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Introduction
Second Language Learning and Second Language Acquisition are often used interchangeably in the academic field. However, according to Krashen (1981, pp. 1-2), Language Acquisition is similar to the process through which children learn their first language. It involves subconscious processes that require meaningful interaction in natural communication. In contrast, Language Learning refers to conscious processes characterized by instructional methods, error correction, and explicit rule teaching. Second language learning is a complicated process influenced by a variety of individual learner differences.
Factors affecting second language learning is an article written by Patsy M. Lightbrown and Nina Spada. As stated in the title, this article mainly explores the factors affecting second language learning including age, personality, intelligence, aptitude, motivation and attitudes. All these factors play significant roles in the process of second language learning. Understanding these factors is essential for second language learners and educators. This essay will outline the various factors affecting second language learning in the article and discuss attitudes in detail from a different academic perspective.
Overview of Factors Affecting Second Language Learning 
Second Language Learning is a complex process, involving many interrelated factors (Ellis, 1994, p. 4). This essay aims to present these factors, including age, intelligence, aptitude, personality, motivation, and attitude, all of which can significantly influence the rate and success of learning a new language. 
1. Age
Age is a factor which has been frequently studied in second language learning. It can be measured more precisely and reliable than other factors. It is widely believed that children possess distinct advantages over adults when it comes to learning a second language. Critical Period Hypothesis states that there is a period when language acquisition takes place naturally and effortlessly (Ellis, 1994, p. 107). According to Penfield and Roberts, the best age for language acquisition is within the first ten years of life. During this period, the brain exhibits a high degree of plasticity, allowing for easier learning of new languages. The critical period lasts until puberty due to the lateralization of the language function in the left hemisphere of the brain (Ellis, 1994, p. 107). 
Although many studies indicate that adults may learn faster during the early stages of second language acquisition, children often outperform adults in terms of ultimate attainment, particularly regarding pronunciation. It can be explained that adults are usually more efficient at the initial levels due to their cognitive abilities. In contrast, children can achieve native-like proficiency because they are motivated to integrate into the language community. However, Ellis (1994, p. 110) concludes that both adults and children can attain significant overall communicative fluency with the same length of exposure to the second language and the importance of peer group interaction.
2. Intelligence
Intelligence is “the ability to master and use a whole range of academic skills” (Ellis, 1994, p. 110) and traditionally measured by performance on specific types of tests. This concept has been explored concerning success in learning a second language. High IQ scores can predict achievement in areas such as reading, grammar, and vocabulary. However, intelligence seems to play a lesser role in oral productive skills, which emphasize communication and interaction. As noted by Ellis (1994, p. 111), intelligence is more critical for second language learning than for first language acquisition.
3. Aptitude
Language learning aptitude is generally defined as a largely innate, relatively fixed talent for learning languages (Abrahamsson & Hyltenstam, 2008, p. 485). Some individuals have specific language learning abilities, including phonetic coding ability to discriminate the meaningful sounds, grammatical sensitivity to identify the grammatical regularities and inductive ability to identify similarities and differences (Ellis, 1994, p. 112). Language aptitude can be measured by MLAT and PLAB in the teaching setting based on grammar translation or audiolingual methods. The evaluation of individual language aptitude may help teachers to find the appropriate teaching activities to accommodate learners with different aptitudes. 
4. Personality
Personality has been described as a set of features that characterize an individual (Khasinah, 2014, p. 264). These personality characteristics on second language learning are not easy to demonstrate their effects through empirical studies. The key factors include inhibition, self-esteem, empathy, dominance, talkativeness and responsiveness. It is acknowledged that personality characteristics have significant influence on second language learning. However, the current research on the relationship between these factors and language learning fails to get expected results or lacks validity due to identification and measurement (Ellis, 1994, p. 122). Therefore, the effects of individual personality on second language learning or more specific areas within it require further investigation. 
5. Motivation
Motivation is an internal process that stimulates an individual’s activity and helps them maintain the effort necessary to achieve their expected goals (Sun, 2019, p. 1019). Extensive research has explored the role of motivation in second language learning, which is generally defined in two terms: integrative motivation and instrumental motivation. Integrative motivation refers to the desire to become valued members of a community that speaks the second language for personal growth and cultural enrichment. In contrast, instrumental motivation is the desire to achieve proficiency in a language for immediate, practical goals. This type of motivation encourages learners to interact with native speakers to achieve specific outcomes (Krasen, 1981, p. 22).
In some situations, integrative motivation may be more powerful in facilitating successful second language learning, while in others, instrumental motivation may be more significant. In addition, integrative and instrumental motivations are not mutually exclusive (Ellis, 1994, p. 119). Second language learning rarely involves only one type of motivation; most learners experience a combination of both. The rate and success of second language acquisition are influenced by both a desire to excel and a genuine interest in the language. In return, these motivations are often enhanced by improved proficiency and higher achievements in the target language.
