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Global Perspectives in Education

	The barriers encountered by children within the low-income country of Afghanistan will be discussed within this essay and the impact it has on a child’s education through focusing on the impact of conflict, lack of female teachers, gender discrimination and poverty, whilst also discussing the barriers theorist such as Abraham Maslow (1943) and Albert Bandura (1986) highlight while looking at further policies and legislations.
	The country of Afghanistan within its fragile state lacks the provision to ensure wellbeing and security for its citizens due to the failure in eradicating terrorism and conflict. The economic downfall as a result of the conflict, radicalisation, military interventions and lack of democracy, all play a part in dividing the structure of education system within Afghanistan, (Charles, 2009). The result of conflict can aid to the downfall of infrastructure, resulting in wider damage to the critical access of water, food and critical buildings such as hospitals and schools. Access to water and food plays a pivotal role in ensuring a child is well developed physically and neurologically.
Malnutrition is one of the major global health burdens according to the World Health Organisation (2017). Afghanistan is seen to be one of the poorest countries in the world. The World Food Programme (2021) has estimated that the concentrated level of poverty can be allocated in rural areas with four out of five individuals living in poverty coming from rural Afghanistan.  Without adequate nutrition children and infants living in poverty can easily become malnourished having a detrimental effect on a child’s development but also their lives. The theorist Maslow highlights within his hierarchy of needs pyramid, the need for children to have basic needs such as nutrition to develop within the pyramid and according to (Cherry, 2022) Children would struggle to reach their potential cognitively without the correct nutrition. A number of factors can influence cognitive development including nutrition. Bhatnagar and Taneja (2001) highlights nutrition can influence and improve the brain function with nutrients playing a vital role in several aspects such as DNA synthesis, neurotransmitter, hormones, cells, and influence enzymes to the brain. Data collected by the UNICEF (2012) states 55% of the children within the country are stunted due to malnutrition with the Morrison of the World Food Programme (2020) stating "After the age of two years, stunting is largely irreversible, and has an impact on growth and development and cognitive function.” The irreversible effect of malnutrition not only effects the child being malnourished but also the economic growth and development of the country through the negative effects influencing human productivity, FANTA-2, (2010). Many children who are malnourished achieve low levels of education reducing their cognitive capability and opportunities within the working sector and therefore lowering their potential earing having a knock-on effect with the economic growth and development of the country, Morgan (2015).
	Afghanistan committed to the Sustainable Development Goals in 2015 set by the United Nations (2022). The first of those goals SDG1 aims for No Poverty by 2030 although with the harsh rural landscape and decades of conflict achieving this goal can be seen further away than predicted especially when 55% of the population of Afghanistan live in extreme poverty. Although there are organisations such as “Afgan Aid” (2020) who provide resources, training and support with the aim of achieving the SDG, although without heightened financial support and the impact of COVID 19 achieving these goals by 2030 may be out of reach. 
	Political scuffle for the control of educational institutions by criminal gangs and the Taliban through violent attacks on schools, students and teachers continue to prevent the development of education and restrict participation. According to the Taliban the current model devalues the identity of Afghanistan and its culture. (Afghanistan Research and Evaluation Unit, 2016) with over 1005 schools having to close in 2016 due to insecurity because of attacks that involved arson, suicide bombings, bombing of schools, targeted staff killings and aid workers. The attack on education highlights the use of force to produce political and military actions. The Taliban claim the current curriculum to have western values and produce negative change away from Islamic society and demand for Taliban approved texts as well as schools to irradicate Christianity being taught, (Giustozzi and Franco, 2013). Furthermore, school being attacked suggest the intention of control over the school which suggest several factors such as military recruitment and radicalisation. The impact of Globalization can bring positive outcomes such an increased goods and sustainability through an open global system. Although it can also impact negatively bringing hardships and negativity towards the outer world and their ways. Changes to the everyday life within Afghanistan has bought resistance to social and cultural change (Margalit, 2012). The lack of accepting and moving forward with these new ideas is a reason why some countries are affected by globalisation” (McGrew, 2011). Regimes such as the Taliban struggle to accept any further ideological views than their own. Such hardship towards globalization therefore can influence the destruction of school built by previous western nations or the increase of radicalisation.
	Children are at the frontline of conflict and are affected in terrible ways. War in Afghanistan has lasted decades resulting in life-changing injuries and death to the civilian population including children. Of the 11,000 civilian deaths recorded in Afghanistan in 2015, one in four have been children (United Nations Assistance Mission in Afghanistan, 2015). The consequences of war can have brutal effects on children such as unimaginable mental and physical trauma. Children in armed conflict are scared from the harm witnessed and the scaring can be seen too often to be more severe within children when compared to adults. The implications are long lasting for the child and the environment around the child, (Barbara, J 2006).
