emotions, making Sammy responsible. It is important to note that other strategies that are used in the support plan such as, Sammy sitting nearby the teacher will not promote his independence. Piaget (2003) highlights the importance of providing children with independent opportunities within their learning. Overall, it is important to recognise that Piaget’s work did not specify how children with ADHD develop differently. In addition, Barkley (1997) states that child with ADHD must be supported through transitions more than other children as they have great difficulty controlling their behaviour meaning they require further attention to keep them on task and to motivate them. 
Moreover, Vanner et al. (2022) state the importance of positive relationships between the teacher and learners for pupils to progress. Bowlby (1958) theory of attachment focuses on the relationship between the mother and the child having a positive relationship causes a sense of safety and readiness to learn in the world. Applying this theory to Sammy and his teacher means that creating a secure relationship will support Sammy’s progression. The ADHD clinic (2023) state that children with ADHD may find it difficult to form and maintain relationships due to their poor concentrations levels and their impulsivity may lead to irresponsible behaviour. In agreement, Ryan et al. (2000) self- determination theory explains the links between teacher and student relationships and a positive relationship can be achieved by fulfilling three basic psychological needs including attachment, competence, and autonomy.  Roorda et al. (2011) adds that this is provided by caring behaviour including, showing intertest, giving clear structures and strengthening their independence and this will promote student achievement and motivation. While it is important to recognise that Sammy’s class teacher shows interest in Sammy’s hobbies for example, creating his lesson around his interests, providing clear structures, and promoting interdependence. It is also vital to identify that creating a positive relationship may be more challenging with Sammy. As highlighted above by the ADHD clinic it is known that ADHD children find it difficult to form relationships due to issues paying attention and reacting impulsively. In agreement, Maslow’s Hierarchy of Needs (1954) theory displays a hierarchy from the bottom being needs that must be satisfied before a child can progress up the hierarchy to reach self- actualization. Within the model is love and belonging including to be satisfied with relationships and feeling safe before Sammy can progress. Moreover, Sammy and his class teacher forming a strong relationship may help Sammy form trust to help him progress and feel more comfortable transitioning throughout the day. Tiedeman (1942) published a study of ‘Pupil-Teacher Relationship’ and explored the impact on pupils’ progression which shows that when pupils and teachers work collaboratively it aids pupil progression and creates motivation. The Great Teaching Toolkit (2020) agrees that pupils like Sammy who have ALN requires the teacher to be sensitise to these needs and promote a strong relationship. 
Sammy notes in his personal profile (see part b) that he dislikes missing his play time implies that Sammy may have some hostility towards his teacher for taking away his play. Furthermore, research by a well-known behaviourist psychologist Skinner (1938) shows that the class teacher focusing upon positive reinforcement like Dojos as Sammy mentioned in his personal profile this is something he likes, encourages positive behaviour. However, Chomsky (1965) theory shows that the teacher using positive reinforcement does not have any positive effects on child progression. Overall, a case study from Estyn (2018) shows that using positive reinforcement is an effective practice and can help with behaviour management. From my professional teaching experience, I have observed children being more engaged within a task when they are sure that a rearward is going to come from it. 
Moreover, it is important to recognise the importance of Sammy’s parents’ relationship with the school and class teacher. Margetts (2002) states that parents’ positive attitude towards and school and learning and positive child- teacher relationship. It is necessarily that Sammy’s parents and teacher have the same understanding of the strategies that are being used in the school day to support Sammy but also, strategies that are being used out of school that might benefit Sammy in school (ADHD Foundation, 2018). Wills (2008) encourages that the teacher assumes that Sammy’s parents is doing the best they can for him, and the teacher can never truly understand that perspective from the parents.  Wills (2008) adds that the school should be offering support for Sammy’s parents too including, information about local support groups and inviting them into school to develop a stronger relationship. In addition, the CfW (2020) state that it important for schools and practitioners to engage regularly with parents/ carers on how we are supporting the children to aid progression. Nevertheless, it is important to recognise barriers that Sammy’s parent might face when communicating with the school. For example, as Sammy’s impulsive behaviour can lead to behavioural consequences it often means that the teacher makes a call home to inform parents of Sammy’s behaviour. Cullingford. et al. argues that (1999) negative communication between home and school can cause frustration for parents and have negative effects on their relationship. From my professional teaching experience, I have observed a ‘sandwiching method’ when communicating negative behaviour to parents. The concept behind this is to start with a positive comment about Sammy, then say the negative, finishing on a positive (Merrill, 2010). Bressler et al. (2014) add that the ‘sandwich technique’ does protect the child or parents’ self-esteem, however, can give an incorrect message and the issue may not get resolved. This can be overcome, by ensuring that an action plan is created on how to support Sammy, so the parents are aware that the teacher is being supportive (Lever,2011).
The CfW (2020) states that assessment is key to supporting individual learners to progress and encourages schools to design their own assessment framework to support their learners. Within the support plan (see part b) the class teacher has noted the way in which they will assess Sammy. Observation is used regularly to assess Sammy, observing Sammy in his lessons but also how he is transitioning throughout the day. Observing Sammy will allow the teacher to identify what strategies are working and what needs adapting (Turupcu 2014). Contrastingly, observations do not allow for Sammy to communicate his feelings on the strategies (Phellas et al. 2011). However, other methods of assessment can be used for this for example, questioning, Questioning Sammy allows him to be active within his learning (Long, et al 2015).   Donaldson (2015) argued that good teaching and learning includes learners being responsible for their progression and being reflective. Using Kolb’s (1984) cycle of reflective practice could be demonstrated for Sammy to ensure he is being self-reflective as well as the class teacher using the model. This would include both the teacher and Sammy reflecting upon an experience of a transition taking place, learn from the experience (identifying what needs to be changes), and putting into practice. With slight differences, Gibbs (1988) reflective cycle adds several steps within reflection including feelings during the event. Both Sammy’s teacher and Sammy reflecting together can help identify what strategies are working and what needs to change. For example, if Sammy states that he finds transitioning not very fun the teacher can add a transition move (like an airplane) to make it more enjoyable (Metcalfe,2001). 
To conclude, it is important for all the stakeholders around Sammy to work collaboratively to aid Sammy’s progression and support him with strategies to help him through transitions that he will encounter daily. It is essential for practitioners within Sammy’s class to create an inclusive classroom ensuring Sammy’s needs are being met. Challenges with these such as time and Piaget (1955) theory of children being independent in their learning should be overcome. For example, scaffolding the new strategies and setting expectations clear to Sammy that the aim is for him to use these independently (Vygotsky 1978) . 
From a personal perspective, there is a need to be reflective within personal practice to identify where things have gone wrong, but also sharing best practice. Being proactive in professional development taking upon opportunities to learn more is key to development. Throughout this assignment I have professionally developed as I have carried out wider research and have developed my understanding of providing an inclusive classroom but also developed my knowledge further on supporting children with ADHD. Borg (2006) states the importance of teachers being proactive within their professional development and research promotes them to make justified pedological decisions from reliable research. 