6. Detailed Discussion of Aptitude
In this article, the authors define motivation in second language learning as comprising two factors: the learner’s communicative needs and their attitudes toward the second language community (Lightbown and Spada, 2001, p. 33). While the article discusses motivation in detail, it does not explicitly address the role of attitude. This omission suggests that the author assumes attitude is an integral part of motivation. Indeed, motivation and attitude have often been studied together, leading to some confusion regarding the distinction between these two concepts, and they are frequently used interchangeably.
6.1 Attitude
Attitude is characterized as a combination of relatively stable evaluative beliefs, emotions, and behavioral predispositions that are acquired and largely influenced by social factors (Artamonova, 2020, p. 808). Its structure comprises three components: cognition, affection, and behavior. Cognition refers to an individual’s ideas, thoughts, or beliefs about a particular object. Affection represents the feelings or emotions that an individual experiences in relation to that object. Behavior reflects the intention or predisposition to act towards the object. Attitudes are acquired and developed throughout the course of life.
6.2 Language Attitude
Language attitude is defined as an evaluative perspective on a particular language held by individuals or groups, encompassing various aspects inherent to the language or associated with it (Artamonova, 2020, p. 810). It consists of three components: cognition, emotion, and behavior. The formation of language attitude can be understood through a four-step process. Firstly, the cognitive process involves an individual perceiving and developing a concept of the language. Secondly, the affective process encompasses the feelings that arise in response to these perceptions. The third step is the evaluation of these feelings. Finally, these evaluations manifest as specific behaviors (Li & Wei, 2022, p. 3).
6.3 Distinction between Attitude and Motivation
Gardner and Lambert distinguish between motivation for language learning as an overall goal or orientation and attitude as the persistence a learner shows in striving for this goal (Ellis, 1994, p. 117). Baker discusses the similarities and distinctions between attitude and motivation in foreign language learning. Both attitudes and motives refer to latent dispositions that affect the direction of behavior. However, motivation involves an existing drive state, while attitudes do not, although attitudes can lead to the development of drives. Additionally, attitudes are specific to objects, whereas motivations are specific to goals (Baker, 1992, p. 14).
According to Artamonova, a straightforward method for distinguishing between attitudes and motivations involves addressing specific questions. For attitudes, one might ask: “What do I think about X/doing Y?” and “How do I feel about X/doing Y?” In contrast, motivation can be explored with questions as “Why do I do or want to do X?” and “How much do I want to do Y?” (Artamonova, 2020, p. 811). Language attitude plays a crucial role in second language learning. It is a significant individual difference factor influencing foreign language achievement in its own right (Li & Wei, 2022, p. 20). 
6.4 Attitude Assessment
Attitudes toward second language (L2) learning are crucial in shaping learners’ experiences and outcomes in language acquisition. Research has shown that these attitudes can significantly influence motivation, persistence in language study, and overall proficiency.
One of the primary areas of inquiry involves general attitude surveys, which indicate that students often hold positive views regarding the benefits of multilingualism. These favorable attitudes promote better engagement in language courses; however, caution is warranted, as reliance on self-reported data may overlook the underlying implicit attitudes that also influence learners’ behaviors. Another key area encompasses domain-specific attitudes, particularly those related to pronunciation and communication styles. Research has revealed significant cultural differences in attitudes toward accents, with Malaysian learners displaying a more favorable view of their own accents compared to their South Korean and Japanese counterparts (Artamonova, 2020, pp. 811-812).
A third line of research highlights that attitudes play a critical role in learners' decisions to pursue or discontinue further language study, underscoring the influence of external factors. The fourth research strand explores the relationships between attitudes and other individual differences that affect L2 learning. The interplay between attitudes and motivation is often examined together, frequently within the same framework. Lastly, the fifth research category investigates language attitudes in relation to their effects on achievement (Artamonova, 2020, pp. 811-812).
Conclusion
There are many factors that affect second language learning, which interrelate and interact in various ways, creating complex influences on the language acquisition process. Understanding these factors is challenging, as research on individual learner variables often yields unsatisfactory results. One fundamental issue is the vague and sometimes overlapping definitions of key concepts, such as the distinctions between attitude and motivation. This confusion complicates the ability to measure and analyze individual variables effectively. 
Another reason lies in the methods employed, which cannot be strictly categorized, resulting in varied interpretations of findings across different studies. Many research measurements may not fully capture the complexities of how these factors interact in real-world contexts. Furthermore, these factors are not independent; they do not exist in isolation but rather influence each other in complex ways. All these factors such as age, aptitude, motivation, and personality play a significant role in determining the rate and ultimate success of second language learning, rather than the route of second language learning (Ellis, 1994, p. 99). It remains to be investigated and explored in this field.
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