	Armed conflict eats away at the foundations of a child’s life through breaking down trust, destroying homes and splitting communities, (Machel, 1996:39). Exposure to conflict, threat and harm escalates psychological trauma, Save the Children International (2008) and can be associated with mental health issues such as post-traumatic stress disorder (PTSD), suicide and depression, Khamis (2018). The Adverse Childhood Experiences (ACE’s) study, Vincent (1998) linked data of the effects that can exist into adulthood and after the conflict has stopped. ACEs through the witnessing and exposure of violence, death, the loss of family and loved ones due to the conflict or natural causes. The body of research from the ACE’s study conclude a direct link to the experiences and stress encountered by children during armed conflict when frequent, harmful, or prolonged adversity can disrupt brain function and development as well as the cause of heightened psychopathology, PTSD, anxiety including emotional and cognitive impairment. Nelson (2020).
	Gender discrimination can be seen to be defined by the Oxford dictionary (2022) to “any unequal treatment based on gender”. With the previous statement in mind Afghanistan certainly discriminates against women with the country being ranked last in 2021 within the Women Peace and Security Index (2021) because of issues faced within conflict, gender equality, social disadvantage, and poverty. The women of Afghanistan continue to be deprived of economic liberty and education through traditional beliefs such as families pre-arranging marriages and depriving their ability to assert their social and economic independence due to several societies believing a woman’s place is to be in the home. It has been reported that girls are marrying as young as 14 with their families having the view once married, therefore an adult with no longer needs education, Mathieu (2006). The discrimination of gender is prohibited within numerous human rights treaty and international laws such as the Elimination of Discrimination Against Woman (1981).
	Through decades of conflict the education system was destroyed through the fall of infrastructure due to numerous invasions from the Soviet Union and the United States of America as well as further conflict within their own regime from such parties as the Taliban. Children and especially females became extremely with the Taliban banning education for females, resulting in the literacy rate of woman being 12% lower to the estimated male rate, World Bank (2005). Although the removal of the Taliban in 2001 and the interventions set by North Atlantic Treaty Organization (2021) over the last decade has seen a vast improvement with donors and the government collaborating to reopen schools and universities. The Afghanistan government-initiated policies in the aim of developing skills such as Information and Communication Technologies to better develop the digital educational outcome in young individuals with the goal of developing gender equity. Local, national, and international organization such as the United Nations Children Fund (UNICEF), the United National Entity for Gender Equality and the Empowerment for Woman (UN-Women), work together in encouraging women to access education. According to Hayward (2017) direct financial aid through grants, fund initiatives developed within the National Action plan for Women (2007). The Higher Education Strategic Plan (2014) allows for recruitment and additional measures to target the growth of the economy and support the education of STEM subjects such as Mathematics, engineering, science, and technology. The additional measures enforced between 2002 and 2016 has seen a new generation of females becoming Higher Education Institution faculty members with the government stating a growth of 25 percent, Abazov (2019).
	Insufficient numbers of teachers especially female teachers continue to block access to education for children in Afghanistan. Several provinces continue to oppose female teachers with parts of the southern provinces remain to have strong influence from the Taliban. There are 364 districts in Afghanistan, according to RAWA (2011b) there were no female teachers in two hundred of those districts with the majority of those lacking female teachers overwhelmingly within rural regions.
	Without the ability to provide female educators to these wider rural districts several girls go without education. Provincial Director of Education (2016) stated the fact that female teacher can play a key role in changing the mindset of families and allowing their daughters to go to school but only when they are educated by female’s teacher.
	Teachers act as role models for many children and the lack of female teachers can affect a child’s development. The Social cognitive theory developed by Bandura (1986) describes social interactions between another individual and their environment can occur through the individual observing another and being influenced by their action. Results conducted within the Kauai Longitudinal study (Wenner, 1995) highlights the influence of positive role models of the same sex can result in building resilience within children especially youths. Yancey, Siegel and McDaniel (2002) studied outcomes in a sample of 749 youths concluded those who had positive role models within their lives had higher self-esteem, stronger identity and higher grades when compared to those who lacked role models. The Social cognitive theory discusses how individuals are more likely to pick their role models that they can link to or similar to (Bandura & Walters, 1963). Thus, children therefore would be more likely to look up to role models of their own gender, ethnicity, and race, Zirkel (2002) highlighting the importance of both female and male teachers within schools to ensuring both genders have a role model of their own sex their able to identify and look up to.
	Traditional beliefs within rural areas where boys and girls are to be taught in separate classrooms as well as resistance to men teaching girls by families, (The Human Rights Watch, 2016) continue to create a barrier to access education with several families also refusing to send their girls to school with male teachers. Figures suggest several rural provinces do not have any female teacher within the province according to a report conducted by Oxfam Joint Briefing Paper (2011) concluded over a quarter of interviewees within the report suggest a lack of female teacher to be an influential obstacle for girls to access education.