Part 2-


































HALF TERM PLAN             

	SAMMY THOMAS
	Topic- The Beach
	Year group – 2 




*At the start of the day the class teacher will share the visual timetable and use now and next boards throughout the day within the whole class to help support transitions. 

	Week
	Lesson intention- 
	Activity- 
	Curriculum links (curcumin for Wales, 2020)
	Support- 
	Assessment for Learning (AFL)-

	1
	Reading a book on the beach to introduce the new topic.  
To discover what we wish to learn about the beach!

	Read ‘Day at the beach.’ as a whole class and recall what we have learnt.
Group children in groups to discuss what they want to learn about the beach. Share ideas as a class. We will then create a class Jam board.
	Area of learning-  
Language, Literacy, and Communication
What matter statement 3- Understanding languages is key to understanding the world around us.
PS2
 I can respond to what I hear, read, and see, asking questions and showing my understanding.

DCF- What matter statement- Interacting and collaborating 
PS2- I can use online collaborative platforms to create and edit a file.

	Sammy will be in his designated seat during the story. His spot is close to the class teacher and children who presents good behavior and corresponds with the class rules.
As Sammy finds it difficult to sit in silence for a long time. often ask questions about the story encouraging the children to recall what they have learnt. I often give praises to Sammy when he obligates with the class rules and remind him of him of the good behavior that he shown and reward him with a DOJO. 
During the group task I ensure to ask the children “What makes good teamwork?” To highlight the importance of taking in turns, and not talking over people. Sammy will also be made aware of the ‘calm corner’ and can access at any time. The rules for the calm corner have been made clear to Sammy and he is often reminded of them. He is to only use the corner if he feels that he is getting overwhelmed and needs time to regulate to relax. 


	Questioning and answering- Asking questions that allow me to assess if Sammy can listen and remember facts about the story. 

Feedback- The group will feedback onto the Jam board what they wish to learn.

Observation- The class teacher and LSA will observe Sammy throughout the session to see if he is using the calm corner and if it is helping calm him.



	2
	To recall what I have remembered from the book and write my own making some changes.

	Re write the story ‘Day at the beach. ‘Making changes using our imagination.  