	Several factors influence the low number of female teachers one being the political state of the country. Prior to 1996 women in Afghanistan had freedom to employment and education under the presidency of Muhammad Khan. Under Khan guidance an equal number of women were educated Gallagher (2000) with an estimate 50% of government workers and university students being female according to the U.S Department of State (2001). Once the Taliban seized power women where denied access to education and argued that education for women to be un-Islamic according to Fleming (2005). Different ideological views have resulted in different points of view from what is right and what is wrong can differ because of culture.
The fall of the Taliban saw several political barriers which had prevented access to education for females disappear. The Feminist Theory (2015) calls for discriminations and oppressions against women to end with all cultures and society to allow women to have the same rights as men with any maltreatment of women to violate against the human right of women. The number of female students enrolling to education increased dramatically with a reported five thousand females in education in 2001 to twenty-seven million enrolled in 2011, Oxfam (2011). Girls residing in rural areas are barriered with issues before attending their educational settings. As they attempt to go to school, they embark on a dangerous journey at every turn with attackers and hurdles at every corner. The Ministry of Education (Oxfam Joint Briefing Paper 2011p 10) highlights obstacles such as early marriage, poverty and family influence that can prevent girls from accessing education as well as highlighting a gap can be seen between the numbers of girls enrolled in education and the actual number of girls attending education daily. 
	Withdrawal of the United States of America and further troops in August 2021 undersaw a change in leadership within Afghanistan with the new government now led by the Taliban. Such change within the nation can have a significant impact on education especially when the previous government committed to the global agenda of Sustainable Development Goals to be achieved by 2030 with goals of achieving gender equality, 50% of teachers being female doubling the amount of employed teacher (Ministry of Education, 2015). The previous Taliban leaderships had banned women from education with the currently leadership announcing that woman would be able to remain in education although separate to their male counterparts indicating improvements to the right of education for all. The Taliban officially stated that they ‘no longer oppose girls’ education (Human Rights Watch, 2022) although further reports in 2021 have indicated that freedom for women have been restricted with access to education limited or cut off with some all-girl schools being closed, Mehrdad and Smith (2021).
	Funding can be seen to be at the heart of breaking barriers to education. As it stands Afghanistan is the world’s second largest beneficiary of the Official Development Assistance after Egypt with an estimated $5.26 billion American dollars received in aid alone in 2013, Strand (2015). The education sector can be seen to be reliant on such funding to continue the current system as well as further funding to reach the Sustainable Development Goals set to develop the education sector of Afghanistan. As military forced such as the United States of America withdraw from Afghanistan the new regime under the Taliban therefore must allocated funding through other means to continue to improve education and achieve the Sustainable Development Goals (2015). Afghanistan therefore cannot rely on financing their own education system and must rely on foreign aid. Barrier such as lack of teachers, lack of trained teachers, lack of classrooms and resources are all interlink to funding. Education matters for economic development’ T.W. Schultz (1961) argues that investment in education explains growth within a country with Nobel Prize winner Becker (2009) furthermore highlighting this within his ‘Human Capital Theory’ that investment in an individual’s education can be compared to a business investment in vital resources needed to thrive. Current investments within Afghanistan stated by UNOPS (2021) have attempted to do so with several schools being built in harsh rural climates in the attempt to remove numerous barriers where $9.1 million dollars funded by the Republic of Korea helped to build twenty-four schools that included 14,500 girls. 

	To conclude there are clear threats from political extremism and armed groups such as the Taliban that prevent children from being educated and through the rejection of modern education and the development of skills such as knowledge to a global outlook and critical thinking and further STEM skills that could aid the economic growth of Afghanistan develop globalisation. With the Taliban now in control of the country and continued influence of radicalisation schools and the whole educational sector are under threat adding to an already fragile state of the country. According to article 28 United Nations Convention on Rights of the Child (2022) states that children have a right to education regardless of the gender, race, and any other factors. As a country Afghanistan for numerous years have failed to provide this right of a child through conflict, gender equality or lack of funding and resources and to improve these issues must create an educational system inclusive of all and accessible. The Failure to provide education to children especially girls can be seen to prevent the learning of skills needed for those children to become responsible, productive member of society. Without ensuring education those children would have difficulty in escaping poverty, understanding what’s right and wrong and finding well-paid jobs which in part would only have a beneficial effect on the economy of the country. Furthermore, the fact Afghanistan is a low-income nation creates a barrier that can be linked with numerous other barriers. Investing in education can be seen as an investment into Afghanistan with education proven to have a positive impact on economies. Such financing would have a knock-on effect on such objectives as the Sustainable Development Goals set to be achieved by 2030. 
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