	Language, Literacy, and Communication

What matter statement 3- Understanding languages is key to understanding the world around us.
PS 2- I can listen to, understand and later recall what I have heard
I am beginning to read back my own writing

	During the introduction, the children will be sat on the carpet. Sammy will have a fidget toy while the class teacher reads the story to help him focus and listen. 

This task will take place with the class teacher with a group of children (6). Sammy will sit close to the teacher so the class teacher can encourage him. The instructions will be clear, and Sammy will have a clear success criteria so he knows how to succeed. 
Sammy will also be able to sit in the ‘calm corner’ to have a brain break during this activity. 
Praise will be given regularly and a reason why he is being praised. 
Sammy will be able to stand up writing if he is not disruptive. 

	Observation- The class teacher will
Observe Sammy to ensure he Is on task and not becoming restless. 




	3
	To visit a local beach. Focus on our 5 senses. 
	The children will be grouped and will have a clipboard. They will write down what they can see, hear, touch, smell, and taste. 
	Language, Literacy, and Communication
What Matter statement 4- Expressing we through languages is key to communication.
PS2- I can speak clearly, varying expression and gestures to communicate my ideas
Humanities 
WMS- Our natural world is diverse and dynamic, influenced by process and human actions.
PS2- I can recognise the distinct physical features of places, environments, and landscapes in my locality and in Wales, as well as in the wider world
	The learning support assistant will be with Sammy’s groups to ensure he is on task and to make sure he stays with his group. 
Sammy is to be told before the school trip the expectations of the trip, the purpose, and rewards for participating. 

	Observation- The learning support assistant will be observing Sammy to ensure he is able to deal in a social setting working collaboratively.

	4
	To work with recycled materials to create a portrait of a beach. 
	Recap on the importance of recycling, children will have brought in materials from home to use for their art.
Children will create a portrait of the beach. Artwork on board for inspiration.
	Expressive arts 
WMS- Exploring the expressive arts is essential to developing artistic skills and knowledge and it enables learners to become curious and creative individuals.

PS1-  I can explore and experiment with a variety of creative techniques, materials, processes, resources, tools and technologies.

Humanities-

WMS 5- Informed, self-aware citizens engage with the challenges and opportunities that face humanity and are able t to take considered and ethical action.
PS2- I can take care of resources and not waste them, and I am conscious of the importance of creating a sustainable future.
	As art is something new to Sammy, he will be made aware of this a few days before in an exciting manor. He will be aware that artists make mistakes and it’s about learning. 
Sammy will be able to take regular breaks outside of the classroom as it is a long period of sitting. The LSA will accompany Sammy.
Dojos will be rewarded with good work.


	Monitor if the ‘brain breaks’ are working. If Sammy is coming back with more concentration. 
Speak with Sammy and ask how he felt the task went. Ask if he was able to stay focused and what we can do to support further.

	5
	Experiment with newly learn vocabulary on words about the beach in Welsh. 
	The session will begin with a reptation of new 5 words related to our beach topic.

We will then go into a game of ‘splat’ where the children must splat the correct answer on the board when I say the word.
	Language Literacy and Communication
WMS 2- understanding languages is key to understanding the world around us.
PS1- I can experiment with newly-learned vocabulary.
	As the children will be awaiting a turn Sammy may become impatient. Sammy will be involved further by asking him to be the ‘Helpwr Heddiw’ and assist with the game saying the word for the children to splat. 

Sammy will have his fidgets during the whole class reputation. 


	Observation- to see if Sammy can stay on task when involved with the whole class.

Ask Sammy how he felt through the session.

	6
	Discover what we have learnt about our topic.
	The class will take part in a Kahoot quiz to discover what we have learnt about beaches. 
	Language Literacy and Communication

WMS 2 – Understanding languages is key to understanding the world around us.

PS2-  I can listen, understand and respond to a range of questions and multi-step instructions in a variety of familiar contexts

DCF-
Collaboration 

PS1-  I can work with others to produce digital work.


	Sammy will be partnered with someone he is comfortable with but also works well with. The quiz being online should create further engagement as this is one of his interests. 

LSA will be sitting nearby to ensure Sammy does not become disruptive. He can use the calm corner when needed. 
	Quiz will assess Sammy’s knowledge on the topic. 




	Parental engagement- The teacher will work closely with Sammy’s parents and make them aware of the strategies we are using in class to support Sammy. We will encourage these to be used at home for Sammy to practice. Communication will be had regularly to speak about what strategies are working in school and out. Sammy will be involved with some of the meetings to communicate his feelings on the strategies.
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